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Recommendations 

The education committee is asked: 

(i) 
(ii) 

(iii) 

to note and approve the contents of this report 
to approve the director of education's guidance on the secondary school curriculum for 
implementation from the commencement of school session 2002-2003. 
to instruct the director of education to report back to the education committee on 
progress with school's implementation of the guidance at the end of school session 
2002-2003. 

Members wishing any further information should contact: 

Michael O'Neill, Director of Education on 01236 812336 
Dan Sweeney, Head of Quality & Support Services on 01236 812291 



NORTH LANARKSHIRE COUNCIL : DEPARTMENT OF EDUCATION 

THE CURRICULUM OF THE SECONDARY SCHOOL 

Report by Director 

1. Introduction 

1.1. In December 1999, with the approval of the education committee, the department of 
education initiated a national consultation based upon its consultation document 
entitled ‘The Curriculum of the Secondary School’. 

1.2 In May 2000 the director of education reported on the outcomes of the consultation 
exercise to the education committee, which instructed him in the light of the contents 
of his report to produce guidance on the structure and delivery of the secondary 
school curriculum in North Lanarkshire schools. 

2. The Curriculum of the Secondary School 

2.1 This guidance is attached as Appendix 1 to this report. It draws on current trends in 
educational thought and on existing effective practice in schools. Its defining 
characteristic is the enhanced flexibility and discretion it allows to school 
management in planning and delivering the curriculum to meet the needs of 
individual pupils and to take account of local circumstances. By encouraging schools 
to ensure a clear focus on both output and experiential measures and to be flexible 
and innovative in shaping curricular opportunities, the guidance adds significant 
impetus to the authority’s Raising Achievement for All strategy. 

2.2 The guidance in its present form has been the subject of discussion within North 
Lanarkshire with headteachers, the professional associations, the Quality 
Development Service and the Parent’s Consultative Committee. In addition it has 
been discussed with representatives of the Scottish Executive Education Department. 
Responses have been for the most part positive and welcoming. 

2.3 It is proposed that the guidance will become effective from the start of the school 
term 2002-2003. The lead-in time will be used to address key essential preparatory 
activity, much of which is already underway - the development of new courses and 
materials, essential staff development, advice and guidelines on aspects of the 
curriculum. 

2.4 It is anticipated that from school session 2002-2003 onwards, the new flexibilities 
incorporated in this guidance will enable schools to move gradually to develop a 
school curriculum and develop fresh approaches to teaching and learning which are 
more responsive to the development needs and aspirations of the young people of 
North Lanarkshire. 

2.5 The implementation of the guidance will be monitored by the education department 
and the director of education will report back to the education committee at regular 
intervals on progress with the implementation. 



3. Recommendations 

3.1 The education committee is asked 

(i) 
(ii) 

to note and approve the contents of this report 
to approve the director of education’s guidance on the secondary school 
curriculum for implementation from the commencement of school session 

to instruct the director of education to report back to the education committee 
on progress with schools’ implementation of the guidance at the end of 
school session 2002-2003. 

2002-2003 
(iii) 
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APPENDIX 1 

NORTH LANARKSHIRE COUNCIL : DEPARTMENT OF EDUCATION 

The Curriculum of the Secondary School 

GUIDANCE FOR SCHOOLS 

1. INTRODUCTION 

1.1 A number of reports have been published in recent years which provide advice and 
guidance on curricular matters in relation to secondary schools. The major reports which 
have had an impact are: 

“Curriculum Design for the Secondary Stages: Guidelines for Schools” (SCCC, 1999) 
(hereafter referred to as the Guidelines) 
“Organising the Secondary School Curriculum: Principles into Practice” (SCCC, 1999) 
“Achievement for All” (HMI, 1998) 
“Achieving Success in Sl/S2” (HMI, 1998) 
Higher Still documentation 

These reports require to be read in a context which includes the Scottish Education 
Minister’s decision in April 1999, following a lengthy consultation, to relax the age and 
stage restrictions as they apply to Standard Grade and Higher Grade presentation. 

1.2 The Guidelines were supported by the Scottish Office Education & Industry Department 
(SOEID) through the issue of Circular 6/99, underlining their importance in providing 
curricular advice to secondary schools. The Guidelines attempt to provide an overarching 
framework incorporating these developments and establish a new framework of advice 
within which authorities and schools might operate. The Circular not only commends the 
Guidelines but also indicates that their implementation in secondary schools will be 
monitored by HM Inspectorate and their findings in this regard will be used at some time in 
the future to further review the guidelines. 

1.3 In 1998 North Lanarkshire Council undertook a major consultation exercise on a number 
of issues relating to curriculum structures which flowed from these national documents. 
The exercise identified many areas where the authority supported the thrust of national 
developments but also identified areas of concern. This exercise was accompanied by a set 
of radical proposals for restructuring the secondary curriculum. In the light of the 
consultation the authority decided not to proceed with a number of the elements of that 
proposed restructing. However, a number of areas did receive widespread support. 

1.4 Against this background the purpose of this paper is to provide advice to schools on 
aspects of the secondary curriculum and to identify areas where the authority will support 
headteachers and schools staff in developing alternative approaches, including areas which 
will require further investigation and development. 
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2. 

2.1 

3. 

3.1 

3.2 

3.3 

3.4 

GENERAL ISSUES 

The key issues, relating to the Guidelines, to be considered in general terms relate to 

. . 

. 
a rationale for the secondary curriculum 
principles for shaping the design and delivery of the secondary curriculum 
principles for the management & evaluation of the curriculum 
the school as a learning community 

RATIONALE FOR THE SECONDARY CURRICULUM 

Changes in the educational environment since the publication of the Guidelines have clear 
implications for any statement of the nature and purpose of the secondary curriculum. The 
most significant changes relate to the new responsibilities imposed on schools and 
education authorities by the Scottish Executive’s Standards in Scotland’s Schools etc 
(Scotland) Act 2000 and to the Executive’s identification and publication of national 
priorities for the education service. 

The rationale for the secondary curriculum in North Lanarkshire must have regard to: 

curriculum aims . curriculum outcomes . key experiences 
curricular entitlement 

Curriculum Aims 
The curriculum comprises all the experience and opportunities planned by the school to 
promote and facilitate student learning. In general terms it remains valid to build the 
curriculum at all levels around the four aims commended in the Munn report, ‘The 
Structure of the Curriculum in the Third and Fourth Years of the Scottish Secondary 
School’ (1977): 

w . 
. 

the development of knowledge and understanding 
the development of a range of cognitive, interpersonal and psychomotor skills 
the affective development of pupils in a whole range of behavioural attitudes 
preparation for life and the development of social competence 

These help to establish the focus of the curriculum as being the personal formation of 
young people, their acculturation and education for life and work after school. 

Curriculum Outcomes 
The translation of aims into desirable outcomes is necessary if the impact of planned 
school curricular provision is to be properly and effectively evaluated. National and local 
circumstances combine to shape the definition of outcomes. A renewed national 
perspective on the broad aims of school education has emerged in the Standards in 
Scotland’s Schools etc. (Scotland) Act 2000 which has identified 5 key educational 
outcomes for young people in our school system. Education authorities and schools have 
a duty to ensure that children and young people: 

. are confident, well motivated and fully rounded 
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. 

. 

. 
are literate and numerate to a level at or above that of their peers in the rest of the 
world 
fully understand and are able to play their parts as citizens of a modem democratic 
society 
seize opportunities open to them regardless of their background 
have the skills and aptitudes to work flexibly and to embrace change throughout their 
future lives. 

3.5 Further refinement of these outcomes occurs, in the form of national priorities, in The 
Education (National Priorities) Order 2000: 

. Achievement and Attainment 
- to raise standards of educational attainment for all in schools, especially in the 

core skills of literacy and numeracy, and to achieve better levels in national 
measures of achievement including examination results. 

to support and develop the skills of teachers, the self discipline of pupils and to 
enhance school environments so that they are conducive to teaching and learning. 

to promote equality and help every pupil benefit from education, with particular 
regard paid to pupils with disabilities and special educational needs, and to 
Gaelic and other lesser used languages 

to work with parents to teach respect for self and one another and their 
interdependence with other responsibilities of citizenship in a democratic society 

to equip pupils with the foundation skills, attitudes and expectations necessary to 
prosper in a changing society and to encourage creativity and ambition 

. Framework for Learning 
- 

Inclusion and Quality 
- 

. Values and Citizenship 
- 

. Learning for Life 
- 

3.6 These targets are fully consistent with those identified within North Lanarkshire 
Council’s Raising Achievement for All strategy (and consequently in the department’s 
service plan) which contains specific attainment targets and includes the following 
additional desirable outcomes: 

. 

. an improvement in attendance . 

an improvement in students’ level of self-esteem, personal and social interaction, 
independence and self-motivation 
an improvement in the computer literacy of all school leavers and an increased 
confidence in using information technology 

an increase in the percentage of each school cohort moving on to further and higher 
education 

3.7 The Raising Achievement strategy recognises the importance of school based outcome 
identification in order to reflect local circumstances and ensure an effective balance 
between national and local priorities. Schools are encouraged to set or redefine outcomes 
so that steady progress can be made to the overall goal of raised achievement. The 
strategy nevertheless rejects a total dependence on outcome measures and recognises that 
the values and key experiences promoted by the school are capable of having a profound 
effect on the personal and social formation of individuals. 
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Key Experiences 
Taken together North Lanarkshire’s Raising Achievement for All strategy and the 
Guidelines have identified a number of key features which should be integral to the 
curriculum experience of young people of secondary school age. These include: 

3.8 

a curriculum structure which helps young people to acquire an increasing depth of 
knowledge and understanding, skills and capabilities 
learning experiences that are carefully selected, structured and presented in an 
ordered progression 
good quality teaching clearly focused on young people’s needs and appropriate 
learning objectives 
programmes of work which they find interesting, attainable and worthwhile, and 
which provide the opportunity to achieve satisfaction, status and a sense of 
achievement fkom what they are doing 
sustained teaching time for each subject 
opportunities which enable pupils to experience: 
- working co-operatively and in-dependently 
- challenge and a sense of achievement 
- regular feedback about their progress 
- the taking and sharing of responsibility 
- making connections 
involvement in a community-based environmental project/enterprise activity 
opportunity to be involved in an artistic performance or sporting endeavour 
participation in a range of theatre visits and other cultural events 
opportunity to participate in team sports 
opportunity to participate in a residential experience/educational visit 
participation in a personal development education programme 
participation in a work experience placement as part of a planned programme of 
work-related activities 
exposure to a higher quality programme of careers education 
opportunity of induction at an FE/HE institution, through campus visits, open days or 
pre-university summer schools. 

4. PRINCIPLES FOR THE DESIGN AND DELIVERY OF THE CURRICULUM 

4.1 Principles: Curriculum Design 
National advice continues to emphasise, at all stages and for all pupils, the provision of a 
broad and balanced curriculum to allow the development of knowledge, understanding 
and skills across a variety of areas of learning. National advice, however, also continues 
to advocate some flexibility, especially in Sl/S2, in relation to allocating curriculum time 
to allow schools to reflect their individual circumstances. In addition, within the overall 
context of breadth and balance, the element of choice for pupils increases in S3/S4, in 
terms of the choice of subjects within individual modes, and increases substantially in 
S5lS6.  
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4.2 The commitment to breadth and balance runs alongside the need to ensure coherence, 
continuity and progression in pupil’s learning so those standards of attainment might be 
raised in relation to the targets for improved attainment. The authority supports the key 
principles relating to continuity and progression but considers that breadth, balance and 
coherence are capable of some redefinition. Breadth is an important characteristic of the 
Scottish curriculum but there is a need to constantly review and update the way that 
breadth is interpreted to sustain its relevance. Balance is currently defined in simplistic 
mechanistic terms relating to the number of hours study in given areas of the curriculum. 
This draws attention from the complexities of curriculum balance, fully recognised by 
COPE in its 1983 report, ‘Primary Education in the Eighties’. 

‘the idea of balance involves not just a balance of modes or curricular 
experiences, but a balance of skills, activities, social experiences.. . of teaching 
approaches of different types’ 

Similarly a focus on coherence which targets only the relationships among the various 
subjects and courses in the curriculum fails to address the critical relationship between 
school and community experiences. 

4.3 In addition to redefining certain principles, a strong case can be made for the 
consideration of other important principles - relevance, choice, flexibility and innovation 
- and therefore, in planning the secondary curriculum, it becomes possible to identify a 
range of interwoven principles; 

. Breadth 
Pupils at all stages should be offered a broad curriculum which introduces them to a 
variety of ways of examining forms of knowledge, developing skills and generally 
making sense of their experience. 

. Balance 
There should be balance in the curriculum not only in terms of the relative coverage 
of curricular areas, but between the acquisition of knowledge, skills and experience 
and their application in appropriate tasks and situations between a focus on outcomes 
and experiences and in the variety of teaching approaches adopted. 

. Continuity and Progression 
The curriculum should consciously attempt to build on prior experience and on skills, 
attitudes and knowledge already acquired. It should also encourage progression in all 
elements of learning. Teaching and learning should be so organised as to facilitate 
pupils’ progress within and between stages, provide an increasing depth of 
experience and minimise the threats of discontinuity which may arise when pupils 
change a school, class or teacher. 

Coherence 
The school should recognise and build upon the harmonious and supportive 
relationships not only among the various subjects and courses which constitute the 
curriculum but between school experiences and opportunities for out of school and 
community based learning. 
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. Relevance 
The curriculum should be relevant. It should meet the present and prospective needs 
of young people, making them aware of the relationship between what is learned at 
school and in their everyday life outside school, and relating school learning to the 
future context of their lives as adults in society. 

. Choice 
The formal and informal curriculum should contain a range of optional activities 
which offer the pupils additional opportunities for broadening their experience and 
should positively engage the pupil in negotiation over areas of choice. The element 
of choice within and between curricular areas should be increasingly in evidence as 
pupils progress through the secondary school. 

Flexibility 
The curriculum at each stage should be capable of adaptation in order to ensure that it 
remains appropriate to the particular learning needs of individuals. The importance 
of this principle in the context of delivering educational and social inclusion is self- 
evident. 

. Innovation 
The curriculum should be capable of supporting and sustaining new methodologies 
and approaches to curriculum delivery and of incorporating current research into 
existing good practice. 

Each of these principles is important and should be reflected in the design of the 
secondary curriculum. The balance and relationships among the elements should be 
considered fluid, reflecting the circumstances of individual schools and the stage of 
development and the needs of students. It is more important that a school’s curriculum 
planning produces a curriculum that is responsive to need and effective in delivering 
outcomes rather than one which complies with a fixed formula or a theoretical model. In 
this context, a strong case is able to be made for a narrowing of the core curriculum as the 
student progresses through school and to find time for activities which promote social 
competence, creativity and education for work. 

4.4 Principles: Curriculum Delivery 
Principles for planning the structure of the curriculum require to be complemented by 
principles for curriculum delivery which embrace issues critical to the development of 
pupil learning. In this context the following principles, which lie at the heart of the 
authority’s Raising Achievement for All strategy, remain central to curriculum 
development: 

. education is concerned with the development of the whole person and the whole 
range of learning experience - social, creative, cultural, sporting, academic, moral 
and spiritual - should be valued equally 
all individuals are of equal worth and have equal rights to have their needs and their 
potential developed 
diversity in the background, belief systems and lifestyles of learners should be 
respected and celebrated 
intelligence is not a single general ability, nor is it fixed 
learning involves emotions and feelings as well as the ability to think and act 
learning to think is crucial for independent living and lifelong education 

. 

. 

. 
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5. 

5.1 

5.2 

5.3 

6.  

6.1 

the development of self-esteem, confidence, motivation and a positive sense of 
community are critical in raising achievement 
learning is not restricted to classroom activities but is capable of occurring in a wide 
range of contexts within and beyond school walls 
achievement has to be recognised and supported over a wide range of activities and 
contexts 
the role of challenge is important in stimulating pupils 
parents have a crucially important role in the development of positive attitudes to 
study and learning 
support for learning strategies are important in helping young people to overcome a 
variety of learning difficulties 
assessment, feedback and reporting promotes effective learning 

PRINCIPLES FOR THE MANAGEMENT AND EVALUTION OF THE CURRICULUM 

A further new feature of the Guidelines is the development of a set of principles for the 
management and practice of curriculum policy and design. These principles also deal with the 
processes of review and evaluation of the effectiveness of curriculum provision, including the use 
of performance indicators in this area. These central principles should be at the forefront of 
planning curriculum and timetabling structures in the authority’s schools. 

The creation of curriculum policy - design, management, delivery and evaluation - are the 
responsibility of headteachers and senior staff in schools, working in collaboration with 
all school staff. The importance of on-going evaluation and periodic review cannot be 
sufficiently emphasised if assurances are to be offered that every pupil derives optimum 
benefit from the school curriculum on offer. In this regard the Guidelines contain useful 
advice for headteachers and other members of the authority’s staff. 

Notwithstanding the above advice it requires to be emphasised that the measure of a 
school’s curriculum will be determined by the degree to which the school: 

. . . 
maintains a focus on the key outcomes 
provides a range of essential curricular experiences in and across the curriculum 
structures and delivers the curriculum in ways which are consistent with the 
principles outlined in paras 4.1 - 4.6 above. 

THE SCHOOL AS A LEARNING COMMUNITY 

A significant change in the Guidelines is the emphasis on the school as a “learning 
community” with a firm emphasis on a positive and inclusive ethos. The ethos described 
is one which recognises and places value on a wide range of achievements and one which 
also motivates and enables all pupils to achieve high levels of attainment. Such a 
learning community also values partnerships with the wider community, defined in the 
widest possible sense. 



7. IMPLICATIONS FOR THE STAGES OF SECONDARY EDUCATION 

7.1 The above advice has significant implications for curriculum frameworks at each stage of 
the secondary school and these have to be considered within the overall context of the 
curricular guidance offered in the reports referred to in para 1.1. 

8. CURRICULUM FRAMEWORK IN S1/2 

8.1 In the context of the S1/2 curriculum, the authority endorses generally, but with some 
reservations, the key principles/advice contained in the Guidelines, and other reports, in terms o f  

curriculum planning and organisation; 
effective learning and teaching 

CURRICULUM PLANNING AND ORGANISATION 
The Guidelines continue to accept as the basis of curriculum planning a curriculum structure for 
SUS2 little different from the 1989 Guidelines in terms of the specific curricular areas to be 
covered, and the time allocations to various elements of the S US2 curriculum. Some minor 
changes occur to nomenclature and to the aggregation of time of previously disparate curricular 
areas. The major recommendations relate to: 

8.2 

a strong focus on cluster group planning 
the use of broad band setting, based on prior attainment, especially in English and 
Mathematics 
standardising course duration at 160 minutes per week through the introduction of rotas 
reducing the number of discrete courses taught by rationalising the number of subjects 
deploying the element of flexibility to consolidate core curriculum areas rather than to 
introduce other subjects 
ensuring high levels of teachedclass continuity 

Cluster Group Planning 
The authority accepts that continuity and progression from the upper part of primary schools to 
the lower part of secondary school is not only desirable but essential. An approach placing 
greater emphasis on these aspects will ensure that primary pupils entering a secondary school 
from a number of primary schools will have a broadly similar educational experience to draw on. 
Such a process will ensure that no pupil is at a disadvantage. 

8.3 

It is essential, therefore, that there is a strong emphasis on cluster planning leading to a shared 
vision of education between the primary schools in the cluster as well as forging stronger links in 
terms of the ability of the associated secondary school to build on this shared understanding to 
ensure continuity and progression for all pupils are achieved. The consultation carried out by the 
authority provided evidence to suggest that such continuity and progression were not always 
present and that there existed the strong desire to improve on this situation. 

Against this background the authority intends to introduce curricular pathway materials for P7-S 1 
in a range of subjects and to improve transition programmes. Head teachers of primary and 
secondary schools are expected to place the highest priority on co-operating within a cluster on 
this area of activity. The authority will issue guidance on the operation of cluster group 
arrangements in the near future. 
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Broad Band Setting 
The HMI report, ‘Achievement for All’ (1998), recommended that broad band setting based on 
prior attainment be introduced in S 1 and S2 for English and Mathematics, and possibly also for 
Science and Modern Languages in S2. 

8.4 

This recommendation is based on a view that greater progress can be made in a situation where a 
limited grouping of pupils on a broad banded basis takes place. It should also be noted that such 
grouping should only be undertaken on the basis of prior attainment. An element of safeguard 
occurs in relation to late development in that the grouping is broad banded. In this connection 
schools should exercise the greatest caution, especially against the background of recent research 
relating, in particular, to the attainment of boys. Such a recommendation also underlines further 
the need for good cluster co-operation. 

Course Duration 
The Guidelines recommend that course duration should be fixed at around 160 minutes per week. 
Within the 30 period week structures largely adopted by schools in the authority this represents 3 
periods per week. Within existing structures the subjects complying with this time element are 
English, Mathematics, Modem Languages and Science. 

8.5 

Other subjects operate on 1 or 2 periods per week. The recommendation suggests that 2 or more 
should be linked to provide this minimum time allocation of 160 minutes in such a way that 1 
subject be taught for part of the year and the partner subject not taught at all, the position then 
reversed for the remainder of the year. Thus a Technical/Home Economics link would mean that 
Technical would be taught to a group, say, from August to Christmas with no Home Economics, 
and that the position would be reversed after Christmas. Some subjects, such as Religious 
Education and Physical Education, do not adapt readily to this kind of arrangement. 

Such a strategy clearly reduces the number of teachers to which pupils are exposed in any given 
week although, over the course of the year, the total number of subjects taught remains the same. 
It is argued that such a strategy leads to a better learning environment where the teacher gets to 
know pupils better and the quality of the educational experience, and hence attainment is 
enhanced. 

Prior to this recommendation rotas were used on a limited basis, most commonly in Social 
Subjects. The authority has no firm view on the efficacy of rotas since no research has been 
undertaken on this matter but is interested in pursing this question further. However, it is to be 
noted that the introduction of rotas to timetable can have significant effects which require to be 
carefully assessed in schools prior to embarking on their introduction: 

. 
1 . . . 
. 

the perceived needs for continuous/regular reinforcement of learning in certain subjects 
a possible reduction in flexibility in relation to staff changes during the session 
the need to carefully assess departmental work loads (e.g. report writing) 
the need to carefully assess the impact on staff non-contact time 
the need to assess the impact on teacher/class continuity on job-share/part-time staff 
especially in those subjects where single contact time allowed some flexibility. 
the need to assess restrictions on access to specialist rooms 
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A further strategy in this connection is the possibility of a rota occurring not within a single year 
but across 2 years. In such a scenario a subject might be taught only in S1 and not in S2 while 
another subject would not be taught in S1 but would occur in S2. This would have the effect of 
reducing the number of subjects in any year group. However, such a scenario has significant 
implications for individual subjects in relation to any course choice exercise and could be 
sensitive in other ways in relation to subjects such as Religious Education and PSE. The 
authority does not generally favour such an approach. 

Number of Subjects 
The key recommendation in this area is to ensure a reduction in the number of subjects taught in 
S 1/S2 so that pupils have a longer time on task. The key criteria to be deployed in any review are 
that subjects should: 

8.6 

. 
= . 
. . 

build on primary prior learning 
lead to enduring and worthwhile outcomes which can be reported within the 5-14 framework 
deal with skills and knowledge which could not be taught successfully through another 
subject in the SUS2 curriculum 
be allocated sufficient time for effective teaching 
provide a sound basis for subsequent study in depth 

One way in which this could be achieved would be by moving to a single subject delivery of a 
mode in certain curricular areas in S2 through choice, for example in the social subjects, 
technology and creative/aesthetic areas. This would require to be carefully assessed in schools 
with regard to staffing balance. It is the intention of the authority to explore this issue further and 
to offer further advice in due course. The authority endorses the general principle of ensuring that 
pupils are not confronted with a large number of subjects and expects schools to give priority to 
action in this area. 

Flexibility Time 
Within the Guidelines there is a substantial element of flexibility time equalling 20% of the total 
across S1/S2 or 12 periods in a 30 period week structure. In the past it was common that a 
significant element of this time was deployed into areas such as “taster” courses and subjects with 
minimal time allocations. It is now recommended that this element of time be more focussed and 
be deployed on areas such as: 

8.7 

. . 

. . 
increasing the amount of time to core subjects 
deploying syllabus inserts within existing subjects in order to deal with areas such as core 
skills and health education 
supporting whole school activities such as educational visits 
dealing with first level guidance issues such as profiling, target setting and assemblies 

TeachedClass Continuity 
Given the emphasis above in relation to the continuity of educational experience it is important 
that the technical construction of the timetable also supports this approach by ensuring that each 
class timetabled in a subject has a single teacher. There is little point in reducing the number of 
subjects taught and introducing rotas while taking no steps to ensure such teachedclass 
continuity. A separate exercise carried out by the authority indicated that, while some schools 
achieved perfect or near perfect teachedclass continuity, there were some schools where 
significant elements of disruption occurred leading to pupils in S 1 and/or S2 experiencing as 
many as 18/20 teachers in a 30 period week. 

8.8 
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The authority expects head teachers to monitor the construction of the timetable to ensure good 
teacherklass continuity. 

EFFECTIVE LEARNING AND TEACHING 
The Guidelines, and other reports, make a number of recommendations in this area: 8.9 

. . . 

. 

. . 

a greater emphasis on direct teaching 
a focus on differentiation to link prior learning and future progress 
target setting to improve attainment levels 
more use of assessment to support pupils’ progress in learning 
direct support to and monitoring of pupil progress through the deployment of a single named 
teacher 
effective information transfer from P7 to S 1 
the development of a culture of achievement 

Direct Teaching 
Direct teaching involves the teacher having a direct engagement with pupils and has an important 
role in stimulating the learning process. Recent reports suggest that too much emphasis had been 
given to other forms of teaching and that direct teaching has an important role to play. Direct 
teaching, of course, involves a complex set of interactions which must be based on and take 
account of the prior learning of the pupils concerned. It should also be seen as a part of a range 
of techniques including individual learning, paired learning, collaborative work, etc. Ultimately 
the decision on the approaches to be taken is a matter for head teachers and departments. The 
authority agrees with such an approach which emphasises a variety of teaching methodologies 
which are part of an overall strategy which is monitored. 

8.10 

Differentiation 
The case for differentiation is accepted in recent reports. However, there is a need for more 
effective differentiation to avoid situations where all pupils are subjected to the same materials, at 
the same pace, regardless of prior attainment. The methodology must be carefully considered and 
planned and must present to all pupils a challenging experience. 

8.1 1 

Target Setting 
The issue of target setting is also an important aspect of teaching and learning. It is argued that, 
flowing from a good assessment policy, there is a need to set for all pupils a consistent challenge 
through setting achievable targets. This approach requires a careful analysis of the skills to be 
developed and strengths consolidated and the approaches to be adopted to ensure that 
development needs can be addressed. The authority commends such an approach within the 
context of learning and teaching approaches in schools. Mindful that unrealistic targets can be 
demotivating for learners and their parents, schools will require to take steps to ensure that the 
process of target-setting is carefully managed at departmental and school level. 

8.12 

Assessment 
Concern is often expressed about the progress of young people, particularly in S1/S2, a concern 
expressed by SOEID itself. Research evidence indicates that a significant number of young 
people make little progress in attainment beyond their primary attainment and some indeed 
regress, against a background where the work is repetitive, is not challenging and gives pupil 
little responsibility for their own learning. The focus of this lack of progression is generally seen 
to be S2, in particular, where a general lack of progress is often compounded by the effects of 
course choice for entry to S3 and the dip in interest and performance in subjects not to be studied 
further. There are similar issues particularly with regard to able pupils in the course of S3/S4. 

8.13 
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8.14 A number of the issues discussed elsewhere in this section have relevance to the question of 
underattainment. More specifically the authority believes there may be value in exploring 
alternative strategies which could also have an impact on this issue: 

. setting the attainment of Level E as a desirable target in English and Mathematics by the end 
of S 1, while accepting that pupils with learning difficulties and those who might be described 
as late developers might achieve a lower level 
introducing Standard Grade CrediVGeneral courses/materials early in S2 for pupils who 
attain level E in English and Maths by the end of S 1. 
identifying the attainment of Level E as the point of pupil graduation from the 5-14 
programme 
encouraging schools to include aspects of Standard Grade courses as early as December of 
S2. This could be undertaken in a number of ways: 
- 
- 

. 

. 

. 
within all subjects being studied 
within the narrower range of subjects described in Para 8.6 above where pupils opted for 
a particular modal subject in S2 

Each of these strategies will be further examined by the authority before the issue of advice to 
schools. 

9. CURRICULUM FRAMEWORK IN S3/4 

9.1 The major issues to be considered in this area are as follows: . 
age and stage relaxation 
the modal structure of the curriculum 

personal and social education programmes, including the inclusion of core skills and the 
development of strong education/industry partnerships 

Modal Structures 
The 1999 Guidelines are essentially structured in the same way as the 1989 Guidelines. The 
curriculum structure remains based on the 8 modal areas and on similar time allocations. For all 
pupils, therefore, there continues to be proposed a common curriculum framework of 8 modes 
within which pupils have a mixture of compulsory subjects (e.g. English and Mathematics), 
compulsory modes with choice of subjects (e.g. Science and Social Subjects modes), and a 
limited free choice of subjects, generally within an 8 column structure. 

9.2 

9.3 The main change introduced in curricular terms is designed to address the difficulties which 
schools experienced in delivering full modal coverage, especially in the area of Creative and 
Aesthetic activities. Schools have been reluctant to develop a curriculum structure which offered 
pupils only a choice at Standard Grade of Art and Music in the majority of schools, and Drama 
additionally in some schools, or to develop a structure which made extensive use of short courses. 
The latter approach has fallen into disfavour, especially against the background of attainment 
targets. 

The new Guidelines offer a welcome increased flexibility in relation to the categorisation of 
subjects, in both the Creative and Aesthetic and Technological Activities modes, subject to the 
need to audit the content of courses at school level. In practice, for schools in North Lanarkshire 
there will be little impact on curriculum structures, the changes to a large extent merely 
legitimising structures which schools have deployed for some time. 
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9.4 Although the Guidelines allow schools considerable flexibility to develop their curriculum to 
meet the needs of the majority of pupils, they may not maximise the learning and achievement of 
all pupils. The modal structure provides a framework which delivers breadth of study. However, 
there is little flexibility in a structure which compels pupils to study all 8 modal areas. The 
authority is of the view that to continue to define breadth in this way in the middle stages of 
secondary education is restrictive and inappropriate. To insist that all pupils study subjects 
within the full modal framework offers no real flexibility to schools in tackling specific issues 
and providing a more meaningful educational experience for many pupils. . 

Accordingly the authority intends to give the schools the opportunity of amending the modal 
structure, while still substantially adhering to the principles of breadth and balance. It is proposed 
that school should have flexibility within the following parameters: 

. all pupils should be required to continue the study of English, Mathematics, Religious 
Education, Physical Education and PSE (including Careers Education, Health Education and 
Sex Education) 
all pupils should be required to study no fewer than 2 of the remaining 4 modal areas 
although, of course, some pupils may continue to study all 4 areas - Social Subjects, Modem 
Languages, Science, Technology, Creative & Aesthetic. In this regard it is a matter for 
individual schools to determine the precise nature of the option structure within these 
parameters. 

. 

9.5 Disapplying two of the modal areas for individual pupils should have the effect of enabling 
individual pupils to learn and achieve to the best of their ability by: 

. . 

. . 
allowing pupils with individual strengths to emphasise a particular curriculum area 
allowing pupils making significantly less progress than their peers to consolidate learning and 
progress across the curriculum 
allowing pupils to participate in programmes of vocationally-related learning 
allowing pupils to participate in a range of planned opportunities 

9.6 In making use of this flexibility schools must remain mindful of the following: 

. . the main focus of this change is the need to secure higher attainment in overall terms 
the intention is not to promote a 6 or 7 Standard Grade/Higher Still course programme for 
pupils but to provide the vast majority of pupils with improved choice and more appropriate 
provision within an eight subj ect/course programme 
schools must continue to work towards qualifications approved for use with young people of 
compulsory school age 
pupils and parents should be informed of the progression implications of their choices as well 
as of the benefits 

. 

. 
9.7 In making decisions on curricular options schools should have regard to the recommendation of 

the Ministerial Action Group on Languages (Citizens of a Multilingual World: Scottish 
Executive: 2000) that all pupils should have a clear entitlement to a significant and high quality 
modem language experience during their compulsory period of study at school covering a 
minimum of six years of study or its equivalent of approximately 500 hours. In collaboration 
with schools the education department will be giving consideration to ways of meeting the 
entitlement and proposes in due course to issue guidance on this matter to schools. 
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Age & Stage Relaxation 
A further area where change is envisaged is in the potential to introduce Higher Still units to 
complement Standard Grade provision. Such developments are seen in the Guidelines to be 
particularly important for those able pupils who might expect to perform beyond the level of 
Credit in S4 or for those less able pupils for whom Access units might be seen to be more 
appropriate. Similarly the potential is identified for using some Higher Still units to deliver core 
skills in S3/S4. 

9.8 

9.9 The opportunity to introduce units of Higher Still courses in S3/S4 is welcomed in general terms. 
However, the authority has reservations about the apparent limitation to both the less able and 
more able as being unnecessarily restrictive and divisive and likely to lead to a lessening of 
staffing efficiency in timetabling terms. Accordingly the authority is prepared to envisage such 
developments occurring across the whole spectrum of pupil ability. 

9.10 Schools are encouraged to secure maximum advantage for all pupils from the relaxation of age & 
stage restrictions. The development of specific proposals is again a matter for individual schools 
in the light of their own circumstances. However, any such proposals (which should include an 
indication of appropriate examination presentation intentions) should be the subject of discussion 
with a member of the directorate. 

9.1 1 The approach advocated above in relation to a relaxation of the model structure offers 
opportunities to introduce greater flexibility in the S314 curriculum and is consistent with the 
spirit of Circular 6/99, ‘Curriculum Design for the Secondary Stages’ which encourages schools 
to make use of the scope for flexibility and innovation in the Guidelines and identifies Education 
Action Plan schools and New Community Schools as standard bearers in this regard. The 
authority has not simply supported schools in their application for Education Action Plan and 
New Community schools status; it has encouraged and assisted them in to take full advantage of 
the greater curricular freedom available within these programmes. 

9.12 The opportunity is now present for the development of innovative approaches to the curriculum 
which can embrace, for example, elements of the following: 

developing education for work, citizenship and enterprise programmes using local resources 
and opportunities such as college partnerships, EBP’s, the Careers Service and community 
organisations. 
facilitating Alternatives to Exclusion initiatives (e.g. On Track/= clubs) 
developing on-line approaches to curricular delivery 
enhancing out of school learning opportunities 
enhancing the vocational potential of the curriculum by linking courses and aligning 
timetables to deliver community based learning opportunities (e.g. art and design/technology; 
business administratiordenterprise) 

. 

. . 
These may combine in-house and off-site provision. Promising pilot programmes are already in 
evidence in a number of schools. The experience of these pilots and of other initiatives currently 
being explored by the authority will be available to schools to help them address student needs 
within the more flexible curricular framework which will emerge 
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Personal & Social Education/Core Skills 
Outwith the modal structure the Guidelines emphasise the importance of a well developed 
Personal and Social Education Programme, including the need to incorporate a strong emphasis 
on core skills, in line with the Higher Still programme. Similarly attention is drawn to the 
importance of developing strong educatiodindustry partnerships. The authority supports such 
developments. It would have significant concerns, however, with any requirement that PSE 
programmes, whether in S314 or S5/6, should be certificated. Experience has shown that 
effective PSE programmes are capable of being planned and delivered in a non-examinable 
environment. Decisions about the certification of PSE programmes should properly be located at 
individual school level. 

9.13 

9.14 The delivery of the core skills agenda arising from Higher Still is a further important component 
of curriculum planning in S3/S4. There is considerable advantage to be gained by overtaking the 
necessary core skills during the course of S3/S4 thus precluding the need for extensive alteration 
to SYS6 structures. In terms of delivery it is now established that Literacy, Numeracy and 
Problem Solving will be embedded in a range of subjects and have, therefore, no delivery issues 
with regard to individual pupils. The IT and Working with Others core skills, however, do have 
implications for delivery and individual schools according to the methodology to be undertaken. 
Again the specific approach to be adopted in individual schools is a matter for headteachers and 
schools staff to consider. However, once again, it is considered important that any such proposals 
should be the subject of discussion with a member of the directorate. 

10. CURRICULUM FRAMEWORK IN S5l6 

10.1 The most significant change in the Guidelines with respect to S5/6 is the incorporation of 
the key elements of the Higher Still programme as the basis for planning the curriculum, 
the development of Core Skills and the introduction of Scottish Group Awards. 
Significant emphasis is placed on the need for negotiation with young people at this stage 
within a context of structured support and on-going monitoring of progress. 

10.2 In general terms the advice offered in this area raises no new issues for the authority 
which is generally supportive of the direction taken nationally in this area. One area, 
however requires further exploration - area curriculum planning. 

Area Curriculum Planning 
Area curriculum planning in educational terms occurs where educational establishments 
in an area co-operate to provide a range of courses in such a way that students can move 
between establishments either to take subjects which are not available in the base 
establishment or a subject which occurs at the same time as another subject in their own 
establishment. Such planning has implications for a coincidence of timetabling structures 
between the establishments and for the movement of students which occurs. 

10.3 

10.4 The co-operation between educational establishments may occur not only between 
schools in an area but may also involve further education colleges. 
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10.5 The need for area curriculum planning to take place within the authority’s schools is 
evidenced in the number of small sections formed and timetabled in S5/S6, especially at 
Advanced Higher but also at Higher in some subjects and in some schools. At the same 
time schools have been attempting to offer a range of Intermediate 1 and Intermediate 2 
courses but finding it difficult to cover as wide a range as they might have hoped. 

10.6 The exact nature of any planning of this nature is a matter for schools and colleges 
working together in their own areas to identify and develop the best range of courses 
possible for young people. In this connection the authority does not intend to establish a 
set of prescriptive rules. Rather it is the purpose to encourage schools, in their own areas, 
to give consideration to the issue and to develop their own plans for submission to the 
department for approval. 

10.7 The authority intends that planning should proceed on the basis of 3 areas within the 
authority - Cumbernauld, MotherwellAVishaw, Monklands. Each of these areas will 
produce an overall plan for their area on an annual basis and submit this plan to the 
department by the start of the Christmas holiday leading to implementation in the 
following session. 

10.8 In addition to area curriculum planning the authority is giving consideration to other 
forms of delivery of subjects to small groups of pupils through: 

. Open learning links 
This makes use of open learning materials provided from other sources in a pupil’s 
base school. Some open learning packages already exist and others will be produced 
as a result of the Higher Still programme through HSDU. In addition other materials 
will be produced by the Scottish Council’s Learning and Resources Network 
(SCoLaRNET), of which North Lanarkshire is a member, by a Learning and 
Teaching Scotland consortium (funded by SEED), and by the Scottish University of 
Industry. 

. Open/On-line learning 
In addition North Lanarkshire is participating in the Heriot Watt University Scholar 
programme which will ensure pupil access to a range of high quality on-line learning 
materials for Advanced Higher and in due course for Higher Grade courses. In the 
school session about to begin (2001-02), 24 of North Lanarkshire’s 26 secondary 
schools have signed up sixth year pupils to study from an Advanced Higher menu 
which includes Mathematics, Chemistry, Physics, Computing and Biology. In due 
course students will have access to other Advanced Higher and a range of Higher 
Grade Courses. 

. Video conferencing 
The potential use of video conferencing is being explored in a number of authorities 
and North Lanarkshire has undertaken a small pilot exercise in Classics in this 
medium, involving Kilsyth, Coltness and Caldervale. 

Each of the above offers new strategies for schools in extending the range of provision 
but they all have implications for ICT strategies, accommodation, resources and staff 
development which require further detailed examination in order to identify the extent to 
which the authority can continue to support development. 
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. College links 
College links already exist with schools in the authority through links with the 3 
colleges in the area. The development of Group Awards provides a new dimension 
in which such links should be reviewed. The development of Group Awards 
suggests that the traditional link courses, generally free-standing in relation to school 
based activity, will no longer suffice and that a more coherent provision requires to 
be developed. Such development is likely to focus on more specialised Group 
Awards with colleges providing the more specialist element and schools the more 
general element. Such potential exists in much of the provision already in place 
where the most common courses provided in the colleges are Hospitality, Care, 
Business Administration, Sport/Leisure and Auto-Engineering. It is proposed that 
schools should seek to review such links within the context of area curriculum 
planning described above. 

11. TIMETABLING 

1 1.1 The quality of timetable construction is central to the effective delivery of the overall 
curricular aims of the school. It is too important a task to be dealt with only by the school 
timetabler in a mechanical fashion, divorced from a strategic overview of the priorities of 
the school. 

1 1.2 In this context, therefore, prior to the construction of the timetable schools should 
annually review their curricular priorities and those other priorities affecting the 
timetable, such as non-class contact activities, to ensure that the timetabler has a clear 
framework within which the timetable must be constructed. This is a matter for the entire 
senior management team, in consultation with Principal Teachers. 

1 1.3 This process will involve the school in reflecting on issues such as those raised in the 
earlier parts of this paper with the over-riding aims of meeting the needs of the school 
population and seeking to deliver an equitable distribution of resources between the 
various year groups. In addition it is important, where a case has been made for an 
allocation of staffing for a particular purpose, that steps are taken to monitor and assess 
the outcome of the distributions made to ensure that the most effective use is made of the 
scarce resource of staffing. 

1 1.4 A best value review of curriculum and timetabling structures in North Lanarkshire 
secondary schools was carried out in school session 1999-2000. Two of the key findings 
of the review were that: 

. whilst in general terms patterns of timetable efficiency decrease by school stage from 
SUS2 through to S5/6, the evidence indicated more significant variations in 
efficiency within individual stages 
whilst the majority of schools have a low to moderate incidence of split classes 
between S1 and S4,65% of schools have a high to very high incidence of split 
classes in S5l6 

. 
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In consequence, and to enhance the efficiency of curriculum and timetabling structures in 
schools, it was agreed that training and support in timetable construction should be 
reviewed by the department and appropriate training provided to school timetablers. This 
training is in place. It is recognised that the present guidelines have additional 
implications for school timetables and the authority proposes to organise appropriate staff 
development opportunities for senior management in this field. 

10.5 In the context of the new duty on education authorities to review from time to time the 
quality of education which schools provide, schools will be invited to submit their 
curriculudtimetable structure to the department for review on a triennial basis, 
commencing in June 2002. 


