
NORTH LANARKSHIRE COUNCIL 

REPORT 

Subject Support for Social Inclusion: I To: Education Committee 

Children in Need I From: Director of Education 

Date: 3 August 2001 

I 

Purpose of Report 

This report details the major changes and developments that have taken place in the 
provision and support for children with special educational needs since the formation 
of the council. In the light of these, members are asked to approve changes in 
management and administrative support which will allow the authority to continue to 
provide a quality of service provision in line with council policy and legislative 
requirements. 

Recommendations 

The education committee is asked to: 

(i) approve the report. 

(ii) authorise the director of education to undertake the necessary administrative 
steps for its implementation. 

(iii) Refer to the Policy & Resources (Personnel) sub-committee to approve the 
establishment of the posts detailed in paras 4.2 and 4.3. 

Members wishing further information about this report should contact: 

Michael O’Neill, Director of Education on 01236-812336 
Dan Sweeney, Head of Quality Development on 01236-812291 
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NORTH LANARKSHIRE COUNCIL - DEPARTMENT OF EDUCATION 

SUPPORT FOR SOCIAL INCLUSION: CHILDREN IN NEED 

Report by Director 

1. Background 

1.1 

2. 

2.1 

2.2 

2.3 

Since 1996 there have been a number of changes in legislation and 
government-led initiatives which have significantly changed working practices 
in the SEN area and have had a similarly significant impact on SEN 
administrative support. These changes are listed with brief explanation in 
appendix 1. There is now a need to review the most effective administrative 
structure and working practice in order to deliver high quality SEN services in 
the 2 1 st century. 

Structure and operation of SEN administration 

The SEN section at present comprises an Education Officer, a SEN Adviser, a 
commitment of time from the Principal Psychologist, an AP4, a GS3 and a 
GS 1, with management overview by the Head of Service 

The key purposes of the SEN section are to: 

0 

0 

Engage in strategic planning related to statutory provision for children with 
SEN and the education of children in need 
Take forward North Lanarkshire Council’s policies in managing and 
monitoring the delivery of specific provision and services for children with 
SEN and children in need 
Respond appropriately to government priorities with respect to SEN and 
the education of children in need 
Take forward the social inclusion agenda in line with national objectives 
and council policy. 

0 

0 

These are the overall responsibility of the Education Officer and the Head of 
Service, supported by the Principal Psychologist and the SEN Adviser. 

In taking forward the responsibilities listed a significant focus is given to 
certain key activities, fundamentally important, which are integral to the 
effective delivery of the service: 

0 

0 

The development of policy and guidelines related to children with SEN 
and children in need 
The placement of children with SEN and children in need in appropriate 
mainstream and specialist provision 
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0 

0 

0 

0 

The operational management and maintenance of all North Lanarkshire 
Council educational provision for children with SEN and children in need 
Contributing to the work of the Quality Development Service 
Fulfilling the statutory functions of the Psychological Service with respect 
to the Education department, the Reporter and parents and children 
Managing the Records of Needs process and the maintenance of a RON 
database. 
Providing staff development and training across the department in 
response to developments in special educational needs. 

2.4 The original structure and operation of the SEN section was based on an 
analysis of the anticipated roles and SEN priorities in 1996. Apart from the 
provision for Early Years and Childcare, no other aspect of education 
provision has been the subject of so many reports and legislative changes as 
the area of SEN and children in need. The impact of these changes on the 
workload of the SEN section has been substantial. Details of the scope and 
extent of these changes are provided in Appendix 2. 

3. Responses to and implications of SEN national developments 

3.1 The Scottish Executive makes available two additional sources of funding 
which relate to the changes described in Appendix 1. These are funds for 
‘Alternatives to Exclusion’ and funding for ‘Inclusion’. Both of these are 
funded by SEED as sections of the Excellence Fund. This Fund allows 
authorities to support new developments which are designed to increase ‘social 
inclusion’. The funding for Alternatives to Exclusion in 2001-2 is in total 
$695,000. For SEN Social Inclusion the funding in 2001-2 is $878,340. 

3.2 In 2001-2 it is proposed to use Alternatives to Exclusion funding to undertake 
a new initiative in primary schools to create cluster-based provision which will 
support pupils with challenging behaviour. At present the lead in taking 
forward the Alternatives to Exclusion developments is taken by the 
Psychological Service. One additional psychologist post is funded through the 
Excellence Fund. Due to the scale of developments and the significant amount 
of administration required to support this work and other aspects of the social 
inclusion agendas in which the Psychological Service plays a major role, it is 
now essential that there is an increase in the type and number of clerical 
support available to the Service and its senior management team in particular. 

3.3 In 2001-2 it is also intended that the emphasis of inclusion developments 
should be on creating more inclusive mainstream schools and it is proposed to 
support five secondary schools in developing more inclusive provision. In 
addition more funding will be allocated to allow children for whom it is 
appropriate to have joint placements between special and mainstream schools. 
There is much work to be done to prepare schools for becoming more 
inclusive, including a significant staff development programme. In order to 
lead this work, it is proposed that a post of Development Officer, Inclusion, 
should be created, using Excellence fund monies. The salary scale for this 
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3.4 

4 

4.1 

4.2 

4.3 

5. 

5.1 

5.2 

post will be that of an assistant adviser. The post will, therefore, be graded as 
being on teachers conditions with the exception of hours worked and annual 
leave which will be as for APT & C. 

The SEN team administrative staff have provided all the administrative 
support for inclusion initiatives to date from within present resources. Apart 
from the developments resulting from Excellence Fund initiatives, there has 
been a significant increase in the number of pupils who are provided with SEN 
support, which is a very positive development for the authority. There has also 
been a significant increase in parental involvement in procedures. There are 
also 50 more children with Records of Needs in mainstream schools in session 
2000-2001 than there were in the previous session. It is therefore essential for 
the continued effective operation of this crucial part of the service that an 
additional post is added to the SEN administrative team. This post should be 
at AP1/2 grade and can be funded from the Excellence Fund inclusion monies. 

Proposed new structure to meet changing demands 

The appointment of a Development Officer, at assistant adviser grade and on 
teachers conditions with the exception of hours worked and annual leave 
which shall be as APT & C. 

Within the administrative team it is proposed that a new post of AP1/2 should 
be created to enhance the admin capability of the team. 

The Best Value review of the Psychological Service identified a shortfall in 
clerical support for the service, with no arrangements within the structure for 
management of the administrative structure. It is therefore proposed that 3 
GS3 clerical posts should be created in the psychological service to allow an 
appropriate level of support to its senior management team within its existing 
local office bases. 

Fun din g 

The costs for the various posts involved will be as follows: 

Post Salary Scale Incl. On costs 
Development Officer 229,463 239,340 (SEN Sec) 
1 x AP1/2 Post 21 3 16441 57 17 217,589 (SEN Sec) 
3 x GS3 Posts &12,624-213,164 &45,267 (Psy Serv) 
Total di102,196 

These costs will be met from within the Social Inclusion and Alternative to 
Exclusion Excellence Fund monies. 

The above proposals have been the subject of consultation between the 
Education and Personnel departments. 
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6. Recommendations 

The education committee is asked to: 

(i) approve the report. 

(ii) authorise the director of education to undertake the necessary 
administrative steps for its implementation. 

(iii) Refer to the Policy & Resources (Personnel) sub-committee to approve 
the establishment of the posts detailed in paras 4.2 and 4.3. 
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0 Appendix2: Effects of national developments on SEN administration 1996- 
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Appendix 1. SEN national developments 1996-2001 

1.1 

1.2 

1.3 

1.4 

1.5 

Children (Scotland) Act 1995 

The Act defines ‘children in need’ for whom services must be provided. This 
is a much broader definition than the traditional definition of children with 
‘special educational needs’ (SEN). Strategic plans for addressing the needs of 
‘children in need’ have to be drawn up jointly by services and new practice 
and documentation has to be implemented. 

Early Years expansion, 1997 

There is an increase in demand, across 175 establishments, for educational 
psychologists to assess 3 and 4 year olds and a much larger workload for the 
Pre-School Assessment Team (Pre-SCAT) in placing and following-up 
children. There are also new issues to be addressed, such as how to fund SEN 
children for whom an extra year of pre-school provision is recommended and 
transport arrangements for pre-5 children with SEN but not a Record of Needs. 

Early Intervention, from 1997 

In North Lanarkshire the psychological service has taken the lead in this 
initiative, with support also provided from network teams. Strategies that have 
been put in place have had to be carefully evaluated to assess their impact on 
raising achievements. 

Alternatives to Exclusion, from1997 

One effect of this programme has been a review of provision for children with 
social, emotional and behavioural difficulties who need an alternative to 
mainstream school, at least for a period. Since 1996 there has been an increase 
in demand for this provision in North Lanarkshire, both at the primary and 
secondary stages. Since 1996 two SEBD schools and two units attached to a 
mainstream school have been opened and the existing schools have both 
increased their roles. 

EPSEN report (1994) and Manual of Good Practice in SEN (1 998) 

The report on Effective Provision in Special Educational Needs (EPSEN) has 
been the basis for the development of an up-to-date framework for effective 
teaching and learning for children with the whole range of special educational 
needs, The Manual of Good Practice was also issued in late 1998, describing 
effective practice for SEN, with an increasing emphasis on inclusion. The 
Scottish Executive expects that the EPSEN report and the Manual of Good 
Practice should be used by schools and support services to set standards for the 
delivery and improvement of provision. . 
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1.6 

1.7 

1.8 

1.9 

1.10 

Government Performance and Best Value Indicators 

The time taken to open a Record of Needs was also introduced as a national 
performance indicator used to compare effectiveness and efficiency of local 
authorities. As a result of the feedback from national PI comparisons, North 
Lanarkshire was required to reduce the average time for the opening of a 
record. The reduction achieved has been from 56 weeks in 1997-8 to 25 
weeks in 1999-2000. 
In the financial year 2000-2001 Best Value Reviews have been undertaken for 
the Psychological Service and for Network Support Teams. 

SEN target setting and Success for All, 1999 

All schools are expected to set targets for achievement in terms of the 5-14 
curriculum, Standard Grades and Highers. The target setting strategy for 
pupils with special educational needs requires the preparation of an 
Individualised Educational PlardProgramme (IEP) for each student for whom 
the 5- 14, Standard Grade or Higherhtermediate targets were not appropriate. 
A significant amount of support and staff development has been required with 
mainstream school staff to enable them to implement this initiative effectively. 

Government Social Inclusion strategy 

The present government has made social inclusion a key policy commitment. 
The principles of social inclusion are built-in to all national education policy 
developments. North Lanarkshire Council has fully embraced the social 
inclusion agenda with its Aiming Higher programme. Schools accept that this 
puts a responsibility on them to provide appropriate education for all children 
in their area and that exclusions from schools must be reduced. The 
administration of the exclusions and appeals procedure is a very time- 
consuming process for both schools and the SEN section. 

Increase in Specific Grant for SEN Training (1999) 

The government has traditionally funded specialist SEN training through a 
specific grant which is administered by the SEN section in North Lanarkshire 
and training is organised by the SEN adviser. In 1998 the government 
increased the amount available for SEN training and staff development to 25 
million per year. North Lanarkshire’s share of this sum jumped from 
2143,000 in 1998-99 to 2352,000 in 1999-2000. 

Implementing Inclusiveness, Realising Potential (Beattie Report), 1999 

This report was the result of an investigation into the transition from school to 
post-school education, training and employment and how best to provide for 
young people with particular support needs in terms of coherence, continuity 
and progression. One particular recommendation relates to the proposed 
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1.11 

1.12 

1.13 

1.14. 

development of psychological services for 16-24 year olds, with the need to 
review the present staffing levels in the psychological services in Scotland. 
Improving Our Schools, Special Educational Needs (Riddell Report), 1999 

This was the result of an investigation into the provision for children with 
severe, low incidence, disabilities. One recommendation was for the Scottish 
Executive provide further support to local authorities to allow children with 
severe low incidence disabilities to be included in mainstream schools. As a 
result of this recommendation, the Scottish Executive made an additional 26 
million available for each of two years to local authorities for SEN inclusion 
initiatives. North Lanarkshire’s share of this sum was 2409,000 in 2000-2001 
and will be &800,000 in year 2001-2002. The SEN section administers this 
funding 

New Community Schools 

The New Community Schools initiative is an important part of the 
government’s social inclusion strategy. A key aim of New Community 
Schools is to make all services available to children and their families at a 
local level, with the school as the focus of integrated working between 
services. The local initiatives have implications for the work of psychologists, 
network support staff and speech and language therapists, all of whom have an 
administrative link to the SEN section. The contract with Lanarkshire Health 
Board for speech and language therapy services linked to Records of Needs 
has increased from 2407,380 in1998-9 to 2426,730 in 2000-2001 .This contract 
is negotiated administered and monitored through the special needs section. 

Standards in Scotland’s Schools etc Act, 2000 

This Act, for the first time in Scotland, provides a brief definition of education 
and affirms the right of every child to be educated. In section 15, the Act also 
states that children with special educational needs should be educated in 
mainstream schools, except in ‘exceptional circumstances’. These 
circumstances are outlined, but it is clear that the overall emphasis of the Act 
will be to increase the number of parents who wish their child to be educated 
in a mainstream school and to increase the pressure on local authorities to 
provide more inclusive schooling. 

European Human Rights Act,2000 

This Act only became fully operational in October 2000. It enshrines United 
Nations Conventions on human rights and the rights of the child in European 
legislation. It seems likely that local authorities will have to review special 
educational needs assessment, placement and appeals procedures to ensure that 
they conform with the Act. The emphasis on rights of the child in both this 
legislation and the Standards in Scotland’s Schools Act will mean that all 
documentation and special needs procedures will need to be reviewed and 
changed, where necessary, to fully involve the child in the procedures. 
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Appendix 2: Effects of national developments on SEN 
administration 1996-2001 

2.1 All officers and administration staff have been involved in developments 
associated with the implementation of the Children Scotland Act. Officers 
worked with Social Work and health staff in the preparation of the Children’s 
Services Plan. The implementation and monitoring of implementation of the 
Children’s Services plan has involved both officers and administration staff, in 
constant liaison with other services and continues to do so. The wider 
definition of ‘children in need’ identifies a larger group of children for the 
provision of services, including children who are looked after, looked after and 
accommodated, and children who are affected by the disability of a parent or 
carer. This has led to an increase in the number of enquiries received by the 
section regarding potential support for particular children. Recent HMI 
inspections have underlined the need to improve the educational attainments 
of children who are looked after, and this is a key initiative for joint working 
with Social Work involving SEN officers. 

2.2 The SEN section now has responsibility for monitoring all joint-funded 
Education and Social Work placements of children to non-North Lanarkshire 
schools on behalf of both services. One of the Depute Principal Psychologists 
has a key role on behalf of the Education department in chairing the residential 
schools inter-agency Joint Consultative Group and organising and minuting 
the SEBD day allocation meetings which take place six-weekly. All 
documentation being used when decisions are being made about children has 
to be reviewed, including Records of Needs documentation, to ensure that 
children are appropriately informed about and involved in decisions which are 
being taken about them. The Children Scotland Act also conferred an 
additional responsibility on the psychological service to carry out assessments 
in response to ‘assessment orders’. 

2.3 The Early Intervention strategy is resulting in the earlier identification of 
children with a range of special educational needs. This has significantly 
increased the workload of PreSCATs, which are chaired by psychologists, and 
on the network teams which provide SEN support to establishments. An 
additional psychologist post was approved in 2000 to provide more support for 
early years children, but with 175 different early years bases, the resource 
available will not allow psychologists to make a regular visit to each early 
years provision. There is an increase in clerical support required to support the 
increased work of PreSCATs and the new psychologist post. There has been a 
significant increase in phone enquiries and written requests to the SEN section 
for support and advice related to early years provision for children in need. 
There has been a similar increase in collaborative working with Early Years 
and Childcare staff to deal with particular issues. 

2.4 Partly at least, as a result of extended early identification procedures, there has 
been a significant increase in the identification of children with autistic 
spectrum disorders. This has led to an increase in demand from parents for 
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specialist provision to meet the needs of these children. Staff in the SEN 
section have had to respond by developing and putting in place this provision 
and establishing ongoing procedures for admissions to this provision and the 
monitoring of placements. Although there has been no increase in the number 
of special schools in North Lanarkshire since 1996, there has been a significant 
increase in the number of specialist units, all of which are designed and 
monitored by the SEN section and all of which require input from the 
Psychological Service. 

2.5 The Early Intervention Strategy is also a specific example of a new initiative 
requiring assessment and evaluation, launched by the government at short 
notice, which has required overall management and monitoring by the SEN 
section. Although additional staff have been employed for service delivery, 
there has been no additional staffing for the overall management, which has 
mainly been undertaken by one of the Depute Principal Psychologists, 
supported by one of the SEN administrative staff. The Alternatives to 
Exclusion programme originated in the same way as Early Intervention 
strategy. The initial funding was allocated entirely to schools; one of the 
Depute Principal Psychologists has now taken over responsibility for the 
Alternatives to Exclusion development plan and monitoring the budget in 
liaison with the Budget Unit. Both these initiatives are now funded through 
the Excellence Fund. A further implication of work on reducing exclusions in 
both mainstream and special schools is that many schools are now seeking 
more advice on possible alternative courses of action to avoid or follow-up 
exclusions. These queries usually come in the form of telephone enquiries to 
the Education Officer, the SEN Adviser and the Head of Service. 

2.6 The publication of the EPSEN report and the subsequent issuing of the Manual 
of Good Practice in SEN have resulted in a significant increase in demand, 
particularly from mainstream schools, for staff development related to the 
Features of Good Practice (FGP) which provide an enhancement of the ‘How 
Good is Our School?’ performance indicators. This has increased the 
workload of the SEN Adviser and Principal Psychologist and their 
administrative staff in planning and delivering appropriate staff development. 
Increased demands have also been made on Network Support Team staff and 
school psychologists to provide school-based staff development on aspects of 
FGP. Strategies for SEN staff follow-up to HMI reports also had to be 
reviewed to take account of the FGP. 

2.7 The Best Value reviews of the Psychological Service and the Network Teams 
have been seen as valuable processes by the service providers and users both in 
terms of identifying mutually acceptable issues for action and establishing 
patterns for ongoing review of service delivery. However, both reviews made 
major time demands on the officers involved and resulted in significant time 
having to be given to the preparing and processing of questionnaires and final 
reports by both SEN section officers and administrative staff. Since Best 
Value reviewing is relevant to all aspects of service delivery, a continued 
involvement in Best Value Reviews will require administrative support which 
was not anticipated in the present staffjob descriptions. The national 
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Performance Indicator requirement to reduce the time interval for opening a 
Record of Needs has involved the establishment of a monitoring group and a 
complete re-organisation of the procedure for the recording process, resulting 
in an increase in responsibility and workload for the GS 1 who presently has 
the main role in the administration of this process. 

2.8 The introduction of SEN target setting in 1999 presented a major challenge to 
many of the mainstream schools. Prior to this initiative there had been very 
little government advice about which children in mainstream schools should 
have IEP. Faced will the requirement to provide the Scottish Executive with 
IEP and initial targets for a range of SEN children within a short timescale, 
mainstream schools demanded a significant amount of support from the SEN 
Adviser and other SEN officers, over and above the planned staff development 
sessions. This was an example of a government initiative which, whilst 
desirable, was proposed to be implemented in too short a timescale, without 
adequate consultation with authorities. As a result there was a significant 
increase in the workload of both SEN officers and administrative staff dealing 
with school queries and chasing up returns for SEED. 

North Lanarkshire Council has responded to the government's social inclusion 
priority in a number of ways. The overarching strategy for the Education 
department has been the Raising Achievement strategy. The SEN section has 
been involved in preparing and supporting a consultation process in order to 
prepare a new policy on children with SEN and children in need. That 
consultation was the first opportunity to assess the commitment of resources 
that will be required in future to involve parents, children and young people 
and staff in the development of new SEN initiatives. The education of the 
children of Travellers will require re-assessment of resources and there has 
been an increase in the demand for home tuition and in the number of parents 
who wish to educate their children at home. All of these aspects make 
increased demands on the time of the SEN Adviser and her administrative 
support. 

The Specific Grant for SEN training has increased almost 2 '/2 times since 
1999. This has resulted in a significant increase in the number and range of 
staff involved in training. The effect has been an increased workload for the 
SEN Adviser and for the GS3 who carries out the administrative duties 
connected with the grant, including financial recording. 

The Beattie Report is at an early stage of implementation, so it is not yet clear 
what the implications of the report will be for the SEN section. The 
recommendation concerning the establishment of a psychological service for 
16-24 year olds will, when implemented, certainly require an increase in the 
complement of the psychological service and additional administrative 
support. 
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2.12 Some recommendations of the Riddell Report were implemented very quickly. 
The additional funding to North Lanarkshire Council for inclusion has been 
welcomed, although there will be a cost to the SEN section in terms of 
administering this funding. The spending on home tuition almost doubled 
from 1998-99 to 1999-2000 and a further increase is anticipated this year. The 
re-allocation of funding presently used by SEED to subsidise certain ‘national’ 
facilities is welcomed, although it will take several years before there are any 
financial benefits to any authority. The administration of medicines continues 
to be a source of much concern in schools and frequent calls to the SEN 
section for advice and support. Several complex parental complaints have also 
had to be dealt with when it has not been possible to place a child in the school 
of a parent’s choice. 

2.13 It is not clear at this time what the future government policy on New 
Community Schools is likely to be. At present the impact on the SEN section 
is mainly in terms of demand for increased psychologist input and for more 
delivery of speech and language therapy in the schools concerned. The 
process of contracting for speech and language therapy, monitoring the 
delivery of the service and seeking changes in the service as new provision is 
developed has increased in complexity since 1996. The sum available for 
contracting has also increased significantly over this period. Contract 
arrangements are the responsibility of the Education Officer. Monitoring 
service delivery is the responsibility of the SEN Adviser. Both the SEN 
Adviser and the Principal Psychologist undertake liaison and negotiation with 
respect to potential changes. 

2.14 The implementation of the Standards in Scotland’s Schools Act will have a 
significant effect on the work of the SEN section. Already in 2000-2001, in 
anticipation of the legislation, many parents have been seeking mainstream 
placements for their children with SEN. In this session there are 50 more 
children with RON in mainstream schools than there were in the 1999-2000 
session. This does not reflect the whole picture, since there are also now a 
significant number of SEN children in mainstream schools who do not have 
RON because they can be provided with support without requiring a RON. 
The increase in SEN auxiliaries from 140 in 1999-2000 to 266 in 2000-2001 is 
a better reflection of the number of children with SEN now placed in 
mainstream schools. These auxiliaries are now distributed across 126 schools 
in North Lanarkshire. The management of the deployment of auxiliaries 
involves the SEN Adviser in chairing an auxiliary group which includes the 
Principal Psychologist. The administrative support for this work has become 
so great that it has recently had to be passed from the AP4 to the GS3 because 
the AP4 was unable to give sufficient time both to this task, budget monitoring 
and placements, as well as support for the Principal Psychologist. 

2.15 The increase in the number of children in mainstream schools requiring 
support for learning has also put pressure on Network Teams whose staff 
provide support for mainstream schools. All administrative support for 
Network Teams is presently undertaken by the SEN section, including 
handling all orders and budgets. 
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2.16 The implications of the European Human Rights Act for SEN assessment, 
placement and appeal procedures are not yet clear. However it is already 
apparent that some parents are beginning to explore their rights more fully. 
There has been a significant increase in appeals about exclusions, even as total 
exclusion numbers are dropping. At present appeals are taken by both the 
Education Officer and the SEN Adviser and they are taking up a day per 
fortnight of each officer’s time. The amount of work involved for the GS3 
who deals with appeals has increased significantly. If children begin to make 
appeals as well, as the new legislation seems to allow, then the number of 
appeals may increase even more. 

2.17 A major part of the role of the AP4 in the SEN section is involved with the 
placement of SEN children. Since 1996 this has involved a range of activities 
relating to the payment and collection of inter-authority fees. It also involves 
monitoring all SEN day and residential placements in non local authority 
schools and liaison with social work about joint placements. This has become 
an increasingly complex task as establishments frequently seek to alter fees 
and some children change placements unexpectedly. The budgets involved are 
significant and sufficient time needs to be available to allow these tasks to be 
completed effectively. 

2.18 When the SEN section was established in 1996 it was decided that the 
Principal Psychologist would have a strategic role in support of the education 
directorate as well as responsibility for the psychological service. As a result, 
administrative support for the Principal Psychologist became one of the main 
tasks of the AP4. As the work of the SEN section has expanded, it has 
become increasingly difficult for the Ap4 to provide the full range of support 
to the Principal Psychologist. When the Principal Psychologist is undertaking 
duties connected to the strategic role, it makes sense for support to come from 
the SEN section. There are clerical staff in the psychological service offices. 
The recent Best Value review of the psychological service noted that there is 
no direct administrative management of the psychological service GS 1 staff. 
An additional GS3 post in each Psychological Service base would fulfil the co- 
ordination role of clerical duties. 
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