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Purpose of the Report 

This report seeks to inform members regarding the new legislation, the Education (Additional 
Support for Learning) (Scotland) Act 2004. 

Recommendations 

The education committee is recommended: 

0 to note the content of this report 

ii) to approve the proposals contained in appendix A 

iii) to instruct the Director of Education to implement these proposals 

iv) to bring a further report to committee 

L 

Members wishing further information about the paper should contact: 

Michael O’Neill, Director of Education, on 01236 812337 or, 
Jane Liddell, Head of Quality and Support Services, on 01236 812279. 
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North Lanarkshire Council : Department of Education 

Additional Support for Learning (Scotland) Act 2004 

Report by the Director of Education 

Background 

The Additional Support for Learning Act which came into force in November 2005, 
introduces a new framework for supporting children and young people in their school 
education. The Act requires education authorities to make adequate provision for 
children and young people who have been assessed as having 'additional support 
needs'. 

This new term will apply to children and young people who, for whatever reason, 
require additional support on a long or short term basis, in order to help them make 
the most of their schoollnursery education. 

Children and young people may require additional support for a variety of reasons 
and may include those who: 

have motor or sensory impairment 
are being bullied 
are particularly able or talented 
have experienced bereavement 
are looked afterlaccommodated 
have a learning difficulty 
are living with parents who are abusing substances 
are living with parents who have a mental health problem 
have English as a second language 
are not attending school regularly 
have social or emotional difficulties 
are on the child protection register 
are young carers 

The above list is not exhaustive nor should it be assumed that inclusion in the list 
automatically implies that additional support will be necessary. 

Functions and Duties of Education Authorities 

The Act confers various functions and imposes certain duties on education authorities 
in connection with the provision of school education for children and young people 
with additional support needs from within the area, or who are placed through the 
placing request process. 

The main duties are: 

to make arrangements to identify additional support needs 

to make adequate and efficient provision for the additional support required for 
each child or young person with additional support needs for whose school 
education they are responsible. 
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0 to provide appropriate additional support for disabled pre-school children 
(generally children under 3) belonging to their area who have been referred to the 
authority by an NHS Board and have additional support needs arising from their 
disability. 

0 to publish, review and update as necessary specified information about policy and 
arrangements in relation to provision for identifying, addressing and keeping 
under consideration such provisions for each child or young person with additional 
support needs for whose school education the authority is responsible. 

0 to provide those children or young people who need it with a co-ordinated support 
plan and keep it under regular review. 

0 to provide independent and free mediation services for those parents and young 
people who want to use such services and publish information on these services. 

0 to have in place arrangements for resolving disputes. 

Implementation of the Additional Support Needs Legislation 

The education department has made a number of arrangements to ensure the 
implementation of the new additional support needs legislation. 

Multi agency meetings have been held with colleagues in health services and the 
social work department to discuss the implications of the new Act. 

Discussions have been held with legal services regarding legal implications for the 
introduction of the new legislation. 

The department has also arranged a number of training dates for staff in education 
establishments, to assist them in implementing this legislation. These training 
sessions will be ongoing for staff. 

Budgetary Position 

Currently expenditure for children and young people with additional support needs is 
met from existing budgetary provision. However there will be financial implications for 
the introduction and maintenance of the Additional Support Needs legislation. The 
detail of this will be presented to committee at a future meeting. 

Proposals 

A position statement outlining the detail of the full implementation plan is attached in 
appendix A. 

It is proposed to issue the position statement outlined in appendix A attached to all 
educational establishments for implementation 



6. Recommendations 

The education committee is recommended: 

i) 

ii) 

iii) 

iv) 

to note the content of this report 

to approve the proposals contained in appendix A 

to instruct the Director of Education to implement these proposals 

to bring a further report to committee 



Appendix A 

POSITION STATEMENT : ADDITIONAL SUPPORT NEEDS 

INTRODUCTION 

For a variety of reasons and at different points during their school life, many children and 
young persons can experience barriers to their learning and therefore require additional 
support. Some of the barriers to learning will be caused by difficulties of a short term nature 
whilst others may be caused by more long-term difficulties. This position statement 
describes how North Lanarkshire Council Education Department identifies and meets the 
additional support needs of children and young people. I t  should help to support the 
entitlement of all children and young people to a planned and progressive educational 
experience . 
AIM 

Implementation and related procedures should help to ensure a consistent, equitable and 
transparent approach to the way in which the additional support needs of children and young 
persons are identified and met by the Education Service of North Lanarkshire Council. 

RATION ALE 

The Education (Additional Support for Learning) (Scotland) Act 2004 places legal duties on 
the Education Service to put in place policies and procedures for establishing which children 
and young people have additional support needs and which children and young people 
require a Co-ordinated Support Plan. The Service must also ensure that parents/carers are 
given the information about the Service's duties under the 2004 Act (Appendix 1). 

LEGISLATIVE CONTEXT 

Appendix 2 provides a summary of the key pieces of legislation. 

NEW DUTIES ON EDUCATION AUTHORITIES AND OTHERS 

Education authorities must; 

make adequate and efficient provision for each child or young person with additional 
support needs, for whose education they are responsible, 

keep under consideration the needs and the adequacy of support for each child or young 
person with additional support needs, 

take account of additional support needs of children in providing school education 
generally, 

put in place arrangements to identify additional support needs and to consider if a child 
requires a Co-ordinated Support Plan (CSP), 

meet requests from parents and act on referrals from others (unless unreasonable) to 
identify a child's additional support needs or establish if they require a CSP, 

prepare a CSP if it is established that a child or young person requires one, 

when preparing or reviewing a CSP, tell parents about this, inform them of the outcome 
and of their rights of appeal and provide them with a copy of the Plan, 

seek and take account of advice and information (including formal assessments) from 
other agencies (eg health, social work services), 
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seek and take account of views of the child and their parents, and any information they 
may provide, such as an independent assessment report, 

keep under consideration the adequacy of each CSP and formally review each CSP at least 
every 12 months, making appropriate adjustments, 

review a CSP earlier than 12 months if there has been a significant change in the child's 
circumstances or if parents request this (unless the request is unreasonable), 

publish their policy and arrangements for identifying and addressing additional support 
needs, what the role and rights of parents and children are and whom parents should 
contact to obtain information and advice, 

provide independent mediation services for all parents of children with additional support 
needs and publish information on these services, 

request, and take account of, information and advice from agencies likely to support the 
child when he or she leaves school in providing adequate additional support in the period 
up to leaving the school. This must all be done at least 12 months prior to the expected 
school leaving date, 

provide information to whichever agencies will be responsible for supporting the young 
person once they leave school, including FE colleges, if the young person agrees. This 
must be at least 6 months before the young person leaves school to allow preparation and 
planning with other agencies for a continuum of support, 

ensure that the provision made for those with a Record of Needs is not reduced before 
consideration for a Co-ordinated Support Plan has taken place (unless there is a significant 
change in the needs of the child or young person). 

OTHER PROVISIONS 

0 Other agencies have duties to help each education authority discharge its duties under this 
Act unless the request for help is incompatible with the agency's duties or unduly 
prejudices the agency in its discharge of its own functions. For the purposes of the Act 
other agencies include any other local authority, any health board or any other agency 
specified by the Scottish Ministers, which may include, for example, Careers Scotland and 
FE colleges. 
I n  addition, education authorities will have power to help children with additional support 
needs who are not in the public education system (other than disabled children under 5 
referred to them there is a duty towards those children). For children not yet old enough 
for school or nursery, this will be whatever type of learning support and advice is 
appropriate for that child. 

IMPLICATIONS & PROCEDURES 

The concept of "special educational needs" is one which no longer exists in education law and 
has no further place in the description of pupils' educational needs or the provision made for 
them. The Additional Support for Learning Act acknowledges that all pupils have differing 
needs at different times in their lives. For some children these needs may be of limited 
duration and require specific intervention for a limited period. For these children and young 
people with additional support needs the curriculum or other aspects of their within-school 
provision may require a particular degree of differentiation and monitoring and review. 



This is likely to result in the drawing up of a specific time-limited programme detailing the 
measures put in place by the school. This Co-ordinated Support is an outline of the 
programme involving the range of providers supporting the pupil. Unlike the Record of 
Needs legislation which held the resident authority responsible for assessing, 
drawing up the Record and making the resultant provision available, within the 
terms of the Additional Support for Learning Act it is the host authority which has 
responsibility for making provision for the additional support needs of all pupils in its 
schools. 

THE NEW TERM, ADDITIONAL SUPPORT NEEDS 

The definition of special educational needs traditionally only applied to children and young 
people with particular types of learning needs. The new concept of additional support needs 
refers to any child or young person who, for whatever reason, requires additional support 
for learning. Additional support needs can arise from any factor which causes a barrier to 
learning, whether that factor relates to social, emotional, cognitive, linguistic, disability or 
family and care circumstances. For instance, additional support may be required for a child or 
young person who is being bulled; has behavioural difficulties; has learning difficulties; is a 
parent; has a sensory or mobility impairment, is at risk, or  is bereaved. 

These will be many other examples besides these. Some additional support needs will be long 
term while others will be short term. The effect they have will vary from child to child. I n  all 
cases though, it is how these factors impact on the individual child's learning that is important 
and this will determine the level of support required. 

The ASL Code of Practice delineates a number of circumstances which might lead to a child or 
young person being designated as having additional support needs: 

Children with Attention Deficit (Hyperactivity) Disorder 

Children with Autistic Spectrum Disorder 

Children who have suffered a bereavement in the family 

Children who are bullying or being bullied 

Children adopted or in the process of being adopted 

Children in need of protection 

Child, parent or family member has been victim or witness of serious crime 

Children who are carers for relatives or who are affected by disability 

Children who live in violent environments 

Children whose health and development is suffering 

Children whose parents suffer from a mental illness 

Children whose educational development is suffering (including those excluded) 

Children whose parents misuse substances/alcohol 



Children/young people in poor housing 

Children/young people no longer looked after 

Children/young people who are in conflict with the law because of offending behaviour 

Children/young people affected by HIV/AIDS 

Children with disabilities 

Children with disfigurement 

Children with divorcing/separating parents 

Children with dyslexia 

Children with dyspraxia 

Children with English as an additional language 

Gifted or able children whose learning potential is being hindered 

Children who have suffered interrupted learning eg through long stay in hospital, gypsy or 
traveller fa mi I ies 

Children who have suffered language or communication disorders 

Children whose parent of family member is in prison 

Children with sensory impairments 

Children with temporary medical conditions 

0 Children who are young carers/young parents 

A child or young person may have additional support needs where there is a short term set of 
circumstances, similar to those identified above which have a significant impact on their ability 
to benefit from their school education and which are no longer than six months in duration. I n  
addition, additional support needs may arise where a child or young person has one or more 
significant ar complex factors which impinge on their ability to benefit from school education, 
which are of long-term duration, and which require support from the education authority 
beyond that normally available in the classroom. The Code of Practice, again, gives some 
examples (Appendix 3): 

An anger management programme delivered to a group of young people by staff from a 
voluntary agency 

Social Work support to help a young person remain drug free 



Counselling provided by a voluntary agency for a child coping with bereavement 

Psychiatric support for a child with mental health difficulties 

Group or individual career support to engage choices for evaluation, training or 
employment in preparation for leaving school. 

All schools and educational establishments will already have measures and structures in place 
to identify and support individual pupil need. In  a real sense, the Additional Support for 
Learning Act merely formalises existing good practice by putting a clear process and context 
around this. Practices such as curriculum differentiation and individual educational plans are 
already well-established in the failure of the classroom and school support. 

Other children and young people may have more complex needs with greater implications for 
their education over time, and which require a greater degree of co-ordination because they 
involve a range of agencies beyond those within the school and education department. I n  
these circumstances, such children and young people may well require a Co-ordinated Support 
Plan to ensure that their needs are appropriately identified, supported, and reviewed by all the 
agencies who have a statutory role to play in supporting the education authority (Appendix 4). 

I t  is important that the Co-ordinated Support Plan (CSP) is not seen as the successor to the 
Record of Needs. Records of Needs were associated with a specific group of children and 
young people whose special needs were "severe, specific or complex, and requiring continuing 
review". While a child or young person may have one or more complex factors in their lives 
which have implications for their educational performance, a CSP can only be established 
where supporting the individual child or young person either requires significant involvement 
from an agency outwith the local authority (eg health, Careers) or from the local authority in 
relation to some of its other functions (eg social work, housing) insofar as these impinae on 
the child or vouna person's abilitv to benefit from school education. 

As a result, many children and young people who previously required Record of Needs will not 
be eligible for CSPs precisely because this multi-agency co-ordination and support is not 
required. Similarly, a whole range of pupils who were previously not recorded will be entitled 
to CSPs on the basis of the significance and complexity of the factors which impinge on their 
learning and the need for these to be assessed, supported, and monitored on a multi-agency 
basis. CSPs have a number of core characteristics: 

Clear and specific goals over a one-year period 

Delineation and specification of the supports (both material and staffing) to be put in place 
in targeting the needs identified 

The involvement of agencies and professionals beyond those available within the education 
authority . 

Appendix 5 



The authority has a statutory obligation to meet the needs of pre-5 children with a disability 
from birth onwards and, where appropriate, to draw up a CSP for children who quality from 
age 3 onwards. The long-established PRESCAT (Pre-school Assessment Team) process will 
continue to operate in order to ensure that the needs of such children are appropriately 
identified and met. 

One of the significant differences in the new legislation is a more flexible and less prescriptive 
approach to the assessment process. Whereas before the Record of Needs process required 
the submission of school, medical, and psychological reports for all children being assessed 
within that framework, the Additional Support for Learning Act has no such requirements. 
Instead, the following broad framework is established: 

The education authority has a duty to make adequate and efficient provision for each child 
and young person with additional support needs and monitor and review this provision 
regularly. 

The education authority can approach other agencies whom it believed can support it in its 
duties under the ASL Act. These agencies are obliged to comply unless the request is 
incompatible with the agency’s duties or unduly prejudices the agency in the discharge of 
its own functions. 

Parents and/or young people have the right to request a particular type of assessment and 
the authority must comply with this request unless i t  would be unreasonable to do so. 

I n  order to help resolve possible disputes, a number of new mechanism have been introduced: 
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Each local authority is obliged to provide an independent medication service, freely 
available to parents. While the authority is obliged to go to mediation where this is 
requested by a parent, a parent is not obliged to seek mediation, and choosing not to go to 
mediation does not prejudice the other rights of appeal available to the parent/young 
person. 

A process of dispute resolution is available for those matters which relate to the Act but 
are not the subject of appeal or resolution elsewhere. Independent adjudicators have 
been established by the Executive. I n  essence, parents of children and young people with 
additional support needs referred to the independent adjudicator for resolution. It is 
envisaged that this referral will take the form of written material submitted by the parties 
concerned. Upon receipt, the independent adjudicator has 8 weeks to formally reply. 
Education authorities are advised that, while they are not formally required to accept the 
outcome from the independent adjudicator the Executive would expect them to do so. 

Additional Support Needs Tribunals will decide on appeals regarding: 

The refusal to open a CSP 

The content of a CSP and the provision made therein 

The refusal to grant a placing request which has been made in connection with the CSP 

The decision to amend or close a CSP 



These tribunals will replace the previous authority appeal committees insofar as these 
operated within the previous Record of Needs legislation. The authority appeal committee 
will only come into play where the matter does not relate to a CSP (exclusion from school, 
a placing request unrelated to a CSP) or where, having dealt with matters relating to the 
CSP, the ASN Tribunal decide to refer the matter or the placing request to the local 
authority. There is no further appeal for any party beyond the Tribunal unless on a 
contested point of law where this would go to Judicial Review in the Court of Session. 

PUTTING THE CODE INTO PRACTICE 

Schools/establishments should have clear procedures in place at classroom level to allow 
for the identification and support of individual pupil need. Class teachers should have a 
clear framework within which they individualise work for pupils and, beyond that, seek 
other advice or support within the school where there is concern regarding an individual 
pupil's progress and performance. It is the authority's intention to produce templates to 
aid this process to coexist alongside existing examples of good practice. I would 
recommend the production, in time, of NLC templates (similar to those produced by John 
Simmers). 

Learning support staff have a particular part to play in supporting and advising colleagues 
regarding learning and curricular differentiation. 

Where it is clear that a child or young person may have additional support needs within 
the definition of the Act, the head of establishment should in the first instance discuss the 
matter informally with the local Support Manager. Where the Support Manager agreed 
that the criteria for proceeding formally within the Code have been met they will initiate 
the I T  processes which will result in formal communication with the parent and, thereby, 
activate the electronic and data management systems necessary to ensure that any 
assessment and resultant decision regarding the pupil's additional support needs is arrived 
at within the timescales set by legislation. A sample timeline is outlined in Annexe 2. 

Where, at an early stage, it appears that a Co-ordinated Support Plan may be required this 
should be discussed with the linked educational psychologist as a good source of advice 
regarding any further possible inputs that may be required from other appropriate 
agencies in enabling a properly informed assessment to take place. 

There will be situations where the formal request for assessment will come from parents 
themselves - usually by giving reasons in writing to the authority for the request. I n  
these circumstances the local Support Manager will alert the head of establishment to 
receipt of the request. The actions delineated in step 3 above can then be taken to 
progress the matter. 

I t  is essential that schools and establishments use the designated sections in 
"Click & Go" when progressing assessments and related tasks within the formal 
processes of the Additional Support for Learning Code of Practice. A number of 
timescales and a range of information is required in terms of the Act and the 
school and the authority will be held to account for the monitoring and 
maintenance of these. Appendix 6 

Each educational establishment will need to identify a co-ordinator who will take formal 
responsibility for the overview of the assessment process and any subsequent programme 
drawn up in relation to the individual child or young person concerned. This task is most 
likely to be undertaken by a Principal Teacher or another senior member of staff with some 
responsibility for learning support within the establishment. 

Once the formal assessment is completed, the school co-ordinator should liase with the 
local Support Manager to finalise the details of the individual educational plan where this 
has been deemed necessary in relation to the additional support needs identified. Heads 
of establishment should note that any measures Drooosed must relate to those sumorts 



available at school level. The whole thrust of the leaislation as it relates to children and 
youna People with additional supuort needs who do not require a CSP is that the plan 
established is essentiallv a delineation of how the school's resources will be oraanised to  
meet the identified needs of that individual. The Code also places areat emphasis on the 
need to involve uarents and the vouna uerson themselves in the assessment urocess and 
ensure that their views are activelv solicited, recorded, and aiven due consideration. 
Information and advice in alternative forms (ea Braille, audio, minoritv ethnic lanauaaes) 
will be made available where necessary. 

9. On the advice of the Suuuort Manaaer, the parent and childhouna uerson where 
appropriate will be formallv informed of the measures to be uut in place. This will include 
advice on riahts of appeal. 

10. Where a Co-ordinated Support Plan (CSP) is required, the local Support Manager 
(Appendix 7) will link with the school/educational establishment regarding its preparation, 
submission for approval in draft by the Education Officer (Support for Learning), and 
subsequent distribution in draft form to parent and young person as appropriate. 

11. Following consultation, the final CSP will be prepared for issue within the 16 weeks (24 in 
exceptional circumstances) required by the legislation. 

12. At anv staae in the process the parent can request independent mediation to attempt to 
resolve disagreement between parent and authority over the outcomes of assessment or 
the measures proposed to meet individual need. This will normally be requested in writing 
or some alternative form and your local Support Manager will link with the mediation 
service provider who will contact school and parent thereafter. Parents are not required to 
go to mediation but the authority is where a parent wishes to do so. Mediation is entered 
into without prejudice to any other formal profess the parent may use. If, in the case of a 
CSP, the CSP is the subject of later appeal then the outcomes of any previous mediation 
can only be made available to the Additional Support Needs Tribunal if both parties agree 
to do so. 

13. Parents and young people can also invoke dispute resolution with regard to those 
matters which are not the subject of appeal elsewhere (eg the Additional Support Needs 
Tribunal). The request is made initially to the authority which then forwards all relevant 
materials to the Scottish Ministers. An independent adjudicator will then be appointed 
who will respond in writing to both parties no later than 8 weeks from the date of receipt 
of the material. The Code makes i t  clear that while not obliged to accept the independent 
adjudicator's decision local authorities will be expected to do so. 

14. Those outcomes which are disputed and lie within the domain of the Additional Support 
Needs Tribunal will be forwarded by the authority in line with the relevant procedures. I n  
such circumstances, heads of establishment and other relevant staff can expect to attend 
the Tribunal where appropriate in support of the authority's case. 

I t  might be an idea to offer a conclusion to pull the points together stressing the following 
points in a progressive paragraph: 

Confidence with which we will progress these changes 

Build on evident good practice already existing in schools 

Gradually changing over the time-scale suggested 

The intention that needs will be met and that the provision will be "adequate and efficient" 
using the CSP and other support mechanisms to ensure effective support for pupils who 
may require it. 



PRE-SCHOOL IDENTIFICATION OF ADDITIONAL SUPPORT NEEDS 

The pre-school stage of identification and assessment produced the effective Pre-School 
Community Assessment Team (Pre-SCAT) model, which was very successful in ensuring that 
staff in education, health and social work, and parents, were brought together both in relation 
to the assessment process itself and in the decision-making process about placement of the 
child and levels of recommended support and intervention. 

The Pre-SCAT Model 

Identification 

Referra I 

4 
Pre-SCAT Team (Core) 

4 
Decisions based on discussion 

4 
Outcomes 

INDIVIDUALISED PLANNING FOR CHILDREN AT THE PRE-SCHOOL STAGE 

An IEP should be thought of as being: 

a dynamic response to individual needs 

set within the planning for the group/class 

a programme which provides a balanced set of opportunities and experiences 

inclusive in context 

positive in tone 

An IEP is not a separate programme of work which a child with additional support needs should 
follow in isolation but rather a plan which addresses individual needs within the plan for the 
group or the class. 



ADDITIONAL SUPPORT NEEDS I N  THE PRIMARY SCHOOL 

Identification of needs is a process of continuous assessment not only of learning needs but of 
additional needs which may arise as a result of pupils' changing circumstances. Social or other 
circumstances should be known to the school and monitored but may only become concerns if 
there is evidence of problems impacting on self-esteem and/or the learning process for that 
pupil. 

Where there are marked additional support needs arising from specific barriers to a pupil's 
learning these will have been identified at the pre-school stage and as a result of screening 
information about the individual pupil's needs will have been passed to the primary school 
when the pupils transfers. However, not all additional support needs will be recognisable at 
the pre-school stage so screening in P 1  is also considered to be crucial. P 1  screening may also 
focus on development skills but will also identify where pupils are in relation to progress in 
literacy and numeracy development. 

Model of Support 

Education authority 

Support Manager 

Quality Improvement Officer 

.c 
School Management 

4 
Early intervention co-ordinator 

4 
Support for learning co-ordinator 

4 
Whole-school policy 

1 
Class teacher 

Pupil 

TRANSITION 

When dealing with children with additional support needs, it is very important that receiving 
teachers fully understand the individual needs and barriers to learning so that planning for 
pupils can be done in advance of transfer. 

Class teachers in the primary school have responsibility for the learning of all pupils in their 
class even when pupils have the additional support provided by a support for learning teacher. 
Assessment should be viewed as an integral part of teaching, and identification of needs is not 
a one-off process but should be part of a continuous process. 



Partnership with parents and other professionals is essential when planning responses to pupil 
needs. Primary schools must identify their extended network of support, and lines of 
communication with the full range of professionals must be established. The transition stage is 
often when pupils with additional support needs are at their most vulnerable. 
secondary schools must work together to  plan appropriately for this stage so that pupils feel 
supported in the process. 

Primary and 

ADDITIONAL SUPPORT NEEDS I N  THE SECONDARY SCHOOL 

Differentiation is often equated with meeting the needs of those who require additional support 
and, although this is very important, it must be seen as a strategy which is relevant to all 
learners. 

I n  recent years attention in secondary schools has focussed on the development of more 
holistic approaches to meeting the needs of young people with additional support needs. 
These approaches are summarised in 'A Manual of Good Practice in Special Educational Need' 
(SOEID 1998, p63): 

The school policy makes it clear that all staff have a responsibility to support young people 
with additional support needs 

Specialist staff are involved in helping young people assess their own learning and agree 
learning targets 

Specialist staff provide support to class teachers through co-operative teaching, 
professional development, working individually with young people and sharing their 
expertise through consultancy. 

The school should pay due regard without discrimination to the disabilities, gender, 
religious persuasion, racial origins and cultural and linguistic background of all young 
people and parents. 

Transition from primary to  secondary school is an important process for all young people. For 
those with additional support needs, continuity of support is crucial and this requires careful 
planning and preparation. Good practice in most secondary schools has evolved over the past 
decade or so. 

THE ROLE OF THE SPECIAL SCHOOL 

There will continue to be a need for some diversity in provision. I t  is acknowledged that there 
will still be a need for some special schools providing integrated support systems and 
incorporating the health, education and care needs of young people whose needs are 
significant and/or complex. Special schools may need to  redefine their role in order to provide 
appropriate support for the young people with additional support needs who will continue to 
need their specialist services. Special schools will need to work in partnership with 
mainstream schools and the wider inter-agency support services to provide mutual support 
systems. These schools will be expected to evolve as centres of excellence, capitalising on and 
developing further their strengths. 



THE CHALLENGE FOR SPECIAL SCHOOLS 

We must recognise the excellent work which has been done in special schools and which we 
now hope to harness in making our mainstream schools more inclusive. 

North Lanarkshire special schools have provided a rich, stimulating learning environment 
where young people have been given the opportunity to develop their full potential. These 
schools have traditionally been characterised as having a positive ethos and staff who 
understand the needs of the young people they support. The aim is to  find ways of building 
upon the strengths of the special school sector, and care must be taken to ensure that these 
positive features are incorporated into emerging provision. 

Special schools have over the years developed a wide range of knowledge, skills and 
experience in relation to caring for and supporting young people with additional support needs. 
I n  future these schools will increasingly work in partnership with the mainstream school as 
part of an inclusive education system. This theme has been taken up in the report 'Moving 
Forward! Additional Support Needs' (SEED 2003) which emphasises that mainstream and 
special schools can learn from each other and that exchange of knowledge and experience can 
be facilitated between both sectors. 

The DFES report 'Inclusive Schooling: Children with Special Educational Needs' (2001) of how 
special schools might develop as centres of excellence sharing their resources with 
mainstream. These are: 

Providing an outreach programme to mainstream schools aimed at supporting young 
people with additional support needs. 

Providing continuing professional opportunities to teachers and other staff in mainstream 
schools 

Working together to ensure the effective identification and assessment of need 

Working co-operatively, providing support and giving advice to colleagues in mainstream 
schools 

Sharing resources and exchanging aspects of good practice with mainstream schools 

Producing relevant teaching resources and other materials to support colleagues and young 
people in mainstream schools 

Enhancing networking by creating inter-school forums 

Planning joint initiatives, social events and projects in partnership 

INCLUSIVE PARTNERSHIPS - SPECIAL SCHOOLS AND MAINSTREAM SCHOOLS 

Developing inclusive partnerships linking the special schools and mainstream schools will be a 
two-way process and one innovative way forward is to think in terms of clusters. Clusters 
provide a collaborative approach to  meeting additional support needs and commitment among 
a group of schools to share resources. 



CONCLUSION 

Additional Support Needs is a concept which has evolved over the past century. Up until the 
1970s the deficit model ? thinking in relation to individuals who experienced difficulty in 
learning. 

It was only in the latter part of the twentieth century that professionals began to appreciate 
that barriers to learning often resided within systems rather than individuals. The term 
'special educational needs' was introduced to replace the more negative labels but this term 
has now also come to be seen as having negative connotations. 

The twenty-first century teacher/practitioner is a vital part of this profess and thus it is very 
important that he/she understands how the concept of additional support needs has evolved 
which has shaped current thinking. And it is with confidence that we can progress these 
changes which are already established as examples of good practice in North Lanarkshire 
nurseries, schools and units. 



NEW RIGHTS FOR PARENTS 

Parents will have new rights to; 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

request the education authority to find out whether their child has additional support 
needs, 

request the education authority to find out whether their child needs a Co-ordinated 
Support Plan or to review an existing plan, 

request a specific type of assessment and/or examination, 

request the use of mediation services, 

make a placing request to an independent special school if their child has additional 
support needs (previously only those with a Record of Needs can do this), 

be informed of the outcome of these requests and any applicable rights of appeal, 

receive a copy of the Co-ordinated Support Plan or, if not eligible for a Plan, receive advice 
and information about their child's additional support needs, 

have their views taken into account and noted in the Co-ordinated Support Plan, 

appeal to new independent Tribunals on decisions by the education authority to prepare or 
not to prepare a Co-ordinated Support Plan, the time being taken to  prepare or review a 
Plan, the information in the Plan, including the support to be provided, and a refusal to 
review a Plan, 

make use of dispute resolution arrangements for matters about additional support needs 
that are not eligible for formal appeal, 

have a supporter or representative with them at any meeting with the school or education 
authority at a hearing of the Tribunals. 



APPENDIX 2 

SUMMARY OF THE KEY LEGISLATION WHICH HAS STEERED THE 
DEVELOPMENT OF T H I S  POSITION STATEMENT 

The Local Government in Scotland Act 2003 

Section 1 of this Act places local authorities under a legal duty to  secure Best Value. This 
means that local authorities must make arrangements to secure continuous improvement in 
performance whilst maintaining an appropriate balance between quality and cost. 

The report Moving to Mainstream: The Inclusion of Pupils with Special Educational Needs in 
Mainstream Schools (Audit Scotland and HMIE, 2003) stated that decisions about the support 
needs of individual pupils have to be made within the context of ensuring effective and 
affordable education for all children and that the various legislative changes (such as those 
highlighted in this policy) will undoubtedly result in cost pressures on local authorities. 

The Standards in Scotland's Schools etc Act 2000 

Section 15 of this Act introduces the presumption that the education of all pupils will normally 
be provided in a mainstream school unless exceptional circumstances apply. The intention of 
this duty is to  establish the right of all children and young persons to  be educated alongside 
their peers in mainstream schools unless there are good reasons for not doing so. I t  is 
therefore expected that education authorities will provide non-mainstream resources for only a 
small number of pupils whose needs and circumstances are demonstrably very exceptional. 

The report Count us in: Achieving Inclusion in Scottish Schools (HMIE, 2002) highlights 
inclusive good practice in  schools across Scotland and identifies a number of key 
characteristics of inclusive institutions. 

The Education (Disabilitv Strateaies and PuDils' Educational Records) (Scotland) Act - 2002 

This Act required local authorities to prepare Accessibility Strategies and improve over time 
access to the curriculum, information and the physical environment for pupils with disabilities. 
I n  relation to the physical environment, new and refurbished school buildings will need to meet 
the requirements of the Act. This has major implications for East Dunbartonshire Council 
including the Public Private Partnership (PPP) project. 

The Education (Additional Surmort for Learnina) (Scotland) Act 2004 

The Act marks a move away from the narrowly defined concept of special educational needs 
and introduces the broader notion of additional support needs which includes all children 
and young persons who may, for whatever reason, experience barriers to  learning. 
Additional support needs therefore includes difficulties which may be of a short term 
temporary nature as well as those of a more long term and complex nature. 



APPENDIX 3 

FEATURES OF APPROACHES TO IDENTIFICATION, ASSESSMENT AND 
INTERVENTION 

Action 
d 

Action 
___) 

Action 
___) 

Supporting Children's Learning 
Code of Practice (P27) 



APPENDIX 4 

Criteria Evidence 

I I YES 
No I 

Su ppo rti ng C h i Id ren 's Learn i n g 
Code of Practice (P53) 



APPENDIX 5 

Preparing a co-ordinated support plan 

I In consultation with parents, young I 

I Co-ordinator appointed if not already in place I 

I 
School staff, others named in the plan as 
providing support and the co-ordinator monitor 



How to complete the co-ordinated support plan template 

The template has been prepared in accordance with the statutory format as prescribed by The 
Additional Support for Learning (Co-ordinated Support Plan) (Scotland) (Amendment) 
Regulations 2005. Therefore, the format of the template should not be amended. 

1 How to complete the template electronically: 

The template has been prepared to include a series of fields which should be completed (if 
they apply). These fields have a dark grey appearance. Users can navigate the fields by 
pressing the F11 button on their keyboard. 

To insert information click on the grey field and begin typing. Guidance on the type of 
information which should be provided at each field is available from the Guidance Notes for 
Completing the Co-ordinated Support Plan which accompanies this document. 

The grey fields are unlimited in size so will contain as much information as you need to 
provide. This also means that the page size is not controlled. You may wish to insert or delete 
page breaks to prevent information being split across pages. 

To insert a page break 

1. 
2. 
3. Click Page break. 

To delete a page break 

1. 
2. Press DELETE 

*you may fined it useful to use print layout to check how the document will print. Click on the View 
menu, click print layout. You can see page breaks and other formatting by clicking on the showlhide 
button on the standard toolbar. 

Click where you want to start a new page. 
On the Insert menu, click Break. 

Select the page break (double click anywhere on it in print layout*). 

2 

Before printing the template for completion in writing you will need to ensure that the boxes 
are of adequate size to contain all the information you need to record. To do this, click on the 
particular grey field in the box and press the return or enter key. 

How to complete the template in writing: 



Unique Pupil Identifier: 
where applicable 

CONFIDENTIAL 

Set out name of authority: Insert  Name of Local Authority 

Official use: Insert date 
of first co-ordinated 
support plan or date of 
subsequent or amended 
version. 

CO-ORDINATED SUPPORT PLAN 

for Insert  Name of Child or Young Person 

Home address: Insert the home address and postcode where the child o r  young person resides 
Contact telephone number: Insert the contact telephone number 
Date of  Birth: Insert date of birth 
Gender: Male o r  Female 
Preferred language/form of communication: Preferred language or form of communication 

School currently attended: School name Date of entry to  current school: 

PARENTAL DETAILS 

Surname: Insert  surname Other names: Insert other names 

Home address: Insert the home address and postcode where the parent resides 

Contact telephone number: Insert the contact telephone number 

Relationship t o  child/young person: Insert the relationship to  the child/young person 
Preferred language/form of communication: Preferred language or form of communication 

I 

Surname: Insert  surname Other names: Insert other names 

Home address: Insert the home address and postcode where the parent resides 

Contact telephone number: Insert the contact telephone number 

Relationship to  child/young person: Insert the relationship to  the child/young person 
Preferred language/form of communication: Preferred language or  form of communication 



PROFILE 

Here set out a summary of  the child's/young person's skills and capabilities and any other relevant 
information. 

FACTORS G I V I N G  RISE TO A D D I T I O N A L  SUPPORT NEEDS 

Here set out the factors which give rise to  the child's/young person's additional support needs. 



LEARNING PLAN 

Educational Objectives 

Here set out the educational objectives for  the 
child/young person take account of  the factors 
giving rise t o  additional support needs. 

Additional Support Required 

Here set out the additional support required by 
the child/young person t o  achieve each of the 
educational objectives. 

Persons providing the additional support 

Here specify the persons by whom the additional 
support should be provided. 



NOMINATED SCHOOL 

Name of School: Insert name of school 

Address: Insert school address 

Telephone number: Insert  school telephone number 
Headteacher: Insert  name of headteacher 
Nature of Placement: Insert type of placement - part-time, day, residential, base, joint-placement 

PARENTAL COMMENT 

Here set out the views of the parent on the plan. 

CHILD'S/YOUNG PERSON'S COMMENTS 

Here set out the views of the parent on the plan. 



CO-ORDINATED SUPPORT PLAN REVIEW 

~ 

Date Co-ordinated Support Plan made/amended: Insert date 
(delete as applicable) 

Date by which review must begin: Insert date 
(on the expiry of  12 months f rom the date of the Plan was made/amended) 

Date by which review must be completed: Insert date 
(within 12 weeks of the date on which the review began) 

EDUCATION AUTHORITY CONTACT POINTS 

Additional Support Provision Co-ordinator 
This person is responsible, on behalf of the education authority, for co-ordinating the additional 
support required by the child/young person as detailed in this co-ordinated support plan. 

Surname: Insert surname Forename(s): Insert forename(s) 

Contact Address: Insert contact address Contact Telephone Number: Insert  contact 
telephone 

and post code num ber(s) 

Work Position or Title: Insert either work position or t i t le 

Parental Advice and Information and the co-ordinated support plan 

The parent of  a child with a co-ordinated support plan or a young person with a co-ordinated support 
plan may obtain advice and further information f rom the following person: 

Surname: Insert surname Forename(s): Insert forename(s) 

Contact Address: Insert contact address Contact Telephone Number: Insert contact 
and postcode telephone number(s) 

Work Position/Title: Insert either work position or t i t le 



I n  accordance with section 11 of the Additional Support for Learning (Scotland) Act 2004 ("the Act") 
and the Education (Co-ordinated Support Plan)(Scotland) Regulations 2005 ("the Regulations"), this 
co-ordinated support plan is name/amended (delete as applicable) by Insert Name of Education 
Authority on Insert  Date in respect of Insert Name of Child or Young Person. 

Name: Insert name Work Position or Title: Insert work position or 
t i t le 

Signed (authorised officer of the authority) 



APPENDIX 7 

SUPPORT MANAGERS 

(1) Airdrie/Cumbernauld 
& Kilsyth 

(2) Be1 Is hi I I/Coa bridge 

(3) MotherwelI/Wishaw 
& Shotts 

Anne Paterson 

Margaret Barrett 
(acting) 

Elaine Walker 

Abronhill High School 
Larch Road 
Abronhill 
Cum bernauld 
G67 3AZ 

tel: 01236 737186 

c/o St Gerard's Prim 
Kelvin Road 
Bellshill 
ML4 1LN 

tel: 01698 841743 

c/o Muirhouse Primary 
66 Barons Road 
Motherwell 
M L l  2NB 

tel: 01698 252041 


