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EXCERPT OF MINUTE OF MEETING OF THE EDUCATION COMMITTEE HELD ON 
1 FEBRUARY 2000 

SPECIAL EDUCATIONAL NEEDS INQUIRY BY THE SCOTTISH PARLIAMENT 

28. There was submitted a report (docketed) dated 12 January 2000 by the Director of Education 
(1) advising that the Education, Culture and Sport Committee of the Scottish Parliament had invited 
Scottish local authorities to submit evidence on certain major issues in relation to provision for special 
educational needs to its Special Educational Needs Inquiry, and (2) setting out in Appendix 2 to the 
report the proposed submission to the Inquiry. 

Decided: 

(1) that the comments set out in Appendix 2 to the report be endorsed as the Council’s written 
submission to the Education, Culture and Sport Committee of the Scottish Parliament in 
respect of the Special Educational Needs Inquiry, and 

(2) that the report be remitted to the Community Services Committee and Social Inclusion 
Committee for information. 

MEEDUCl F.DOC 



39 
NORTH LANARKSHIRE COUNCIL 

REPORT 
~~ 

To: Education Committee 

From: Director of Education 

Subject SCOTTISH PARLIAMENT 
EDUCATION, CULTURE AND SPORT 
COMMITTEE 
SPECIAL EDUCATIONAL NEEDS 
INQUIRY 

Date: 12 January, 2000 

R e f m  MON/LW/NR 

Purpose of Report 

This report is submitted in response to the request to Scottish local authorities from 
The Scottish Parliament, Education Culture and Sport to submit written evidence to 
its major inquiry into Special Educational Needs. 

Recommendations 

The education committee is asked to: 

(i) approve the contents of the report. 

(ii) 
information. 

refer it to the community services and social inclusion committees for 

(iii) 
Education, Culture and Sport Committee as the Council’s written submission to its 
inquiry into special educational needs. 

direct that the contents of the report be submitted to The Scottish Parliament, 

Members wishing further information about this report should contact: 

Michael O’Neill, Director of Education on 01236-8 12336 
Dan Sweeney, Head of Quality Development on 01236-812291 

SEN Tnauirv Committee naner 
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NORTH LANARKSHIRE COUNCIL - DEPARTMENT OF EDUCATION 

SCOTTISH PARLLAMENT EDUCATION, CULTURE AND SPORT 
COMMITTEE: SPECIAL EDUCATIONAL NEEDS INQUIRY 

RESPONSE FROM NORTH LANARKSHIRE COUNCIL 

Report by Director 

1. Background 

1.1 The Scottish Parliament, Education, Culture and Sport Committee has 
circulated to Scottish Local Authorities a statement outlining the major issues 
to which it would wish authorities to respond in relation to special educational 
needs provision. This will form part of a large consultation process with a 
range of interested bodies. 

1.2 The principle of inclusion will be central to the committee’s deliberations and 
the expectation will be that the maintenance of special needs children in 
mainstream provision will be the primary consideration for local authorities in 
all but exceptional circumstances. 

1.3 While the council is committed to social inclusion, as reflected in its current 
Children’s Services Plan the issues being addressed by the committee have 
major implications for service delivery and would require significant capital 
and other expenditure in taking them forward. 

1.4 The response submitted in Appendix 2 outlines the council’s existing 
commitment through its current provision, identifies strategic and other issues 
of significance, and emphasises the complexity of the issues involved. 

2. Recommendations 

The education committee are asked to: 

(i) 
(ii) 

(iii) 

approve the contents of the report. 
refer it to the community services and social inclusion committees for 
information. 
direct that the contents of the report be submitted to The Scottish 
Parliament, Education, Culture and Sport Committee as the Council’s 
written submission to its inquiry into special educational needs. 

SEN inouirv Committee naner 
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Appendix 2 

1. The diversity of provision in North Lanarkshire 

The main thrust of the North Lanarkshire educational policy is to promote the 
process of ‘inclusive’ education. Many children experience special 
educational needs at some point in their educational careers. The majority of 
these children are supported within classes in mainstream schools by 
classroom teachers and school-based learning support. It is also important to 
note, before considering the wide range of provision within the authority , that 
approximately half of the 1.7% of recorded pupils with a Record of Special 
Educational Needs are integrated into mainstream establishments. These 
pupils, as well as some pupils who do not have Records, are supported by 
Network Teams of specialist teachers. This collaborative approach with 
schools is to facilitate appropriate programmes and methods to meet the 
diverse needs of individual pupils. 

There are 13 Network Support teams including learning/pre-5, bilingual, 
hearing and visual impairment, primary and secondary behaviour support. 

Throughout North Lanarkshire there is a wide diversity of need and provision 
within the special sector has developed in response to those needs. 

1.1 Moderate Learning Difficulties: there are 3 designated free standing schools: 

Glencryan School, Cumbernauld 3-1 8, current roll 160; encompassing 
nursery assessment, primary, secondary and post 16 provision. Pupils have 
moderate difficulties and some, in addition, have emotional and behavioural 
difficulties. 
Secondary pupils where relevant are presented for SQA units and Standard 
Grades. 

Firpark School, Motherwell: 3-18, current roll 212; pre-5, primary, secondary 
and post16 provision. Pupils have a wider range of need including 
moderatehevere difficulties. Some pupils are presented for SQA certification. 

Drumpark School Coatbridge: current roll 188, including a mainstream 
integrated nursery (43), a language unit (8); pre-5, primary, secondary and post 
16 provision. Pupils have moderate/severe learning difficulties with some also 
experiencing communication disorder andor emotional and behavioural 
problems. 

1.2 Severe Learning Difficulties: there are 3 main provisions: 

Clydeview School, Motherwell: current roll 29; age range 3-1 1, pre-5 and 
primary provision catering for children who have severe/complex needs and 
associated behavioural difficulties. Clydeview is a specially designed 
integrated unit attached to St. Brendan’s Primary school, Motherwell. 

SEN Inouin, Committee naner - Ann 2 
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Bothwell Park High School, Motherwell: current roll 20; age range 12- 19. 
An integrated secondary provision housed in a specially designed unit attached 
to Our Ladies High School in Motherwell. Pupils have severe or complex 
needs and, in some cases, associated behavioural difficulties. 

Deanbank School, Coatbridge: Cunent Roll 9; age range 3-1 1. A 
freestanding establis.hment providing for pupils who have severe leaming 
difficulties and communication disorders. Most also have associated 
behavioural difficulties. An assessment facility for pre-5 children on the 
autistic spectrum is currently being set up in Deanbank (in conjunction with 
psychological and peripatetic services). 

1.3 Complex Learning Difficulties 2 main free standing establishments: 

Redburn School, Cumbernauld: current roll 66; age range 2-19, pre-5, 
primary, secondary and post 16. The school provides for a wide range of 
needs including severe/complex difficulties, multiple disability and visual 
impairment, communicatiodbehavioural difficulties and a range of medical 
needs. It is a SQA registered centre. 

Mavisbank School, Airdrie: Current roll 30; age range 2-19, pre-5, primary, 
secondary and post 16. Caters for pupils who have complex difficulties, 
multiple disabilities and visual impairment. 
Several pupils have complex medical needs and require a significant level of 
physical support and protection. 

1.4 Emotional and Behavioural Difficulties: There are 4 main facilities: 

Pentland School, Chrysfon: current roll 12; age range 7-12. The school 
provides for primary aged pupils with social emotional and behavioural 
difficulties. 

Willowbank School, Coatbridge: current roll 55 pupils. Willowbank is a 
secondary provision which operates from two campuses the second being 
Viewpark Centre. The needs of pupils arise from emotional and behavioural 
difficulties, including school phobia. Pupils may be presented for SQA units 
and Standard Grades. 

Fallside, Viewpark Uddingston: Current roll 27. Secondary provision for a 
range of pupils who have severe emotional, social and behavioural difficulties. 
Pupils, where appropriate, may be presented for SQA units and/or Standard 
Grades. 

St Patrick’s Annex, Coatbridge: Current Roll 28. Secondary provision for 
pupils with a range of social, emotional and behavioural difficulties. Pupils if 
appropriate, may be presented for SQA units and/or Standard Grades 

SEN inauirv Committee naner - Ann 2 
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1.5 Language and Communication: There is a range of integrated provision: 

St Lucy’s Primary, Cumbernauld: an integrated unit which provides for 
children who have autism’or severe communication difficulties. 

Cumbernauld High School: a unit for secondary aged pupils who have autism 
or severe communication difficulties. Pupils, if appropriate, may be presented 
for SQA units or Standard Grades 

Sacred Heart Primary Language Unit Cumbernauld (to be relocated in the 
site of St Joseph ’s Primary in August 2000 when the 2 school amalgamate): 
a unit within a mainstream primary school for nursery/primary age children 
who have specific language disorders. Pupils are normally placed on a part- 
time basis in conjunction with placement in a mainstream school. 

Castlehill Community School Language Unit, Wishaw: a unit within a 
community primary school which provides for nursery and primary age pupils 
who have a language and communication disorders. 

St Timothy’s Primary School, Coatbridge: classroom provision within a 
mainstream primary school which provides for pupils who have specific 
language disorders. 

Richard Stewart Unit, Airdrie: Nursery assessment provision on a nursery 
campus for pupils who have communication disorders. 

1.6 Specialist Provision 

Knowetop Primary School, Motherwell: Inclusive provision for primary age 
pupils who have a visual impairment. 

Glencairn Primary School, Motherwell: Inclusive provision for primary age 
pupils who have a hearing impairment, including those who have a cochlear 
implant. 

Dalziel High School, Motherwell: Inclusive provision for secondary aged 
pupils who have a hearing impairment, including those who are profoundly 
deaf. 

2. The effectiveness of current integration strategies at all levels of pre- 
school and school education 

2.1 In November 1999 North Lanarkshire Council approved a new Education 
policy concerning ‘children in need’, including children with special 
educational needs (Appendix A). This policy incorporates the provisions of 
the United Nations Convention on the Rights of the Child and the Children 
(Scotland) Act 1995. The promotion of inclusive schooling is a key feature of 
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2.2 

2.3 

2.4 

2.5 

this policy and is the basis of the Education department’s overarching policy, 
Raising Achievement for All. 

The term ‘integration’ is not considered to be the most appropriate term to use 
with respect to inclusive schooling. The Scottish Office Education and 
Industry Manual of Good Practice in Special Educational Needs (1 999), offers 
a useful review of the reasons for arguing for inclusive education rather than 
using the term integration. North Lanarkshire, in making a policy commitment 
to inclusive education, wishes to emphasise that inclusion should not be seen 
to be just about ‘place’. Inclusion should focus on the ‘process’ and should 
aim to meet children’s rights and achieve positive educational outcomes for all 
children within the context of their local community. 

It was noted in the recent Riddell Report that present Scottish education 
legislation is not based on the ‘right’ of each child to education, but rather on 
parental rights. In its response to the Riddell report, the Scottish Executive 
asked if there should be a change made in legislation to protect the rights of 
children who are not attending school because of illness. North Lanarkshire 
Council would argue that there should be a change in education legislation to 
c o n f i  the rights of all children to receive adequate and appropriate 
education. 

Currently in North Lanarkshire there are efficient multidisciplinary strategies 
for identifying pre-5 children who may have special educational needs. From 
the earliest stages these children receive support from health, education and 
social work. Prior to attendance at any early years provision, children can 
receive home-visiting support from specialist teachers. Most children attend 
inclusive local early years provision. However, at present a group of 
approximately 100 children attend early years provision located in special 
school settings either in response to their specific special needs or because the 
location and structure of that particular setting is deemed most to the child’s 
developmental advantage at that time. Some of the early years provision 
within OUT special schools does, therefore, operate in an inclusive manner. 

0 
The Pre-school Assessment Team (PRESCAT) ensures that each pre-5 child 
with identified special educational needs is offered a school placement which 
it is considered will provide the best opportunity for that child to achieve 
positive educational outcomes. Most children will be placed in a mainstream 
primary school. However approximately half of the children who have a 
Record of Special Educational Needs are placed in special school provision. 
At local government re-organisation in 1996, North Lanarkshire inherited a 
range of provision for special educational needs, mainly based in special 
schools catering for the whole age range from pre-5 to 18. A key aim of the 
new policy is to move towards more inclusive schooling for pupils of all ages. 
However the quality of the provision made in special schools is high and the 
range of supports available in a special school is extremely difficult to 
duplicate in a mainstream setting, particularly with respect to health service 
provision. Special schools in North Lanarkshire, contrary to the views 
expressed by some pressure groups, are a very cost efficient way of providing a 
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2.6 

2.7 

2.8 

wide range of specialist services to children at both the primary and secondary 
stages. 

There are major cost implications of offering an increased number of 
placements for children with special educational needs b mainstream primary 
schools in North Lanarkshire. The quality of the educational experience must 
aim to meet the needs and to provide positive educational outcomes for each 
child. Special schools would have to be retained during any transitional 
period. Furthermore, a significant number of parents have indicated that, at 
this time, their preference is for separate special educational needs provision 
for their children, The following will be some of the additional costs during a 
move to more inclusive provision: 

0 additional support for learning staff will be required to enhance the 
provision in primary schools; eventually, if a special school’s numbers 
diminished, staff could be transferred, but there will be additional costs 
during any transition period 
buildings will require adaptations to toilets, fire doors and corridors 
and lifts may have to be installed 
specialist equipment and resources will either have to be moved back 
and forth between establishments or purchased for the mainstream 
schools 
contracts with Health providers will have to be re-negotiated to ensure 
that appropriate specialist support could be made available in the 
primary school setting; social work support will also have to be 
adjusted (in secondary schools this will also mean re-negotiating 
Careers service, FE and employer involvement) 
the primary school will need to have appropriate space available for 
visiting professionals to be able to carry out their roles effectively 
all staff in the primary schools concerned should be trained in inclusive 
education principles prior to the changes being made; some staff will 
also need additional training to assist them in providing support for 
pupils with specific disabilities. 

0 

0 

a 

0 

0 

Whilst North Lanarkshire Council intends to move towards creating an 
increased number of inclusive education placements, it is difficult to achieve 
progress against a background of significant social and economic deprivation 
and restrictions on funding for local authorities do not encourage these 
developments. In Best Value terms inclusive provision may be ‘most 
appropriate’, but it is also more expensive than focusing a number of specialist 
resources in a special school. 

In secondary schools there are additional challenges to effective inclusive 
education. The large number of teachers that each pupil has to interact with in 
a week, the range of subjects and the constant movement between classrooms 
may be particularly demanding on a pupil with special educational needs. The 
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2.9 

2.10 

3. 

3.1 

ongoing review of S 1 /S2 and the lifting of age and stage restrictions along with 
the introduction of the Higher Still curriculum will offer more opportunities 
for flexibility in curriculum provision. ’North Lanarkshire Council education 
Department has already given a lead nationally in exploring radical approaches 
to the re-organisation of S1/S2 and the authority would be interested in 
working with other authorities and the Scottish Executive to pilot changes 
which could be particularly helpful to students with special educational needs. 
However innovative solutions will often require authorities to give schools 
more flexibility in their staffing allocations and this cannot be done without 
the allocation of additional Grant Aided Expenditure to authorities. 

The cost of creating physically inclusive secondary schools across North 
Lanarkshire will be substantial. The authority is presently developing a 
strategy for creating at least two physically inclusive secondary schools in each 
local area and this plan will be fully costed within the next few months. 

There is a need for national leadership in supporting the development of more 
inclusive provision across Scotland. The present legislation concerning the 
opening of Records of Special Educational Needs is not helpful in this context 
as it encourages the focus of a disproportionate amount of expertise and time 
on only 1.7% of the authority’s children. Recently Baroness Warnock herself 
has spoken and written about the mistaken intentions of the ‘Statements’ or 
Records of Need proposed by her report. She has noted that the outcome of 
the legislation following her report, twenty years on, has not improved 
inclusive provision for many children. A change in Scottish legislation 
relating to special educational needs would help to set a lead in establishing 
high quality inclusive education across the country. This authority does not 
agree with the Riddell Report that changes in legislation are not required. At 
the very least, the Scottish Executive must cease to use the annual census of 
the number of Records of Needs as the main basis for the calculation of GAE 
special needs allocations to authorities. The decision whether to open a 
Record of Needs, as stated in the legislation, is a relative and not an objective 
decision. If resources are allocated based on the number of Records in place, 
the Scottish Executive is effectively rewarding authorities which do not make 
good inclusive provision. Again Baroness Warnock has noted that her 
committee was not allowed to use deprivation figures in its calculations 
although she accepts that deprivation plays a significant part in special 
educational needs. Future government resourcing for special educational 
needs in Scotland must have a more reliable and transparent calculation base. 

The effec+eness of transition arrangements for special needs pupils at 
each stage in the school education system. 

The work of the multidisciplinary Pre School Assessment Team (PRESCAT) 
is resulting in early identification and assessment of children with significant 
special educational needs. Many of these children will have benefited from the 
service provided by home-visiting teachers before they attend organised early 
years provision. For these children the transition to early years provision is 
supported by the home visiting teacher and generally goes well. There are 
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3.2 

3.3 

3.4 

3.5 

often family concerns about the amount and delivery of health service support 
at this stage. This is usually focused on speech and language therapy and 
physiotherapy. At this stage many families have not sought or wished contact 
with the Social Work department, although the need for respite for the child 
and the family may be becoming an issue as the child is growing. 

Transfer into early years provision for a child with special educational needs is 
a transition where much responsibility for support falls on the shoulders of the 
educational psychologist. The psychologist is usually identified or tacitly 
accepted as the ‘key’ person in ensuring that the early years provision is able to 
meet the child’s needs. Establishing good links with the family at this juncture 
is vital and it may make heavy demands on the psychologist’s time. The 
amount of time all psychologists have to spend on the formal administration of 
Records of Needs procedures makes it very difficult to allocate sufficient time 
to other tasks such as providing transition support for children and their 
families. 

SEN Tnouirv Committee naner - Ann 2 

At the pre-5 stage there are also difficulties that arise from insufficient 
resources being available to health providers and Social Work. The funding 
made available to authorities to purchase speech and language therapy services 
is linked to children with Records of Special Educational Needs. At pre-5 
stages many children will benefit fiom focused speech and language therapy 
input which, if available as early as possible, will in many cases be so effective 
that a Record does not subsequently have to be opened. The instructions to 
healthcare trusts regarding these contracts make it very difficult to purchase 
speech and language therapy for a pre-5 child who does not, at that stage, have 
a Record of Needs, but nonetheless requires such therapy. Pressures on Social 
Work services to meet the care needs of children who are ‘looked after’ or 
children who have been identified as ‘at risk’ leave little time available to 
provide pro-active support to families of children with special educational 
needs where the need for support has not yet become critical. 

Transition fiom early years provision to primary school is carellly planned for 
all children with special educational needs. A number of the children with the 
most significant needs will be placed in early years provision on the campus of 
a special school. This helps to ease the transition for children whose 
disabilities are such that a high level of personal support is required and for 
children who find change in their surroundings very unsettling. As the 
authority moves towards having more inclusive pre-5 provision, particular care 
will have to be taken to ensure that these children do not have a less positive 
experience as a result of the desire for them to be educated with their peers. 

The transition fiom primary to secondary school is a difficult one for many 
children. The things that make it a challenge to any child may be much more 
difficult for a child with special educational needs to cope with. Moving from 
one class teacher to contact with up to 15 teachers in a week is a source of 
stress. Changing classroom after each lesson means that any special physical 
arrangements may be difficult to replicate across a range of classrooms. 
Secondary schools, if they have older buildings, are usually much more of a 
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problem from the point of view of physical access than primary schools. Out 
of 26 secondary schools in North Lanarkshire, 12 have lifts and are readily 
accessible to pupils with mobility difficulties. The authority is developing a 
strategy to ensure that there are physically inclusive schools in each local area 
but the costs involved mean that this will have to be achieved over several 
years. The possibility of extending the 1995 Disability Discrimination Act to 
schools is welcomed as giving a clear signal to all regarding the importance of 
physical access. However, unless significant funding is made available by the 
Scottish Executive to back up this legislative action, it will have little impact 
on the accessiblity of Scottish schools in the short term. 

3.6 North Lanarkshire has achieved a good success rate in the transfer of children 
with special educational needs from mainstream primary to mainstream 
secondary schools. The transition is dealt with as part of the normal 
transitional arrangements, with special support provided for the child as 
necessary. However transfer from a special school’s primary provision to a 
mainstream secondary school is presently a very unusual occurrence. Transfer 
from special primary to secondary provision is effected very smoothly, since 
almost all special schools cater for children from pre-5 to 18. Although this 
makes transitions very easy, it is now accepted that it is more desirable that 
children experience a change in establishment and ethos as they move from the 
primary to secondary stages. This consideration will be included in the review 
of all its special provision that the authority has recently committed itself to 
carrying out as part of implementation of its new policy concerning children 
with special educational needs. 

3.7 The transition from school to work, training, Further Education or other 
provision was the subject of a detailed study by the Beattie Committee. The 
authority provided evidence to the Beattie Committee and endorses the 
recommendations of its report. The difficulties experienced by young people 
with special educational needs in North Lanarkshire on leaving school are 
shared with many other similar young people across Scotland. Funding for 
further education provision needs to be more clearly established and able to 
respond to local needs. Social Work and associated voluntary agencies need to 
be provided with adequate funding to meet their responsibilities under 
Community Care legislation. Employment and training agencies should work 
together to increase supported employment programmes and social firms. Key 
workers and mentors are needed and the Careers service companies need to be 
funded to take on an enhanced role in guidance and support for these young 
people. These are all aspects of this transition which require to be improved in 
North Lanarkshire. The authority would welcome the opportunity to bid for 
funding for collaborative activities to take forward Beattie recommendations. 
As the Beattie report notes, it will require additional funding to be provided by 
the Scottish Executive to allow its recommendations to be implemented. 

4. How well the requirements of special needs families are understood and 
how far education services cope with these often diverse needs. 
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4.1 

4.1 

4.2 

4.3 

4.4 

North Lanarkshire Council has recently completed a major consultation 
exercise with parents as part of the process of preparing its policy paper on 
‘children in need’, including children with special educational needs. Parents 
attended local consultation meetings and they were invited to return individual 
responses to the draft policy paper and the consultation questions. Well over 
half the almost 250 written responses received were from parents. From these 
responses and from the consultation meetings it was clear that the 
overwhelming concern for parents of children with special educational needs is 
the provision that their individual child is receiving. 

The majority of the written responses received from parents were very positive 
about the aims and targets of the new policy and about the provision being 
made. On the other hand, parents who spoke at consultation meetings were 
mainly critical about particular aspects of provision that they felt had not been 
suitable for them or for their child. At the meetings it proved to be quite 
difficult to discuss future plans with parents who felt that they had not had 
adequate opportunity to voice concerns about previous difficulties. 

One particularly useful message that emerged from the policy consultation was 
a plea from parents to be more actively involved in implementation of policy 
and staf f  development and not just to be ‘consulted’ about developments 
which might then be taken forward entirely by professionals. This was a 
useful reminder of the valuable contributions that parents can make when they 
are involved from the beginning of a process and the implementation plans 
being developed for the new policy will involve both parents and pupils in 
action to be taken forward. 

The consultation on the policy also made it clear that many parents still feel 
disadvantaged when dealing with professionals about the needs of their 
children. The introduction of Records of Special Educational Needs in the 
1980s, along with strong messages from some advocacy groups that getting a 
Record opened was the answer to obtaining all the resources that parents 
wanted has often led to an adversarial climate between authorities and parents 
as authorities tried to balance budgets whilst attempting to provide 
appropriately for children with special educational needs. Many parents and 
some parent groups do not understand the relative nature of a decision whether 
to open a Record of Special Educational Needs and comparisons across 
authorities have often been more misleading than helpful. The unreliable 
nature of the data in the annexes of the recent Riddell Report emphasises that 
this is a continuing problem with the Records of Needs legislation. 

Many parents are dealing with feelings of frustration, anger and guilt when 
they first make contact with. education professionals and they need to be 
responded to with great sensitivity. It would be helpful if, nationally, there 
was a greater emphasis on the need for a greater focus on counselling and 
inter-personal skills in the training of professionals who are likely to deal with 
parents at this stage, particularly psychologists and specialist teachers. It 
would also be helpful if there was a national initiative to raise the profile of the 
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Social work services as pro-active and supportive to any or all families rather 
than associated only with families in difficulties or ‘at risk’. 

4.5 It is sometimes difficult for an authority to explain its wider responsibilities to 
a parent of an individual child who wants the best for that child and who does 
not wish to consider what the implications may be for other parents and 
Council Tax payers. In this context, the authority has often found it helpful to 
maintain good links with a number of parent groups which make parent-parent 
support a major part of their activity. By working with these groups, it is 
frequently easier to help a distressed parent to understand the wider issues. 
However it is the experience in North Lanarkshire that this kind of parent 
support works best when it is provided by a local group which is familiar with 
local provision rather than by a national group which may not have reliable or 
up-to-date information on local circumstances or personal contacts with the 
officers involved. 

4.6 North Lanarkshire Council is making particular efforts to ensure that is aware 
of the concerns and needs of all parents. The education department has 
recently appointed a parent officer, who will provide a lead on initiatives with 
parents, including parents of children with special educational needs. The aim 
will be to ask parents what the Council should be doing for parents as well as 
what it should be doing for their children. Ultimately, with the requirement to 
review all services against Best Value criteria, it will be necessary to explain to 
parents how decisions are made about resource allocation which have to take 
account of Best Value whilst still endeavouring to provide adequate and 
efficient education for their child with special educational needs. It would be 
helpful to the authority if there was information provided by the Scottish 
executive to emphasise that the introduction of Best Value reviewing is not a 
‘cost cutting’ exercise but is concerned with quality as well as efficiency. 
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