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1.1 To provide Committee with an update of progress made in the Scottish Attainment
Challenge which operates under the title NorthLanCANcan. The title emphasises our
approach to challenging the poverty related attainment gap through changing culture
and focussing on nurture.

1.2

2.

This update follows the Committee report of November 2015 which set out the
national and local priorities and strategies in reducing the poverty related attainment
gap.

Background

2.2 The Scottish Government announced a £lOOm Attainment Scotland Fund and
identified seven 'challenge authorities'− i.e. those local authorities with the highest
number of primary aged children living in the lowest deciles as calculated in the
Scottish Index of Multiple Deprivation (SIMD). The Attainment Challenge is to focus
on primary schools and target improvements in literacy, numeracy and health and
wellbeing.

2.3 The North Lanarkshire plan was accepted by Scottish Government and work has
been underway in all 121 primary schools. Our approach is to tackle inequity within
a self−improving schools framework based on best and latest research. In addition to
universal offers to all schools we have targeted support to 67 schools identified as
having the greatest proportion of children living in SIMD deciles 1−3.

2.6 The key activities in CANcan 2015/16 project focused on:

• Literacy
• Nurture
• Physical Health
• Know the Child − Follow the Child: planned transitions and
• Leadership



3. CANcan 2015116

The paper attached (Appendix 1) gives details of the work, additional resources and
early impact of CANcan in each of these workstreams or 'layers'.

4. Overall Reflections on Year One (2015/16)

4.1 What is working well in our overall strategy

Information from our analysis suggests that planning is more focused on outcomes
for learners, particularly for children with socio−economic barriers to their learning.
There is a better understanding of the need to 'know the child, follow the child'. All
layers are working to an integrated approached acknowledging and applying the
principles from North Lanarkshire's five key CANcan features i.e. literacy, numeracy,
GIRFEC (physical active health, nurture) culture and school improvement. The
universal data system supports this integrated approach. Schools are increasingly
using data more effectively to identify improvement priorities.

4.2 Overall improvements as a result of CANcan

1. Leadership

Self−improving school 'families' have been established which brings together schools'
professionals with similar school SIMD profiles. Meetings are structured with a focus
on aspects of equity and quality for learners, particularly those pupils withsocio−economic

barriers to their learning. Early meetings under this new structure have
focused on monitoring and tracking pupils progress whilst taking account of SIMD
profiles and other, relevant data.

2. Learning and Teaching

The evidence presented in the report suggests that:

Schools are making more effective use of data to inform effective teaching and
learning
Evidence−based approaches are being selected and monitored
Staff development opportunities are allowing teachers to consider pedagogy and
the impact of their interactions on attainment

All schools now have a monitoring and tracking system covering key teaching and
learning and health and welling factors. This enables schools to consider children's
attainment within a wider context. Crucially it allows schools to identify and track the
progress of children living within SIMD 1−3. Evidence from school visits in the literacy
layer and from the family groups reveal that schools are re−visiting their own
monitoring and tracking systems at a school and class level to ensure they are fit for
purpose. A number of examples of good practice exist and those Headteachers are
being given opportunities to share their systems with their peers. Within the Literacy
'layer', Headteachers have received a range of development opportunities to support
monitoring and tracking of literacy within their school. Feedback from school visits
reveals that staff groups are auditing the quality of teaching and learning in literacy
within classes and in targeted interventions. This is leading to changes in approach
which schools believe will lead to improvements in attainment.



3. Families and Communities

Structural changes have been made to ensure CLD Practitioners work closely with
schools, communities and other professional to specifically focusing on nurture and
attainment. Their role is to assist capacity building within the school allowing them to
engage more effectively with families and communities. There is evidence at an
individual level that VIG is having a positive impact on our most vulnerable children
and families.

4.3 Identified areas for development and learning from year I

As a service we believe that raising attainment − whilst narrowing the poverty related
attainment gap − will be achieved by building the capacity of our greatest resource:
our people. There is an undisputed link between teacher professionalism, skill and
competences and the quality of learning experiences and positive outcomes for
children. (see Durlak & Weissberg, 2007; Miller 2003 I School Effectiveness and
School Improvement, Taylor & Francis)

Therefore our CANcan approach of equality/equity emphasises the importance of
identifying and developing teachers who can "change radicals". However both local
and national difficulties in securing the services of additional teachers undoubtedly
delayed aspects of our plan. However we are a creative and professional service
which always reacts appropriately. We amended the scheduling of our original plan
and brought forward recruitment of other professionals including family link workers
and speech and language specialists.

The result of this has indeed led to richer experiences and positive impact on
teachers and children alike.

4.4 Sustainability of Progress

The early improvements that have been made are sustainable due to a number of
factors:

• They are underpinned by evidential principles, processes and practices
• The implementation of change has been guided by implementation science
• The building of staff capacity has moved away from traditional CPD, favouring

coaching and mentoring approaches where possible
• Many improvements in literacy, physical active health, nurture and leadership

have focused on change, including change at a systems level

5. Next steps: CANcan 2016117

The Core Team have met with representatives form Scottish Government and
Education Scotland to discuss the Year 1 progress and to plan for year 2. We have
now submitted a plan for 2016/17 giving details of extending the work outlined in this
paper and introducing support and challenge in a new 'layer' of numeracy. The
funding bid is in the region of £5m.
In addition, Scottish Government announced the intention to widen the Attainment
Scotland Fund to include Si to S3 in secondary schools. Given the value we
place on the knowledge, expertise and commitment of staff in secondary
schools, we have indicated that we intend to carry out a comprehensive



consultation with schools to identify those interventions which are most likely
to have a positive impact on attainment in literacy and numeracy across all
curricular /subject areas. We have submitted only a brief outcome to Scottish
Government at this stage but and will provide a fuller 'bid' before the start of school
session in August 2016.

Next steps in the development is to support schools in planning appropriate
interventions and in devising challenging but achievable stretch aims for each of our
themes of Literacy, numeracy, physical health, emotional and mental health and
leadership.

6. Recommendations

The Education Committee is recommended to:

(i) note the contents of this report
(ii) agree to regular updates being presented at future committee on progress

made

\ u − i L
&1−oj

Isabelle Boyd
Head of Education Services (Standards and Inclusion)

For further information please contact:
Isabelle Boyd, Head of Education Services (Standards and Inclusion)Tel 01236 812279
Joe McAvoy, Project Lead, CANcan Tel 01236 812490



CT)THE SCOTTISH
ATTAINMENT.
CHALLENGE

f' LITERACY NUMERACY
HEALTH & WELLØEING

APPENDIX I

Reporting Period April 2015— March 2016 Annual Report
Local Authority North Lanarkshire Council
Key Contact at Authority Isabelle Boyd
Project Lead Joe McAvoy, QIM

Agreed Improvement Plan

I Data and Monitoring − procurement of CEM tracking system

2015/16 Allocation £132,000 Planned Quarterly £132,000Spend
2015/16 Actual E98,528 Actual Quarterly £98 528Spend ' Spend

Staff Resources: Agreed in Plan: Secured this quarter: n/a
Teachers n/a
Others (please state Secured in total: n/a
type of resource):

Year I Progress to date: Please comment on areas of progress and slippage from plans

Authority wide monitoring and tracking system
• Final consultation of an authority−wide monitoring and tracking system took place at the Heads

of Establishment meeting on the 21 of January 2016.
• Training on the use of the dataset has taken place in a number of school clusters.
• The dataset was trialled in pilot schools between January−March 2016.
• The final version of the dataset was distributed to all schools in March 2016. This will enable

schools to identify and support pupils experiencing socio−economic barriers to their learning.

Procurement of CEM tracking system
• Procurement of CEM has been finalised. Assessments will be administered Authority− wide in

May to June 2016.

New Group Reading Test
• The NGRT was administered to all P4 and P7 pupils in March 2016.

Year I Reflections on Impact: Please comment on what looks and feels different for schools and children as a
result of the Aft. Scotland Fund. What impact is it having?

• The Authority monitoring and tracking system has enabled staff to identify children living in
SIMD 1−3 and is helping them to consider children's progress in learning and attainment
levels in conjunction with wider health and wellbeing indicators.



Year I Measurement of progress
Please provide details of how you have measured progress or impact of this element of your plan. What did this show? Please
provide any data or other evidence you have on the progress or impact of this element of your plan.

See evidence contained within Section 2 − Literacy, Numeracy and Physical Active Health

2 Literacy, Nurture and Physical Active Health

2015/16 Allocation £1,844,900 PlannedQuarterlySpend

2015/16 Actual
Spend £887,329 Actual Quarterly

Soend

Staff Resources:
Teachers
Others (please state
type of resource):

Agreed in Plan:
28 FTE Teachers

12 FTE Family Link
Workers

1 Physical Active
Health Lead
5 Mentors

9 Facilitators

Secured this quarter:

Secured in total:

£748,000

£777,972

3.8 FTE Teachers
12 FTE Family Link
Workers

9 FTE Teachers
12 FTE Family Link

Workers

Year I Progress to date: Please comment on areas of progress and slippage from plans.

Literacy

Regular attainment challenge sessions for Headteachers in the literacy 'layer' have continued
throughout the year. A programme of staff development opportunities was devised based on
consultation with Headteachers. Literacy activities between January to March 2016 have included:

Building capacity in schools − high expectations for all

• Exploration of excellence in literacy teaching using the newly developed Literacy − training
for trainer's toolkit. This resource contains film footage of literacy lessons from Early to
Second Level in reading, writing, talking and listening. It explores issues such as literacy
content, the classroom environment, pedagogy, assessment and learner pathways.
Headteachers in the literacy layer have been trained to deliver this within their schools.
Feedback has been extremely positive. This will be a universal offer in session 2016−17.

• Representatives from 20 primary schools have taken part in the coaching and mentoring
approach Video Enhanced Reflective Practice (VERP). A rigorous research design has been
employed to measure impact. This has been combined with input on teaching higher order
reading skills in Primary 4−7 (an area for improvement identified in 2014−15 NL literacy data).
VERP training continues for Early Years staff

•
Monitoring and tracking

Headteachers in the literacy 'layer' played a central role in the consultation of the CANcan
monitoring and tracking database. They provided feedback during literacy layer meetings
and at the CANcan Head of Establishment meeting on 215t January, 2016. This dataset was
made available to all schools in March 2016.
The PM Benchmarking tool was identified by Headteachers as being a powerful assessment
which can be fully inteerated into the learning and teachine orocess. Universal trainina for



staff took place in February. Intelligence from school visits indicates that this is being used to
identify children's current attainment (alongside teacher judgement) and is aiding planning
for next steps and progress in learning. This tool will be particularly useful in measuring the
impact of targeted interventions. (Funded by NLC)

Evidence based interventions

• Training in the literacy intervention Wave Three took place in February 2016. Twenty staff
are now trainers in the Wave Three approach. Plans to implement the intervention in
schools in addition to training new schools are underway.

• A training pack in the area of literacy difficulties has been developed (this was highlighted as
a need when consulting and delivering training to SMT in September 2015). It has been
designed to be delivered in schools by the Headteacher and/or link Psychologist. This will
allow all staff to access this learning opportunity and provides an evidence−based framework
for assessment and intervention.

• The procurement process ABC and Beyond has been completed and the procurement of the
Rainbow Reading Programme finalised prior to 31 March 2016.

Use of additional staffing

Schools now have access to some additional teacher staffing. These teachers are being used
to release existing staff to take forward attainment challenge priorities identified by the
school.

• The recruitment process for Speech and Language Therapists is underway.

School visits

The framework contained within a presentation to Attainment Advisor on 4.12.16 by
Education Scotland has been used for the basis of school visits. Analysis of these visits
reveals that schools are considering attainment data alongside wider intelligence to monitor
and track children's learning. This is challenging schools to reconsider the quality of first line
teaching, targeted support and the importance of the Know the Child−Follow the Child
principle
Our Attainment Advisor has attended all literacy layer meetings. The CANcan team has
worked collaboratively with schools, the Literacy Base, the Speech and Language Therapy
Service and the Psychological Service to take forward this work.

Nurture

Regular Nurture Layer meetings have taken place.

• All 22 nurture schools are currently in the process of completing the nurture self−evaluation tool
with a view to identifying action priorities which will form part of the school improvement plan.
The Attainment Advisor, Continuous Improvement Officers, link Psychologists and the CLD
workers are supporting schools in their self−evaluation of nurture.

• 20 of the 22 schools have had initial Solihull training. The remaining 2 schools have training dates
in May and August 2016.

• Training has been delivered to Headteachers at the Nurture Layer meetings on principles of
attachment.

• Almost all of the schools in the nurture layer have attended two recent Nurture Conferences in
NLC i.e. Nurture Group Network and NLC Nurturing Communities. CANcan work formed part of
the presentations at the Nurturing Communities conference.

• The Attainment Advisor has carried out initial visits to 17 of the 22 schools. These visits have



focused on learning about the particular context of each school and discussing key messages
from the Attainment Challenge. Meetings have been agreed for the remaining schools to

arrange follow up visits to look at data and determine appropriate interventions.

• Video Interaction Guidance (VIG) training is on−going. A new cohort of 10 primary head teachers
and two home visiting teachers began their VIG training in February 2016.

• A group of our most vulnerable children are receiving the VIG intervention.

• 12 Community Learning & Development (CLD) Senior Practitioners are now in post and will be
working with the identified schools in the nurture 'layer'. The 12 Senior Practitioners are
currently having initial meetings with HT5, many joining the Attainment Advisor on her initial
visits.

• Some of the Senior Practitioners have attended sessions where schools have been using theself−evaluation
tool to help shape future interventions.

• HT5, CLD Practitioners, ClOs and EYPs are meeting regularly to develop this layer of work.

Physical Active Health

• A hierarchical model involving a project lead, 3 (FTE) mentors and 9 Physical Active Health
Leaders (PAHL) has been developed. This model will allow effective provision to be
delivered across 18 schools that will yield effective research protocols.

• Contact has been made with potential facilitators; the recruitment process is currently
underway.

• In context evaluations indicate that young people prefer this learning approach within a
physical education context.

• The metacognitive approach to learning, where young people are focussed on their own
learning has allowed young people to take control of their own learning, set the pace of their
own learning and consider positive challenges.

• At least 18 schools are currently implementing the Golden Mile.
• The NASA programme has been introduced to the Physical Active Health 'layer' schools.
• Individual physical education lessons are innovative, inspiring, within a physical education

environment
• Mentors are currently undergoing training to deliver an appropriate skills based programme

for young people within the PAH layer.
• Our mentoring approach has already shown early evidence that learners are developing

better spacial awareness, social skills and problem solving which are having a positive impact
on their concentration levels and classroom learning overall.

Year I Reflections on Impact: Please comment on what looks and feels different for schools and children as a
result of the Aft. Scotland Fund. What impact IS it having?

Literacy

• Schools' capacity for data−based self evaluation is improving (as evidenced in school visits).
• A more systematic use of data/intelligence is being used to inform practice in classrooms

and at a systems level in schools.
• Schools are able to identify all children in SIMD 1−2 and consider their attainment in relation

to wider factors (e.g. attendance, ASN).
• Schools are demonstrating plans for raising attainment and closing the gap. All literacy

'layer' schools will include literacy/closing the attainment gap in their improvement plan.



Nurture

• A rigorous evaluation framework is in place for measuring the impact of VIG

• Feedback from schools who have received Solihull training in Feb 2016 has been encouraging.

• In almost all schools HTs have identified children living in contexts of socio−economic
disadvantage and are beginning to use this to enhance monitoring and tracking of attainment.

• Baseline measures are being gathered from all schools that have recently been both trained in
Solihull and are engaging with the new self−evaluation process.

• Consultation with Nurture Layer HTs reveals that the schools required different types and
degrees of support. The CANcan team will soon plan support for this 'layer' based on individual
needs.

• An audit will be conducted to determine specific development needs across the 22 nurture
'layer' schools.

• Extension of this work until March 2017 has been welcomed by HTs and close attention is being
paid to sustainability with a particular focus on family engagement

Physical Active Health

To date, overall benefits of the project include:

• research and learning culture in Physical Active Health through BMT
• reflective culture within the physical activity environment
• collaborative culture among staff
• culture of high aspirations and vitality in physical active health

The provision of mentoring is beginning to produce the following:

• enhanced reflectivity and positive thinking
• improved psychological wellbeing and confidence
• better problem−solving skills (including decision−making, cue recognition and observational

skills)
• gains in staff knowledge, awareness and higher level skills in planning and developing an

effective physical education environment
• more widespread and effective sharing of practice
• interactive and mutual communication and relationships
• more positive attitudes towards professional and career development through post school

training opportunities
planning and self−learning skills

Year I Measurement of progress
Please provide details of how you have measured progress or impact of this element of your plan. What did this show? Please
provide any data or other evidence you have on the progress or impact of this element of your plan.

Literacy

• Analysis of baseline data (May 2015) in literacy at a school level has been conducted to
quantify the attainment gap. The information has been fully explored with Headteachers in
the literacy 'layer'. Post−testing in May 2016 will enable NLC to consider impact of the first 9
months of involvement for schools in the SAC.

• Qualitative data (e.g. analysis of film footage, semi−structured interviews, and self−report
data) has indicated that schools are using data to assess and adjust the quality of general



teaching and learning in literacy and targeted interventions. It also illustrates promising
impact results for VIG and VERP.

Nurture

• Baseline data has been collected in February/March 2016 to measure the impact within the
Nurture 'layer'. The measurement tools are Strengths and Difficulties, My Class Inventory
and a questionnaire.

• Positive results for families and children involved in VIG have been demonstrated
• Learning from the 3 r March session suggests that a differentiated approach is required to

best support the embedding of Nurture. Evaluation of the 'layer' will adapt to reflect this
learning.

3 Leadership − leaders of learning programme, training for trainers
programmes

2015/16 Allocation £275,000 Planned Quarterly £66,100

2015/16 Actual
SDend

Staff Resources:
Teachers
Others (please state
type of resource):

£157,307

Agreed in Plan:
n/a

Actual Quarterly

Secured this quarter:

Secured in total:

£73,373

n/a

n/a

Year I Progress to date: Please comment on areas of progress and slippage from plans.

• Primary school 'self−improving school families', based on school roll and SIMD, are now well
established. Each group has a lead Head Teacher.

• Support materials were developed for the initial family group meetings in November (the
Attainment Advisor was involved in developing these resources) and each family group used
these to identify three themes to explore during the course of the session, along with related
challenge questions from HGIOS4.

• Each family group has met on three occasions thus far and will meet a further two times prior to
June 2016.

• A Twitter account is in place to help move around ideas freely and expedite rapid sharing of
ideas and effective practice.

• Although still in its early stages, the Self−improving Schools GLOW site has been in place since
November, allowing schools to share and access useful documents and resources. All
documents uploaded to GLOW are 'validated' by family groups.

• Work has begun on developing the North Lanarkshire 'Leaders of Learning' programme, which
will begin in June 2016. This will offer a group of experienced Head Teachers (5+ years'
experience) an exciting opportunity to further develop and shape their ideas about education
and contribute to decision making within the local authority.

• Some family groups have begun to facilitate opportunities for leaders at all levels to come
together. For example, 'maths champions' from one family group have met to share their
current practice and explore ways of further developing maths and numeracy. All family groups
will be encouraged to create similar opportunities next term.

• In January, all family groups had the opportunity to contribute to the development of the
CANcan monitoring and tracking system.



Year I Reflections on Impact: Please comment on what looks and feels different for schools and children as a
result of the Att. Scotland Fund. What impact is it having?

• Very positive informal feedback continues to be received from almost all family groups. Head
Teachers have spoken of the value of networking with schools of similar profile and appreciate
the focus on schools being empowered to support and challenge one another and find solutions
which meet their specific context. (Please refer to the following section for further details).

Year I Measurement of progress
Please provide details of how you have measured progress or impact of this element of your plan. What did this show? Please
provide any data or other evidence you have on the progress or impact of this element of your plan.

• All family groups will have the opportunity to share their learning and progress at the firstSelf−improving
Schools Forum in June 2016. There will also be the opportunity for all primary Head

Teachers to evaluate their experience, offer feedback and make suggestions for improvements
for the 2016/17 session. In the interim, the following statements from two Head Teachers, one
experienced and one newly−appointed, provide a snapshot of impact to date:

Recently appointed Head Teacher:
'I have really enjoyed the opportunity to learn from the expertise of more experienced Head
Teachers. At an important time of change, it has enabled me to work collaboratively to identify
similar challenges and create workable solutions across our establishments.'

Experienced Head Teacher:
'As an experienced Head Teacher, I have benefitted from working with my associated cluster primary
schools over a number of years. However, my school family group has provided me with a
professional learning community which has a dedicated and sharper focus on school improvement. I
have thoroughly enjoyed the opportunity to visit other schools with a similar demographic to my own
and these learning walks have prompted me to adjust my school's current practice in a number of

areas. For example, after visiting one school, we reviewed the way in which we gather, record and

use reading data.'

Project Team − Data person, researcher, educational psychologist,
improvement leader

2015/16 Allocation £181,900 Planned Quarterly£66,400Spend

2015/16 Actual £181,900 Actual Quarterly
Spend

________________
Spend £66,400

Staff Resources: Agreed in Plan: Secured this quarter:
Teachers
Others (please state
type of resource): Secured in total:



Year I Progress to date: Please comment on areas of progress and slippage from plans.

The Project Team meets monthly to discuss progress and next steps. A smaller core team (Project
Lead and Theme Leads) meet for regular planning sessions with the SRO. The Project Lead meets
with the Attainment Advisor weekly to discuss strategic approaches and operational business. The
theme or 'layer' leads meet regularly with Headteachers to deliver training, provide a forum for
information sharing and discussion in relation to closing the attainment gap. The Project Lead and
Attainment Advisor have worked in partnership with parent, teacher and HT groups to articulate the
project aims and progress including the development and participation in the NIF and SAC
Innovation Fund. Every Heads of Establishment meeting in NL has had a CANcan focus delivered by
various members of the project team and SRO.

Year I Reflections on Impact: Please comment on what looks and feels different for schools and children as a
result of the Att. Scotland Fund. What impact is it having?

A high profile Heads of Establishment Conference launched the SAC in NL around the CANcan
'brand' in September 2015. The 'layer meetings are fully attended and represented by HT5 from
our Keys to Success Schools. The plans for each theme are being taken forward through the layers
and families of schools groups

Year I Measurement of progress
Please provide details of how you have measured progress or impact of this element of your plan. What did this show? Please
provide any data or other evidence you have on the progress or impact of this element of your plan.

Project staff been successful in maintaining a high level of interest, engagement and participation of
schools in CANcan. The project staff have been instrumental in the operational delivery of the
Project aims. We are beginning to set the foundations to build systems change in years 2, 3 and 4 of
the Scottish Attainment Challenge in North Lanarkshire.


