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Executive Summary

This report presents Committee with an update of progress made in the Scottish
Attainment Challenge session 2016/17, which operates in primary and secondary
schools.

Recommendations

It is recommended that Committee:

(i)

(ii)

note the contents if this report and accompanying appendices, and

agree to regular updates being presented at future committee on progress
made.

Supporting Documents
Council business
plan to 2020

Support all children to reach their full potential
Improve outcomes for all children and young people
and minimise the poverty related gap in attainment
Engage with children, young people, parents and
families to help children reach their full potential



1. Background

1.1 The Scottish Attainment Challenge is about achieving equity in educational
outcomes. Equity can be achieved by ensuring every child has the same
opportunity to succeed, with a particular focus on closing the poverty−related
attainment gap.

1.2 The Scottish Attainment Challenge focuses on accelerated targeted improvement
activity in literacy, numeracy and health and wellbeing in specific areas of
Scotland. It supports and complements the broader range of initiatives and
programmes to ensure that all of Scotland's children and young people reach
their full potential.

2. Progress − Update

2.1 Primary

2.1.1 Attainment— highlights

• There has been a marked improvement in attainment over the course of P1
from 2014/15 to 2016/16 (based on P1 Centre for Evaluation and Monitoring

− CEM − data). There is greater value added (progress from start to end of
P1) in maths, reading, phonics and in the overall total score.

2.1.2 Closing the Attainment Gap

• For primary 1 children there is a closing of the gap (in a smaller value added
difference) between pupils living in SIMD 1−2 compared to SIMD 9−10 for
maths, phonics and in the overall total scores. Pupils in SIMD 1−2 are also
making more progress (higher greater value overall) in Maths and Phonics
compared to pupils living in SIMD 9−10.

• Improvement is evident in comprehension scores for children in SIMD 1−2 in
Primary 3 and Primary 7 (as measured by YARC).

• Early analysis reveals that there has been a reduction in the poverty related
attainment gap in literacy within the 'Literacy Layer' schools as measured by
the New Group Reading Test. This suggests that a concentrated focus on
literacy improvement supports the reduction of the literacy attainment gap.

2.1.3 Pupil Participation and Engagement

• Analysis of film footage reveals there are higher levels of pupil engagement
and participation when interacting with teacher who have received Video
Enhanced Reflective Practice training.

2.1.4 Data and Monitoring: Using data to inform the direction of CANcan in North
Lanarkshire

• There is a robust evaluation framework in place within the service to monitor
the impact of the attainment challenge and inform next steps (see appendix
1).



• Officers with responsibility for the Challenge can now draw on a wide range
of data and intelligence to inform decision−making and Service policy
development.

2.1.5 Overall Improvement in Data Awareness within establishments

• Schools are much more data aware than was the case before the advent of
CANcan. Data is used to identify children and young people at risk and it is
used to plan and monitor interventions on a widespread basis across the
authority. The support of officers e.g. CANcan Lead, Performance Analyst
and Layer Leads working in conjunction with the Continuous Improvement
Service has been crucial in this area.

• The ability of school−based staff to identify and monitor the progress of
children in SIMDs 1 and 2 has been transformed. This major step forward
has changed the landscape in addressing the poverty−related attainment gap.

• More than 75% of schools are now using the newly developed North
Lanarkshire monitoring and tracking database. This is a significant increase
in Head Teachers becoming aware of and actively using data to "know the
child, follow the child".

• The self−improving school model has been instrumental in supporting
Headteachers to make good use of data to inform improvement.

2.1.6 Numeracy (began August 2016)

• There is greater rigour in the area of monitoring and tracking in the area of
numeracy.

• Feedback from Education Support Officers and Headteachers confirms that
the quality of numeracy teaching has improved significantly despite the short
duration of the initiative to date.

• Qualitative data shows that pupils have increased motivation, confidence and
skill in mental agility in classes where Number Talks is being implemented.
There is some evidence to show that children have developed a more positive
attitude to maths

2.1.7 Health and Wellbeing − Nurture
Pupils Social, Emotional and Behavioural Difficulties:

• Positive improvements for children in the areas of social, emotional and
behavioural difficulties have been identified post−test (using Strengths and
Difficulties).

• Reduced emotional problems, conduct problems, hyperactivity, and peer
problems; in addition to being more pro−social have been noted for children
at many primary stages.

• Children considered 'most deprived' (as measured by entitlement to free
school meals and clothing grants) demonstrated improvements in the four
areas of difficulty (i.e. emotional problems, conduct problems, hyperactivity
and peer problems) as well as being deemed more pro−social.



2.1.8 Children's perceptions of learning Environment
Results of post test data from the tool 'My Class Inventory' reveal:

• No poverty−related gap in terms of pupils' perception of their learning
environment.

• Improved pupil perception of their learning environment in terms of overall
satisfaction, reduced friction amongst classmates, less competition with
peers, decreased difficulty with the work of the class and enhanced cohesion
within the classroom and classmates.

• In accordance with the views of their pupils, class teachers have also
evidenced and improved perception of the learning environment.

Intensive interventions reveal positive long term outcomes. For example, in
relation to Video Interactive Guidance (VIG):

• Ninety nine percent of parents/carers reported that their communication and
relationship with their child or children had improved directly as a result of
VIG.

• Ninety seven percent of clients reported that VIG has been successful in
helping them to achieve their desired outcomes for themselves and their
child, whether these outcomes related to communication, parental confidence
or specific behavioural issues.

2.1.9 Physical Active Health (began Aug 2016)

• A robust programme of support is now being delivered in schools.
• Improvements in concentration and attention levels have been noted by class

teachers as a result of layer interventions.

2.2 Secondary

2.2.1 Attainment Mentors

• Mentors have reported that the training programme was useful and that they
benefitted from having the opportunity to share good practice with each other.

• All mentors reported that the programme has been useful for pupils − some
have noticed improvements in pupil attendance and engagement.

How useful has the Mentor Programme
been for pupils?
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2.2.2 Literacy

• 120 teachers have been trained in Read Write Inc: Fresh Start
• 70 teachers have been trained in YARC/PM Benchmarking
• Initial feedback from training evaluations suggests that the training has been

well received and teachers are looking forward to implementing the
intervention.

2.2.3 Whole Family Support

• A needs analysis was conducted to identify the needs of families who are
experiencing poverty in the Belishill and Motherwell localities.

Existing Support and Additional Support
Required
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2.2.4 Enhanced Transition Teachers

3.

3.1

3.2

3.3

3.4

• Initial feedback suggests that the work of the enhanced transition teachers
has led to improvements in the communication processes between the
primary and secondary school staff

• Staff have also worked to build capacity by sharing information/delivering
training on the P7/S1 curriculum

Implications

Financial Impact

Scottish Attainment Challenge is grant funded by Scottish Government after
approval of plans submitted by the Service.

HR/Policy/Legislative Impact

Not applicable

Environmental Impact

Not applicable

Risk Impact

Not applicable



4. Measures of success

4.1 The overall measure of success of the Scottish Attainment Challenge will be a
reduction in the poverty−related attainment gap in individual primary and
secondary schools, across North Lanarkshire as a whole and at a national level.

4.2 Each individual component of the NLC Scottish Attainment Challenge
programme has its own set of impact measures.
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Lorraine Fisher
Head of Education (North)


