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Executive Summary

Telephone 01236 812312

SAC Primary (P1 − P7) has been running for 3 financial years and SAC Secondary
(Si− S3) for two years. This report presents Committee with details of progress made
in the Scottish Attainment Challenge session 2017/18, which operates in primary and
secondary schools across North Lanarkshire.

Recommendations

It is recommended that Committee:

(i)

(ii)

note the contents if this report and accompanying appendices, and

agree to further, regular updates being presented at future committee on
progress made.

Supporting Documents
Council business
plan to 2020

• Support all children to reach their full potential
• Improve outcomes for all children and young people

and minimise the poverty related gap in attainment
• Engage with children, young people, parents and

families to help children reach their full potential

Appendix 1 Primary and Secondary Data Pack
Appendix 2 North Lanarkshire Council SAC Highlights and Challenges Report

2017/18



1. Background

1.1 The Scottish Attainment Challenge is a major Scottish Government initiative
designed to achieve equity in educational outcomes by closing the poverty related
attainment gap in for children.

1.2 The Scottish Attainment Challenge focuses on accelerated targeted improvement
activity in literacy, numeracy and health and wellbeing in specific areas of
Scotland. It supports and complements the broader range of initiatives and
programmes to ensure that all of Scotland's children and young people reach
their full potential.

1.3 Education, Youth and Communities officers submit a costed plan to Scottish
Government each year which delineates our approach to closing the poverty
related attainment gap across a number of workstreams including literacy,
numeracy and health and well−being.

1.4 The plan is regularly updated and amended, in agreement with Scottish
Government colleagues, to take account of changing landscape, availability of
resources and unintended consequences of planned interventions.

1.5 The offer of SAC grant, based on our plan, is accepted at the outset of each
financial year with funds only being downloaded once spend has been incurred.

2. Scottish Attainment Challenge Grant 2017/18

The approved costed North Lanarkshire Council SAC plan for 2017/18 was
estimated at £7,274.966 and was split between cost of staffing and non−staffing
resources.

The overall grant claim for the financial year equates to £6,340,377. The
difference is accounted for by the difficulty in securing additional teachers and
educational psychologist due to the well−publicised national shortage. In addition,
we were able to procure some teaching and learning materials at lower than
anticipated cost.

3. Scottish Attainment Challenge Progress 2017/18

Throughout session 2017−18 the Scottish Attainment Challenge team in North
Lanarkshire has continued to implement its evidence informed approach to
raising attainment and closing the poverty related attainment gap in literacy,
numeracy and health and wellbeing.

Evidence of impact has been gathered through examination of authority data,
evaluation of interventions, consultation with staff and recent self−evaluation and
scrutiny processes.



The intelligence gathered indicates that we are raising attainment and closing
the poverty related attainment gap:

• There is continuing improved use of data across the system
• There is evidence of improved performance across many of the national

indicators (appendix 1)
• A culture of professional collaboration is becoming embedded through a variety

of mechanisms
• A clear focus on excellent teaching and learning which encompasses relational

skills and interventions is a cornerstone of North Lanarkshire's approach and is
leading to improved outcomes in literacy, numeracy and health and wellbeing

• Career Long Professional Learning frameworks are leading to strengthened
capacity in delivering effective pedagogies and evidence based interventions

• Families and communities are benefitting from redesigned engagement with
partners and 3d sector providers

• Children and young people are benefitting from the range of offers being
implemented across the system

These themes are inter−related and interdependent and linked to the overarching
framework to drive change and improvement.

They are outlined thematically in our return to Scottish Government (appendix 2)
but can captured by the following summary from the Joseph Rowntree Report:
Closing the Gap in Scottish Education, May 2014

Whole school reforms, particularly those that are informed by research evidence
and focus on improving attainment by using effective pedagogies; have a shared
strategic plan that encompasses academic, social and emotional learning; are
supported by significant staff development and are data driven, multi−faceted and
consistently monitor impact on attainment..., provide the best strategy for closing
the poverty related attainment gap

3.1 Highlights and Challenges SAC 2017/18.

Appendix 2 is a copy of the North Lanarkshire Council Highlights and Challenges
report submitted to Scottish Government at the end of financial year 2017/18.
This submission gives extensive detail on success and areas for improvement.

4. Implications

4.1 Financial Impact

Scottish Attainment Challenge is grant funded by Scottish Government after
approval of plans submitted by the Service. The costed plan for 2017/18
amounted to £7,274.966 with £6,340,377 grant claimed. This pattern is not at
odds with the experiences in each of the 9 Challenge Authorities in Scotland.

4.2 HR/Policy/Legislative Impact

The SAC Lead officer for financial year 2017/18 was initially G Young but
following his move to another local authority, Alison MacDonald assumed the role
on a temporary basis. For the next 23 months, Tim Sharpe, CIO will be the
SAC/PEF Lead Officer for North Lanarkshire Council.



4.3 Environmental Impact

Not applicable

4.4 Risk Impact

The risk associated with the implementation of SAC is regularly reviewed in line
with North Lanarkshire Council arrangements.

5. Measures of success

5.1 The overall measure of success of the Scottish Attainment Challenge will be a
reduction in the poverty−related attainment gap in individual primary and
secondary schools, across North Lanarkshire as a whole and at a national level.

5.2 In addition, each individual component of the NLC Scottish Attainment Challenge
programme has its own set of impact measures.

Assistant Chief Executive (Education, Youth and Communities)



APPENDIX 1

Primary and Secondary Data Pack

PRIMARY CEM DATA

Attainment over time

CEM READING ASSESSMENTS TRACKED OVER TIME P1— P3

All LITERACY
PRIMARIES LAYERSTAGE MEASURE IMPROVEMENT14/15—14/15−16/17

16/17
Increase in

Reading
P1−P3 Assessments 3.05 3.71 0.66

SAS between
P1 and P3

Narrowing of
Reading

P1−P3 Assessments 0.30% 0.77% 0.47%
Attainment

Gap

CEM ASSESSMENTS— CLOSING THE ATTAINMENT GAP

P3 READING ATTAINMENT GAP

STAGE 15/16 16/17 IMPROVEMENT
P3 4.58% 5.17% −0.59%

P3 SAC Schools 4.51% 3.90% 0.61%

P5 READING ATTAINMENT GAP

STAGE 15/16 16/17 IMPROVEMENT
P5 4.91% 3.20% 1.71%

P5 SAC Schools 4.17% 2.95% −1.22%
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P5 MENTAL ARITHMETIC GAP

STAGE 15/16 16/17 IMPROVEMENT
P5 6.01% 3.63% 2.38%

P5 Numeracy 1.68% 1.54% 0.14%
Layer Schools

P5 GENERAL MATHS GAP

STAGE 15/16 16/17 IMPROVEMENT
P5 6.28% 4.34% 1.94%

P5 Numeracy 4.35% 1.13% 3.22%
Layer Schools

P7 MENTAL ARITHMETIC GAP

STAGE 15/16 16/17 IMPROVEMENT
P7 7.07% 5.77% 1.30%

P7 Numeracy 5.53% 5.35% 0.18%
Layer Schools

P7 GENERAL MATHS GAP

STAGE 15/16 16/17 IMPROVEMENT
P7 7.54% 7.35% 0.19%

P7 Numeracy 8.77% 5.96% 2.81%
Layer Schools



PRIMARY CEM ASSESSMENT

• IMPACT AT ALL STAGES P1, P5 & P7
• IMPACTONSIMD1−2
• IMPACT ON NUMERACY—LAYER SCHOOLS

CEM MATHS ASSESSMENTS − P1

SAC SCHOOLS NUMERACY
ALL SCHOOLSSTAGE

MEASURE CHANGE IN SAS CHANGE IN SAS SCHOOLS

15/16 CHANGE IN SAS15/16 TO 16/17 16/17 15/16 TO 16/17
Maths

P1 standard age −0.77 0.41 1.14

score

STAGE MEASURE 15/16 16/17 IMPROVEMENT
P1 SAC

Maths

SCHOOLS attainment 3.78% 3.57% 0.21%

gap

CEM Maths ASSESSMENTS − P5 & P7

ALL SIMD1−2

MEASURE SCHOOLS CHANGE IN NUMERACY
CHANGE IN SAS SCHOOLSSTAGE Standard age SAS 15/16 TO CHANGE IN SAS

score (SAS) 15/16 TO 16/17 15/16TO16/17
16/17

Mental
P5 0.91 2.27 2.78Arithmetic

General Maths
P5 0.96 2.03 0.94

SAS
Mental

P7 1.00 1.59 2.59Arithmetic SAS
General Maths

P7 1.33 1.30 1.64
SAS

S2 CEM TEST DATA
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ALL PUPILS SIMD 1−2 SIMD 1−2INCREASE IN INCREASE IN IMPROVEMENTSTAGE MEASURE SAS SAS OVER ALL15/1610 15/1610
pupu..s16/17 16/17

S2
Vocab standard

0.48 0.82 0.34
age score

Non−verbal
S2 Standard age 5.01 4.21 0.80

score

STAGE MEASURE 15/16 16/17 IMPROVEMENT
Vocab

S2 3.78% 3.09% 0.69%attainment
gap

Maths
S2 5.56% 5.39% 0.17%attainment

gap



PRIMARY DATA EXPECTED

CfE ATTAINMENT LEVELS

Teacher Judgement

ALL PUPILS SMD 1−2 SMD 1−2 %

STAGE MEASURE %CHANGE %CHANGE IMPROVEMENT
15/16 TO 15/16 TO OVER ALL

16/17 16/17 PUPILS
P7 Meeting
All Expected 2.87 3.10 0.23

Schools Literacy Levels
P7 Meeting
All Expected 3.20 4.01 0.81

Schools Writing Levels

SIMD 1−2 SIMD 1−2

STAGE MEASURE VERSUS VERSUS % IMPROVEMENTSIMD3+ SIMD3+
15/16 16/17

Literacy
P7 Attainment 15.01% 14.37% 0.64%

Gap
Literacy
Layer Literacy

Attainment 10.79% 10.47% 0.32%Schools
GapP1−P7

Literacy
Layer

Reading
Attainment 7.18% 5.17% 2.01%Schools

gapP1−P7



CLOSING THE GAP TRENDS

SECONDARY S3 MEETING EXPECTED CfE ATTAINMENT LEVELS

Teacher Judgements

ALL PUPILS SIMD1−2 SIMD1−2%

STAGE MEASURE
%CHANGE %CHANGE IMPROVEMENT
15/16 TO 15/16 TO OVER ALL

16/17 16/17 PUPILS
Meeting

S3 Expected 4.42 5.19 0.77Literacy
Levels

Meeting
S3 Expected 3.28 3.97 0.69Reading

Levels
Meeting
Expected

S3 3.24 3.39 0.15
Listening andTalking

Levels
Meeting

S3 Expected 5.08 5.13 0.05
Numeracy Levels

SIMD1−2 SIMD1−2

STAGE MEASURE
VERSUS VERSUS

% IMPROVEMENT
SIMD3+ SIMD3+

15/16 16/17
Literacy

S3 6.10 5.09 1.01Attainment
Gap

Reading
S3 5.01 4.21 0.8Attainment

Gap
Writing

S3 5.61 4.32 1.29Attainment
Gap

Listening and
S3 Talking 4.24 3.75 0.49Attainment

Gap
Numeracy

S3 7.05 6.62 0.43Attainment
Gap
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APPENDIX 2
North Lanarkshire Council SAC Highlights and Challenges Report 2017/18

CAN= J
CI,AtLO.cL * n A D a U N T NCfl4M4

HIGHLIGHTS

1. Improved use of data

• Development and implementation: The Monitoring and Tracking databases have been
further refined following feedback from head teachers to enable more effective integration
with schools' approaches to discussion on pupil progress with teachers. Separate tabs for
interventions, wider achievement, teacher judgements, each stage and attainment gaps
have been introduced which will help the schools better understand how interventions and
wider achievement impact on attainment; and what the poverty related gap is for
attainment, participation and attendance.

• Training: A new model of training has been adopted whereby strategic learning will be
delivered at the family of schools group (FG) level and each school has identified a data
champion. The data champion is a member of staff that is more confident in working with
data, who can take ownership of the database going forward, update information and upskill
all staff members on how to enter and understand the data. Training will be provided to
prepare all schools for working and updating the data in advance of the next session.

• Short term outcomes: There continues to be an increasing positive attitude and motivation
from head teachers and all school staff in using data. Feedback from meetings with HT's,
VSE5 and school visits highlights a clear change in culture that the monitoring and tracking
databases and the use of data is now becoming a key part of planning and improvement. All
schools are far more aware of who their pupils in SIMD 1&2 are, and this understanding is
shared with all staff members. Evidence from analysis of Family of Schools Groups (FG)
returns indicates a clear focus and upskilling of headteachers on the understanding and use
of data. In 2 family of schools groups with highest levels of SIMD 1&2 this work is being
intensively supported by the Robert Owen Centre.

• Staffing: In addition to support from the performance analyst, a recently retired Secondary
head teacher has also been working with the 35 focus schools in family of schools groups
and on a school−to−school basis to assist in improving understanding and use of monitoring
and tracking. This has been initiated as a result of information gathering which indicates
varying confidence and skill amongst staff.

• Transition: All secondary schools have at least one member of staff trained in the analysis
and interpretation of transition data for attainment in literacy resulting in the identification
of Si pupils requiring targeted support. Staff are also trained in further diagnostic literacy
assessment to support the identification of appropriate intervention and support. Early
feedback indicates improved ability to monitor and track progress and evaluate impact of
targeted interventions.

• Secondary schools have been using CEM, NGRT, Teacher Judgement data and data from the
York Assessment of Reading Comprehension (YARC) to identify pupils struggling with reading
and implement appropriate strategies and interventions (see Learning and Teaching and
Focused Intervention section below)

• All primary and secondary schools have one member of staff trained in using numeracy
assessment (MaLT) for screening, monitoring and tracking progress, as well as for individual
diagnostic profiling.
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Further development in the use of data and measurement has been provided to primary
schools through training from Education Scotland and Scottish Government. This will further
support school improvement planning and the evidencing of impact.

2. Professional Collaboration

Systems and structures to promote and develop professional collaboration are becoming embedded
with a view to supporting the longer term sustainability of the programme.

• Through the Self improving Schools models all headteachers are routinely involved in
collaboration and learning from each other as well as from the resources and reference
documentation associated with the programme. This has enhanced the professional
learning experience of headteachers and continues to support them in the process of
leading and developing learning.

• Within the primary sector Family of Schools Group (FG) structure Lead Headteachers,
nominated by each FG for the session, also form a Board who meet with the Assistant Chief
Executive three times per session. This is in addition to an evaluation which is returned by
each FG Lead for each FG meeting allows thorough evaluation of the programme to be
completed. The mid−term analysis, just completed, has informed a few changes to the
programme for the remainder of this session and will further inform revisions for next
session.

• 4 North Lanarkshire Council (NLC) —South Lanarkshire Council (SLC) Family of Schools Groups
(each made up of three North Lanarkshire and three South Lanarkshire Head Teachers) have
bonded well and are successfully working together allowing a greater professional
experience across the FG5.

• An emerging theme within family of schools groups during session 2017−18 has been a move
towards Collaborative Professionalism.

• 30 Headteachers from the universal offer have formed a literacy support group. This group
will attend bespoke sessions and will be focusing on:

−using data effectively and responding to it

−monitoring learning and teaching and literacy

−tracking pupil progress (triangulating data)

• Within the secondary sector schools are utilising the cluster arrangements to analyse data,
identify priorities and jointly plan initiatives.

• Secondary school staff from various departments have been participating in 'literacy across
learning' sessions and contributing to new literacy across learning approaches. Feedback
suggests that the majority of staff involved feel this has been useful in developing their
understanding of how to take forward literacy across learning strategies. The strategies
proposed were also considered relevant and realistic for improving literacy across learning in
schools and the majority of staff involved have shown confidence in leading the first stage of
implementation.

• Pupil support staff and attainment mentors in secondary schools have reported strong
working relationships with opportunities to share good practice and discuss arising issues.
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• Partnerships within Education, Youth and Communities and with wider partners and 3 rd
sector colleagues is leading to innovative practice (see impact sections below)

• A strengthening of partnership with North Lanarkshire 3 rd sector has resulted in an increased
awareness of all primary and secondary schools of the opportunities for support to families
and communities.

• A growing number of establishments are using Video Enhanced Reflective Practice (VERP) as
a tool to support ongoing self−evaluation and improvement

• We now have four primary schools and two early years' establishments who are currently
engaged or have recently taken part in VERP training as a whole establishment. Early
indications are that this model of delivery can help facilitate successful embedding of VERP
in the longer term and with careful planning can be used effectively to promote
collaboration and improve the quality of professional dialogue between staff.

• There is greater collaboration amongst schools to share good practice by staff visiting
colleagues in other establishments to observe high quality lessons in specific interventions.

• Collaboration with senior leaders from secondary schools has led to the development of
nurturing approaches being identified as an area for development. Associated with this,
training in the Solihull approach is being rolled out for a number of teaching and partnership
staff across all 23 secondary schools on a locality basis

3 Learning, Teaching and Focused Intervention

An extensive range of training opportunities to enhance teaching and learning has been offered and
taken up by school staff. The development of effective pedagogies and interventions is a key
component of the approach and a cornerstone of the planning for sustainability.

Some examples follow:

• 504 teachers attended a range of CLPL in Literacy (16 sessions were offered). The majority
of staff commented on improved confidence and professional knowledge as a result of
attending this training via course evaluations and a Smart Survey.

• Approximately 140 newly qualified teachers attended CLPL in Teaching Reading (Phonics and
Spelling) and Teaching Writing. The majority of staff commented positively on this training

• 120 Primary schools and 4 special sector schools have received YARC (York Assessment of
Reading Comprehension) pupil forms which have been provided through the Scottish
Attainment Challenge. Literacy Coaches have been trained to administer, score and analyse
this assessment, aiding in the identification of pupils with reading difficulties and the
targeting of appropriate support and intervention.

• 120 Primary schools and 4 special sector schools have received a substantial amount of
Rapid Readers (Pearson Education). This will provide older, struggling readers with age
appropriate levelled texts to boost motivation for reading as well as fluency and
comprehension.

• The P1 Refresh approach to Phonics, Spelling and Guided Reading has been formally
evaluated by the Psychological Service. This shows a narrowing of the gap in performance
between the least and most able learners.

• The publication of the NLC Literacy Intervention Guide means that staff at all levels are
aware of the expected progress learners should make in reading. It has helped to inform
school staff about the relevant levels of support required for those pupils deemed to be at
risk of falling into the attainment gap.

• The training and resources for Read Write Inc. Fresh Start have been used successfully in
most Secondary Schools to implement this evidence−based phonics literacy intervention for
approximately 300 pupils (63% from SIMD 1— 3) whose reading rate and accuracy were
significantly behind their peers, meaning that reading across the curriculum is a barrier to
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attainment. Early indications from teacher and pupil feedback suggest that this is having a
positive impact on all learners involved.

• Due to the positive impact of mental agility training using Number Talks, there has been an
increased demand for whole school training across primary schools. All primary probationer
teachers attended training as part of their core programme. More recently some secondary
colleagues have been trained, with three secondary schools receiving training for their
maths departments.

• Primary Head Teachers and Numeracy Champions received training on dyscalculia. This was
done in conjunction with training using the Number Box intervention which is a proven
multi−sensory system for teaching early numeracy skills and assessing children for potential
learning difficulties. Early indications show that this is impacting positively on pupils'
progress.

• Psychological Service offers and interventions have been reviewed and organised into a
coherent framework designed to support schools to implement change and promote equity
in literacy, numeracy and health and wellbeing. Feedback continues to be very positive.

4. Professional Learning

The model of professional learning has been refined to incorporate knowledge from research about
effective approaches to CLPL. Coaching and mentoring approaches have been developed across the
workstreams to ensure sustainability taking account of local data, research and effective pedagogy
methodologies. This model supports the range of professional learning offers and reinforces
collaborative approaches to learning and development. It is closely linked to the underpinning
theme of professional collaboration which is outlined above and reflects the systems and structures
in place to facilitate effective CLPL. Information below outlines highlights at school and
establishment level.

• The Self improving schools programme is developing leadership radicals within all primary
schools resulting in enhanced leadership capacity.

• Every Primary school and 4 special sector schools have nominated a Literacy Coach. This
member of staff is currently receiving additional training to support the assessment of pupils
with literacy difficulties and in carefully selected, evidence based interventions. Early
feedback indicates that Literacy Coaches have found the sessions useful in supporting them
in narrowing the attainment gap.

• All primary schools have a nominated Numeracy Champion. Keys to Success schools have
had the opportunity for champions to be trained in specific interventions to support children
with numeracy difficulties, these interventions include SEAL training and Maths Recovery.
These champions will support the identification of pupils and will be supported in delivering
whole school training to upskill staff. Feedback has been very positive.

• A member of staff from all primary and additional support needs establishments attended a
training session in the use of the Number Box resource which is being used to support young
people who have not reached expected mathematical and numerical milestones for their
age and stage

• Numeracy support staff have completed staff training for primary school staff (on a cluster
basis) in the use of the Number Talks: Whole Number Computation pedagogical resource.
Evidence from our research team − and feedback from teaching staff— indicates that these
approaches have the potential to enhance the numerical fluency of our young learners. The
support staff have also prepared training sessions in the use of the associated pedagogical
resource Number Talks: Fractions, Decimals & Percentages

• This coaching/champion model is being adopted across each workstream depending on
stage of development, for example the identification of data champions has been
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established and additional support provided to identified schools by the performance
analyst and an allocated member of the SAC team in order to provide a more bespoke
approach

• Education Support Officers provide additional support to schools to build capacity in literacy
and numeracy pedagogies and interventions

• The implementation of VERP training continues to support professional learning and skill.
Significant improvements in teacher behaviours and associated impact on children have
been demonstrated through analysis of video focusing on literacy, numeracy and health and
wellbeing interventions.

• Models of joint training with SAC Speech and Language Therapy service and school staff is
leading to increased staff understanding and skill, capacity building for staff which enables
direct intervention and support to children.

• 84% of respondents reported improved capacity to reflect on practice and support peers
and colleagues as a result of Solihull training.

• Staff knowledge and understanding of nurture and resilience has been enhanced through
professional learning opportunities in health and wellbeing.

• All primary and secondary schools have been supported in their quest to measure the
impact of mathematical and numerical interventions through the provision of MALT
(Mathematics Assessment for Learning & Teaching) teacher manuals and pupil assessments.
Following on from staff training for numeracy champions from all primary and secondary
schools, initial positive feedback is emerging from classroom practitioners and headteachers
in the potential for these resources to diagnose specific areas of learning to be addressed for
individual learners

• Regular staff training for Mentors working across all secondary schools − for example VERP
training − ensures that these colleagues are best placed to support identified young people
from SIMD 1 & 2

• Staff and pupil training in the use of Growth Mindset & Resilience approaches is taking place
across all of our secondary schools on a phased basis.

5. Impact on Families and Communities
• Building on the learning form the involvement in the Nurture Layer 12.8 FTE Community

Learning and Development posts were deployed across the Keys to Success schools. This
equates to an additional two days support per week for most schools, with six schools
whose roll is fewer than 100 receiving an extra one day of support.

• Evaluations of work with families has demonstrated a pattern of increased attunement
between parent and child, and parent with school and partner agency staff, which resulted
in increased engagement in their child's learning. Many parents have benefitted from being
upskilled in maximising family learning at home.

• Parental outcomes of Parental Engagement, Literacy, Numeracy and Health & Wellbeing
recorded via the CL&D management information system, have increased.

• Improved behaviour and fewer displays of distress contributed towards better interaction.
Improved behaviour and completion of homework reported

• The increased capacity of the Psychological Service to deliver Video Interaction Guidance
(VIG), an intensive therapeutic intervention, to our most vulnerable families is leading to
improved family relationships as evidence by parental report and analysis of video footage.

• As a result of the Solihull approach, practitioners report impact on parental behaviour and
relationships with their children.

• Parents attending the Solihull Parenting course Understanding Your Child demonstrate
greater understanding of children's behaviour leading to the identification of changes
parents themselves wish to make.
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• The new model of service delivery of Speech and Language Therapy SIT) services
implemented through the Scottish Attainment Challenge has greater ease of family access to
SLT and consequent increased engagement with parents. Parents report a sense of
achievement in promoting their child's progress in speech and language.

• Pupils participating in the Physical Active Health intervention were reported to have
engaged in activities at home, extending the benefits to home and community.

• Primary Mental Health practitioners have offered a direct consultation service to schools
(see further information in Challenges section). This has led to greater accessibility for
families and their children both in terms of acceptance of Requests for Assistance and more
timeous intervention for our most vulnerable families.

• As a result of partnership with lncludem, families participating in enhanced transition
programmes and intensive family support (24/7) in one locality reported improved
relationships and increased participation in their child's learning.

• Secondary schools have experienced increased parental contact as a result of the work of
Attainment Mentors.

6. Impact on Children and Young People

The learning from the work undertaken through the SAC layer model has formed the foundation of
the approach during session 2017−18 and has involved an intense focus on our 35 primary schools
with the highest percentage of pupils living in SIMD 1&2 and all secondary schools.

• There are improving trends in raising attainment and closing the poverty related attainment
gap. (Please see North Lanarkshire Scottish Attainment Challenge Data Pack attached) As
previously highlighted a full evaluation report including CEM data and teacher judgement
will be available for end of year reporting (due September 2018).

• Recent assessment of literacy carried out in primary schools shows some encouraging
emerging trends. For example, scores for reading rate and comprehension of primary 2 and
primary 6 pupils residing in SIMD 1&2 fall within the age appropriate range; children residing
in the most deprived datazones were found to have greater mean reading ages for accuracy
and comprehension than their peers; primary 2 pupils achieved greater mean reading ages
at early level for letter sound knowledge and early word recognition.

• Impact on pupil engagement with Literacy within the first year of secondary school has been
noted as a result of an initiative to provide libraries within all of our secondary schools with
free books in order to promote positive reading habits in young people with relatively poor
reading ages, especially in young people from SIMD 1 & 2

• Gains in children's language development have been demonstrated following Speech and
Language Therapy (SLT) intervention. The implementation of the Languageland intervention
has demonstrated gains in information and content of children's sentences and grammatical
ability. 152 children were assessed pre and post intervention using the Renfrew Action
Picture Test (RAPT)

• Early indications from the targeting and implementation of Read Write Inc. Fresh Start
suggest a positive impact on learners

• In numeracy there is evidence of improved performance in primary 6 and for males in
primaries 5 to 7

• Solihull trained practitioners reported outcomes for children observed both in and out of
school. Children were observed to have a better understanding of their own development
and behaviours, were better able to implement coping strategies and were also behaving
better following the training.

• Outcomes for children involved in the Physical Active Health initiative have been positive.
Statistically significant reductions in level of dysfunction were found, indicating a positive
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impact on reducing neurophysiological barriers to learning. Improvements in pupil
engagement, executive function and enjoyment of PE were demonstrated. Teachers
reported impact on classroom learning in literacy, numeracy and music.

• Children participating in the Seasons for Growth programme have experienced improved
peer relationships and improved emotional wellbeing. Children's self−reported ratings of
happiness tripled after participation in a Seasons for Growth group.

• Children are experiencing higher levels of confidence and increased participation and
engagement in their learning as a result of staff VERP training. This is now being
implemented at the secondary stage and will be further developed as a key element of
effective CLPL.

• 22% of personal targets set by a sample of pupils on the Attainment Mentor programme
have been fully met and 55% of targets have been partially met (Target categories include:
Academic; Career Oriented; Improving Social/Peer Relationships; Improving Behaviour;
Organisation; Self−Esteem/Emotional; and Other).

• Pupils engaged in the Includem project have been achieving their objectives and successfully
exiting the programme. Pupil support staff have good working relationships with Includem
allowing continuity of support for pupils. Improvements in behaviour, attendance, and
increased parental engagement have been recorded.

CHALLENGES

Challenges encountered during session 2017−18 fall into the 3 broad categories of practical
challenges, practice challenges and systems challenges

1. Practical Challenges

• Recruitment, particularly for some external providers, has continued to be challenging at
times. This has resulted in a review of requirements or a change to expectations of outcome
while issues are resolved. For example Primary mental Health practitioners offered a
consultation and advice service while awaiting further opportunity to recruit. This resulted in
positive impact for children and families in terms of appropriate and timely engagement
with the CAMHS service.

• Procurement processes have led to some delays in implementation. It is hoped to address
this through project team arrangements

• Staffing can be a challenge for schools at times, reducing capacity to implement particular
approaches and interventions.

• Unforeseen changes in personnel within the project team with impact on continuity.

2. Practice Challenges

• An ongoing focus on capacity building in data literacy is required. A more bespoke approach
has been developed throughout session 2017−18 and will be further refined during session
2018−19.

• Engagement with external providers requires ongoing dialogue following the tendering
process to ensure clarity about the expected outcomes and quality of evaluation. Further
work will be undertaken to develop a framework for 3rd sector engagement.

• Differing pace in family of schools group capacity to refine focus and thinking on evidence.
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3. Systems

• Transition arrangements were not early enough to ensure timely identification and
intervention (secondary literacy)

• SAC planning and reporting cycle out of sync with academic session and school improvement
planning cycle presents challenges in engagement with SIP process.

• Demand for parenting support is higher in the most deprived areas of North Lanarkshire.
35% of parents / carers in deprived areas agreed that 'Professionals.., do not offer parents
enough advice and support with bringing up their children' compared to 23% in 'less
deprived' areas (Realigning Children's Services Wellbeing Survey 2017). SAC has aimed to
meet these needs by refocusing work around the 35 Keys to Success schools and improving
referral routes for parents supported through core CLD provision, Psychological Service
delivery model and through partnership with other agencies. This will continue to be a focus
during session 2018−19

• Responsiveness to wider emerging data requires focus. For example, North Lanarkshire
Realigning Children's Services Wellbeing Survey 2017 has identified a gender gap in
wellbeing amongst secondary pupils. This particularly impacts on young women in SIMD 1
and has clear implications for the work of the Scottish Attainment Challenge.
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