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Executive Summary 

The Scottish Attainment Challenge (SAC) Primary (P1 – P7) has been running for 3 

financial years and SAC Secondary (S1- S3) for two years.  This report presents 

Committee with details of progress made in the Scottish Attainment Challenge session 

2017/18, which operates in primary and secondary schools across North Lanarkshire, 

and also provides an overview of the Plan for session 2018/19.    
 

 

Recommendations 

It is recommended that Committee: 

(i) note the contents if this report and accompanying appendix, and 

 

(ii) agree to further, regular updates being presented at future committee on 

progress made. 

 
 

 

Supporting Documents 

Council business      
plan to 2020 

 Support all children to reach their full potential 

 Improve outcomes for all children and young people 

and minimise the poverty related gap in attainment 

 Engage with children, young people, parents and 

families to help children reach their full potential 

 

 
Appendix 1 NLC SAC Plan for 2018/19 
  
  

 
 

 

 



1. Background 

1.1 The Scottish Attainment Challenge is a major Scottish Government initiative 

designed to achieve equity in educational outcomes by closing the poverty related 

attainment gap and raising attainment for all children.   

 

1.2 The Scottish Attainment Challenge focuses on accelerated targeted improvement 

activity in literacy, numeracy and health and wellbeing in specific areas of 

Scotland. It supports and complements the broader range of initiatives and 

programmes to ensure that all of Scotland’s children and young people reach 

their full potential. 

 

1.3 Education, Youth and Communities officers submit a costed plan to Scottish 

Government each year which delineates our approach to closing the poverty 

related attainment gap across a number of workstreams including literacy, 

numeracy and health and well-being. 

 

1.4 The plan is regularly updated and amended, in agreement with Scottish 

Government colleagues, to take account of changing landscape, availability of 

resources and unintended consequences of planned interventions.   

 

1.5 The offer of SAC grant, based on our plan, is accepted at the outset of each 

financial year with funds only being downloaded once spend has been incurred.   

  

 
2. Report 

 
Scottish Attainment Challenge  

2.1 The approved costed North Lanarkshire Council SAC plan for 2018/19 is 
£7,478,959 and this is split between the cost of staffing and non-staffing 
resources.  

2.2 The plan builds on the work and successes of the Scottish Attainment 
Challenge team in North Lanarkshire of previous years and continues to 
implement its evidence informed approach to raising attainment and closing the 
poverty related attainment gap in literacy, numeracy and health and wellbeing.  

2.3 Evidence of impact gathered through examination of authority data, evaluation 
of interventions, consultation with staff and recent self-evaluation and scrutiny 
processes was presented to elected members at the Committee meeting in 
April. This paper details of our approved plan for 2018-19.  

2.4 A recent inspection by Education Scotland confirmed that North Lanarkshire 
 Council is making good progress with improving learning, raising attainment 
 and narrowing the poverty-related attainment gap. The inspection team 
 highlighted our increasing use of data and developing approaches to self-
 evaluation; effective career long professional earning and strong support for 
 families which is resulting in improvement in aspects of attainment and closing 
 of the poverty-related attainment gap.  



The 2018/19 plan is designed to build on this positive start in closing the 
poverty-related attainment gap for children and young people as they progress 
through their learning. 

2.5 Approved NLC SAC Plan 2018-19 
Appendix 1 is a copy of the North Lanarkshire Councils SAC Plan for 2018-19, 
approved by Scottish Government, and gives details of the various 
interventions/ programmes of work which are in place for this year.  

2.6 Some of these interventions are only part funded by SAC.  This is particularly 
 true where SAC funding is being used to provide added value to EYC core work 
 e.g. attachment training or make a contribution to council developments such as 
 the roll out of Club 365. SAC can only be used to support activities to a 
 maximum of £400,000 while the full cost of the meals etc are met by council 
 funds. 

 

 
3. Equality and Diversity 

Not applicable 

3.1 Fairer Scotland 
 The Scottish Attainment Challenge follow any relevant national policy relating to 

the Fairer Scotland agenda.  
   
3.2 Equality Impact Assessment 
 Not applicable 
 

 

 
4. Implications 

4.1 Financial Impact 
 Scottish Attainment Challenge is grant funded by Scottish Government after 

approval of plans submitted by the Service.  The costed plan for 2018/19 
amounts to £7,478,959 

   
4.2 HR/Policy/Legislative Impact 
 All recruitment for SAC follows Council policy and procedures and the team 

work in conjunction with HR.  
  
4.3 Environmental Impact 
 Not applicable 
  
4.4 Risk Impact 

The risk associated with the implementation of SAC is regularly reviewed in line 
with North Lanarkshire Council arrangements. 

  
   

 
5. Measures of success 
 
5.1 The overall measure of success of the Scottish Attainment Challenge will be a 

reduction in the poverty-related attainment gap in individual primary and 
secondary schools, across North Lanarkshire as a whole and at a national level 



5.2 In addition, each individual component of the NLC Scottish Attainment 
Challenge programme has its own set of impact measures.  

 

Assistant Chief Executive (Education, Youth and Communities)  
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Challenge Authority Programme - Primary and Secondary Summary 
 

1. Data and Monitoring (Primary and Secondary)  

Continuing Intervention from 2017/18 
Plans? Y/N Yes 

Proposed impact 
 
NB For more detailed information about impact of data use see Literacy, Numeracy and Health and Wellbeing plans. 
 
For all teachers there will be an improved use of:  

• Existing standardised assessment results (administered May/June 2017 and 2018), National assessments and teacher judgement in 
conjunction with the NLC tracking and monitoring database to close the poverty related attainment gap for targeted pupils. 

• Standardised assessment and teacher judgements to monitor the attainment of pupils in SIMD 1 & 2 in conjunction with wider health 
and wellbeing indicators. 

• Tracking and Monitoring of all pupils in Secondary school from S1-S6, incorporating data from the Primary databases in all curriculum 
areas. 
 

Teachers will respond to data analysis with appropriate evidence-based interventions, with a principal focus being on supporting children in 
SIMD 1 & 2 and those in receipt of free school meals. 

Proposal Period Financial Year - 2018/19 

Local Authority North Lanarkshire Council 

Key Contact at Authority Isabelle Boyd 



 

2 

 

 
Measures 
 

• Effective use of data in schools will be monitored by the through feedback via headteacher meetings, extended training sessions, 
Family School leads and school visits. 

• Impact on children will be monitored through school and Authority analysis of data.  
 
See also measures in Literacy, Numeracy and Health and Wellbeing plans 
 Please give details of the plans you have in place to deliver this workstream. 
 
Monitoring and tracking databases 

• All 120 monitoring and tracking databases will be up-dated to reflect the current school roll and assessment data.  A new analysis tab 
and summary data for North Lanarkshire will be added and the pupil background information will also be updated to take into account 
any changes in 2016/17.  

• The Performance Analysts will continue to work with Head Teachers and SAC Leads to refine the databases to make them more user 
friendly and adaptive for use in the whole school. This includes the use of additional tabs for measuring impact of specific evidence-
based interventions and wider achievements. Stage based tabs for tracking progress within the session and a specific tab to quantify 
the attainment gaps within the school will also be introduced. 

• Researchers will continue to assist schools in the use of the monitoring and tracking database and support more in-depth analysis of 
specific interventions and overall impact of the SAC project. 

 
Training 

• Training sessions will continue for all schools to cover basic understanding and use of Excel along with advanced data analysis using 
the monitoring and tracking database. This will provide the opportunity for schools to discuss in more detail any concerns they have 
faced when using the databases. Training will focus on how to interpret and analyse the data so the head teacher and senior 
management in the school, have a clearer understanding of what the poverty related attainment gap is in their school, however they 
choose to define it. 

• Training will continue to be provided to core NLC staff including CIS, SAC Team and Educational Psychologists to further assist schools 
in using the NLC dataset and interpreting results.  

• Training will be specifically designed for secondary schools on the use of the secondary databases and how to incorporate teacher 
professional judgements via SEEMiS Tracking and Monitoring. This will allow self-management within the school of tracking so they can 
monitor progress within a level, across curriculum areas from junior phase into the senior phase. This will ensure there is better evidence 
in understanding the gap in secondary, how it has changed from primary and how it can assist in preparing for national examinations. 
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Analysis 

• On-going analysis will be conducted by the Performance Analysts to understand the varying levels of attainment across all schools in 
North Lanarkshire. This will provide, for example, up-dated attainment data which can be used to monitor the poverty-related attainment 
gap using multiple sources of data. This will be the focus in both primary and secondary schools, so senior management can quantify 
the gap in their school and support pupils to narrow the gap in the future. 

• There are plans to conduct more detailed statistical analysis using attainment data, pupil details and additional secondary data. The 
intention is to run multiple linear and logistic models to provide a detailed understanding of our current baseline for the CANcan 
project, which will be replicated in the remaining years of the project. 
  

 
 

 

2. Literacy (Primary) 

Continuing Intervention from 2017/18 
Plans? Y/N Yes 

If new for 2018/19 please provide information on the rationale for this new workstream, the proposed impact of this workstream in 2018/19 
and how that will be measured. 
 
Rationale/Background 
Early analysis reveals that there has been a reduction in the poverty related attainment gap in literacy within the previous ‘Literacy Layer’ 
schools as measured by the New Group Reading Test.  Progress of these schools over the last year reveals a significant improvement in the 
effective use of data.  This intelligence, which is in line with research, indicates that a focus on literacy improvement supports the reduction of 
the literacy attainment gap.  
 
Proposed impact: 
 
Continuous Improvement Officers (Support around the school model) 
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• CIOs will work with SMT in link schools and other partners e.g. Psychological Service to ensure the effective use of data.  Monitoring 
of learning and teaching will be enhanced by knowledge of SAC literacy workstream aims, resulting in raised attainment for all. 

 
Senior Managers (continuation of 2017-18) 

• To enhance senior managers’ ability to quality assure literacy teaching in their school and be able to provide targeted feedback to 
teaching staff to meet the needs of all learners. 

• To continue to develop systematic methods of collating and responding to data, using it effectively to track the progress of all learners 
and to close the attainment gap. 

• To ensure robust and systematic methods of transferring pupil data at key points of transition in order to build on prior learning. 
 
Teachers (continuation of 2017-18) 
 

• Teachers will have an improved understanding of how to use attainment data to inform planning and teaching to meet the needs of all 
learners. 

• Teachers will learn how to assess pupils effectively and monitor progress more rigorously, leading to earlier intervention for pupils who 
are at risk of literacy difficulties. 

• Teachers will have an improved understanding of how to deliver an effective literacy curriculum.  The delivery of literacy teaching (P1-
P7) will improve. 
 

 
Literacy Coaches (continuation of 2017-18) 
 
Each primary school and 4 specialist provision schools have already identified one Literacy Coach who is undertaking additional training in 
the following areas: 

• The identification and assessment of pupils with literacy difficulties (e.g. YARC, PhAB 2, POLAAR etc.) 
• The selection and implementation of evidence based interventions for pupils with literacy difficulties (e.g Wave 3, Read, Write, 

Inc. etc.) 
• Tracking pupil progress pre and post intervention 

  
As a result literacy coaches will support their school in using appropriate interventions for identified children. 
 
Early Years Refresh Pilot (Year 3) 

• P1 teachers in Keys to Success schools will receive the revised Phonics (incorporating Speech and Language advice) Spelling and 
Guided Reading advice. 
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• The revised Phonics, Spelling and Guided Reading advice will be made available universally.  
• The Writing component of the Refresh will be developed and trialled with identified pilot schools. 

 
Pupils 
 
As result of the above actions, there will be: 

 
• Improved attainment and narrowing of the poverty related attainment gap 
• Increased pupil engagement in learning as they experience greater success in literacy 
• Enhanced pupils’ ability to talk about their learning and to comment on what has worked well for them and be able to identify next 

steps in learning 
• To improve attainment and engagement by increasing the range of reading materials appropriate to children’s age, stage and interests 

 
 
Measures: 
 
Continuous Improvement Officers 
 

• CIO feedback (short term) 
• Smart Surveys for CIOs and HTs (medium term) in conjunction with the Psychological Service 
• Attainment – e.g. CEM, YARC, SNSA (longer term) in conjunction with the Psychological Service 

 
Senior Managers 
 

• Training Evaluations (short term) 
• Smart Surveys to capture impact (medium term) in conjunction with the Psychological Service 
• Quantitative attainment data (longer term) in conjunction with the Psychological Service 

 
Teachers 
 

• Training Evaluations (short term) 
• Smart Surveys to capture post training impact (medium term) in conjunction with the Psychological Service 
• HT Smart Survey (medium term) in conjunction with the Psychological Service 
• Quantitative attainment data (longer term ) in conjunction with the Psychological Service 
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Literacy Coaches 
 

• Training Evaluations (short term) 
• Smart surveys (medium term) in conjunction with the Psychological Service 
• Parent & Pupil Surveys – pre and post intervention (medium term) in conjunction with the Psychological Service 
• Quantitative data (e.g. CEM, YARC, SNSA, PhAB 2 etc.)  (longer term) in conjunction with the Psychological Service 

 
 
P1 Refresh 
 

• Evaluations from trialling schools (short term) 
• School visits to observe practice and review impact data with staff 
• Training evaluations – universal schools (short term) 
• Smart Survey for course participants to capture impact – (medium term) in conjunction with the Psychological Service 
• Attainment data (CEM) from trialling schools (longer term) in conjunction with the Psychological Service 

 
Pupils 
 

• Attainment data held at Authority and school level as outlined above. 
  
If new for 2018/19 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream 
from 2017/18 
 
 
Continuous Improvement Officers 
 

• Through collaborative working CIOs and SAC literacy team will enhance the support/challenge given to schools in identified areas of 
literacy. 
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Senior Managers 
 

a) CLPL sessions for Senior Managers of a) Keys to Success schools and b) 30 universal schools will continue to be provided.  These 
focus on scrutinising effective learning and teaching in literacy, P1-P7, leading to improvements in monitoring and tracking pupil 
progress. 

b) Keys to Success schools will receive one visit from the Literacy Lead. The area of focus will be self-evaluation and quantifying the 
attainment gap in each school.  The results will be presented in a Contribution Analysis in conjunction with the Psychological Service. 

 
Teachers 
 

• CLPL sessions will be offered to all teaching staff in primary schools (all components of the literacy programme, P1-P7).  Teachers 
learn how to use attainment data to inform planning and teaching in a bid to prevent gaps in learning.  These courses will include 
advice about how to assess pupils effectively and monitor progress more rigorously.  This should lead to earlier intervention of pupils 
who are at risk of literacy difficulties. 

 
Literacy Coaches 
 

• Each Literacy Coach will receive additional training in the following areas: 
 

• The identification and assessment of pupils with literacy difficulties  
• The selection and implementation of evidence based interventions for pupils with literacy difficulties (e.g. Wave 3, Read, Write, 

Inc. etc.) 
• Tracking pupil progress both during intervention periods and afterwards 

 
The above training will be delivered in conjunction with colleagues from the Psychological Service. 
 
 
Early Years Refresh Pilot (Year 3) 
 

• 10 trialling schools will continue to implement the revised Phonics, Spelling, Guided Reading and language approach.  The approach 
will continue to be adjusted.  School staff, literacy development officers, speech and language therapy and psychological service will 
collaborate on the development of this approach. This feedback from teachers will inform the final version. 

• Training sessions that focus on the revised Phonics, Spelling and Guided Reading will be provided for all P1 teachers. 
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• The Writing element of the Refresh will be written and made available to trialling schools. 
 

 
 
 
 
 
 

3. Health & Wellbeing (Primary) 

Continuing Intervention from 2017/18 
Plans? Y/N Yes – although adaptations have been made 

 
Rationale 
As noted in previous reports the development of a coherent model based on the World Health Organisation Health Promoting Schools 
framework and drawing on evidence from a range of interventions and approaches has provided a firm foundation for the implementation of 
this strand of the work. The recognition that an ethos and culture of nurture within our schools and establishments is fundamental to meeting 
the wellbeing needs of all children and particularly those most vulnerable has provided a focus for developments. Central to this is the 
emphasis on self- evaluation as part of an improving schools agenda. This has allowed the ownership to lie with schools and enabled a 
flexible approach to differing needs. A range of evidence has been gathered on staff and children which demonstrates the impact of this 
approach (see NLC SAC End of Year Report). The model which provides a bespoke package of universal, targeted and intensive support for 
schools and children is informed by  
Implementation Science (Fixsen et al, 2009) and will provide the basis of the plan for Nurture/Mental Health in session 2018/19.  
What our data tells us? 
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• Interventions contained within the plan will be directed by the finding of our Realigning Children’s Services report that highlighted 
in 2017, for example, the proportion of S1 to S4 pupils in North Lanarkshire within the ‘normal’ range for the total difficulties SDQ 
score was higher than the Scotland average for 2015. However, it is also worth noting that, both locally, there are signs that the 
proportion of pupils with ‘very high’ scores may be increasing within SIMD1&2. A ScotCen Social Research study in North 
Lanarkshire found, “pupils living in deprived areas were less likely to eat a healthy diet, consuming less fruit and vegetables and 
more fizzy drinks than those in less deprived areas”. A YouGov survey found that almost a third (31%) of parents with incomes 
under £25,000 skip meals during the school holidays. 

 
Proposed Impact 
Children  

• Reduction in emotional problems and behavioural issues 
• Improvements in peer relationships 
• Improvement in children’s perceptions of the learning environment e.g. increased sense of cohesion, reduction in friction 
• Improvement in children’s coping capacity, emotional wellbeing, ability to recognise and share feelings and to form stronger peer 

bonds as a result of taking part in a bereavement programme 
• Increased pupil ability to make positive initiatives during learning, improved child confidence and enhanced mood at home 
• in children whose teachers have engaged in VERP/resilience toolkit 
• Narrowing of the poverty related attainment gap in target schools  
• Provide access to free, nutritious meals for children who are FSM entitled during weekends and holidays. There is significant evidence 

that a) low-income families struggle to afford food on non-school days; and that b) access to nutritious food is indispensable for mental 
and physical development, as well as the avoidance of both health and mental health problems later in life 

• Provide a guaranteed service, to help low income families budget for the holidays 
• Provide a base for contact with a school-related environment during non-school days, to address “learning loss” on holidays 
 

School and community 
• Greater adult knowledge and understanding of the impact of Adverse Childhood Experience, factors which promote resilience, 

nurturing approaches, child development   
• Application of nurturing approaches through engagement in readiness activities (where appropriate), the NLC Nurture Self Evaluation 

Framework/HGIOS4 and universal training e.g. the Solihull Approach, Nurturing Approaches in the Primary School training (Education 
Scotland, 2016) 

• More effective identification of need, implementation of appropriate interventions and evaluation of progress through the use of the 
resilience planning toolkit in line with the GIRFEC planning pathway for identification and support   

• Increase in teacher-pupil attuned interaction through involvement in Video Enhanced Reflective Practice 
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• Use of a shared language in relation to nurture, attachment and resilience as a vehicle to develop culture, ethos and practice 
• Use of Health and Wellbeing and resilience indicators (e.g. attendance) in conjunction with attainment data to monitor the attainment 

of pupils in SIMD 1-2 
• Families will report positive outcomes in terms of attunement, attachment, relationships and wellbeing as a result of their involvement 

with the intensive intervention Video Interaction Guidance  
• VIG guiders will report positive outcomes for the families with whom they work (see detail in secondary plan) 

 
 
Work of Community Learning and development 

• Evidence that family learning is supporting families to minimise the impact of poverty on learning and achievement  
• Participation in family learning approaches are monitored robustly to highlight trends and support effective early intervention strategies 
• Parents will report positive outcomes as a result of participating in parenting programmes (e.g. Solihull, Handling Children’s 

Behaviour) 
• Targeted children will demonstrate an increased knowledge and understanding of the SHANARRI indicators as a result of individual 

and group work interventions 
• Schools will be able to evidence clearly defined approaches that actively nurture the welfare and wellbeing of pupils, families, 

communities and staff through an awareness and understanding of the nurture principle 
 
Measures: 

• Specific health and wellbeing tools e.g. Strengths and Difficulties Questionnaire (SDQ), My Class Inventory (MCI) to measure the 
impact of the overall approach as well as specific interventions 

• General health and wellbeing indicators (e.g. attendance) NLC attainment data (see Monitoring and tracking, literacy and numeracy 
sections) 

• Analysis of film footage of interactions between teachers and pupils to explore whether there has been an increase in attunement in 
teachers involved in VERP 

• Monitoring of attendance and participation numbers at hubs 
• Qualitative interviews and focus groups with families who use the service, to assess the impact on overall family life and health 
• Survey of users conducted by researchers, measuring perceived change in wellbeing and impact on family budgets 
• Increase in staff knowledge and understanding of Solihull approach resulting in changes to practice 
• Decrease in food poverty and increased nutrition 
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If new for 2018/19 please give details of the plans you have in place to deliver this work stream or provide details of changes to a works 
stream from 2017/18 
 
Most of this work is not new but it has been adapted based on the learning from 2017-18 
 
Please give details of the plans you have in place to deliver this work stream. 
 
New cohort of establishments (primary ) – Psychological Service 

• Provide development sessions to establishments to explore the Six Principles of Nurture  
• Support establishments to assess readiness for further work through use of a NLC Nurture Readiness Checklist Psychologist 
• Facilitate use of the N.L.C. Nurture Self-Evaluation Framework/HGIOS4 tool to enable establishment to assess their environment  
• Support establishments to develop classroom practice and embed approaches through the use of How Nurturing is my Practice tool 

(Education Scotland, 2016)  
• Work with establishments and other stakeholders to scrutinising the data and to identify the next steps in embedding nurturing  

approaches 
• Develop a bespoke menu of follow-up staff development/interventions which are evidence informed 
• Explore the impact and ongoing use of the N.L.C. Self- Evaluation Framework and other interventions detailed above with the Phase 1 

and 2 establishments  
 
Establish an understanding of resilience through a bespoke offer: Psychological Service 

• Deliver CLPL to establishments exploring resilience factors and adverse childhood experiences 
• Facilitate improvements in planning for children at risk through use of the resilience toolkit 
• Explore the ongoing use of the Resilience Planning Toolkit with schools involved in previous phases of training (as documents in 

Education Scotland Action Enquiry) 
• Implement evidence based programmes to address known risk factors for mental health difficulties e.g. Seasons for Growth  
• Provide targeted therapeutic support to address the wellbeing needs of children, particularly those most vulnerable as a result of 

living in poverty e.g. EMDR, VIG 
 
Deliver a programme to support the development of attuned relationships at home and within School – Solihull Co-ordinator and 
Seconded Teacher. 

• Delivery of Solihull Training and Parenting Support Programmes: Understanding your Child’s behaviour and Incredible Years 3-6 
• Delivery of  incredible years programme  
• Focus on families effected by imprisonment of parents  
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Primary Mental Health  
• Therapeutic support to address the wellbeing needs of children, particularly those most vulnerable as a result of living in poverty. This 

will be provided by Educational Psychologists, Primary Mental Health Practitioners  
• Continue to run primary mental health planning sessions to review and discuss the on-going work of this theme 
 
Community Learning and Development  
• Provision of family learning approaches through CLD Senior Practitioner. These will be responsive to identified needs, based on 

evidence informed research and closely monitored 
• In response to consultation with Head Teachers there will be an ongoing development to establish a post that will support one to one 

learning for pupils through direct work in collaboration with families  
 

Club 365 
• Delivery of holiday hunger programme 

 
 
This work will be delivered through: 

• Collaboration between the establishments, families, the SAC Team, Attainment Advisor, Continuous Improvement Officers, link 
Educational Psychologists, Solihull Co-ordinator, Primary Mental Health Team  and the Community Learning and Development 
Officers  
 

Fixsen, D.L., Naoom, S.F., Blasé, K.A., Friedman, R.M., and Wallace, F. (2009) Core implementation Components. Research on Social Work 
19 531-543 
 

 
 
 
 

4. Numeracy (Primary) 
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Continuing Intervention from 2017/18 
Plans? Y/N Yes, although adaptations have been made 

 
If new for 2018/19 please provide information on the rationale for this new workstream, the proposed impact of this workstream in 2018/19 
and how that will be measured. 

An evaluation of Number Talks showed significant improvements in upper school pupils’ assessment scores from pre-test to post-test.  Mean 
scores for younger children in ‘more able’ maths groups significantly increased at post-test.  There were significant improvements found at 
Primary 4 for pupils living in the most deprived areas.  Children also reported particularly positive feedback on their experience of Number Talks 
within their class, describing it as ‘fun’ and highlighting how it had improved their confidence in maths.  The use of this data in conjunction with 
SSLN 2015 numeracy data has led to the formation of this plan.  There will be a continued emphasis on mental agility with fractions, decimals 
and percentages being a key focus. Consultation with staff and feedback from VSE and HMI visits have helped inform the need for improving 
pedagogy in numeracy. Consultation with head teachers has identified the need for support in identifying and training staff in research based 
interventions to support pupils to help close the poverty related attainment gap. Staff will continue to be supported in using data effectively to 
inform their practice. 
 
 
 
Proposed impact: 
Continuous Improvement Service: 

• To enhance CIOs ability to challenge/support schools in numeracy attainment and development by working with HTs to analyse data   
 

Senior Managers 
• To enhance Senior Managers ability to quality assure numeracy teaching in their school and to enable them to provide high quality 

feedback to teaching staff regarding learning and teaching by entering into dialogue which challenges/ supports  them to improve their 
practice 

• To develop systematic methods of collating and responding to data and using it to effectively track the progress of all learners 
 
Teachers 

• To develop a numeracy hub promoting effective pedagogy with regular updates for numeracy champions and CLPL for primary staff. 
This will be done in conjunction with colleagues from Psychological Service 

• To ensure staff develop a sound working knowledge of benchmarks 
• To develop teacher skill in teaching numeracy, including mental agility through a wide range of evidence based interventions 
• To increase teacher knowledge of Making Maths Count initiative, Education Scotland Numeracy Hub and numerical development (e.g. 

SEAL) to further support current approaches in schools 
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• To develop the ability of staff to identify and support pupils with numerical difficulties through CLPL and select  appropriate evidence 
based interventions (e.g. Maths recovery, Catch Up Numeracy) 

 
Children 
To improve children’s attainment and narrow the poverty related attainment gap in numeracy through: 

• developing mental agility skills across all aspects of numeracy with a greater emphasis on fractions , decimals and percentages 
• targeting interventions appropriately based on current data 
• promote a positive mindset in relation to numeracy 

 
 
 
Parents 

• To improve parental engagement in supporting children’s numerical development through workshops  and training (CLD/school 
partnership working)  

•  
Measures: 

• Numeracy attainment over a one year period (May 2017-May 2018) will be used by examining CEM (or equivalent) results and teacher 
judgement. From academic session 2018-9 national standardised assessments will be used  

• Evidence from the schools’ monitoring and tracking system (e.g. teacher judgement, curriculum based assessment, information gathered 
from jotter/workbook/folio monitoring, curriculum for excellence levels, moderation of learning) will be used to ensure that all children 
will receive appropriate levels of support and challenge in numeracy 

• Review of impact of additional staff through dialogue with schools and triangulation of wider attainment data  
• Use of standardised assessments (e.g. MaLT) to identify areas for targeted support and to measure impact of specific interventions  

 
The impact of a specific numeracy intervention on attainment, pupil engagement and teacher confidence (i.e. VERP and Number Talks: 
Fractions, Decimals and Percentages) will be measured by pre and post assessment data using : 

• Standardised assessment data  
• Children’s attitudes in numeracy questionnaire 
• Teacher Attitudes in numeracy questionnaire (devised by NLC).   
• Teacher judgement questionnaire  
• Analysis of film footage of numeracy lessons 
• Focus groups (post-test only) 



 

15 

 

 

If new for 2018/19 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream 
from 2017/18 
 
Professional learning and development  

• The SAC team and CIOs will support target schools to embed and extend their work in developing sound pedagogical practice through 
school visits, classroom observations, co-operative teaching and training sessions.  

• Development of wider aspects of numeracy in target schools using (1) progression frameworks which will be created by NLC strategy 
group (2) enhancing/reviewing the use of numeracy resources in schools to maximise impact for identified children (3) supporting teacher 
professional judgement of achievement of a level through the benchmarks (4) CLPL to support teacher knowledge/application of 
numerical development. 

• Regular Headteacher learning sessions will continue to support Headteachers to lead and monitor numeracy developments in their 
schools. 

• To promote sustainability, numeracy champions across all schools will receive ongoing training in session 2018-19 to support them to 
deliver training, provide numeracy support/CLPL for staff and to work with the Headteacher to monitor impact and progress of 
interventions.  

• Teacher knowledge and application of numerical development will be supported through in-service training designed by SAC numeracy 
team and psychological services.  

• The additional teachers will be used to provide backfill to release existing staff to take forward SAC numeracy priorities. 
. 

Monitoring and tracking 
• Target schools will continue to be supported to employ a more systematic use of data/intelligence to inform practice in classrooms and 

at a strategic level. 
• The SAC team and CIOs will support schools to develop and monitor plans with a focus on how they are quantifying and narrowing the 

poverty related attainment gap in numeracy.  
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• Evidence based numeracy interventions will be implemented and tracked for those children living within SIMD 1-2 in mainstream who 
are not making age/developmental appropriate progress.  
 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

5. Physical Active Health (Primary)  
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Continuing Intervention from 2017/18 
Plans? Y/N Y 

If new for 2018/19 please provide information on the rationale for this new workstream, the proposed impact of this work stream in 2018/19 
and how that will be measured. 
 
The following proposal builds on the work carried out over the sessions 2017/18.  
 
Within the session 2018/2019 it continues to aim to reduce the impact of dysfunction on learners in SIMD 1&2 across the remaining 28 key 
schools.  To sustain this approach within SIMD 1&2 we need to increase practitioner knowledge of this approach to close the poverty related 
attainment gap. 
 
All schools in SIMD 1&2 using this approach across the curriculum to support learners. 
 
Health and Wellbeing  
 
Rationale 
Evidence - There are significant number of academic reports which demonstrate a longitudinal evidence base in relation to Better Movers and 
thinkers (BMT), Bilateral Integration and the Institute of Neuro Physiology Psychology (INPP).  This body of work indicates that the poverty 
related attainment gap interventions in a number of areas e.g. reading, spelling, mathematics, concentration coordination can be narrowed by 
these approaches. 
 
Since December 2017 this project worked with a total of 646 pupils across 5 NLC primary schools.  537 pupils were only engaged with BMT 
and 109 were engaged with both BMT and INPP. 111 pupils aged 4-7 and 137 aged 7+ were in SIMD 1& 2. 
The findings of this cohort indicate raised attainment across all subsets for pupils aged 4-7 and 7+.  There was also a closing of the poverty –
related attainment gap for 4-7 year olds as well as a closing of this gap in relation to gross muscle coordination, balance and reflexes of 7 
year olds.  
 
Proposed impact: 
 
Children and Families 
 
Physical  Active Health  will continue to provide  support  to our most vulnerable families predominately in SIMD 1& 2 from early years and 
primary sectors to: 
 

• To reduce the impact of dysfunction on learners in SIMD 1&2 across the remaining 28 key schools   
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• To sustain this approach within SIMD 1&2 we need to increase practitioner knowledge of this approach 

Measures: Number of schools/practitioners/learners engaged. 
 

• Number of INSET/CLPL targeted & universal sessions 
• Number of staff (adults/school communities) trained in this process 
• Pre/Post intervention screening protocols 
• Learner/Parent/Guardian/Practitioner questionnaires/focus groups 
• CPD Manager/Survey Monkey evaluations 
• Number of deliveries/schools community engagements 
• Number of learners engaged 
• Survey Monkey evaluations 

 
 
 
 
 
 
 
 

6. Leadership (Primary) 

Continuing Intervention from 2017/18 
Plans? Y/N Yes, with adaptations 

If new for 2018/19 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream 
from 2017/18 
 
The Leadership: Self Improving Schools workstream from 2017/18 will continue with adaptations as outlined below: 
 
Leadership: Self Improving schools 
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• Self-Improving schools programme for all NLC Primary schools 
• Joint North Lanarkshire (NLC) & South Lanarkshire Council (SLC) research project in partnership with Robert Owen Centre for 12 

NLC and 12 SLC Primary schools 
 

Proposed impact 
• Primary Head Teachers (and other practitioners) across the local authority will have developed positive, professional relationships with 

leaders and practitioners in comparative schools.   
• A positive mind-set regarding family groups across the local authority is evident with all Head Teachers and schools convinced of the 

value and potential of a self-improving school system. 
• A robust self-improving school system in terms of the quality and consistency of support and challenge comparative schools provide to 

one another will be in place.  This will result in improved practice at school and classroom level and a narrowing of the poverty-related 
attainment gap. 

• Staff plan and evaluate their professional learning directly on the quality of impact on learning and can evidence improvements for 
learners; they will have undertaken appropriate CLPL to ensure they are contributing to reducing the poverty level within their school 
and classroom. 

• Staff are working collaboratively to enhance teaching which leads to high-quality learning experiences for their learners. Schools and 
staff can evidence the impact professional learning has had on improving learning, raising attainment and closing the poverty related 
attainment gap.  

• All Head Teachers and other practitioners are more confident and proficient in accessing and understanding a range of data (including 
the new national assessments) and in analysing, interrogating and responding to this in partnership with their comparative schools.  This 
will result in improved practice and a narrowing of the poverty-related attainment gap. 

• Schools have a clearer knowledge and understanding of the attainment and progress of their pupils and ensure the timely 
implementation of evidence-based interventions to narrow the poverty-related attainment gap. 

• Head Teachers and schools are confident in comparing data with their comparative schools and in pinpointing what is making the 
difference in schools which are bucking the trend in the areas of literacy and numeracy.  This will ensure consistency of practice across 
schools, ensuring all pupils experience the highest quality of learning and teaching. 

• All staff are proficient in using evidence to ensure a clear focus on those priorities which will have greatest impact on improving learning, 
raising attainment and closing the poverty related attainment gap.  Schools have accurate intelligence about the quality of learning and 
teaching and the attainment of all learners.  
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• School staff are actively involved in the Self Improving Schools Family Group programme and developing professionally as a result; 
many school staff are involved in leadership roles. 

• Strong relationships between joint Family Group schools in NLC and SLC are established; head teachers are benefitting from enhanced 
professional learning and additional support and challenge 

• The SAC team and schools actively seek out and share good practice within and beyond the education service and can demonstrate 
improvement as a result. 

Measures 
• The roles and responsibilities of groups and individuals is defined through a clear framework of governance. The Leadership Lead 

and family group leads will monitor developments and progress rigorously and ensure a prompt response to head teachers’ concerns 
and suggestions.  

• During the 2018/19 spring & summer terms, evaluative feedback from family groups will be used to measure the value and impact of 
support resources, including the success of schools in using data to help measure the impact of evidence-based interventions.  This 
information will be used to inform and shape the 2018/19 family group support materials and identify further training needs. 

• Participant evaluation sheets from training sessions on using data will be used to gather evidence of impact on practice. 
• Schools within each family group will establish common baselines in May 2018 based on their most recent CEM, NGRT and teacher 

professional judgement data.  Professional dialogue around data and attainment will continue to be a fixed feature of family group 
meetings, supported by ‘Mind the Gap’. 

• Staff will gather a range of data and information to monitor and track progress for all learners. All staff will regularly interrogate data, 
making use of digital technology to support this where relevant and appropriate.  

• Lead Head Teacher meetings will be used to gather qualitative evidence during the course of the year on the general progress of 
family groups, including current confidence levels of Head Teachers in using data and common emerging themes/challenges across 
the local authority. 

• An end-of-year evaluation of the Self Improving Schools GLOW site will be carried out, asking Head Teachers to highlight areas in 
the database they have accessed and identified as having the greatest impact in their schools. 

• Verbal and written feedback will be gathered in March 2018 from the North and South Lanarkshire schools that have had the 
opportunity to work together.  The ROC will also provide written feedback on their work with individual schools and Family Groups.  
This dialogue will be used to identify successes to build on, things to avoid in the future, and next steps to further expand and scale-
up the initiative. 
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Please give details of the plans you have in place to deliver this workstream. 
• The Lead officer will provide effective and strategic planning and identify key actions, intended outcomes and major targets. Planning 

documents, provided, will be accessible, succinct and set out key priorities.   These will take full account of the need for accountability, 
making appropriate use of data for informed decision-making and evaluating impact and outcomes.  

• Where necessary, new Lead Head Teachers will be nominated by each family group for the 2018/19 session.  Lead Head Teachers will 
form a ‘board’ which will meet during the course of the year with the Assistant Chief Executive to facilitate the sharing and scaling-up of 
effective practice from across the authority and to engage in dialogue around key national and local authority messages. 

• All staff will routinely engage in career-long professional learning and develop enquiring and coherent approaches which build and 
sustain their practice individually and collectively.  Staff will develop and use knowledge from literature, research and policy sources to 
support the process of leading and developing learning.  

• Updated materials will support Family Groups and schools in the collegiate analysis of data. The support materials will be developed in 
collaboration with the Performance Analyst prior to August 2018.  Schools will also be supported in the analysis of data by our 
performance analysts.   

• Head teachers and schools will make regular use of the materials and resources on the self-improving school GLOW site and play an 
active part in the ongoing development of the site.   

• Agreed priorities for each school within each Family Group will be incorporated into the School Improvement Plans (SIPs). This will 
facilitate the broadening of involvement of Family Group developments to all staff in schools.  Head Teachers will highlight the 
necessary resourcing within SIPs to allow this to happen. 

• Guidance will be produced to support family groups in accessing and engaging with the new Summary of Inspection Findings (SIF) 
papers.  SIF papers from high performing schools across Scotland will be identified and made available to family groups on a regular 
basis. 

• All schools will be encouraged to continue to identify Change Radicals (advocates taking on leadership roles) and facilitate collegiate 
working between these individuals through school family groups. 

• The Self-improving schools GLOW site will be further developed to provide a database of effective practice. 
• In light of the governance review, we will continue our work in close partnership with South Lanarkshire Council.  We will be supporting 

comparative schools on either side of the local authority boundary to establish strong professional relationships, using data to provide 
support and challenge in relation to closing the poverty-related attainment gap.  Two of these family groups will have input from the 
ROC and this focused input will be used to inform and support the ongoing work of all family groups. 
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Sustainability 
• We will build capacity across the council and schools to continuously improve learning, raise attainment and close the poverty related 

attainment gap.  New models of working will be explored, developed and refined within all Family Groups including the learning 
communities created through the joint NLC and SLC Family Groups. 

• The Robert Owen Centre will work with North Lanarkshire personnel to revise, update and expand the ‘Mind the Gap’ resource.  This 
resource will provide the materials for research and also act as support material for all joint NLC and SLC Family Group primary 
schools.  

• PEF will support the sustainability of this network with schools accessing research expertise from universities. 
 
 
 
VERP (Primary & Secondary) 
 
If new for 2018/19 please provide information on the rationale for this new workstream, the proposed impact of this workstream in 2018/19 
and how that will be measured. 
 
The following proposal builds on the work carried out over the sessions 2016/17 and 2017/18. 
 
Rationale 
 
Video Enhanced Reflective Practice (VERP) is a coaching and mentoring approach which supports practitioners to analyse positive video 
clips of their day to day working life with a view to increasing attunement and improving relationships.  Research demonstrates that enhancing 
the quality of adult child interaction in schools increases cognitive and emotional gains for children (Gavine and Forsyth, 2011).  From April 
2016 SAC funding has been used effectively in North Lanarkshire to enhance teacher interactions and improve outcomes for children.  
Combining VERP with other training has also been shown to be an effective model of professional development.  (see NLC End of Year SAC 
Primary Report submitted March 2017). 

Proposed impact: 
VERP will continue to be used across Early, First and Second Level to:  
 

• Enhance the quality of teacher interactions and relationships with children in class, group and one-to-one sessions 
• Increase pupil engagement and confidence in classroom/group discussions of children who are taught by VERP trained teachers 
• Improve literacy and numeracy teaching behaviours for teachers receiving VERP/curricular training   
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• Enhance teacher’s ability to support children’s language development and resilience 
• Impact on children’s attainment and wellbeing with particular reference to narrowing the poverty related attainment gap   

 
Measures:  
 
Impact on children 

• Teachers who participate in VERP will be asked to provide specific data on outcomes for children depending on the area of focus 
e.g. literacy, numeracy, language development or health and wellbeing. 

• Written and video case studies will be collated to access more detailed information from participants about the impact VERP has had 
on their practice and on associated outcomes for children.  

 
Impact on staff  
Short term 

• VERP facilitators will monitor individual trainees’ progress at each workshop and offer support as required.  
• Participant evaluations will be collated and analysed upon completion of the training programme to evidence change in practice and 

subsequent impact on the children with whom they work.  
• Log books completed by participants, will be collated and analysed to explore practitioners’ reflections on their learning, their use and 

awareness of the ‘principles of attuned interactions’ throughout the training programme and their progression with respect to individual 
goals.   

• The number of practitioners taking part in the training, the establishment in which they work and the focus of their midpoint training will 
be logged.  
 

Medium to longer term 
• A SMART survey will be carried out to explore the longer term impact 6 – 18 months post training. 
• Staff will be consulted as to what supports they require to embed VERP within their existing structures for CLPL on an establishment 

and locality basis.  
• Establishments who are known to have successfully embedded VERP will be consulted and the learning from this consultation used to 

inform the development of a strategy to support sustainability.   
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Proposed Improvement Plan for Secondary 
 

8. Literacy (Secondary) 

Continuing Intervention from 2017/18 
Plans? Y/N Y 

If new for 2018/19 please provide information on the rationale for this new workstream, the proposed impact of this workstream in 2018/19 
and how that will be measured. 
 

The NGRT, CEM & TPJ data of P7 pupils from 2015/16 & 2016/17 showed that large numbers of pupils entering secondary were 
struggling readers.  

The latest NGRT Data indicated that 21.6% of current S1 pupils (2017/18) had a reading age below 9 years 6 months. This amounted 
to over 800 NLC pupils being significantly below the reading age which would allow them to cope with the demands of the secondary 
curriculum. 

Further assessment using YARC indicated 2 main difficulties: basic word reading (or decoding at phonics level) and comprehension. 

The aim is to target support to pupils with these difficulties (the largest percentage of struggling readers are from SIMD 1 & 2). Thus, 
In the short term, providing them with an opportunity to better access the secondary curriculum and experience academic success; 
while in the longer term, giving each child a better chance to cope with and contribute to life beyond school.  

Proposed impact: 
 
Continuous Improvement Officers will…  

• Work with SMT in link schools to ensure effective use of data and monitoring of Learning & Teaching will be better informed by 
knowledge of SAC Literacy workstreams/aims, resulting in raised attainment for all 

HTs/DHTs/PTs will… 
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• Implement robust and systematic transition processes with cluster primaries, in regard to information on struggling readers 
• Design suitable timetables/curriculum to support them in the Secondary BGE Phase 
• Monitor the progress of pupils being supported by reading interventions 
• Quality Assure the Learning and Teaching of interventions  

Literacy Across Learning Leaders will… 

• Share reading age levels (S1 – 2) with relevant staff 
• Deliver basic information, resources, advice and strategies to all teachers in their establishments in order to best support the 

development of all pupils’ reading skills 

Teachers will… 

• Know the pupils in their (S1 – 2) classes who have a reading difficulty  
• Know the nature of that reading difficulty (phonics/decoding or comprehension)  
• Provide an inclusive literacy environment which supports those pupils on a phonics intervention  
• Use evidence-based pedagogy to teach reading strategies which will improve comprehension of subject specific texts 

 

 

Teachers of Interventions will… 

• Identify and assess pupils with literacy difficulties  
• Determine most appropriate support/intervention for each pupil 
• Deliver decoding/phonics and/or comprehension intervention classes/groups/one-to-ones 
• Evaluate progress of intervention pupils 

Intervention Pupils will… 

• Improve their ability to decode (read) texts appropriate to their age 
• Improve retention and understanding of what they read 
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• Have increased engagement in their intervention class/group and across learning 
• Have more opportunities to experience success in subjects where reading/texts is/are a barrier to learning 
• Enjoy improved self-esteem 
• Experience improved attainment 

Pupils will … 

• Be better supported in reading across learning  
• Have access to texts which they can read for pleasure and for learning  
• Have improved attitudes towards reading and school 
• Experience higher and more equitable attainment  

Parents/Carers will… 

• Know what reading difficulty their child has and what the school is doing to improve this 
• Be kept informed of the progress their child is making  
• Be given the opportunity to learn about evidence-based methods for supporting children to improve reading fluency, accuracy 

and/or comprehension 
 

Measures: 
 

Continuous Improvement Officers  

• CIO Feedback (Short Term) 
• Smart Surveys for CIOs and HTs (Medium Term) 
• Attainment – e.g. CEM, YARC, SNSA (Longer Term) 

HTs/DHTs/PTs & Literacy Across Learning Leaders  

• S1 – 2 Timetables and numbers of pupils being supported by appropriate interventions (Short Term) 
• School Improvement Visits (Medium Term) 
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• Attainment – e.g. CEM, YARC, SNSA (Longer Term) 

Teachers 

• School Improvement Visits/Classroom Observations (Medium Term) 
• Smart Surveys (Medium Term) 
• CLPL Evaluation Feedback (Medium Term) 
• Attainment – e.g. CEM, YARC, SNSA (Longer Term) 

Teachers of Interventions 

• Smart Surveys (Medium Term) 
• CLPL Evaluation Feedback (Medium Term) 
• Attainment – e.g. CEM, YARC, SNSA (Longer Term) 

Intervention Pupils 

• Intervention Staff reports on engagement and progress (Short Term) 
• Pupil questionnaire (Medium Term) 
• Pupil focus groups (Medium Term) 
• YARC baseline/reassessment gains (Medium Term)  
• Pupil Support Staff reports on engagement across learning (Medium to Longer Term) 
• NQ representation (Longer Term) 

 
Pupils 

• Pupil questionnaire (Medium Term) 
• Pupil focus groups (Medium Term) 
• Attainment – e.g. CEM, YARC, SNSA (Longer Term) 

Parents 

• Parent questionnaire (Medium Term) 
• Parent focus groups (Medium Term) 
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Activities: 

Continuous Improvement Officers  

• Regular information sharing sessions on literacy instruction, developmental norms, interventions and data 

HTs/DHTs/PTs  

• Support Visits 
• CLPL/Support in analysing Transition Data 
• CLPL on Literacy Difficulties  

Literacy Across Learning Leaders  

• Regular CLPL on literacy assessments, data analysis, best practices in literacy instruction and improving secondary literacy 
environments 

• Staff in these positions will use this training to take forward Literacy Across Learning in their own establishments  

Teachers 

• Will receive regular in-service training from Literacy Across Learning Leaders  

Teachers of Interventions 

• Engage in VERP training in conjunction with Psychological Services  

Intervention Pupils 

• Multiple (depending on pupil numbers and ability levels) Read Write Inc. Fresh Start groups/classes to support the 
development of phonological awareness, decoding and vocabulary recognition. 

• Reading TIC (To Improve Comprehension) groups established to support pupils whose understanding of what they read is not 
yet developed enough for their age. 

• Support struggling readers by improving the secondary literacy environment across learning and equip all teachers with 
resources and strategies to support struggling readers 
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Pupils 

• Will be taught reading strategies consistently across learning  
• Participate in an NLC ‘Reading for Pleasure’ pledge  

Parents 

• Workshops for parents on evidence-based methods for supporting children to improve reading fluency, accuracy and/or 
comprehension 

• Invited to participate in an NLC ‘Reading for Pleasure’ pledge  

Psychological Service 

• The service will conduct further research into both supporting EAL pupils with reading and reading comprehension  
• Working with SLC staff and the Secondary Literacy Lead to develop and evaluate appropriate programmes, interventions 

and/or support. 

 

9. 

 
Health & Wellbeing (Secondary)  
 
 
 

Continuing Intervention from 2017/18 
Plans? Y/N Yes – with adaptations 

If new for 2018/19 please provide information on the rationale for this new workstream, the proposed impact of this workstream in 2018/19 
and how that will be measured. 
 
Rationale 

 
The development of a coherent model for Health and Wellbeing within the primary sector in the previous plans have been tested through a 
layer approach and further expanded in 2017/2018. This model is based on the World Health Organisation Health Promoting Schools 
framework and draws on evidence from a range of interventions and approaches that has provided a firm foundation for the implementation 
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of this strand of work. This approach has now been adapted to meet the needs of the secondary attainment challenge. This plan is predicated 
on the recognition that the ethos and culture of nurture within our schools and establishments is fundamental to meeting the needs of all 
children and should underpin the model of staged intervention. 
Key to this is the capacity provided through our continuous improvement service with a focus on self-evaluation as part of an improving      
schools agenda. This model provides a bespoke package of universal, targeted and intensive support for schools informed by implementation 
science. 
Recent data from the Realigning Children’s Services Report highlights the vulnerability of secondary school age girls in SIMD 1&2 to mental 
health difficulties. Adaptations have been made to the plan to respond to this data. The report also highlights a significant reduction of physical 
activity among secondary school age girls in North Lanarkshire which may be a link. 

 
 The plan has three key drivers for improvement: 

• Building workforce capacity and capability and skill 
• Targeted programs and therapeutic interventions  
• Developing experiences and networks  

 
Proposed impact: 
 

Young people 
• Reduction in emotional problems and behavioural issues 
• Improvements in peer relationships 
• Improvement in children’s coping capacity, emotional wellbeing, ability to recognise and share feelings and to form stronger peer 

bonds as a result of taking part in a bereavement programme 
• Increased pupil ability to make positive initiatives during learning, improved child confidence and enhanced mood at home in children 

whose teachers have engaged in VERP/resilience toolkit 
• By delivering a programme of intensive wrap-around support for secondary school pupils identified as being school refusers and/or 

possessing welfare concerns within the two secondary schools in Bellshill (our authority’s most deprived area), the pupils involved 
engage more fully with school, develop greater resilience and self-esteem and contribute more positively within their communities  

 
School and community 
• Narrowing of the poverty related attainment gap in target schools 

Greater adult knowledge and understanding of the impact of Adverse Childhood Experience (ACE) factors which promote resilience, 
nurturing approaches and child development 

• Implementation of nurturing approaches  
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• More effective identification of need, implementation of appropriate interventions and evaluation of progress through the use of the 
resilience planning toolkit in line with the GIRFEC planning pathway for identification and support 

• Increase in teacher-pupil attuned interaction through involvement in Video Enhanced Reflective Practice (VERP) 
• Use of a shared language in relation to nurture, attachment and resilience as a vehicle to develop culture, ethos and practice 
• Use of Health and Wellbeing and resilience indicators (e.g. attendance) in conjunction with attainment data to monitor the attainment 

of pupils in SIMD 1 & 2 
• Ensure smooth implementation of preventative and early intervention approaches by schools working in partnership with Police 

Scotland  
• Pupils from SIMD 1 & 2 from across our 23 secondary schools who are transitioning from primary school have an enhanced 

knowledge of community safety and better interpersonal skills including communication, teamwork and leadership 
• Safer schools and communities exist as a result of the range of interventions to promote resilience and Police Scotland partnership 

programmes 
 

Families 
• Families will report positive outcomes in terms of attunement, attachment, relationships and wellbeing as a result of their involvement 

with the intensive intervention Video Interaction Guidance (VIG) 
• VIG guiders will report positive outcomes for the families with whom they work (see leadership section for further information) 
• Family engagement in Building Stronger Communities project informs future service delivery  

 
Professionals  
• Professionals report positive outcomes in terms of practice change and impact on learners and families 

 
Measures: 

• Specific health and wellbeing tools; e.g. Strengths and Difficulties Questionnaire (SDQ)   
• General health and wellbeing indicators (e.g. attendance) & NLC attainment data  
• A range of quantitative and qualitative data to measure the impact of the approach and specific interventions; e.g. focus groups, 

interviews & surveys.   Number of primary schools and secondary departments trained – collected on an ongoing basis 
• Collation of professional evaluation and monitoring of improvement through service continuous improvement and self-evaluation   
• Learners are more aware of the range of support available to assist them to achieve their targets 
• Positive role models for young people are provided through this initiative whilst developing better relationships between young 

people, their families, school staff and colleagues from Police Scotland 
• Evaluation of action plan outcomes for young people involved in the intensive wrap-around support programme 
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• Views of stakeholders involved in interventions will be obtained and evaluated to assess impact 

If new for 2018/19 please give details of the plans you have in place to deliver this work stream or provide details of changes to a work stream 
from 2017/18 

 
Activity 1: Building workforce capacity and skill 
 
Psychological Service 
Nurture self-evaluation 
• Provide development sessions to establishments to explore the Six Principles of Nurture 
• Support establishments to assess readiness for further work through use of a NLC Nurture Readiness Checklist 
• Facilitate use of the NLC Nurture Self-Evaluation Framework/HGIOS4 toolkit to enable establishments to assess their environment 

and support establishments to develop classroom practice and embed approaches through the use of How Nurturing is my Practice 
tool (Education Scotland, 2016)  

• Work with establishments and other stakeholders to scrutinise the data and identify the next steps in embedding nurturing approaches 
• Develop a bespoke menu of follow-up staff development/interventions which are evidence informed [NB This model has been tested 

in the primary sector however adaptations will be made for the secondary context] 
• Establish an understanding of resilience through a bespoke offer:  
• Deliver CLPL to establishments exploring resilience factors and adverse childhood experiences 
• Facilitate improvements in planning for children at risk through use of the resilience toolkit 
• Develop approaches to help young people manage anxiety and develop resilience 
•  
Solihull Programme 
• Whole department training for secondary schools 
• Ongoing 2-day foundation training for school/support staff 
• Ongoing Practice Development for Solihull trained staff to embed approach in practice 
 
 
Activity 2: Targeted programs and therapeutic interventions  
 

• Implement evidence-based programmes to address known risk factors for mental health difficulties; e.g. Seasons for Growth 
• Provide targeted therapeutic support to address the wellbeing needs of children, particularly the most vulnerable as a result of 

living in poverty; e.g. VIG 
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• Support establishments to measure health and wellbeing and select appropriate approaches through cross-sector training (this 
worked has been piloted in session 2017-18) 

• Continue the second phase roll out in the development of Growth Mindset practices across our secondary schools 
• Pilot the development of Mindfulness in the 10 Secondary schools with resilience mentors  
• Introduction of BMT/INPP programme for S1 pupils in SIMD 1 & 2 across three secondary schools 
• Support to promote physical activity for secondary school pupils with a focus on the needs of young women will be developed 

 
Activity 3: Developing Experiences and Networks 
 

 Mentoring programme 
• Continue expanded provision of Attainment Mentors (0.4 FTE) in 23 secondary schools 
• Pursue GTC accreditation of mentor training scheme 
• Deliver Mentor training programme within NLC to ensure continuity of provision post SAC 

 
 
 

Involving Families in service delivery and design 
• Building Stronger Communities in Motherwell’ project in association with Tapestry 

 
Health & Wellbeing: Video Interaction Guidance (Primary & Secondary) 
 
If new for 2018/19 please provide information on the rationale for this new workstream, the proposed impact of this workstream in 2018/19 
and how that will be measured. 
 
Proposed impact: 
 
Children and families 
 
VIG will continue to provide intensive support to our most vulnerable families predominately in SIMD 1-2 from early years and primary sectors 
to: 

• Improve attunement, attachment, relationships and wellbeing 
• Support parents / carers to achieve specific personalised goals for their children 

 
School and community 
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• Outcomes achieved within the family will be evident in children’s individual presentation school.  For example, increased confidence, 
enhanced mood, improved relationships with peers and ability to participate and engage in learning 

 
 
Accessibility of the intervention 

• Greater access for vulnerable families through the creation of more Trainee VIG Guiders  
• Continuing to train psychologists as VIG Guiders will ensure VIG can be offered as an integrated part of their core work with schools 
• A VIG Therapeutic Service targeted towards families in SIMD 1 and 2 will continue to be accessible to those schools whose link 

psychologist is not VIG trained 
 

Staff development and sustainability 
• Trainee Guiders will continue to progress through the three stages of training 
• A growing number of trainees will achieve Independent VIG Guider status allowing them to support families without supervision, so 

helping ensure the accessibility of the intervention in the longer term 
• In conjunction with AVIGuk, key practitioners who have achieved Independent VIG Guider status will be trained and supported to 

become Accredited VIG Supervisors and Advanced Supervisors.   This will increase the number of families who can access VIG by 
allowing us to train more NLC staff in the approach.  It will also ensure NLC can sustain this approach in the future and reduce our 
reliance on external supervisors 

 
Measures:  
 
Impact on families 

• Parental views on the impact of VIG will be collated using post intervention questionnaires 
• Case studies will be drawn up exploring changes in the quality of interaction and the associated outcomes for children 
• Video testimonials will provide a deeper understanding of the impact of the intervention 
• VIG Guiders will consult older children and young people about their perceptions of the impact of VIG 

 
School and community 

• School staff and practitioners from partner agencies will be consulted on their perceptions of outcomes for children and young people   
 
 
 
Accessibility of the intervention 

• The number of Trainee Guiders and the range of NLC service these trainees represent will be recorded 
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• Attrition rates and reasons for attrition will be analysed and used to inform selection of new trainee guiders 
• SIMD details for children and families accessing VIG will be monitored 

 
Staff development and sustainability.   

• The number of supervisions each trainee guider attends will be recorded 
• Trainee guiders’ practice and skill development is monitored by their supervisor on an individual basis 
• For the purposes of quality assurance, formal external assessment of trainee guiders’ skills will take place at the end of each stage 

of training  
 

Trainee Guider and Trainee Supervisor progression through the stages of training and development will be monitored. 
 
If new for 2018/19 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream 
from 2017/18 
 
VIG will continue to be accessible to vulnerable families, increasingly through Trainee and Independent Guiders’ core work. A small scale 
Therapeutic Service will be used to ensure equity of access across schools.  All educational psychologists involved in VIG training will be 
actively encouraged to focus on VERP delivery as part of their VIG training, so increasing the capacity to deliver VERP 
 
Plans for training staff in VIG for the session 2018-19 

• Continue to target training opportunities effectively across a wide range of partners who are in a position to progress through the 
intensive training programme and use the intervention in the longer term 

• Actively encourage all psychologists to become involved in the training 
• Provision of six monthly initial training courses will ensure continued growth and development of more Trainee Guiders and increase 

accessibility to families 
• Provision of opportunities for regular, intensive supervision sessions appropriate to trainees’ stage training will ensure provision of a 

high quality therapeutic service which achieves positive outcomes 
• Twice yearly transition/accreditation and training days will encourage and support trainees to progress between stages 

 
Quality assurance and ongoing fidelity to the approach will be achieved through: 

• Peer mentoring in the form of ‘intervision’ (facilitated for Independent VIG Guiders twice a year) 
• On-going partnership with the Association of Video Interaction Guidance UK (AVIGuk) through the provision of supervision and 

accreditation of Guiders and Supervisors 
 
The aim is that NLC will become self-sufficient in the delivery of VIG and VERP in the longer term.   
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10. Numeracy (Secondary) 

Continuing Intervention from 2017/18 
Plans? Y/N Yes – with adaptations 

If new for 2018/19 please provide information on the rationale for this new workstream, the proposed impact of this workstream in 2018/19 
and how that will be measured. 

An evaluation of Number Talks in primaries showed significant improvements were observed in upper school pupils’ assessment scores from 
pre-test to post-test.  Mean scores for younger children in ‘more able’ maths groups significantly increased at post-test.  There were significant 
improvements found at Primary 4 for pupils living in the most deprived areas.  Children also reported particularly positive feedback on their 
experience of Number Talks within their class, describing it as ‘fun’ and highlighting how it had improved their confidence in maths.  Using this 
data in conjunction with SSLN 2015 numeracy data has led to the formation of this plan.  There will be a continued emphasis on mental agility 
with fractions, decimals and percentages being a key focus. Consultation with staff and feedback from VSE and HMI visits have helped inform 
the need for improving pedagogy in numeracy. Consultation with maths principal teachers has identified the need for support in identifying and 
training staff in research-based interventions to support pupils to help close the poverty related attainment gap. Staff will continue to be 
supported in using data effectively to inform their practice. 
 
 
 
 
Proposed impact: 
Continuous Improvement Service: 

• To enhance CIOs’ ability to challenge/support schools in numeracy attainment and development by working with HTs to analyse data.   
 

 
Senior Managers 
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• To enhance Senior Managers’ ability to quality assure numeracy teaching in their school and to enable them to provide high quality 
feedback to teaching staff regarding learning and teaching by entering into dialogue which challenges/ supports them to improve their 
practice. 

• To develop systematic methods of collating and responding to data and using it to effectively track the progress of all learners. 
 
Teachers 

• To develop a numeracy hub promoting effective pedagogy with regular updates for numeracy champions and CLPL for secondary 
staff 

• To ensure staff develop a sound working knowledge of benchmarks 
• To develop teacher skill in teaching numeracy, including mental agility through a wide range of evidence-based interventions. 
• To increase teacher knowledge of Making Maths Count initiative, Education Scotland Numeracy Hub and numerical development (e.g. 

SEAL) to further support current approaches in schools. 
• To develop the ability of staff to identify and support pupils with numerical difficulties through CLPL and select appropriate evidence-

based interventions (e.g. Maths recovery, Catch Up Numeracy) 
 
Children 
To improve children’s attainment and narrow the poverty related attainment gap in numeracy through: 

• developing mental agility skills across all aspects of numeracy with a greater emphasis on fractions, decimals and percentages 
• targeting interventions appropriately based on current data 
• promote a positive mindset in relation to numeracy 

 
Parents 

• To improve parental engagement in supporting children’s numerical development through workshops and training (CLD/school 
partnership working)  

 
Measures: 

• Numeracy attainment over a one year period (May 2017-May 2018) will be used by examining CEM (or equivalent) results and teacher 
judgement. From academic session 2018-19 national standardised assessments will be used.  

• Evidence from the schools’ monitoring and tracking system (e.g. teacher judgement, curriculum based assessment, information gathered 
from jotter/workbook/folio monitoring, curriculum for excellence levels, moderation of learning) will be used to ensure that all children 
will receive appropriate levels of support and challenge in numeracy (in target numeracy schools). 

• Review of impact of additional staff through dialogue with schools and triangulation of wider attainment data.  
• Use of standardised assessments (e.g. MaLT) identify areas of difficulty and to measure impact of specific interventions  
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The impact of a specific numeracy intervention on attainment, pupil engagement and teacher confidence (i.e. VERP and Number Talks: 
Fractions, Decimals and Percentages) will be measured by pre and post assessment data using: 

• Standardised assessment data  
• Pupil Attitudes in numeracy questionnaire. 
• Teacher Attitudes in numeracy questionnaire (devised by NLC).   
• Teacher judgement questionnaire.  
• Analysis of film footage of numeracy lessons 
• Focus groups (post-test only) 

If new for 2018/19 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream 
from 2017/18 

Professional learning and development  
• The SAC team and CIOs will support target schools to embed and extend their work in developing sound pedagogical practice through 

school visits, classroom observations, co-operative teaching and training sessions.  
• Development of wider aspects of numeracy in target schools using (1) progression frameworks which will be created by NLC strategy 

group (2) enhancing/reviewing the use of numeracy resources in schools to maximise impact for identified children (3) supporting teacher 
professional judgement of achievement of a level through the benchmarks (4) CLPL to support teacher knowledge/application of 
numerical development. 

• Regular PT learning sessions will continue to support PTs to lead and monitor numeracy developments in their departments. 
• To promote sustainability, numeracy PTs across schools will receive ongoing training in session 2018-19 to support them to deliver 

training, provide numeracy support/CLPL for staff and to work with the SMT to monitor impact and progress of interventions.  
• Teacher knowledge and application of numerical development will be supported through in-service training designed by SAC numeracy 

team and psychological services.  
• The Additional Teachers will be used to provide backfill to release existing staff to take forward SAC numeracy priorities. 

 
Monitoring and tracking 

• Schools will continue to be supported to employ a more systematic use of data/intelligence to inform practice in classrooms and at a 
strategic level. 
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• The SAC team and CIOs will support schools to develop and monitor plans with a focus on how they are quantifying and narrowing the 
poverty related attainment gap in numeracy.  

• Evidence based numeracy interventions will be implemented and tracked for those children living within SIMD 1-2 in mainstream who 
are not making age/developmental appropriate progress.  

 
 
 

11. Leadership: Developing the Leadership Skills of Senior Leaders (Secondary) 

Continuing Intervention from 2017/18 
Plans? Y/N N 

If new for 2018/19 please provide information on the rationale for this new workstream, the proposed impact of this workstream in 2018/19 
and how that will be measured. 
 
Rationale: 
Following consultation with secondary Head Teachers funding was sought to provide a bespoke professional development programme which 
aimed to enhance the professional skills of senior school leaders across North Lanarkshire, enabling them to be better equipped to lead their 
staff teams towards meet the educational and wider needs of our young people from SIMD 1 & 2.  
The programme will take the form of four workshops with follow-up activities. The workshops have been designed to explore and develop a 
wide range of topics that contribute to high levels of Engagement, Leadership and Teamwork. Delegates will develop both personally and 
professionally through a range of interactive and challenging workshops. 
 
 
Proposed impact: 

• Leadership capacity of secondary headteachers is enhanced 
• Headteachers are better placed to lead their staff towards closing the poverty related attainment gap  

 
Measures:  

• Weekly Emails containing tasks to do with their staff or as a Management Team  
• Reminders, links to videos, recommended reading relating to each session content to sustain and embed the learning  
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• Goal Setting: 24/48hr, 1 week and 1 month (3-6month following workshop 4)  
• Activity Pack  
• Speaker reports feedback after each session 

If new for 2018/19 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream 
from 2017/18 
 

• 3x Programs Required – One per regional group 
 

• For each program, there will be 4x Half Day Workshops: Setting the Scene: Leadership & Mentoring, Creating High Performing Teams 
& Growth Mindsets, PERMA and Leading Behavioural Change  

 
 

7. & 
12. Project Team (Primary & Secondary) 

Continuing Intervention from 2017/18 
Plans? Y/N Yes, with adaptations 

If new for 2018/19 please provide information on the rationale for this new workstream, the proposed impact of this workstream in 2018/19 
and how that will be measured. 
 
Proposed impact: 

• Achievement of outcomes in literacy, numeracy and health and wellbeing in closing the poverty related attainment gap will be 
progressed and monitored by the project team 

• A coherent model across the workstreams will be embedded and will be underpinned by the cross cutting focus on leadership and 
monitoring and tracking. This will be facilitated by ongoing dialogue between the project team, Attainment Adviser and NLC senior 
managers to ensure that the Attainment Challenge work contributes to the strategic direction of the service. 

• The project team will promote and monitor the impact of a range of approaches aimed at empowering practitioners to improve 
outcomes for children and young people through the key models of self improving schools, monitoring and tracking mechanisms and 
analysis of data, effective coaching and mentoring approaches to building staff capacity and skill, evidence informed interventions.  

• There will be a renewed focus across all workstreams on the impact of the work on families, the community and the wider partnership. 
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• A clear focus on sustainability will inform the work of the team in driving forward the programme. 
 
Measures: 

• Outcome measures are captured within workstream plans and will form the basis for the overall evaluation framework for the 
programme 

 

If new for 2018/19 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream 
from 2017/18 
 

• The SAC programme lead will support Education, Youth and Communities to set the strategic direction of the programme and oversee 
all aspects of implementation. The officer will continue to be a member of North Lanarkshire Education, Youth and Community 
Extended Leadership Team and will contribute to the NIF strategy group. 

• The officer will continue to report to the Project Board  
• A Resource Officer will support the work of the project team  
• A project support officer will support the work of the team. 
• The roles and responsibilities of theme and workstream leads are as set out in the 2017/18 plan. 
• There will be a strengthening of the strategy and implementation of the numeracy workstream as reflected by the additional resource. 

 
 


