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Executive Summary 

The Scottish Attainment Challenge (SAC) Primary (P1 – P7) has been running for 3 

financial years and SAC Secondary (S1- S3) for two years.  This report presents 

Committee with details of progress made in the Scottish Attainment Challenge session 

2017/18, which operates in primary and secondary schools across North Lanarkshire. 

The accompanying Appendix is the final report submitted to Scottish Government. 

 

 

 

Recommendations 

It is recommended that Committee: 

(i) note the contents if this report and accompanying appendix, and 

 

(ii) agree to further, regular updates being presented at future committee on 

progress made. 

 
 

 

Supporting Documents 

Council business      
plan to 2020 

 Support all children to reach their full potential 

 Improve outcomes for all children and young people 

and minimise the poverty related gap in attainment 

 Engage with children, young people, parents and 

families to help children reach their full potential 

 

 
Appendix 1 NLC SAC Report for 2017 / 2018 
  
  

 
 

 



1. Background 

1.1 The Scottish Attainment Challenge is a major Scottish Government initiative 

designed to achieve equity in educational outcomes by closing the poverty related 

attainment gap and raising attainment for all children.   

 

1.2 The Scottish Attainment Challenge focuses on accelerated targeted improvement 

activity in literacy, numeracy and health and wellbeing in specific areas of 

Scotland. It supports and complements the broader range of initiatives and 

programmes to ensure that all of Scotland’s children and young people reach 

their full potential. 

 

1.3 Alongside a costed and approved plan, Education, Youth and Communities 

officers also submit progress reports to Scottish Government each year which 

evidences our improvement made in closing the poverty related attainment gap 

across a number of workstreams including literacy, numeracy and health and 

well-being. 

 

1.4 The plan is regularly updated and amended, in agreement with Scottish 

Government colleagues, to take account of changing landscape, availability of 

resources and unintended consequences of planned interventions.   

 

1.5 The Deputy First Minister recently announced funding through the Scottish 

Attainment Challenge to provide additional support to care experienced children 

and young people, to help improve their educational outcomes. At the time of 

writing a report has been submitted to Policy and Resources Committee entitled 

Improving Outcomes from Education and Families for Care Experienced Young 

People which presents details of a joint proposal from Education and Families 

on the concept and initial planning for the Virtual School. It explains the rational 

and links to national public policy and wider Council aims and objectives 

alongside progress of the Family Firm placement and training programme, 

established following approval by Corporate Management Team in May 2018. 

In bringing forward these two developments, it is hoped to provide members 

with reassurance that at the early stages of the implementation of We Aspire, 

there is rigorous joined up thinking emerging across Education and Families 

regarding how the Council might best capitalise fully on planned changes.  

 

  

 
2. Report 

 
Scottish Attainment Challenge Progress 

2.1 Throughout session 2017-18 the Scottish Attainment Challenge team in North 
Lanarkshire has continued to implement its evidence informed approach to 
raising attainment and closing the poverty related attainment gap in literacy, 
numeracy and health and wellbeing 

2.2 Evidence of impact has been gathered through examination of authority data, 
evaluation of interventions, consultation with staff and recent self-evaluation and 
scrutiny processes.  



2.3  The intelligence gathered indicates that; 

 We are raising attainment and closing the poverty related attainment gap 

 There is continuing improved use of data across the system 

 There is evidence of improved performance across many of the national 
indicators (appendix 1)  

 A culture of professional collaboration is becoming embedded through a 
variety of mechanisms 

 A clear focus on excellent teaching and learning which encompasses 
relational skills and interventions is a cornerstone of North Lanarkshire’s 
approach and is leading to improved outcomes in literacy, numeracy and 
health and wellbeing   

 Career Long Professional Learning frameworks are leading to strengthened 
capacity in delivering effective pedagogies and evidence based 
interventions 

 Families and communities are benefitting from redesigned engagement with 
partners and 3rd sector providers 
 

2.4 NLC SAC Report for 2017/18 
Appendix 1 is a copy of North Lanarkshire Council’s SAC Report, submitted to 
Scottish Government at the end of September. The submission gives details 
and evidence on the success of the various interventions/ programmes of work 
as well as highlighting areas of improvement.  

 

 
3. Equality and Diversity 

Not applicable 

3.1 Fairer Scotland 
 The Scottish Attainment Challenge follows any relevant national policy relating 

to the Fairer Scotland agenda.  
   
3.2 Equality Impact Assessment 
 Not applicable 
 

 

 

4. Implications 

4.1 Financial Impact 
 Scottish Attainment Challenge is grant funded by Scottish Government after 

approval of plans submitted by the Service.  The costed plan for 2018/19 
amounts to £7,478,959 

   
4.2 HR/Policy/Legislative Impact 
 All recruitment for SAC follows Council policy and procedures and the team 

work in conjunction with HR.  
  
4.3 Environmental Impact 
 Not applicable 
  
4.4 Risk Impact 

The risk associated with the implementation of SAC is regularly reviewed in line  
with North Lanarkshire Council arrangements. 



    

 
5. Measures of success 

 
5.1 The overall measure of success of the Scottish Attainment Challenge will be a 

reduction in the poverty-related attainment gap in individual primary and 
secondary schools, across North Lanarkshire as a whole and at a national level. 

5.2 In addition, each individual component of the NLC Scottish Attainment 
Challenge programme has its own set of impact measures.   

 

 

 

Derek Brown 
Joint Interim Executive Director for Education and Families 
 

  



 

 
 

Scottish Attainment Challenge 

Challenge Authorities Programme 2018/19 
 

End Year Progress Report - September 
 
 

This document provides a guide to help local authorities report on their progress 
achieved through the Scottish Attainment Challenge.  

This is an end of year progress report and you are asked to focus on the last school year 
(2017/18) including any planning undertaken prior to the school year starting (timeframe 
June 2017  – June 2018).  

 

You should provide: 

 an update on overall progress towards raising attainment and closing the poverty 
related attainment gap in your authority 

 a more detailed progress update for each of the individual workstreams undertaken in 
your local authority  

 progress for both the primary and secondary programmes 

 

We are continuing to report on the primary and secondary programmes together, so 
progress towards both together should be provided.  

 

 

 

Please state your local authority and the name of the Project Lead. 

 
 

  

Local Authority North Lanarkshire Council 

Project Lead/Contact Derek Brown / Tim Sharpe 

Appendix 1 



End Year Progress Report 

 
Remember: this is an End Year progress report, the timeframe is June 2017 – June 
2018. 
 
This section is split in two. First, looking at overall progress and then exploring individual 
progress of each workstream.  
 
 

1. OVERALL PROGRESS AND REFLECTIONS TO DATE 
 

First, we would like you to think about the overall progress towards long term 
outcomes.  
 
As you are aware, the long term outcomes of the Attainment Scotland Fund are to: 

a. Improve literacy and numeracy attainment 
b. Improve health and wellbeing 
c. Close the attainment gap between pupils from the most and least deprived areas 

 

Number of schools supported by this funding? 

TOTAL: 143 
(35 Key to Success 
schools plus  
108 Universal offers) 

 
The following questions apply to these long term outcomes 
 

What specific long term outcomes has your local authority identified for the Attainment 
Scotland Fund?  

 
The approach taken in North Lanarkshire has been to focus on ensuring that there are long 
term positive economic outcomes for all young people in the area, based on improving their 
learning pathways towards attainment and including programmes which support their 
achievement. Improving positive destinations for school leavers in SIMD categories 1 and 2 
is a major aspect of this work.  
 
Key to this is improvements in the literacy and numeracy skills and knowledge of this group 
of young people, hence our focus on improving these outcomes year on year. The longer 
term aim of ensuring young people are more qualified and employable is ensured by our 
focus on the improvement of the numbers of young people achieving 1 Higher qualification 
on leaving school. There is evidence from research that employers highly rate skills such as 
planning, organisation and ability to relate. HWB interventions are focused on targeting 
young people who are vulnerable as a result of adversity. 
 
In recent times North Lanarkshire Council has developed its What’s the Story Performance 
Management system for schools, which  is a data integration system, focused on ensuring 
that school improvement discussions are focused, and contain a heavy emphasis on the 
closing the gap agenda. This should ensure that our systematic planning to make the work 
of the Continuous Improvement Service in support of SAC and PEF leads to sustained 
improvement and positive outcomes. 
 



Lastly, the Support Around the School approach is ensuring that more effective teamwork 
by services on behalf of the most vulnerable children, is effective. This focuses on improving 
the relationships of colleagues across agencies, capacity building and improvement of 
planning and interventions to support children and young people. 
 

 
 

What evidence are you collecting to measure these long-term outcomes in your authority? 
Please specify the type of evidence you are collecting 

 
 
There are well established processes in place to support school improvement, rooted in self-
evaluation by schools and clear evidence based planning by school leaders, supported by 
key centrally deployed officers.  
 
Initial interventions by officers support discussions around attainment – this is based on 
evidence of attainment, including CEM, SNSA, ACEL, MaLT, well-being surveys etc. Further 
to that, there are extensive conversations about improvement taken through the Self-
Improving Schools network, which includes specific conversations about improving 
attainment, with a focus on equity. Again this is evidenced through centrally produced 
materials on attainment, attendance, exclusion, etc (What’s the Story…). The School 
Improvement Planning processes require schools to factor in the national improvement 
framework priorities, consequently supporting the delivery of excellence and equity. This 
results in school based evidence being developed to support improvement – this evidence 
is the basis for VSE type processes. 
 
The work of central officers in scrutinising schools through processes such as VSE is 
evidenced in final written reports. The key dialogue about improvement at school level 
feeds into the work of the central officer team in enriching dialogue about how the 
Directorate as a whole plans to improve its work – both in terms of evolving the Directorate 
Vision statement (Know the Child, Follow the Child), the outcomes it plans to improve and 
the further development of systems and processes it uses to support improvement.   
 

 

What did this evidence show so far? 
Please highlight key findings only – both positive and negative. As part of the evaluation, we 
may request further details on your evidence for particularly interesting findings. If you did 
not collect evidence for these outcome(s) or results are not yet available, just leave blank.   

There is very positive and encouraging data across several measures supporting our 
approach in influencing both systems and pedagogical change within the 35 Keys to Success 
school and this is having a pronounced and positive effect. The most striking example of the 
success of this approach is evidenced in CEM data for General Maths and highlights that 
changes to both pedagogy and andragogy are making a difference and closing the poverty 
related attainment gap.  
 
There are also promising trends from the literacy layer schools to indicate that there has 
been a narrowing of the attainment gap in literacy as a result of targeted improvement 
work. 
 



 
 

Can you share any learning on what has worked well in your overall strategy to achieve 
impact?   

Through the implementation of SAC and PEF (as evidenced by the recent SAC inspection of 
North Lanarkshire Council by Education Scotland, June 2018) significant cultural change has 
been effected and yet more is envisaged. This cultural change has been supported by a 
number of system / technical changes. 
 
One example of this is the Self Improving Schools model which was recently awarded the 
GTCS Excellence in Professional Learning award. This work supports the empowerment 
agenda and is a powerful example of what can happen when head teachers are placed at 
the heart of the Directorate’s improvement processes and enabled to work collaboratively 
to support improvement. 
 
A move towards data informed targeted interventions is increasingly in evidence across 
North Lanarkshire systems. This means that there is a strong emphasis on knowing children 
as individuals and following their journeys forensically.   
Across the EYC service there has been a significantly improved focus on the analysis and 
evaluation of intelligence and data. The quality and quantity of data available to schools, 
including the monitoring and tracking database, have supported a clearer focus on the 
progress of individuals and groups of children, particularly those affected by inequalities. 
Schools now have accurate and meaningful data which is being used effectively to monitor 
and track the progress of learners. Education Scotland June 2018 
 
There is a significant commitment by the Education Youth and Communities (EYC) 
directorate to developing professional learning as documented in the recent Inspection 
findings. Programmes utilising a coaching and mentoring approach have been most 
effective. Again, this was evidenced in the recent SAC inspection by Education Scotland. 
 
Close collaboration between the Attainment Challenge team and the work of the Education 
Psychology Service alongside the research and data team are making a strong contribution to 
securing improvement and upskilling of staff across the authority.  
Education Scotland is confident that the educational psychology service is making a very strong 
contribution to closing the poverty-related attainment gap in North Lanarkshire, particularly in 
relation to research, data analysis and evidence-based practice. The strengthening synergy 
between the educational psychology service and the educational priorities of the local authority 
has led to a clear and shared vision for improvement in relation to Scottish Attainment Challenge 

and Pupil Equity Fund developments. Education Scotland June 2018 
 

 

 

Can you share any learning on what has worked less well or could be improved? Please 
include in here any risks envisaged for the future implementation of the programme 

In such an ambitious change programme some issues have emerged as EYC has moved from 
piloting to scaling up particular programmes. Most of the main aspects and various 
interventions we initiated have remained, albeit in an adapted form, as we have learned 
how best to progress particular pieces of work. The Authority identified Numeracy as an 
area for development and initially explored a small scale implementation of Cognitive 
Guided Instruction as a potential way forward. This approach was founded in research and 



there were several areas of improvement. However the labour intensive aspect coupled 
with associated costs for a wider rollout were prohibitive and we altered direction slightly 
with the introduction of Number Talks. Also underpinned by research this is a more 
sustainable model based on a pedagogical change.   
 
North Lanarkshire Council’s Education Youth and Communities Directorate has been 
creative in developing programmes and has encouraged schools to consider innovative 
practice, but it has also taken a pragmatic approach where required to implementing 
change. Not all schools are equally able to process change due to particular staffing issues 
that can affect them at particular times (changes of leadership, loss of key staff on 
temporary leave, etc).  
 
There have been some high cost interventions for immediate support for some young 
people, which although they have been worthwhile in the short term, we are constantly 
challenging ourselves to ensure that where possible, there is a legacy element at the 
foundation of our rationale. For example, whilst the provision of a 24-hour ‘wrap around’ 
support service for targeted young people and families living within an area of significant 
deprivation has been of undoubted value, the associated costs provide a real challenge in 
terms of sustaining this level of support. This has resulted in the council embarking upon a 
consideration of potential ways in which this support can be supplied in the future by a 
combination of locally based third sector organisations  
 
Most importantly, North Lanarkshire Council is learning important lessons about leading 
system change on the scale planned nationally and is considering the best ways to empower 
its systems based on recent and current learning. 
 

 

 
  



2. Progress in individual workstreams 
 
 
Please list below the individual workstreams your local authority is working towards: 
 

Workstreams: 
 
1. Literacy 
2. Numeracy 
3. HWB 
4. Leadership  
 

 

 
 
The following table to be repeated for each work stream 
 

1 Literacy 

Scope: Please state whether this workstream has been implemented in primary 
schools, secondary schools or both.  

 

Primary schools only 

Secondary schools only 

 Both, in primary and secondary schools 

 

Please note, when reporting on outcomes, activities and progress, refer clearly to 

whether this applied to the primary or secondary sector or both.  

Progress to date: What evidence are you collecting to evaluate progress and impact 

of how this workstream outcomes will be achieved. 

Remember: Your timeframe is from June 2017 to June 2018 

 

views or direct observations that have informed your evaluation of progress. 

 

 

Outcome (i.e. what the workstream is aiming 

to achieve) (Please be as specific as possible 

around the target group: does it involve all teachers, 

parents or pupils, or a particular sub-set?) 

Evidence Collected (e.g. focus group with 

parents, online survey etc)  

Over the past year or so the Authority has become more “data rich” and we have been 
using data and evidence to ensure a clear focus on attainment challenge priorities. As a 
result 35 Keys to Success schools were identified based on their SIMD profile and these 
schools were offered a more intensive support package.  
 

1. Narrowing of the gap in literacy between 
the lowest and highest achievers in P1 as 
identified by CEM baseline. (9 trial schools) 
An alternative start to P1 literacy currently 
still being developed with class teachers. 

CEM data 2017/18. 



2 All pupils within the 35 Keys to Success 
primary schools have been supported 
to reach their Speech and Language 
developmental milestones by 
equipping education staff and parents 
with the ability to provide appropriate 
interventions that improve Speech, 
Language and Communication skills. 

Pre and post intervention assessment data, 
teacher rating scales, staff confidence 
questionnaires, parent and pupil feedback. 

3 Improved Learning and Teaching 
(Literacy) P1-7. All teachers (including 
SMT) engaging in CLPL to narrow the 
attainment gap in literacy and raise 
standards for all. 

CEM data 2017/18,  
CLPL Evaluations,  
CLPL Surveys, YARC, CEM 

4 Timeous assessment and identification 
of pupils with literacy 
difficulties/Selection of appropriate 
interventions (Literacy Coaches in 124 
Primary/ASN Schools). 

This information is still at school level and in 
early stages of collation. Plans in place to 
progress this for 2018-19. 

5 Improved analysis of transition data 
from Primary to Secondary (Literacy).  
23 Secondary School DHTs/PTs. 

Pro-formas with info on pupils undertaking 
specific interventions  

6 Secondary RWI Fresh Start to improve 
reading ages of identified secondary 
pupils. 

YARC, Focus Groups, Questionnaires (teacher, 
parent and pupil) 

 
 

What does this evidence show on the extent to which the above outcomes have been 

achieved to date? Please highlight key findings only – both positive and negative. As part of the 

evaluation, we may request further details on your evidence for particularly interesting findings. If you 

did not collect evidence for these outcome(s) or results are not yet available, just put ‘N/A’.   

Remember: Your timeframe is from June 2017 to June 2018 

 

1. Narrowing of the attainment gap - Pupils in the trial who were scoring below average at 
baseline (CEM) made a significant increase in their reading and phonics scores following the 
intervention.  (See NL Active Literacy Refresh Evaluation 2017-18) 
However, overall scores for the P1 pupils in these 9 schools were slightly lower than their 

comparator schools. This suggest that although the intervention has been successful for the 

targeted pupils, there are still implementation issues to be resolved before wider roll-out is 

considered. 

 

2. Speech & Language - Pupils identified to take part in all 4 SLT interventions showed an 
improvement in Speech, Language and Communication skills at post assessment. In 
Languageland intervention education staff reported significant improvements across all areas of 
Speech, Language and Communication with 20% increase seen across areas of pupil 
concentration, expressive language and speech sound production.  
 

For Colourful Semantics intervention pupil comprehension of questions was measured pre and 

post assessment using Blank’s levels of questioning, which helps to support a child’s 

understanding of abstract language and verbal reasoning. Improvements were made across all 



levels of questioning with the greatest increase seen in early level questioning with 48% pupil 

improvement.  

 

Within the Sunnybank intervention pupils showed improvements in identifying sounds from a 

written grapheme, use of sounds in isolation and within words for all consonant phonemes 

assessed, with 22.5% pupil increase.  

Following a Lego Therapy session 98% of education staff reported feeling ‘very confident’ in 

using Lego Therapy within their class to develop social communication skills. 

 

3. Improved Learning and Teaching 
 

Confidence of teaching staff in using and responding to literacy data improved. This was 

evidenced by an increase from 47% to 62%% of teachers rating themselves as ‘fully aware’.   

82% of teachers reported an improved understanding of how to assess pupil progress in literacy.  

73% reported that their classroom organisation and management had improved.  

86% reported improvement in their direct teaching.  

 

Universal HTs (who had staff on CLPL) reported:  

 having observed improvements in assessing pupil progress (83%),  

 improved classroom organisation and management (80%), and  

 increased teacher confidence (90%).  
 

Keys to Success HTs who participated in CLPL for the purpose of improved monitoring of 

Learning and Teaching reported that CLPL had; 

 increased their awareness of the importance of using and responding to data (86%),  

 improved their understanding of the key elements of practice that should be visible in 
high-quality literacy lessons (86%),  

 helped put them in a position to share their own learning with staff via pupil progress 
meetings (86%),  

 better equipped them to provide staff with targeted feedback (83%),  

 played a key role in helping them narrow the poverty-related attainment gap (83%). 
 

 

Assessments 

P1 

The 35 Keys to Success Schools had an increase of 1.04% in end of year reading scores for P1 

(CEM – PIPS), halting a steady decline in progress over the previous 3 years.  

The attainment gap between SIMD1-2 and SIMD 3-10 has narrowed across all areas for reading 

(CEM – PIPS), with the most significant change shown in the Keys to Success Schools. 

 

P3 

The 35 Keys to Success Schools saw a significant change in the ‘gap’ between SIMD cohorts, with 

a narrowing of the gap from 5.35% to 3.55% from 2017 to 2018. This is a 34% positive shift. 

 

Longitudinal CEM data shows that the average reading Standard Age Score for 2017/18 P3 pupils 

has improved from their P1 scores of 99.53 in 2015/16 to 101.89 in 2017/18 universally and 

from 96.5 to 99.1 for the Keys to Success Schools. 

 



P5 

The P5 cohort saw increases in attainment for all schools as well as for the 35 Keys to Success 

schools and the non-focus schools. 

 

 

P7 

Similarly, the P7 cohort saw a notable increase in attainment for the Keys to Success schools as 

well as a reduction in the SIMD gap for non-focus schools from 5.68% to 5.1% 

 

4. N/A 
 

5. Over 600 pupils identified from CEM, NGRT and TPJ as struggling with reading. Following YARC 
(York Assessment of Reading Comprehension), half of this group were identified as having gaps 
in their phonic knowledge and therefore recommended for the Read, Write, Inc. Fresh Start 
intervention.  
 

6. YARC reassessment for pupils on the RWI Fresh Start intervention indicates significant 
improvement for the first 100 pupils, of the above cohort, to have completed the intervention. 
Some pupils are still on it and therefore these results have yet to come in.  
In 2017/18, these primarily S1 pupils had a mean improvement in all areas of reading: 17.08 

months for reading rate, 25.06 months for reading accuracy and 26.09 months for reading 

comprehension.  

 
 

Can you share any learning on what has worked particularly well? 

 

 

 
1. P1 refresh has been successful for the target pupils  
2. S1 RWI Fresh Start intervention has made a significant difference to the reading abilities of the 

pupils involved. 
3. Collection of YARC data (or similar) for children on a literacy intervention is effective in 

measuring impact of individual improvements versus mean scores for entire cohorts which could 
dip or spike depending on the performances of large groups of pupils. 

4. The 4 Speech, Language and Communication interventions have proven effective in supporting 
children to reach their developmental milestones and better access the curriculum. The 35 Keys 
to Success schools are now independently running these interventions without SLT support. 

 
 
Can you share any learning on what has worked less well or could be improved? 

Please include in here any risks to this specific workstream going forward.  

 
 
Early Level Refresh - As discussed in point 1 above, overall scores for the P1 pupils in the 
9 pilot schools were slightly lower than their comparator schools. This suggests that although 
the intervention has been successful for the targeted pupils, there are still implementation 
issues to be resolved before wider roll-out is considered. As a result there will be increased 
targeted support to the pilot group from the literacy team. 
  
Read, Write, Inc. Fresh Start Intervention - some schools failed to get this intervention up 
and running due to various internal issues. Furthermore, provision for those pupils struggling 



with comprehension was not rolled out with the same degree of priority. In the coming year 
there will be greater awareness raising and staff training to highlight the positive impact this 
intervention has had. 
 

 
  



 

2 Numeracy 

Scope: Please state whether this workstream has been implemented in primary 
schools, secondary schools or both.  

 

      Primary schools only 

      Secondary schools only 

 Both, in primary and secondary schools 

 

Please note, when reporting on outcomes, activities and progress, refer clearly to 

whether this applied to the primary or secondary sector or both.  

Progress to date: What evidence are you collecting to evaluate progress and impact 

of how this workstream outcomes will be achieved. 

Remember: Your timeframe is from June 2017 to June 2018 

 

views or direct observations that have informed your evaluation of progress. 

 

 

Outcome (i.e. what the workstream is aiming 

to achieve) (Please be as specific as possible 

around the target group: does it involve all teachers, 

parents or pupils, or a particular sub-set?) 

Evidence Collected (e.g. focus group with 

parents, online survey etc)  

1. Closing the poverty related attainment gap 
in all schools, with a particular focus on 35 
identified Keys to Success schools 
 

CEM data 2017/18. 
Teacher Professional Judgement 
Record of 1:1 meetings with HTs from 35 
schools 

2. Raising attainment in all schools, with a 
particular focus on 35 identified Keys to 
Success schools 

CEM data 2017/18. 
Teacher Professional Judgement 
Record of 1:1 meetings with HTs from 35 
schools 

3. Improved pedagogy in numeracy in the 
BGE. Teachers and SMT engaging in CLPL to 
narrow the attainment gap in numeracy 
and raise attainment. Work is ongoing. 
 

CLPL Evaluations,  CEM data 2017/18 
Number Talks One-year Follow up Evaluation, 
HMIe Reports 
CGI Report 

4. Use assessments to screen, monitoring and 
track pupil progress, as well as for 
individual diagnostic profiling and 
thereafter select targeted research based 
interventions to support pupils, particular 
focus on those in SIMD 1 & 2.  
 

ROC interim report 
Schools Collaborative Action Research reports 
 

 

 

 



What does this evidence show on the extent to which the above outcomes have been 

achieved to date? Please highlight key findings only – both positive and negative. As part of the 

evaluation, we may request further details on your evidence for particularly interesting findings. If you 

did not collect evidence for these outcome(s) or results are not yet available, just put ‘N/A’.   

Remember: Your timeframe is from June 2017 to June 2018 

 

1. Closing the poverty related attainment gap  
 

Maths P1 -the attainment gap between SIMD group 1-2 and group 3-10 has narrowed 

for all schools by 0.46% as has the gap for the 35 Key to Success schools who saw an 

overall drop in the gap of 1.69% - a shift of 35% compared to the previous year.  

The attainment gap for the 35 Key to Success schools has shown significant 

improvements with a narrowing of the gap of 1.7%.  

P3, 5 & 7-The attainment gap saw significant changes across a number of areas for 

General Maths.   

In particular however there was a striking example and a very positive message 

highlighting the success of supported pedagogical change where there was a narrowing 

of the gap between the 35 Key to Success schools and their non-focus counterparts in all 

reported stages.  

In secondary schools there was a narrowing of the gap (SIMD 1-2 v SIMD 3-10) in S2 

maths  in 2017/18 compared to session 2016/17. There were notable reductions in the 

attainment gap for both the SIMD1-2 v SIMD 9-10 and SIMD 1-2 v SIMD 3-4 

comparisons. There was an 8% variance in the former and 4% in the latter. 

Mental Arithmetic - P3, 5 & 7– there are reductions in the attainment gap across almost all 

areas. Most significantly the 35 Key to Success schools have seen the gap close considerably 

across all 3 year groups, particularly for P5 where there was a 52% change from the previous 

year with the figure dropping from 4.11% to 1.99%.  

Collectively there has been a narrowing of the gap for all primary schools in this area.  

 

2. Raising attainment  
 

Maths P1- the 35 Key to Success schools saw an increase of 0.67% for 2016/17 to 2017/18 while 

the non-focus schools saw a decrease of 1.42%.  

P3 showed a marginal decreases in attainment of 0.19% apart from the SIMD 1-2 pupils. 

P5 and P7- there were increases for all cohorts for end of year attainment. 

 

Secondary schools (S2) Attainment in maths improved in session 2017/18 compared to 2016/17. 

Mental Arithmetic P3- The end of year attainment figures rose slightly for pupils in SIMD 1-2 but 

dropped for others.   

P5 and 7 saw increases for all pupils in SIMD 1-2, the 35 Keys to Success schools and non-focus 

schools. 

 

3. Improved pedagogy in numeracy in the BGE 



Mental agility using Number Talks continues to impact positively on attainment and on pupil 

enjoyment and confidence. A Number Talks One-year Follow up Evaluation shows that there 

continues to be a positive impact of Number Talks on primary school pupils’ maths and 

numeracy attainment.  

After the implementation of Number Talks within ten establishments, Primary 2 pupils achieved 

higher on average standardised score in February 2018 than in October 2016. Furthermore, for 

Primary 5 pupils standardised score increased by one point between the two time scales. 

Primary 6 pupils standardised scores significantly increased from October 2016 to February 2018 

following a year of Number Talks implementation.  

 

Standardised scores for males currently in Primary 5-7 increased significantly between October 

2016 and February 2018. Mean standardised score increased by four points within the two time 

scales. Within ability, both the ‘more able’ and ‘less able’ groups mean standardised score 

increased from October 2016 and February 2018 by at least two points. 

 

Primary 5 and 7 pupils standardised scores decreased slightly between the time of post-test in 

May 2017 and follow-up in February 2018. Mean standardised scores decreased by around 2 

points between these two time scales. This suggests that there is a need to provide ongoing 

support to maintain the level of performance which was achieved between pre and post–test, 

particularly for pupils living in the most deprived areas. Training has recently started in 

secondary schools.  

 

4. Using Assessments and improve knowledge and use of research based interventions 

Maths Recovery Training - Overall, 95% of practitioners rated the training a ‘1 – excellent’ with 

regards to its relevance to their ongoing CPD 

Encouragingly, 63% of practitioners emphasised that the variety of teaching styles within the 

resources were extremely helpful, with many highlighting that they felt more equipped to link 

the teaching strategies to the different developmental stages. 

A total of 68% stated that the variety of assessment tools and strategies which Maths Recovery 

provided were extremely helpful in assessing where children were in their knowledge of maths 

and ultimately, allowed them to become more confident in assessing children. 

 
 

Can you share any learning on what has worked particularly well? 

 

 

Mental agility training using Number Talks has had a positive impact on attainment and on 
closing the poverty related attainment gap. 75% of primary schools state that it has become 
more embedded in the past year.  
 
Use of MaLT assessments to screen, monitor and track pupil progress, as well as for 
individual diagnostic profiling has progressed well. Robert Owen Centre Collaborative Action 
Research report from a small number of schools  demonstrates how MaLT has been used to 
identify pupils who then received support using appropriate research based interventions.  
 
 

Can you share any learning on what has worked less well or could be improved? 

Please include in here any risks to this specific workstream going forward.  

 
CEM data for P1 maths shows the 35 keys to Success schools have shown improvement 
but this has not been maintained across non-focus schools.  Teacher questionnaires showed 



inconsistencies in approaches with many schools being resource driven.  Training in SEAL 
was implemented with Keys to Success schools with very positive feedback.  This 
pedagogical approach to numeracy will be available to all schools in the new session. 
 
Analysing authority based HMIe reports and VSEs has shown the need for a more consistent 

approach to numeracy across schools to raise attainment and close the poverty related attainment 

gap. Training has begun on Stages of Early Arithmetical Learning (SEAL). This is a distinctive approach 

that clearly links research to classroom pedagogy.  We will be analysing data from this approach 

2018/19. 

 
We recognise the need for greater consistency of approach and increased dialogue between 
primary and secondary stages coupled with a need to re-establish effective communication 
with maths departments across 23 secondary schools. The principal teachers identified next 
steps relating to assessment and effective transitions building upon the good practice in the 
primary sector. To support this a working party was established with primary and secondary 
colleagues. This will be taken forward on the coming year. 
 
The variances in data between focus and non-focus schools as highlighted in Section 1 
above has further highlighted the need for a common understanding and shared 
methodology so that benefits are shared by all schools and the strengthening of the 
Numeracy team coupled with the introduction of a Numeracy base should have a positive 
effect for session 18-19.  
 
 

 
 
 
 
 
 

3A Health and Wellbeing 

Scope: Please state whether this workstream has been implemented in primary 
schools, secondary schools or both.  

 

Primary schools only 

Secondary schools only 

 Both, in primary and secondary schools 

 

 

Please note, when reporting on outcomes, activities and progress, refer clearly to 

whether this applied to the primary or secondary sector or both.  

Progress to date: What evidence are you collecting to evaluate progress and impact 

of how this workstream outcomes will be achieved. 

Remember: Your timeframe is from June 2017 to June 2018 

 

views or direct observations that have informed your evaluation of progress. 

 

 



Throughout session 2017-18 the Scottish Attainment Challenge in North Lanarkshire has 
continued to implement its evidence informed approach to Health and Wellbeing providing a 
suite of offers designed to develop and embed an ethos and culture of nurture as the 
foundation of the promotion of emotional wellbeing. Specific targeted and specialist 
approaches aimed at promoting equity for those most vulnerable build on this foundation in 
line with staged intervention and GIRFEC planning processes. Central to this strand of work 
is an emphasis on self-evaluation as part of an improving schools agenda. 
 
 Evidence of impact has been gathered using a range of methodologies including 
examination of authority data, consultation with staff and families, evaluation of interventions 
and self - evaluation and scrutiny processes.   
 
The framework for health and wellbeing applies to both primary and secondary schools, with 
differences in respect of stage of implementation and some specific interventions. 
 
 

Outcome (i.e. what the workstream is aiming 

to achieve) (Please be as specific as possible 

around the target group: does it involve all teachers, 

parents or pupils, or a particular sub-set?) 

Evidence Collected (e.g. focus group with 

parents, online survey etc.)  

 PRIMARY SECTOR 
 
1. A culture and ethos of nurture across all 
schools will be embedded through the 
identification of specific targets through self-
evaluation and the offer of bespoke Career 
Long Professional Learning (CLPL) 
opportunities. 
 
 
 
 
 
 
 A universal offer of Solihull Whole School 
Training will support staff to understand the 
importance of the impact of relationships on 
behaviour and increase staff confidence and 
skill in attuned, reciprocal relating. 
 

 
 
Evaluation of the Nurturing Schools Self-
evaluation Framework. 
Staff questionnaires completed pre and post 
training, focus groups.  
 
 
Video Enhanced Reflective Practice(VERP) 
evaluation 
Coding of film footage of interaction between 
teachers and pupils 
 
 
Evaluation of Solihull Training 
 
Evaluations collated pre and post training 
 
 

2. Increased staff awareness of the impact of 
Adverse Childhood Experiences. 
Improvements in planning for children and 
young people who have experienced adversity. 
 
 
 
 
 
Increase in teacher /pupil attuned interaction  

Solihull Training evaluation 
 
 
Evaluation of the Resilience Toolkit   e.g. 
Multidimensional Student Life Satisfaction 
Scale, Huebner, 1995, teacher interviews, 
analysis of planning, attainment data 
 
VERP evaluation e.g. short, medium and long 
term impact measure based teacher reflection, 
evaluation of film footage 



3. Improved family engagement in learning Evaluation of work of Community Learning and 
Development including case study data.  

4. Evidence informed targeted interventions 
offered to children and young people  

Seasons for Growth evaluation  
Case studies 
Physical Active Health evaluation 
Evaluation of Resilience Planning Toolkit 
HMIE report 

5. Specialist interventions delivered to children, 
young people and families depending on need. 

Video Interaction Guidance (VIG) Evaluation 
Evaluation of CAMHS Attainment Challenge 
work 
Telephone Consultation Pilot evaluation 
Headteacher survey 
Evaluation of Low Intensity Anxiety 
Management training 
EMDR evaluation 
Case studies 
 

 

What does this evidence show on the extent to which the above outcomes have been 

achieved to date? Please highlight key findings only – both positive and negative. As part of the 

evaluation, we may request further details on your evidence for particularly interesting findings. If you 

did not collect evidence for these outcome(s) or results are not yet available, just put ‘N/A’.   

Remember: Your timeframe is from June 2017 to June 2018 

 
1. Culture and ethos of nurture as cornerstone of health and wellbeing 
 
Ongoing analysis of data on the Nurturing Schools Self-evaluation Framework indicates a 
significant increase in staff confidence and knowledge of nurture following training (new 
cohort). Headteachers report that the Framework supports the identification of improvement 
targets and staff training needs. Schools are more confident in delivering and evaluating 
flexible approaches to differing health and wellbeing needs. (Education Scotland NLC 
Inspection Report July 2018). 
The universal offer of the Solihull approach Whole School training continues to demonstrate 
impact on staff understanding and knowledge of children’s behaviour and communication 
which has translated into changes in practice. Staff report more attuned interactions with 
children and young people and greater capacity to support children to regulate their 
behaviour leading to enhanced ability to access learning.  
 
Video Enhance Reflective Practice (VERP) is a form of practitioner enquiry. In session 2017-
18 this staff development programme was used primarily to support literacy teaching, 
through supporting professional skill in attuned interaction. Specific changes include 
increased child led discussions and learning experiences, creating a more nurturing 
environment and increased waiting – giving children more time to think and answer. Impact 
on literacy, numeracy and health and wellbeing has been demonstrated. Children 
experience higher levels of confidence and increased participation and engagement in their 
learning.  
 
 
2. Children and young people who have experienced adversity  
 
Awareness of the impact of Adverse Childhood Experience (ACEs) has been highlighted 
through a number of sources and in particular though the distribution and discussion of the 
film ‘Resilience: the Biology of Stress and the Science of Hope’. 



 
Evaluation of the Solihull Whole School approach indicates that there has been impact on 
staff skill in supporting children and young people who have experienced adversity.  
Linked to this has been the further implementation of the Resilience Planning Toolkit which 
has been specifically developed to promote the resilience of those children and young 
people who have experienced childhood adversity. This tool supports the GIRFEC planning 
pathway by linking resilience factors to the wellbeing indicators and provides a robust 
evidence base for intervention. Staff knowledge and understanding of factors which promote 
resilience provide a basis for adopting a strengths based positive approach to supporting 
vulnerable children and young people. The evaluation reveals that use of this tool has led to 
more effective planning for vulnerable children. 
 
A small subset of schools received VERP training along with Resilience Toolkit training. 
CEM scores for primary 1 pupils showed an increase when compared to control schools. In 
primaries 3, 5 and 7 developed ability scores (the ability to learn, think quickly and solve 
novel problems) demonstrated a higher mean score following Resilience Toolkit intervention 
in comparison to control schools. 
 
Evaluation indicates increased knowledge and understanding together with enhanced 
capacity to assess health and wellbeing needs and implement appropriate approaches and 
interventions.  
 
 
3. Family engagement in learning 
 
Evaluation of CL&D work with families and case study data has demonstrated a pattern of 
increased attunement between parent and child, and parent with school and partner agency 
staff, which resulted in increased engagement in their child’s learning. Parents have 
benefitted from being upskilled in maximising family learning at home. 
Parental outcomes of Parental Engagement, Literacy, Numeracy and Health and Wellbeing 
recorded through the CL&D management information system have increased. Improved 
behaviour and less distressed behaviour was reported and contributed to better interaction.  
 
 
4. Targeted Interventions: 
 
Seasons for Growth (SFG) 
SFG is a well-established intervention within North Lanarkshire and has been extensively 
evaluated. Case study data in session 2017- 18 demonstrates continuing impact for children 
and young people experiencing loss and grief. Improvements in family relationships and 
communication and increased participation in learning were evidenced. Continuing benefits 
and the longer term use of strategies has also been demonstrated, together with enduring 
supportive peer relationships as a result of the programme. 
 
Physical Active Health 
Learners were identified through the use of the Institute of Neuro-Physiological Psychology 
(INPP) screening protocols. Pre and post-test evaluation was undertaken and demonstrated 
significant reductions in neuro physiological dysfunction for identified children. Poverty 
related levels of dysfunction saw positive impact with complete closure of the gap 
demonstrated in all but one subscale. 
Children experience greater ability to concentrate and focus as a result of the intervention. 
 
Resilience Planning 
See above. 
 



 
5. Specialist intervention 
 
Video Interaction Guidance (VIG) 
VIG is an evidence informed strengths based therapeutic approach to improving 
relationships within families through the promotion of attuned, sensitive interaction.   
Feedback on the impact of VIG is gathered through interviews with families completed in 
collaboration with the VIG Guider at the end or at the point of a naturally occurring break in 
the intervention. Analysis of film footage also documents the changes in adult chid 
relationships. 
 
Use with families living in SIMD 1, 2 and 3 
 
Evaluation forms from families who have engaged with the intervention have been collated 

and analysed. From the current data set 42% of these families live in SIMD 1 and 2, and an 

additional 19% live in SIMD 3. 

 

Following the intervention 99% of parents/carers reported that their communication with their 
child or children had improved directly as a result of VIG. 96% also reported improved 
relationships.  80% of parents felt that VIG helped them to better understand their child’s 
needs.   The majority of these parents went on to explain that changes they made to their own 
behaviour, associated with this increased understanding, significantly improved the quality of 
their relationship with their child and ultimately reduced behaviours which were of concern to 
them.  In fact, 98% of clients reported that VIG has been successful in helping them to achieve 
their desired outcomes for themselves and their child, whether these outcomes related to 
communication, parental confidence or specific behavioural issues.  
 

Case study data highlights the way in which specific changes clients make to their interactions 
bring about individualised positive outcomes for children. For example, VIG helped one parent 
to reframe her perception of her son’s behaviour, to become more confident in her skills and 
relaxed in her approach and to make fine adjustments to her communication allowing her to 
become more attuned in her interactions with her son. Consequently the boy became more 
able to follow instructions from adults and exhibited increased levels of cooperation and 
communication at home and in nursery, leading his family and professionals to feel confident 
that he would make a positive transition to primary school.   
 
CAMHS Attainment Challenge 
A pre Request for Assistance telephone consultation service was offered to Keys to Success 
schools in lieu of direct clinician linking as a result of early difficulties in recruitment. This 
proved to be a valuable approach and led to greater understanding of the role of CAMHS 
together with improved appropriate access to services for children and families requiring 
specialist support. 
Following the appointment of clinical practitioners each Keys to Success school was provided 
with a link clinician. 
Some work on Low Intensity Anxiety Management (LIAM) has been undertaken for identified 
children and this has had a positive impact on children’s perceived ability to manage their 
anxiety and use the strategies explored in the workshop. 
 
 

Can you share any learning on what has worked particularly well? 

 

 

Having a clear integrated approach to Health and Wellbeing based on evidence. 
 



The integration of relational approaches into all key strands of Attainment Challenge work 
e.g. impact of VERP combined with literacy, numeracy and health and wellbeing approaches 
provides a coherence across all Workstream. 
 
Resilience toolkit and VERP combination- early signs of HWB interventions translating into 
improved attainment.   
 
 
 

Can you share any learning on what has worked less well or could be improved? 

Please include in here any risks to this specific workstream going forward.  

 
 
Recruitment issues a barrier to progress in some areas- particularly partners e.g. CAMHS 
 
There is scope to improve the targeting of support to schools linked to their improvement 
plans coupled with potentially earlier discussions prior to the improvement planning cycle. 
 
 
 

3 B Health and Wellbeing - Secondary 

Scope: Please state whether this workstream has been implemented in primary 
schools, secondary schools or both.  

 

Primary schools only 

Secondary schools only 

 Both, in primary and secondary schools 

 

 

Please note, when reporting on outcomes, activities and progress, refer clearly to 

whether this applied to the primary or secondary sector or both.  

Progress to date: What evidence are you collecting to evaluate progress and impact 

of how this workstream outcomes will be achieved. 

Remember: Your timeframe is from June 2017 to June 2018 

 

views or direct observations that have informed your evaluation of progress. 

 

 

Outcome (i.e. what the workstream is aiming 

to achieve) (Please be as specific as possible 

around the target group: does it involve all teachers, 

parents or pupils, or a particular sub-set?) 

Evidence Collected (e.g. focus group with 

parents, online survey etc)  

Secondary sector 
 
1. Develop a culture and ethos of nurture 
within secondary schools as the foundation for 
meeting the wellbeing needs of young people, 
aligned to the model developed and evaluated 
in the primary sector by: 
 

 
 
HMIE report 
 
 
 
 
 



 Engaging all secondary schools and 
partner agency staff in the Solihull 
Whole School training  

 

 Enhancing teacher /pupil attuned 
interaction 

 Developing a Growth Mindset ethos 
within secondary schools to enhance 
resilience of pupils 

 Increasing staff awareness of the 
impact of Adverse Childhood 
Experiences 

Solihull WST evaluation 
 
 
 
VERP evaluation  (as documented in earlier 
section) 
 
Staff evaluations 

2. Offer evidence informed targeted 
interventions to children and young people 

Attainment Mentors Programme evaluation 
 
Tree of Knowledge residential experience pupil 
evaluation feedback 

3. Enhance support to vulnerable young people 
and families through the offer of an external 
wrap around service 

Includem evaluation 
 

4. Building stronger communities by further 
developing a partnership approach to family-
centred support for vulnerable children and 
families  

Tapestry evaluations 

  
 

What does this evidence show on the extent to which the above outcomes have been 

achieved to date? Please highlight key findings only – both positive and negative. As part of the 

evaluation, we may request further details on your evidence for particularly interesting findings. If you 

did not collect evidence for these outcome(s) or results are not yet available, just put ‘N/A’.   

Remember: Your timeframe is from June 2017 to June 2018 

 
1. Culture and ethos of nurture as cornerstone of health and wellbeing 
 
21 of 23 secondary schools had engaged in the Solihull Whole School training by June 
2018. Evaluation of training was positive with staff reporting shifts in thinking about young 
people’s behaviour and ways to respond and an awareness of the impact of ACEs. This was 
reinforced by the distribution and focused discussion of the film ‘Resilience: The Biology of 
Stress and The Science of Hope’. A DVD copy of the film has been supplied to all secondary 
schools for use with staff within their school and across their cluster of associated primary 
schools. In addition, over 200 delegates viewed the film at our Health & Wellbeing Hub at St 
Andrew’s High School, Coatbridge as part of our authority-wide Leadership Festival. 
Feedback from schools and festival delegates has been very positive. 
 
HMIE Report 

The evaluation of interventions related to children’s health and wellbeing has shown a 

positive impact on the children and families, who were supported through a range of 

programmes, for example PE Plus. Staff spoke positively about the use of frameworks to 

ensure that health and wellbeing is at the core of school improvement and staff 

development. This has allowed schools to become more confident in delivering and 

evaluating flexible approaches to differing needs. An evaluation led by the educational 

psychology service, gathered a range of evidence on staff and children which demonstrates 



the positive impact of this approach. This includes data linking health and wellbeing 

interventions to improved attainment outcomes for children in SIMD 1-2. 

Children, young people and parents who spoke with inspectors described improvement to 

their learning as a result of schools making changes to their practices…... Young people 

spoke about having a better understanding of how to improve their mental health and how to 

be more resilient when things go wrong. 

 
 
VERP: The implementation of VERP training in some secondary schools is supporting 
professional skill in attuned interaction. Specific changes include increased child led 
discussions and learning experiences, creating a more nurturing environment and increased 
waiting – giving children more time to think and answer. Impact on literacy, numeracy and 
health and wellbeing has been demonstrated.  
 
Following an introductory meeting, eight secondary schools intimated their readiness to be 

involved in the first phase of developing Growth Mindset in their schools. Following planning 

meetings to discuss moving forward with Dr. John Paul Fitzpatrick (from teachmindset), 

identified staff within each of the eight schools were enrolled in an online programme of 

training to raise awareness, develop a deeper understanding of mindset and be in a position 

to effectively take these approaches forward across their schools. 

 

 
2. Targeted interventions 
 
Attainment Mentors 
The programme was developed to provide a mentoring service in secondary schools to 
young people requiring additional support for their learning and health and wellbeing. There 
has been an increase in the number of young people being supported by the programme 
with 351 pupils across the 23 secondary schools being engaged in the intervention. 
Evaluation demonstrates that pupils made positive progress overall in meeting the targets 
set. These included academic, career oriented, social/peer relationships, behaviour, 
organisation and self-esteem/emotional. 
 
The importance of establishing a strong supportive relationship to foster change was 
confirmed by pupil feedback. Feedback from teaching staff and parents was also positive 
and reflected increases in the confidence, motivation, engagement and progress of pupils. 
In particular, pupils reported good relationships with their mentors and highlighted several 
promising outcomes including improved attendance, focus, confidence and quality of school 
work. Overall, parents and pupil support teachers were also positive about the programme 
and the support it offered their children and pupils.  
 
 
Tree of Knowledge 
In March 2018, 70 targeted pupils from across our secondary schools attended a residential 
retreat experience led by staff from the Tree of Knowledge motivational organisation. The 
pupils participated in a range of outdoor activities to develop further their self-esteem, 
teamwork and leadership skills, motivation and aspirational values. In addition, the pupils 
undertook work to develop further literacy and numeracy skills.  
To measure the impact of the programme, surveys were conducted before and after the 
residential experience with all the students who took part. Feedback from the use of the 
Warwick & Edinburgh Mental Wellbeing Scale (WEMWBS) questionnaires in relation to 



pupils’ assessment of their wellbeing indicates an overall improvement from pre-camp to 
post-camp experience. Evaluations also indicated that pupils felt better equipped to face 
their curricular challenges as a result of their participation in the programme. 
 
 
3. Specialist Interventions 
 
Includem 
Includem provides one to one personalised, community based support to young people and 
families facing challenging circumstances impacting on their ability to engage with education. 
Includem has focused on working within one locality which is an area of high deprivation and 
in which community resources are depleted. Support packages are tailored to the individual 
needs of young people and their families and involve a high level of face to face contact, 
often out with school and normal working hours. A helpline was also made available to allow 
for speedy and flexible response to urgent need. 81% of families used this service during the 
course of the session. 
Evaluation of the intervention including case study reports indicate that young people have 
shown significant improvements both inside and out of school. Family relationships, 
engagement with education and peer relationships were found to have improved as a result 
of the support offered. 
 
Young people who were referred due to welfare concerns received appropriate family and 
one-to-one support to develop more positive family relationships and routines to better 
engage with education. Those who were referred due to social isolation are now engaging 
with their peers through positive social activities out with school, improving their ability to 
develop positive relationships at school. Pupils who refused school or were identified as 
displaying disruptive behaviour were engaging well and attending school regularly at the 
point of moving on from engagement with Includem. 
 
Regular discussions with senior leadership and pastoral support staff from the two schools 
involved also highlighted the benefits to the young people and families who were being 
supported by Includem. 
 
 
4. Building Stronger Communities 
 
As part of our aim to build stronger communities within specific parts of the Motherwell area, 
the Tapestry Partnership have been delivering a professional development programme of 
support sessions to staff from Education, North Lanarkshire Partnership colleagues and 
representatives from ‘third sector’ organisations. The participants are subdivided into two 
separate strands - reflecting their differing roles in supporting young people and families – a 
‘Strategic’ group and an ‘Operational’ group. The feedback from participants has been very 
positive.  
 
In conjunction with the Tapestry-led professional development support programme, a 
number of the participants – within both the ‘Operational’ and ‘Strategic’ strands – are now 
working directly with the families of eight school pupils at both primary and secondary level 
in order to identify parental perspectives around the multi-agency support which they engage 
with. It is intended that the information arising will enable agencies to work more effectively 
in partnership towards supporting families and ultimately building stronger communities. 
 
 

Can you share any learning on what has worked particularly well? 

 

 



 
The implementation of the Solihull Whole School training has been very well received by 
secondary school staff, many of whom have reported a significant shift in their thinking about 
the needs of young people and their ways of responding and relating. 
The Attainment Mentor programme demonstrates positive outcomes. The programme is 
reviewed and revised in light of learning. 
 

Can you share any learning on what has worked less well or could be improved? 

Please include in here any risks to this specific workstream going forward.  

 
 
The engagement of partners in Solihull school training has been a challenge. Learning from 
previous cohorts of training indicates that a multi-agency approach is beneficial and it was 
considered that this would be an effective model for secondary school training as secondary 
schools have an established multi agency forum for planning for additional needs (Health 
and Wellbeing Resource Team - HART). However so far there has been little take up of the 
offer to include partners along with school staff in training. 
 
The roll-out of the first phase of developing Growth Mindset in eight secondary schools has 
highlighted that responsible staff within some schools did not have the position within their 
school, or the capacity, to effect the change required to implement a whole school initiative 
such as Growth Mindset. 
 
In relation to the Attainment Mentor programme, some parents suggested that they would 
like to receive more frequent updates from the Attainment Mentors throughout the year and 
some pupil support teachers suggested that additional Attainment Mentor time allocation 
would be desirable. 
 
 

 
 
  



4 
Leadership:   Self Improving Schools (SIS) Initiative 
                        Video Enhanced Reflective Practice (VERP) 

Scope: Please state whether this workstream has been implemented in primary 
schools, secondary schools or both.  

 

 Primary schools only (SIS) 
 
Secondary schools only 

 

 Both in primary and secondary schools (VERP) 

 

Please note, when reporting on outcomes, activities and progress, refer clearly to 

whether this applied to the primary or secondary sector or both.  

Progress to date: What evidence are you collecting to evaluate progress and impact 

of how this workstream outcomes will be achieved. 

Remember: Your timeframe is from June 2017 to June 2018 

 

views or direct observations that have informed your evaluation of progress. 

 

 

Outcome (i.e. what the workstream is aiming 

to achieve) (Please be as specific as possible around 

the target group: does it involve all teachers, parents 

or pupils, or a particular sub-set?) 

Evidence Collected (e.g. focus group with 

parents, online survey etc)  

1. Self-Improving Schools 
All Head Teachers and schools will be more 
confident and proficient in accessing and 
understanding a range of data (including the 
new national assessments) and in analysing, 
interrogating and responding to this in 
partnership with their comparative schools.  
This will result in improved practice and a 
narrowing of the poverty-related attainment 
gap. 
 
 
Head Teachers and schools will be able to ask a 
range of key questions around data.  This will 
result in schools having a clearer knowledge and 
understanding of the attainment and progress of 
their pupils and ensure the timely 
implementation of evidence-based interventions 
to narrow the poverty-related attainment gap.  
 

SAC HMIE Report  
 
 
 
 
 
 
 
 
 
 
 
SAC HMIE Report and  
Internal evaluations  

2. The self-improving school system will become 
more robust in terms of the quality and 
consistency of support and challenge 
comparative schools provide to one another.  

Evaluations from each Family Group.  
 
Analysis of the returns   
 



This will result in improved practice at 
classroom level and a narrowing of the poverty-
related attainment gap 
 
 
Collaborative working and learning across North 
and South Lanarkshire Councils will be 
supporting the professional learning of Head 
Teachers and impacting on improvement 
strategies and practices. 
 

 
 
 
 
 
 
ROC report.  
 
HMIE Report  

3. Headteachers’ professional learning is 
enhanced 

The GTCS Report  
 

4 VERP 
To have a positive impact on children and young 

people’s health and wellbeing and attainment 

with particular reference to reducing the 

poverty related attainment gap by:  

 Enhancing the quality of teacher 

interactions and relationships with 

children in class, group and one-to-one 

sessions.  

 Increasing pupil engagement and 

confidence in classroom/group 

discussions  

 Improving literacy or numeracy 

teaching behaviours for teachers 

receiving VERP/curricular training.   

 

 
 
HMIE Report  
 
Internal evaluations  
 

 
 

What does this evidence show on the extent to which the above outcomes have been 

achieved to date? Please highlight key findings only – both positive and negative. As part of the 

evaluation, we may request further details on your evidence for particularly interesting findings. If you 

did not collect evidence for these outcome(s) or results are not yet available, just put ‘N/A’.   

Remember: Your timeframe is from June 2017 to June 2018 

 
Self-Improving Schools (SIS) Initiative 
 
1. HTs confidence in accessing and interpreting data  

Both the HMIE report and internal evaluations show the improvements in the sharing and 

analysing of data leading to improved practices within schools. 

 

SAC HMIE Report 

The report commented favourably on the impact the SIS Initiative was having on ensuring 

improved practice and a narrowing of the poverty-related attainment gap. 

‘The introduction and development of the SIS framework, including the SIS Network, as a 

professional learning network for Head Teachers, is leading to improvements in expectations 



and standards. The most obvious and effective example of this is in the sharing and analysis 

of data.’ 

‘There is strong evidence that, through the SIS Network, Head Teachers interrogate data 

regularly to support and challenge themselves and each other to raise attainment and close 

the poverty related attainment gap. There are also clear improvements in the organisation 

and delivery of the SIS Network, including through increased emphasis on professional 

reading and research on current practice, in order to support evidence-based 

improvements.’ 

Internal Evaluations: 

Internal evaluations both show the improvements in the sharing and analysing of data 

leading to improved practices within schools 

Key points include; 

 Overall, within the ratings provided for each meeting, a high rating of ‘4’ or ‘5’ for usefulness 

was given on 76 occasions (90%).  

 The two main priorities identified by family groups were; 

 “tracking, analysing and responding to pupil attainment over time” and  

“developing and embedding high quality learning and teaching across all stages of the 

school”. 

 Many family groups allocated themselves more time out with the recommended programme 

structure to allow “more time to consult”  

 The majority of the groups compared the different approaches they used to track and 

analyse data within their establishments and discussed how effective these methods were.  

 Several of the groups highlighted that, individuals within the family group were given time to 

discuss concerns currently affecting their establishment and given advice and support 

around these issues.  

 

2. Collaborative learning 

 

The Robert Owen Centre (ROC) 

The Robert Owen Centre, Glasgow University  are involved in supporting the two Family 

Groups of schools and provided progress reports. 

ROC made the following mid-term comments:  ‘Overall, there is evidence that the Improving 

Schools and a Collaborative Action Research approach is being successful in developing the 

schools’ ability to develop, implement and assess their improvement strategies. Further, the 

approach appears to becoming embedded in the school’s practice and used to focus on 

other priority areas of development.’ 

They also produced two school progress reports which showed the improvements in 

children’s numeracy skills over a 6 month period as a result of their work with the schools 

HMIE Report: 

‘In addition, North Lanarkshire Council schools are also linking well with schools from South 

Lanarkshire Council whose staff are involved in the Scottish Attainment Challenge. This 

initiative by North Lanarkshire adds a different perspective which staff report enhances their 

knowledge base and increases opportunities for CLPL through staff sharing practice. Equity 

sessions in schools are enabling staff to collaborate with each other better, which in turn is 



having a positive impact on classroom practice, on learning and teaching and improved 

outcomes for children.’ 

 

3. GTCS Excellence in Professional Learning Award 

In May of 2018, the SIS initiative was awarded the GTCS Excellence in Professional 

Learning Award. The GTCS panel stated that throughout their visit to NLC,’ the Professional 

Learning Model was enacted and talked about in natural and meaningful ways and at the 

heart of this Leadership Learning Community is the deeply interconnected relationship 

between the Headteacher-as-learner and the learning that is enabled within their schools’. 

Sustainability statement 

The self-improving schools initiative is a sustainable model.  All resources to support the 

initiative are freely available or have now been produced and Head Teachers have been 

developing their leadership skills as part of their professional learning.  Last session, and 

again this session, there will be a shift to a greater level of autonomy for Family Groups and 

schools in relation to the working of the self-improving schools programme.  The model 

being introduced by ROC will be adopted by schools over the next two years with 

relationships with South Lanarkshire being consolidated during that time to ensure 

connectivity across local authorities. 

 

4 Video Enhanced Reflective Practice 
 
HMIE Report: 
The educational psychology service has contributed well to the up-skilling of staff across the 
local authority. Contributions include coaching and mentoring approaches through Video 
Enhanced Reflective Practice and Video Interaction Guidance (ViG) aligned with literacy, 
numeracy and health and wellbeing professional learning. 

 

Internal evaluations: 

The Educational Psychology Service has delivered VERP in conjunction with literacy training 

within the primary and secondary sectors.   

Impact of VERP demonstrated through a range of data sources – short and medium term 

Authority training 
For training delivered at an authority level 99% of practitioners reported making changes to 
their practice as a result of VERP.  The majority of changes relate directly to the application of 
the principles of attuned interaction.  Teachers frequently reported increased ‘waiting’ - giving 
children more time to think and then answer, increased child-led discussions and learning 
experiences and creating a comfortable and nurturing learning environment. The following 
quotes are from practitioners reflecting on changes they have made to their practice: 

“Taking a step back and giving more waiting time and space for answers and interaction” 

“Allowing children to lead a little more in their learning”  

“Continuing to set a calm environment for the children and to work on my timing/pace of 
lesson”. 

Whole school training 



Questionnaire data gathered from a pilot project delivering VERP at a whole school level 
highlights significant positive changes in teachers’ reports on the quality of interactions in the 
classroom.  
 
Impact on children 
90% of practitioners reported positive outcomes for children associated with the changes to 
practice noted above.  These outcomes most commonly related to children’s social and 
emotional development and the impact of this on their learning, as well as improvements in 
the quality of interactions between staff and children.  
 
195 practitioners, including both primary and secondary teachers have participated in VERP 
training in the last year giving us a total of 684 practitioners across NLC who have completed 
this coaching and mentoring course. 58 primary schools (44%) have at least 1 member of 
staff trained.   28 (48%) of these schools have more than one person trained.   21 of the 35 
(60%) keys to success schools are represented within this group.  
 
There is significant growth in the appetite for VERP training in the secondary sector.  At least 
one member of staff from16 (64%) secondary schools have taken part of VERP training in 
the last year.  7 (44%) of these schools have more than one person trained.  
 
Combining VERP with input in literacy, numeracy or health and wellbeing 
 
This year midpoint training has primarily focused on literacy: participants have received 
training in literacy midway through the VERP programme and have presented video footage 
of themselves implementing this training at the following workshop. 99% of participants felt it 
was helpful to combine VERP with literacy.   
 
Questionnaire data highlights increased teacher knowledge and skill in the training 
programmes combined with VERP: teachers are more confident in their ability to both assess 
and implement a wider range of strategies to support literacy. For example, teachers reported 
‘increased confidence in their own skills and abilities’ and ‘being more able to lead discussions 
and learning.’ 

Video analysis highlighted improvements in teacher’s questioning type; there was an increase 
in questions that asked children to use strategies to solve comprehension failures and also to 
make inferences.  When VERP is combined with numeracy teachers were observed to use 
more open questions and more frequently reiterate numeracy strategies shared by pupils to 
the rest of the group.   

Pupils being taught by teachers who had combined VERP with training in resilience reported 
significantly higher levels of life satisfaction on the Multidimensional Student Life Satisfaction 
Scale post intervention than a control group. It seems reasonable to anticipate that these 
combined changes in teacher behaviour will lead to associated improved outcomes for 
children.  

(The research combining VERP with resilience and VERP with numeracy was published on 
the Education Scotland website as part of the National Action Enquiry programme, June 
2017). 

Longer term impact of VERP 

A SMART Survey carried out in October 2017 highlighted that VERP is continuing to have 
an impact on teachers’ practice up to eighteen months post intervention.  92% of teachers 
who had completed the training between 10 and 18 months previously noted that they 
continue to be aware of their areas of strength in relation to their interactions and use this 
intelligence to reflect upon and develop their communication and relationships.  More 
specifically approximately two thirds of participants reported that they continue to be more 



attentive to children’s initiatives, and carefully receive these initiatives therefore encouraging 
increased participation and engagement. 

Embedding VERP in establishments  

In total 67% of teachers who participated in training at the level of the authority reported 
continuing to use video to reflect on their practice 10 to 18 months post training. Practitioners 
reported that having more immediate colleagues trained in VERP would be the most significant 
factor in supporting them to continue to reflect on their practice in this way.   

Establishment with significant numbers of staff trained are able to use VERP in a variety of 
ways to ensure high quality interactions in the learning environment e.g. to allow individuals 
to reflect on their practice, as a structure for peer mentoring, as a means of developing 
children’s interaction skills or using the principles of attuned interaction as a basis for day to 
day planning.   

The model of offering VERP training at an authority level through SAC to the early year’s 
sector continues to be successful. Places are actively sought and attendance at sessions is 
consistent. Working at this level allows establishments to embed VERP within their existing 
structures more quickly e.g. 5 months from the commencement of training one head teacher 
is now replacing classroom observations with an approach informed by the principles of VERP.  
Another school has been able to use VERP effectively to address their leadership agenda 
by empowering staff and supporting the development of positive working relationships. As a 
result of growing confidence the staff are more open about their practice and are 
enthusiastically developing a system for peer supervision based on the principals of attuned 
interaction and guidance. The Head Teacher reports higher quality interactions in the 
classroom but also between staff in both formal and informal professional dialogue.  VERP 
training was successfully combined with training on elements of writing moderation: the shared 
language and opportunities to review practice playing a key role in successfully 
embedding this work across the whole team. 

Role of link psychologists 

Practitioners and managers also report valuing guidance and support from an experienced 
VERP practitioner on ways to embed the approach within their individual establishment.  A 
growing number of heads of establishments are choosing to use their psychologist’s core 
time to work with their staff in this way, thereby allowing heads to use VERP to support 
positive relationships and team work within their staff as well as improve the quality of 
relationships between staff and children.  Link psychologists being integral to this work from 
the outset are also likely to aid long-term fidelity to the approach: a need also highlighted 
from consultation. Currently 48% (n=14) of NLC psychologists have successfully trained to 
become VERP facilitators as an integral part of their VIG training.  

 

Can you share any learning on what has worked particularly well? 

 

 

Leadership – Self Improving Schools (SIS) Initiative 

Family Groups are now operating as Leadership Learning Communities in facilitated learning 
environments where they have had the space to collaborate professionally and learn from 
each other.  Over the session they have developed into self-sustaining leadership learning 
communities.  

Each meeting for each Family Group was evaluated, both mid-term and at the end of the 
session, with the evaluations analysed by a researcher; the analysis of the evaluations 
provided some very interesting data.   Above all it suggests that there has been a shift to 



Collaborative Professionalism within the Family Groups.  It is heartening to see the extent to 
which Family Groups are collaborating and sharing practice and procedures within each 
Family Group.   

The four “NLC-SLC Family Groups” (each made up of three North Lanarkshire and three 

South Lanarkshire Head Teachers) have bonded well and are successfully working together 

allowing a greater professional experience across the FGs.  Two of the schools have been 

widening their reach of staff involved to include teaching staff in all schools in numerous 

projects. 

Video Enhanced Reflective Practice 

Participants who engage in VERP training consistently report positive outcomes for the 

children and young people with whom they work as a direct impact of changes they make to 

their practice as a result of engaging in the training programme.  In line with the aims 

outlined above participants report higher quality interactions and relationships in the 

classroom and with individuals, increased pupil confidence and participation and 

engagement.  Combining VERP with literacy training successfully helps embed new skills, 

increases teacher confidence and enhances pedagogy.  Longer term follow suggest change 

is sustained up to 18 months post training.  Establishments with significant numbers of staff 

trained are able to use VERP resourcefully to support ongoing self-evaluation and 

improvement.  

 

Can you share any learning on what has worked less well or could be improved? 

Please include in here any risks to this specific workstream going forward.  

 
 
SIS Initiative: 
On occasion there has staffing issues affecting the attendance at Family Group meetings but 
Head Teachers are making every effort to attend or have a representative there in their 
place. 
With the ROC initiative, one Family Group has taken a longer time to refine their focus within 
their three main priorities and develop approaches and thinking on evidence. However, they 
now appear to be fully engaged and committed to the process and are making solid 
progress. 
 
Video Enhanced Reflective Practice 
In session 2017/18 timings of some sessions proved a challenge due to staff cover. Based 
on feedback changes to the programme have been implemented. Challenges in releasing 
staff from primary schools have also created difficulties in relation to accessibility.  However, 
the enthusiasm and appetite for VERP across this sector is growing as evidenced by 
increasing requests for training at establishment level. 
 

- 
 


