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Executive Summary
The Scottish Attainment Challenge (SAC) has been running for 5 financial years. This
report updates members on progress made in the Scottish Attainment Challenge during
session 2019-20, so far, and presents a Plan for 2020/21.
Following a significant reconfiguration of strategic and operational remits within North
Lanarkshire and extensive consultation with stakeholders across Education and Families,
SAC in North Lanarkshire will adopt a more universal and integrated approach in the
2020/2021 Plan.
A full report on outcomes from the Scottish Attainment Challenge, which would give a
more holistic overview of achievements, is normally available later in the year.
In the current COVID19 emergency period, it is anticipated that there will be a
requirement to flex the plans shown here. These will be overseen by the Corporate
Management Team.
This report supports work in accompanying committee reports on Empowering Clusters
to Achieve Change, Developing Executive Headship, Close to Home, GIRFEC Update
and the Review of Additional Support Needs Update (2020).

Recommendations
It is recommended the Education and Families Committee:
(1) Note the contents of this report and accompanying appendices;
(2) Approve the SAC Plan as described for implementation;
(3) Note the intention to monitor the plan in relation to the emerging COVID19
emergency with any work done to refresh the plan brought forward in September
2020.

The Plan for North Lanarkshire
Priority

Support all children and young people to realise their full potential

Ambition statement

(6) Raise attainment and skills for learning, life, and work to
enhance opportunities and choices

1.

Background

1.1

The Scottish Attainment Challenge (SAC) is a major Scottish Government initiative
designed to achieve equity in educational outcomes by closing the poverty related
attainment gap for children and young people.

1.2

The SAC focuses on accelerated, targeted improvement activity in literacy, numeracy
and health and wellbeing in specific areas of Scotland. It supports and complements
the broader range of initiatives and programmes to ensure that all of Scotland’s
children and young people reach their full potential.

1.3

The introduction to the SAC Plan 2020/21 (Appendix 1) gives a detailed insight in to
the change of approach for this year, the rationale behind this thinking alongside
detail of a consultation exercise which helped to shape a new direction so that SAC
will have a wider impact across North Lanarkshire.

1.4

What we strive to do in the 2020-2021 Plan is align the SAC Programme more
closely with the Plan for North Lanarkshire ensuring that the drive, vision and
increased connectedness maximises the impact of the approaches to closing the
poverty related attainment gap.

1.5

In previous plans, interventions and approaches have focused predominantly on our
Keys to Success (K2S) schools. Although this has proven successful, the
fundamental issue of only supporting less than a third of our primary schools across
North Lanarkshire has to be addressed and the change of focus to support
improvement based on a Cluster model gives the SAC team an opportunity to rethink
our approach.

1.6

As the service moves further into an integrated Education and Families position, the
2020/21 plan reflects the need to build strong linkages between services to support
children and young people. This new approach means establishing cluster and
locality based integration and improvement teams and the interconnectedness and
support that SAC brings to this model is reflected in additional papers.

1.7

These teams will ensure the effective dissemination of new practices across the
whole estate and facilitate key recommendations of the Additional Support Needs
(ASN) review. It is therefore an evolution of the SAC approach and a sustainable
way to utilise additionality.

1.8

This model, that offers strong support around clusters and the additionality of SAC
support, will accelerate the cultural transformation needed to support all schools
across North Lanarkshire.

1.9

Education and Families officers submit a costed plan to Scottish Government each
year which delineates our approach to closing the poverty related attainment gap
across a number of workstreams. The plan is regularly updated and amended, in
agreement with Scottish Government colleagues, to take account of lessons learned
from planned interventions in previous years.

1.10

The offer of Scottish Attainment Challenge grant, based on our Plan, is accepted at
the outset of each financial year with funds only being downloaded once spend has
been incurred.

1.11

In addition to the above, officers also submit a mid-year report in March (Interim
report attached as Appendix 2), and a final end of year report (September) to the
Scottish Government, indicating progress within each of the interventions outlined in
the Plan for that year. At this stage of the academic year, data is still maturing so
there are limits in terms of what can be reported.

1.12

The current COVID19 emergency period means that the process for SAC planning
this session may be fluid. It is expected that there will be a need to revise the SAC
plan in light of recovery period planning. This will require sign off from Scottish
Government. Therefore, it is anticipated that the plan as described here will be
approved in the first instance, but that further reports to CMT will be required as the
plan flexes to accommodate adjustments.

1.13

It is anticipated that a natural refresh point for the SAC Plan will be September 2020.

2.

Report

2.1

SAC Plan 2020-2021
Consultation and Planning process

2.1.2 As we continue to strive for wider reaching integration of best practices
incubated within the Scottish Attainment Challenge (SAC), the SAC team undertook
a consultation exercise across a variety of services to search for ways in which
to embed a more integrative approach and share practice across a wider range
of services. This partnership wide engagement, which will help to shape the
future evolution of SAC and PEF, has been conducted by the SAC Lead Officer and
his team. As part of that engagement exercise the following groups of
individuals/services were consulted:
Continuous Improvement Officer • Education and Families Manager • Educational
Psychologist • Finance Team • Headteachers (HT) from Primary Keys to Success
(K2S) schools • HT Primary non K2S school • HT Secondary • HT Additional Support
Needs School • Head of Family Learning Centre • All Cluster HTs • Education
Support Officers • Pedagogy team • Data Analyst • Community Learning and
Development • NHS Lanarkshire colleagues (both Child & Adult Mental Health
Support and Speech & Language Therapy) • Voluntary Action North Lanarkshire •
Police Scotland • Scottish Fire and Rescue • Social Work • Talent and Organisational
Development Manager • Learning and Development Manager, Chief Executive Office

• Service Manager Justice • Education and Families Network specialist • Culture and
Leisure North Lanarkshire • Active Schools and Schools Sports Manager • Parents
Consultative Group
2.1.3 Discussions from those engagements have led to a clearer understanding of the
opportunities that the Attainment Challenge now has in influencing practice and
supporting a greater number of children and young people across North Lanarkshire.
The input from these colleagues has allowed the renewed plan to be significantly
more partnership focused. There is also now a greater awareness of the dimensions
of SAC across the partnership. The annual nurture conference allows that to be
further developed.
2.1.4 Throughout session 2019/20 the Scottish Attainment Challenge team in North
Lanarkshire has continued to implement its evidence informed approach to raising
attainment and closing the poverty related attainment gap in literacy, numeracy and
health and wellbeing and this remains the cornerstone of the SAC programme.
2.1.5 Previous focus on Keys to Success (K2S) Schools, although narrow in its approach,
has allowed for incubation of good practice and increased staff capacity and
capability and this can now be transplanted across the whole estate, ensuring a wider
reaching impact on children and young people.
2.1.6 Moving forward, SAC in North Lanarkshire will continue to drive forward improvement
and narrow the poverty related attainment gap through its focus on three key areas:
learning and teaching (literacy and numeracy), health and well-being and learner
journeys (for both staff and pupils).
2.2

Workstreams for 2020/21

2.2.1 In addition to the change of approach we have streamlined the workstreams this year
and the move from 12 workstreams a few years ago, to 4 this year, represents a
more coherent approach to the various focus areas.
Further details of new and continuing programmes and the four overarching
workstreams that feature in this year’s Plan can be found in the table below and
following sections.

2.3

Learning and Teaching Workstream

2.3.1 A focus on literacy and numeracy improvement within previous SAC plans has
resulted in a reduction in the poverty-related attainment gap in both areas within the
K2S schools. As indicated previously, this focus will now be a universal one,
ensuring that successful interventions and pedagogical approaches are wider
reaching.
2.3.2 Effective continuous lifelong professional learning (CLPL) will continue, delivered by
the ESO Team, and these pedagogical approaches will be modelled and scaffolded
in establishments by the Pedagogy Team to continue to build capacity and
sustainability.
2.3.3 Speech and Language Therapists (SLT) will continue to upskill staff in successful
speech and language interventions - Languageland, Sunnybank Colour Coding, Lego
Therapy and Colourful Semantics.
2.3.4 Two new nursery projects – one on phonological awareness and one on the use of
SEAL as a pedagogical approach in the early years – will be piloted this year.
2.3.5 A new consistent approach to early identification of children requiring additional
support will be developed to improve transition at Early level. This should help the
early identification of pupils experiencing difficulties/barriers to learning leading to
early intervention at nursery and beyond.
2.3.6 CLPL sessions will be delivered for secondary staff to support them to self-evaluate
their own school’s physical environment, the teaching value of displays, instructional
language, teacher-pupil talk ratio, accessibility of texts and the use of visuals.
2.3.7 A trial will run in several clusters of the Sumdog Spelling platform to help raise
attainment in spelling. This is following on from the success of the numeracy results
on the same platform. These schools will be chosen based on SIMD profile and
attainment data.
2.4

Learner Journey Workstream

2.4.1 Although the Learner Journey workstream is new for this year, this workstream is
simply our approach to pedagogy and andragogy; of looking at the context of learning
and learner pathways for children, young people and adults and weaves the golden
thread around our support for all learners.
2.4.2 A focus on family learning will support our most vulnerable families, recognising that
support for our youngest learners, wrapped around a transitional and family learning
context, plays a crucial role in the development of a child and their capacity to learn.
2.4.3 The introduction of Cluster Integration and Improvement Leads will ensure
empowerment at local level and will lead to a collective endeavour to achieve
excellence and equity for all children (Education Scotland, 2019).
2.4.4 Cluster Integration and Improvement Leads (CIIL) will play a key role in supporting
the new cluster model and driving forward locally agreed priorities to reduce the
poverty related attainment gap. It is envisaged that this individual will have a direct

input in to the Cluster Improvement Plan and play a key role in evidencing impact
which will feature in SAC Plans and reports to the Scottish Government.
2.4.5 On a wider geographical area we will continue to support schools on a Locality basis
with additional teachers who will have a specific role in focussing schools on their
approach to narrowing the poverty related attainment gap, particularly for our most
vulnerable children.
2.4.6 The Pathways Programme will facilitate bespoke arrangements and robust planning
at secondary and will support learners at the end of their school journey into positive
destinations.
2.4.7 Leadership will continue to be developed at all levels via the new leadership
framework. Leadership is crucial in driving forward cluster improvement; leaders at
all levels, who are empowered and collaborative will be instrumental in ensuring
excellence and equity for all.
2.4.8 The successful self-improving schools programme will continue to grow and develop,
encouraging empowerment and collaboration of and between Head Teachers and
staff. The Robert Owen Centre (ROC) team will continue to widen their reach of
support to schools from both North and South Lanarkshire.
2.4.9 The planned Innovation and Improvement Hub which is now in Phase 3 of
development, will host a repository where practitioners and leaders across the
service can access evidence informed practice. Furthermore, it will provide a ‘one
stop shop’ e-learning platform for all users, with bespoke staff learner journeys within
it.
2.5

Health and Wellbeing Workstream

2.5.1

Building on the work to date and drawing on evidence from a range of interventions,
this workstream is situated within a coherent model based on the World Health
Organisation Health Promoting Schools framework, Getting it Right for Every Child
principles and practice and evidence from research.

2.5.2

The implementation of a culture and ethos of nurture within our schools and
establishments remains key to meeting the wellbeing needs of all children and
particularly those most vulnerable.

2.5.3

A range of interventions are planned and aimed at providing a holistic approach to
meeting the health and wellbeing (HWB) needs of children and young people
affected by poverty to enable enhanced engagement with learning.

2.5.4

The HWB supports and interventions that are planned continue to be based around a
framework of universal, additional and intensive approaches, all of which have a
robust research evidence base.

2.5.5

Psychological Service will continue to be central to the delivery of HWB within North
Lanarkshire SAC. They will support schools and practitioners with successful
interventions and approaches such as Trauma Informed Practice, Video Enhanced
Reflective Practice (VERP) and Video Interactive Guidance (VIG).

2.5.6

There continues to be high demand from schools for Solihull Approach training and
evidence shows a significant positive impact on staff knowledge and skills, resulting
in changes in practice, following training.

2.5.7

We will continue to work with our third sector partners to improve HWB outcomes for
young people, extending successful interventions from last year such as the Police
Partnership and the S3 Fire Reach Programme.

2.5.8

Secondary aged pupils will benefit from targeted approaches to increase wellbeing,
including the Addressing the Needs of Inactive Secondary School Aged Girls
programme which is now being extended to include ASN schools, Strengthening
Secondary Nurture and Mental Health First Aid. Mental Health First Aid will be
extended to primary schools this session too.

2.5.9

The creation of a Wellbeing Support Worker will build capacity in schools by linking in
the social work service and commissioned third sector agencies. A key element of
this will be to embed a range of offers to include the Signs of Safety and Contextual
Safeguarding approaches.

2.5.10 Club 365 will continue to decrease levels of ‘holiday hunger’ and increase levels of
self-esteem, engagement and fitness in our children living in the most deprivation.
2.5.11 All of the above work will continue to be delivered through collaboration between
schools and establishments, families, the SAC Team, Attainment Advisor, Education
Managers, Continuous Improvement Officers, link Educational Psychologists and the
Solihull Co-ordinator.
2.6

Project Team Workstream

2.6.1

This workstream outlines the staff who will play an additional role in leading and
supporting the Attainment Challenge activities across all of the various workstreams.

2.6.2

The Pedagogy Lead will continue to be the interface between core funding and SAC,
ensuring that successful pedagogical approaches and practices are translated into
reality in classrooms and in addition will coordinate the work of Assessment and
Moderation across the authority, ensuring a consistency of approach in the totality of
the learning, teaching and assessment cycle.

2.6.3

An Improvement and Equity Lead (new post) will oversee the Quality Improvement of
the planning process undertaken by the various elements within the Learner Journey
workstream. Additionally, they will support schools as they look for ways in which to
develop synergies of approach within PEF and Cluster Improvement Plans.

2.6.4

This new post has been designed to ensure that there is greater alignment between
activity in SAC and PEF and that North Lanarkshire schools are on track to achieve
in relation to national key measures. This is especially important as we map the
impact of PEF interventions and the ways in which they are evolving local
partnerships.

2.6.5

Our team of Research and Development Officers and our Data Analyst will continue
to support the wide variety of activities related to identifying and closing the poverty
related attainment gap whilst measuring and reporting upon how well we are realising
our aim in supporting our less advantaged young people, families and communities.

2.6.6

As with previous years, the Researchers will continue to work closely with the various
workstreams but will now support research based practices and inform content of the
planned Innovation and Improvement Hub. The development of the Innovation and
Improvement Hub will enable all establishments to access support to research
informed approaches.

2.6.7 As the Hub will be a single learning platform across the council, it will allow all
services to develop bespoke approaches and will build greater connectivity and
integrated working between partners within Education and Families and Health and
Social Care.
2.7

SAC 2019/20 Interim Report

2.7.1 Appendix 2 provides a full copy of North Lanarkshire Council’s Interim SAC Progress
Report for session 2019/20 compiled at the end of March by the SAC Programme
Lead. The submission gives some detail and evidence of the success of the various
interventions and programmes of work as well as highlighting areas of improvement.
The format and word limits are set by Scottish Government with opportunities to
further expand and give greater detail being available in the end of year report
submitted in September.
2.7.2 The appended report shows evidence in relation to a number of key programmes. At
mid-year point programmes are still developing and more information will be available
to members in due course. However, there are positive signs in outcomes achieved
so far.
2.7.3 The cultural change referred to earlier, and developed further in the 2020/21 Plan,
has been supported by a number of system and technical changes but at the heart of
our approach has been a more focussed approach on partnership working and
increasing capacity and developing understanding within all staff. Previously there
has been investment in outside agencies to deliver training whereas now there is a
conscious effort to ensure long term sustainability with less dependency on
outsourcing and increased capacity for delivery within our own North Lanarkshire
team
2.7.4 There has been substantial uptake from staff in Career Long Professional Learning
(CLPL) opportunities with practitioners receiving training in many aspects of Literacy,
Numeracy and HWB approaches.
2.7.5 Partnership work continues to be strengthened by the ongoing work of the
Community Police Officers in engaging positively with children and young people,
and by the work of the Active Schools Coordinators, who are supporting schools to
develop sustainable, bespoke activity programmes for our identified inactive
secondary schools aged girls in S1–S3.
2.7.6 Community Learning and Development (CLD) as a team continue to focus on young
people and adults from our most deprived communities. The deployment of identified
CLD workers in a wider, cross cluster/locality role, including the development of
partnerships with other organisations, has been a positive change this year. Termly
evaluations completed by CLD Worker (Schools) continue to reinforce the impact of
family learning and parental engagement within schools and communities
2.7.7 The work of the Psychological Service continues to be central to the delivery of health
and wellbeing within North Lanarkshire SAC. The service contributes at every level

of the model - universal, additional and intensive - and brings its research informed
knowledge and skills to build capacity and offer direct service delivery.

3.

Equality and Diversity

3.1

Fairer Scotland Duty
The Scottish Attainment Challenge follows any relevant national policy relating to the
Fairer Scotland agenda.

3.2

Equality Impact Assessment
Equality impact assessments will be undertaken in line with Council policy.

4.

Implications

4.1

Financial Impact

4.1.1 Scottish Attainment Challenge is grant funded by the Scottish Government after
approval of plans submitted by the Service. The costed plan for 2020/21 amounts to
£7,478,859.
4.1.2 The approved costed North Lanarkshire SAC Plan for 2019/20 was finalised at
£7,578,859. The overall grant claim for the year against the maximum grant available
of £7,578,859 was £7,137,526. This represents a 94.17% expenditure of the grant.
This compares favourably with the performance in 2018/19 were the grant was
£7,478,959 and the final spend was £6,684,503 which represented 89.37%
expenditure of the grant. The underspend in 2019/20 is predominantly accounted for
by underspends in Employee Costs, with difficulties in backfilling Education Support
Officer’s posts and general recruiting issues in relation to Research and Development
Officer’s posts among others. The anticipated cost of teaching posts in schools was
also higher than the actual cost was. This was a result of the uncertainty around the
teacher’s pay award which had still to be resolved prior the submission of the bid.
4.2

HR/Policy/Legislative Impact
Recruitment for SAC follows Council policy and procedures and the SAC team work
in conjunction with HR.
The emerging national planning for COVID19, especially in relation to the recovery
period will require this plan to be revised when planning for that process is clear, with
an expectation that there will require to be some flexing of arrangements.

4.3

Environmental Impact
Increased use of digital technologies through the development of the Innovation and
Improvement Hub will have a positive environmental impact in relation to reducing
the production and printing of learning resources and associated travel required to
attend professional learning events.

4.4

Risk Impact
The risk associated with the implementation of SAC is regularly reviewed in line with
North Lanarkshire Council arrangements.

5.

Measures of success

5.1

Improved outcomes for children, young people and families and increased attainment
and reduction in the poverty related attainment gap.

5.2

In addition, each individual component of the North Lanarkshire Scottish Attainment
Challenge programme has its own set of impact measures, as detailed within the
Plan.

6.

Supporting documents

6.1

Appendix 1 - SAC Plan 2020-2021
Appendix 2 - SAC Interim Report 2019-20

Anne Munro
Head of Education (South)

Appendix 1
Proposal Period

Financial Year – 2020/21

Local Authority

North Lanarkshire Council

Key Contact at Authority

Derek Brown/Tim Sharpe

Attainment Advisor

Patricia Scullion

Guidance:
Please complete the below template, taking note of the following key points:
•
•
•
•

The breakdown between primary and secondary costs can be merged and reported as an overall cost where appropriate.
Any new Interventions should be specified in full, with a robust set of outcomes and measures.
The proposal should be fairly light touch where there are continuing Interventions. These should, however, include some rationale for
continuing each of these pieces of work. Following discussions with Scottish Government /Education Scotland and Attainment Advisors,
consideration should be given on whether any changes to either the intervention or its set of outcomes and measures is required.
Scottish Government/Education Scotland colleagues are happy to discuss and provide further guidance where necessary.
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The Scottish Attainment Challenge, North Lanarkshire; 2020-2021
Introduction: A year on from a new approach
General principles:
As part of the introduction in last year’s Plan for North Lanarkshire Council, Education and Families, we signalled a new approach in the way that we work
together and our collective responsibility towards a common goal. We have taken a significant step forward in that approach and examples of integrative
practice and the role that SAC plays in that are becoming stronger. Within Education and Families, a significant restructure took place to establish a new
operating model. This included a reconfiguration of strategic and operational remits for Heads of Service and third tier managers in line with the key
principles of the Christie Commission (2011).
Some of the key principles of this new model include:
•
•
•
•
•

A move to prevention and early intervention
Person centred approaches
An explicit focus on improving outcomes for children and families, as part of the wider planning to improve outcomes as part of We Aspire
Improved collaboration across teams with an increased focus on improving levels of teacher and head teacher empowerment, including financial
management and governance
A particular emphasis on developing leaders who can oversee the delivery of integrated services, including multidisciplinary teams and community
leadership models

As the service moves further into an integrated Education and Families position, this plan reflects the new operating model and the need to build strong
linkages between services to support children and young people, not only in literacy and numeracy but also around wellbeing. Supports to promote
wellbeing are envisaged as being based around a model that has the school and the cluster at its centre, with supports from other services being built
around this. Part of this plan going forward will be to further develop structures and relationships that will allow this cluster model to grow and provide
strong integrated services to children, young people and families where wellbeing interventions are required. The additionality of SAC support will
accelerate the cultural transformation needed to support all schools and establishments across North Lanarkshire.
The Scottish Attainment Challenge in North Lanarkshire will continue to drive improvement and narrow the poverty related attainment gap through its focus
on three key areas: learning and teaching (literacy and numeracy), health and well-being and learner journeys (for staff and pupils). The golden thread woven
2

throughout all of these keys areas is around continuous learning for both staff and pupils. This is underpinned by a more focussed approach to leadership
and consequently building in continuous lifelong professional learning (CLPL) and sustainability, coupled with a drive for attainment and equity across all
establishments. Developing and promoting leadership across the estate will help to ensure that all focus areas are more interconnected, resulting in more
integrated practice across services, with the common priority of closing the poverty related attainment gap and improving outcomes for children, young
people and families.
A change in SAC approach:
Since the inception of SAC the funding landscape has changed and whilst we remain true to the efficacy of the SAC programme there are additional funding
opportunities available which have given schools greater flexibility and autonomy to proceed with individualised programmes of work. Programmes of
support and additional funding that are now available include SAC, Care Experienced children (realised for NLC in the form of the Virtual School), support for
Counselling (allocated on a cluster basis), and £8.5 million devolved directly to schools via Pupil Equity Fund (PEF). In addition to these funding streams there
is now a substantial amount of data and information which can be used to sharpen our focus and inform how we enhance our support and challenge over
the period - essentially until April 2022 - by which point the current configuration of SAC funding will cease and Scottish Government will have announced
their intentions moving forward. What we strive to do in the 2020-2021 Plan is align the SAC Programme more closely with the Plan for North Lanarkshire
ensuring that the drive, vision and increased connectedness maximises the impact of the approaches to closing the poverty related attainment gap.
As we continue to strive for wider reaching integration of best practices within SAC, we undertook a consultation exercise across a range of services to
embed a more integrative approach and share practice across a wider range of services. As part of that engagement exercise we consulted with the
following groups of individuals, teams and services; CIO, EFM, ESO Ed Psych, Budget, Data Analyst, HT Primary K2S schools, HT Primary non K2S school, HT
Secondary, ASN HT, Head of FLC, All Cluster HTs, ESO, Pedagogy team, CLD, NHS – both CAMHS and SLT , VANL, Police Scotland, Scottish Fire and Rescue,
Social Work, Talent and Organisational Development Manager, Learning and Development Manager Chief Executive Office, Justice, Education and Families
Network specialist, Culture NL, NL Leisure, Active Schools and Schools Sports Manager. Discussions from those engagements have shaped this plan,
providing a clearer understanding of the opportunities that the Attainment Challenge now has in influencing practice and supporting a greater number of
children and young people across North Lanarkshire.
Previously, the identification of focus schools within NLC was based solely on SIMD 1-2. As the result of an increased use of data, there is now a shared
understanding that this is not a particularly accurate way of measuring deprivation and there are many schools whose current demographics would bring
them in to consideration. Consequently we are moving away from the approach of Keys to Success schools and embarking on a wider reaching and more
3

sustainable approach of building capacity. It is proposed we move to a more inclusive model that affects all schools and all children experiencing poverty.
This model is based on a more sophisticated metric for allocating funding and will ensure all schools benefit from targeted additionality.
This new approach means establishing cluster and locality based improvement and integration teams. These teams will ensure the effective dissemination
of new practices across the whole estate and facilitate key recommendations of the Additional Support Needs (ASN) review. It is therefore an evolution of
the SAC approach and a sustainable way to utilise additionality. This is outlined further in the Learner Journey workstream.

In addition to the change of approach we have streamlined workstreams this year and the move from 12 workstreams a few years ago, to 4 this year,
represents a more coherent approach to the various focus areas. These workstreams are detailed below.
1. The Learning and Teaching workstream takes the best of all the incubated practice in Literacy and Numeracy over the past 4 years into one
workstream. There is a greater connectivity between the work of the SAC Team and core funding, with ESOs delivering regular training on the latest
pedagogical approaches and interventions that are having an impact on our children and young people in closing the poverty related attainment gap
and this is being reinforced by our Pedagogy Team within schools. The Pedagogy Team, alongside ESOs, have been instrumental in promoting
excellent pedagogical practice which is sustainable across the authority; this will be strengthened further by including assessment and moderation
and the development of teachers’ understanding of a level.
4

2. The Learner Journey workstream, although new for this year, provides a platform in which to exemplify the various stages of support SAC gives to all
learners on their journey, whether as a pupil or as an adult. Two complimentary approaches being developed this year revolve around the focus of
our support in enhancing the cluster model and also tracking and supporting our young people as they enter the final stage of their learner journey
and exit in to positive leaver destinations. Essentially the Learner Journey workstream is simply our approach to pedagogy and andragogy; of looking
at the context of learning and learner pathways for children, young people and adults, and weaves the golden thread around our support for all
learners.
3. As a natural extension to the commitment to a more integrative approach, Health and Wellbeing (HWB) is now being supported by a Lead whose
background and experience is within Social Work. This Lead will work closely with an ESO dedicated to HWB and this joint working is further enhanced
by the key role that the Educational Psychologists play in the delivery of various elements. Health and wellbeing continues to be a major driver for
the Attainment Challenge within North Lanarkshire. We continue to implement and embed an evidence informed, holistic approach, providing a
suite of offers designed to develop an ethos and culture of nurture as the cornerstone of the promotion of emotional wellbeing. Strengths based
approaches based on attuned and sensitive interactions continue to provide an organising framework for this strand of work and underpin the
universal (climate and ethos), targeted and specialist interventions of an integrated model.
4. The Project team is essentially the same as previous years but crucially the roles that individuals will play within their respective areas will now have
a wider reach across the whole authority. The addition of a Lead to strengthen schools’ planning and development of the synergies between SAC and
PEF will further strengthen a collective approach to attainment and closing the gap alongside developing greater understanding and sharing of practice
within a more empowered system.
With this restructure there is an opportunity for the Attainment Challenge programme in North Lanarkshire to have a greater reach across all schools, to
strengthen the universal offer and to work more collaboratively with others in raising attainment and closing the poverty related attainment gap. This new
approach, alongside support for the Cluster Chair and local priorities, will have a wider impact and will allow teams and clusters to channel expertise and
support to schools and areas where it is most needed.
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Workstream Title

Continuing with further
developments

Continuation

New Programme

1. Learning and Teaching
1a. Literacy



1b. Numeracy



2. Learner Journey
2a. Developing Family Hubs



2b. Cluster improvement and integration



2c. Secondary programme



2d. Learner pathways



2e. Leadership



3. Health and Wellbeing
3a. Psychological Services



3b. Improving physical activity (secondary girls and ASN)



3c. Maximising support for vulnerable children and young people



3d. Police partnership



3e. Fire Reach programme



3f. Club 365



3g. Community Learning and Development Partnership



4. Project Team
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Proposed Improvement Plan

1

Learning and Teaching

Continuing Intervention from 2019/20
Plans? Y/N
2020/21 Breakdown of Resource:
Please provide a breakdown of what this
funding will be used for including details of
teachers/others staff

Yes
•
•
•
•
•

1 FTE Learning and Teaching Lead
7 FTE ESO teachers
Literacy Training & Resources
Numeracy Training & resources
3 FTE Speech & Language Therapists

Continuing from 19-20
Workstream Rationale
Research indicates that there is a strong link between highly effective learning and teaching and student outcomes and that teachers’ professional skills
and competencies directly impact the quality of children’s learning experiences (National Improvement Framework for Scottish Education, 2016). The
learning and teaching workstream encapsulates the work and support that SAC are undertaking to support schools and establishments around incubation
of practice. This ensures quality of support and clarity of direction on what interventions and approaches have been proven to close the poverty related
attainment gap.
In the previous SAC plan, Education Support Officers (ESOs) were previously located under the Pedagogy Team, however, as there is a continued
commitment from core funding to increase capacity and support for all schools, the ESOs have now been subsumed within a single workstream so that
clarity around the function of each is retained. This will differentiate the work the ESOs undertake and will provide the golden thread that links the work
of the attainment challenge to the core funded Pedagogy Team, and their support for highly effective classroom practice. The Pedagogy Team continues
7

to operate alongside the SAC Team, developing a greater interconnectedness between the work of the SAC team and the sharing of incubated practice
across all establishments.
By working more closely together, the ESOs and Pedagogy Team will offer a more strengthened and unified approach to support all establishments, not
just the 35 Keys to Success Schools, as was previously the case. Furthermore, by incorporating assessment and moderation within the learning and
teaching workstream, the SAC team will provide support and guidance on the totality of the teaching cycle.
Moving forward, ESOs will continue to deliver high quality literacy and numeracy continuous lifelong professional learning (CLPL), with assessment and
moderation CLPL enhancing the learning, teaching and assessment cycle. The Pedagogy Team will translate this into modelled classroom practice,
ensuring coherence in approaches and exemplifying highly effective learning and teaching whilst building capacity of staff and schools beyond SAC.
Learning and teaching approaches will be further enhanced through North Lanarkshire Council’s partnership working with the Wood Foundation and
Education Scotland through the RAiSE programme (Raising Aspirations in Science Education). The Pedagogy Team will support the delivery of STEM
across the authority and raise our national profile to support innovative learning and teaching approaches across the curriculum. ESOs and the Pedagogy
Team will work collaboratively to ensure schools and practitioners make links between STEM, literacy and numeracy and creative approaches to learning
and teaching to increase pupils’ attainment and achievement. RAiSE is a nationally recognised programme which supports and enhances pupils’
achievement in STEM.
Proposed impact:
•
•
•
•
•
•
•
•

Improved outcomes for children and young people, particularly those living in poverty
Increased connectivity and streamlined resourcing between SAC and core priorities to close the poverty related attainment gap
Targeted support/challenge to all schools across the authority to raise attainment
Increased interconnectedness of research based CLPL, interventions and classroom practice
Increased connectivity between learning, teaching and assessment
Focussed CLPL, using successful research based methodologies/interventions at school and authority level
Development of robust pedagogical approaches to learning and teaching, ensuring assessment and moderation are a key component of this
improvement agenda
Better selection of appropriate interventions to identify, support and target identified pupils
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Measures:
•
•
•
•
•
•

1a

Review of training evaluations from staff across establishments in relation to the CLPL provided by ESOs and the Pedagogy team
Analysis of a range of data, including standardised assessments, teacher professional judgement, pupil feedback
Analysis of data for children receiving specific interventions
School Improvement visits/HMIe reports
Analysis of school feedback/questionnaires
Feedback from CIS team

Learning and Teaching - Literacy

Continuing Intervention from 2019/20
Plans? Y/N
Continued from 19-20

Yes, with developments

Rationale
A focus on literacy improvement within previous SAC plans has resulted in a reduction in the poverty related attainment gap in literacy within the Keys to
Success schools. As indicated in the introduction, this focus will now be a universal one, ensuring that successful interventions and pedagogical
approaches are wider reaching. Effective CLPL will continue, delivered by the ESO Team, and these pedagogical approaches will be modelled and
scaffolded in establishments by the Pedagogy Team to continue to build capacity and sustainability.
Literacy Coaches will continue to be supported through regular professional learning, and will continue to be encouraged to upskill staff in their own
establishments, making this a sustainable model to support pupils and maximise attainment.

9

Despite making progress in narrowing the attainment gap in literacy, data indicates that there are still pupils who are experiencing literacy difficulties.
Specific literacy interventions (FFT Wave 3, Rainbow Reading, Reading and Talking to Improve Comprehension and Read, Write, Inc. Fresh Start) will
continue to be implemented with identified pupils, and they will be tracked and measured via YARC assessments to monitor progress.
Four speech and language interventions (Languageland, Sunnybank Colour Coding, Lego Therapy and Colourful Semantics) have been used successfully in
schools and Speech and Language Therapists (SLT) will now upskill staff in additional schools to ensure these successful approaches are as far reaching as
possible.
The Read to Succeed initiative will run for a third year. Based on national and international research, pupils who read for pleasure have more academic
success than those who do not, therefore it is critical that reading for pleasure is encouraged at the earliest opportunity. Data from last year indicates
that 50% of pupils agreed that involvement in the initiative had encouraged them to read more.
An SLT Guidance for Education Staff (SLT GES) document has been developed as a framework to support education staff to identify pupils who have
difficulties across 6 areas of speech, language and communication using a checklist tool. SLT staff have trained Literacy Coaches in how to use this tool
and have begun training in the Keys to Success schools; this will be widened to include universal schools next session.
Proposed impact:
•
•
•
•
•
•
•
•

Improved self-esteem in pupils with literacy difficulties as they experience more success
More engaged pupils, with improved attitudes towards reading
Higher expectations and more robust quality assurance processes in schools
Early identification of pupils with speech, language and communication difficulties through SLT checklist tool
Upskilled school based staff in analysing and interrogating data, and using data to inform improvement and next steps
Upskilled Literacy Coaches
Focussed, high quality CLPL that supports schools to narrow the poverty related attainment gap in literacy
Increased parental engagement, knowledge and skills in supporting children with literacy difficulties

•
•

Attainment data – e.g. YARC, SNSA, ACEL
Training Evaluations, Smart Surveys for CIOs and HTs

Measures:
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•
•
•
•
•

Literacy Progress Trackers to show numbers of pupils being supported by appropriate interventions
Intervention Staff reports on engagement and progress
Record of school visit and recommended next steps
Pupil questionnaire/focus groups
Parent online survey/questionnaire/ focus groups

If new for 2020/21 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream from
2019/20
Nursery Project - New
A cohort of Early Years’ establishments will be identified as part of a pilot that will focus on phonological awareness at Early Level. This will involve CLPL
sessions for practitioners to develop their understanding of the importance of the integration of phonological awareness activities within the Early Years
setting to ensure children are well placed to develop early reading skills.
A new consistent approach to early identification of children requiring additional support will be developed to improve transition at Early level. This
should help the early identification of pupils experiencing difficulties/barriers to learning, leading to early intervention at nursery and beyond.
Proposed impact:
•
•
•
•

Improved attainment in literacy
Smoother and more successful transitions to Primary 1
Upskilled Early Years’ Practitioners in phonological awareness
High quality CLPL that supports staff to deliver effective learning experiences

Measures:
•
•

Professional Judgement and ACEL data
Feedback and Evaluations from CLPL sessions
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•
•
•

Staff observations on engagement
Surveys/Questionnaire data from nursery practitioners
Feedback from schools and nurseries on transition information

Vocabulary Boost & The Communication Friendly Secondary School Environment
A new intervention from SLT, with a focus on improving pupils’ comprehension of key command vocabulary, has been developed in response to the
research published on the national ‘vocabulary gap’. This will be rolled out as a universal offer for schools and aimed at upper primary children and S1/2
children after a successful trial where 3 experimental secondary schools had statistically significant gains over 3 control group secondary schools following
a ten week programme.
CLPL sessions will be delivered for secondary staff to support them to self-evaluate their own school’s physical environment, the teaching value of
displays, instructional language, teacher-pupil talk ratio, accessibility of texts and the use of visuals.
Proposed Impact
•
•
•
•
•

Improvement in pupils’ understanding of command words which will support pupils’ ability to answer exam questions and instructions given in
class or as homework
Increased pupil confidence in using word learning strategies when faced with new vocabulary
Increased pupil engagement and achievement in the classroom, due to a communication friendly environment
Increased staff confidence in effectively developing pupils’ understanding of new vocabulary through the use of word maps and activities
Increased staff confidence in adapting and adjusting their classroom environment and interaction style to be communication friendly

Measures
•
•
•

Vocabulary Knowledge of Command Words Assessment
Vocabulary Boost Pupil Feedback Questionnaire
Vocabulary Boost Teacher Feedback Questionnaire
12

•

Staff confidence rating scales (for language and literacy in the classroom)

Sumdog Spelling - New
A trial will run in several clusters to use this online platform to help raise attainment in spelling. This is following on from the success of the numeracy
results on the same platform, where there were significant gains in accuracy and learning proficiency. These schools will be chosen based on SIMD profile
and attainment data.
Impact
•
•

Improved attainment in spelling accuracy
Increase in children achieving a level securely

Measures
•
•

Diagnostic reports
Teacher Professional Judgement
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1b

Learning and Teaching - Numeracy

Continuing Intervention from 2019/20
Plans? Y/N

Yes, with developments

Rationale
Previous years’ analysis of attainment data reveals that there has been a reduction in the poverty related attainment gap in numeracy within the Keys to
Success schools. Going forward the successes of this will be widened to ensure impact across all establishments. ESOs will provide high quality numeracy
CLPL to staff and use local and national data and intelligence, to target support where it is most needed. This work will be further supported by the
Pedagogy Team who will provide and model high quality learning, teaching and assessment approaches within establishments and support building staff
capacity.
The professional learning of Numeracy Coaches and Mathematics Principal Teachers continues to be vital in ensuring that there is equity and excellence
for all pupils. The focus on improving pedagogical approaches and providing targeted interventions to improve attainment and close the poverty related
attainment gap will be further developed and embedded throughout schools with the support and knowledge of coaches. This will help build
sustainability for long term improvements.
Building upon our evidence gathered from research based interventions, self-evaluation and NLC research data, we will be continuing with the following
initiatives in numeracy: Number Talks, Number Box, Stages of Early Arithmetical Learning (SEAL), Sumdog, Catch Up Numeracy, Number Talks: Fractions,
Decimals, Percentages, Mathematical Growth Mindset training and Maths Recovery.
The implementation of SEAL across the authority has widely improved standardised scores for many pupils, which suggests that the training and
implementation of SEAL has been successful in increasing the understanding of numerical knowledge in our younger children across the authority. For
example, by the end of 2018-19 there was a significant increase in standardised scores for pupils living in SIMD 1 and 2 following the implementation of
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SEAL in the classroom – with 84% of standardised scores improving between October 2018 and May 2019. To build upon this success, it is our intention
to continue to provide CLPL opportunities in 2020-2021 to support schools to implement SEAL.
Approaches which will support young people in numeracy will continue to be developed. In particular, CLPL opportunities will support the use of
Mathematics Assessment for Learning and Teaching (MALT) assessments and the development of effective pedagogical approaches for learning and
teaching to impact classroom practice e.g. Bar Modelling and Concrete/Pictorial/Abstract methodologies, as well as the use of appropriate interventions
to best support the needs of individual pupils.
Proposed impact:
•
•
•
•
•
•
•

Improved attainment in numeracy through the implementation of effective pedagogical approaches
Smoother and more successful transitions between stages for pupils
Improved self-esteem in pupils with numeracy difficulties as they experience more success
Increased parental engagement, knowledge and skills in supporting their children with numeracy difficulties
Focussed, high quality CLPL that supports schools to narrow the poverty related attainment gap in numeracy
Increased use of effective pedagogical approaches, e.g. SEAL
Upskilled Numeracy Coaches

Measures:
•
•
•
•
•
•
•

Attainment data – e.g. MaLT, SNSA, ACEL
Pupil questionnaire/focus groups
Review of impact of additional CLPL for Numeracy Coaches/PTs through dialogue with schools and triangulation of wider attainment data.
Numeracy Progress Trackers to show numbers of pupils being supported by appropriate interventions
Review of training evaluations from staff teaching numeracy across the primary and secondary stage continuum in relation to the CLPL provided by
the Numeracy Team
Analysis of a range of data, for example, the monthly updates provided in relation to the frequency of engagement and accuracy with the Sumdog
online interactive maths resource across our primary schools.
Feedback from the drop-in service and CLPL will be evaluated to inform next steps
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If new for 2020/21 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream from
2019/20
Nursery Project - New
A cohort of Early Years’ establishments and nursery classes will be identified as part of a pilot that will focus on SEAL at Early Level. This will involve CLPL
sessions for practitioners to develop their understanding of the importance of the integration of numerical knowledge and understanding within the Early
Years’ setting to ensure children are well placed to develop early numeracy skills.
Proposed impact:
•
•
•
•
•

Improved attainment in numeracy
Smoother transitions to Primary 1
Increase in skill and professional knowledge of nursery staff
High quality CLPL that supports staff to deliver effective learning experiences
Increase in use of SEAL as an effective pedagogical approach

Measures:
•
•
•
•
•

Feedback and evaluations from CLPL session
Evidence from practitioners to show engagement and progression in numeracy
Professional judgement / ACEL data
Online survey/questionnaire data from nursery practitioners
Feedback from schools and nurseries on transition information / process
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2

Learner Journey

Continuing Intervention from 2019/20
Plans? Y/N
2020/21 Breakdown of Resource:
Please provide a breakdown of what this
funding will be used for including details of
teachers/others staff

Yes, with developments
•
•
•
•
•
•
•
•

1 FTE Leadership Lead
32 FTE teachers support for Primary Schools – commitment to former K2S schools (April - June 2020)
2a) Supporting Family Learning Hubs
2b) Cluster support: 15 FTE CIIL teachers to support cluster model (August 2020 – March 2021).
29 FTE teachers to support specific areas of deprivation (August 2020 – March 2021).
2c) Secondary estate teacher resource allocation
2d) Pathways Programme – 3 FTE at NL12
Programme training resources
2e) Leadership: ROC
Innovation and Improvement Hub
Resources

Workstream Rationale:
Although the title of Learner is new for this year, the Learner Journey workstream is simply our approach to pedagogy and andragogy; of looking at the context of
learning and learner pathways for children, young people and adults and weaves the golden thread around our support for all learners.
This will include family learning for our most vulnerable families, supporting primary schools around the cluster model, bespoke arrangements and robust
planning at secondary and an approach to supporting learners at the end of their school journey through a Pathways programme. The introduction of Cluster
Improvement and Integration Leads (CIILs) will ensure empowerment at local level and will lead to a collective endeavour to achieve excellence and equity for all
children (Education Scotland, 2019). Leadership is crucial in driving forward cluster improvement; leaders at all levels, who are empowered and collaborative will
be instrumental in ensuring excellence and equity for all.
As referenced in the Introduction, North Lanarkshire have embarked on an ambitious restructuring programme which provides greater opportunities for an
empowered system and a more focussed approach within a localised geographical context in order to meet the needs of all learners within their own
communities. This restructuring programme for Education and Families means we will focus on a cluster and locality model for quality assurance and
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improvement alongside a revised GIRFEC approach, allowing support for specific children within their local communities. SAC will support this model via 15 CIILs
who will support Cluster Chairs and help accelerate the process of a more empowered and self-sustaining system. On a wider geographical area we will continue
to support schools on a locality basis with 23 FTE primary teachers who will have a specific role in focussing schools on their approach to narrowing the poverty
related attainment gap, particularly for our most vulnerable children.
With the exception of two elements within this workstream the programme of support was included in last year’s plan. The two complimentary/new approaches
being developed this year revolve around the focus of our support in enhancing the cluster model and also tracking and supporting our young people as they
enter the final stage of their learner journey and exit into positive leaver destinations and more detail is given under their respective headings.
Proposed impact:
•
•
•
•
•

Improved attainment for children and young people, particularly those most at disadvantage
Improved positive destinations for children and young people, particularly those living in deprived areas
Targeted support/challenge to establishments to drive forward the SAC agenda
Focussed high quality CLPL using successful research based methodologies/interventions at school and authority level
Supported establishments in developing robust pedagogical approaches to learning and teaching, ensuring assessment and moderation are a key
component of this improvement agenda

Measures:
•
•
•
•
•

2a

Training evaluations
ACEL and standardised assessment data
VSE reports/HMIe reports
Attendance/exclusion data
Positive Destinations Data

Learner Journeys - Developing a Family Hub provision to enhance transition and curricular pathways

18

Continuing Intervention from 2019/20
Plans? Y/N
Continuation of 19-20 Plan

Yes with adaptations

Rationale
This workstream combines previous approaches of sustaining support within Literacy, Numeracy and HWB alongside the recognition that support for our
youngest learners wrapped around a transitional and family learning context plays a crucial role in the development of a child and their capacity to learn.
The Plan for 19-20 identified 15 centres and the project for session 20-21 is to widen SAC support to include 22 establishments, strengthening the
targeted support offered to parents in the context of the local area and increasing the level of support offered to children and families within the context
of transition. By improving accessibility to appropriate services and developing high quality coordinated support through an integrated services model in
close collaboration with families and carers, we will enhance opportunities for consistent and focused engagement. Family Learning Centres will work
closely with each other and their partner schools within a locality model focussing on enhancing not only family engagement but also increasing capacity
for developing literacy and numeracy curricular pathways to strengthen children’s preparations for transition. Within a health and wellbeing context they
will work alongside social work and health colleagues to enable effective support to be coordinated and delivered to vulnerable children and families
within identified areas of the council. The newly appointed, core funded Early Years’ Quality Improvement Officers will support developments around
curricular planning based on current successful models that are operating in various localities.
It is recognised that the promotion of positive parenting based on containing, reciprocal and attuned interaction provides a buffering from adversity for
children experiencing disadvantage through living in poverty. Building on the learning from the Early Years’ Collaborative and the integrated evidenceinformed Health and Wellbeing model developed through the work of the Scottish Attainment Challenge, a focus on promoting attuned, sensitive
interactions to support the development of secure attachment will be the guiding principle of the approach.
Additional supports to mitigate the effects of living in poverty will also be provided by forging more effective links with a range of services such as
financial inclusion, housing etc.
Proposed impact:
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•
•
•
•

Effective early intervention to enhance our youngest children’s attachment experiences, emotional wellbeing and cognitive development
Enhanced levels of engagement and support for our youngest children living in deprivation and at risk
Enhanced parental capacity in providing a nurturing environment and care for their child
Enhanced consistency of professional practice to improve outcomes for children and families

Measures:
•
•
•
•
•
•

2b

Data: children and parents’ attendance
Children’s plans and data relating to their development and progress, including the use of: Ages and Stages Questionnaires ASQ-3 (Child
development screening tool)
Specific health and wellbeing measures for parents and children
Parents’ evaluations
Staff professional review and development
Collaborative self-evaluation framework

Learner Journey – Cluster Support - Cluster Improvement and Integration Leads (CIILs) and 23 FTE
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Continuing Intervention from 2019/20
Plans? Y/N

Yes

Cluster Support Rationale
Scottish Government recently published a progress update on the National Improvement Framework for the eleven NIF Key Measures, which cover early
child development to school leavers’ destinations, encompassing attainment in literacy and numeracy in the Broad General Education, qualifications
achieved in the senior phase, Health and Wellbeing indicators and employability outcomes. Incorporated in this are Stretch Aims for North Lanarkshire
Education and Families. These measures show the gap between current levels of achievement in North Lanarkshire and expected national improvement
indicators. This information, and actions planned to address these standards, should be owned by all officers and practitioners across the partnership.
In addition, Realigning Children’s Services survey responses by young people in 2017 provided a clear set of issues relating to the views of young people
about their Health and Wellbeing. The key issues for young people relate to diet, exercise, mental health and their personal sense of safety in their
communities.
Historically SAC have supported schools with an allocation of one full time teacher (FTE) to all Keys to Success schools. This was for both the secondary
and primary estate with only the 35 Keys to Success schools benefitting from this additionality. This approach was changed last year for the secondary
sector with an allocation of funds (called teaching resource) based on an FTE calculation to allow secondary schools to develop bespoke plans relating to
their own schools and encouraged schools to address the synergies between SAC and PEF and the approaches they develop.
Although successful, the fundamental issue of only supporting less than a third of our primary schools across North Lanarkshire has to be addressed and
the change of focus to support improvement based on a Cluster model gives the SAC team an opportunity to rethink our approach.
CIILS will play a key role in supporting the Cluster Chair in providing information on specific areas of need alongside an in-depth working knowledge of the
types of support that the Attainment Challenge team can offer. It is envisaged that this individual will have a direct input in to the Cluster Improvement
Plan and play a key role in evidencing impact which will feature in SAC Plans and reports to the Scottish Government.
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Proposed impact:
The CIIL will provide key support for the Cluster Heads and support the strengthening of practice in key areas of SAC activity (Literacy, Numeracy and
HWB). The proposed impact of their remit is as follows:
Attainment
•
•
•
•
•
•

Improved attainment for children and young people, particularly those living in SIMD 1 and 2
Deepened understanding of analysis of data related to impact of support around the school (SAS) process and Cluster Improvement Plan (CIP)
Successful collegiate working between cluster schools and the Attainment Challenge team to raise attainment, close the poverty related
attainment gap and ensure equity for all
Effective liaison with the SAC team to facilitate support in Literacy, Numeracy and HWB
Relevant CLPL opportunities provided/signposted for staff
Increased staff confidence in achievement of a level through assessment and moderation activities
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GIRFEC and ASN
•
•
•

Successful partnership working with agencies and partners in line with the SAS process
Successful outcomes from multi-agency meetings, including engaging with parents and families
Effective supports/partnership working in place for individual and groups of children

Measures:
• Attainment data (ACEL, standardised assessments)
• Cluster Improvement Plans and Reports
• Evaluations from CLPL opportunities
• GIRFME Plans/ CSPs
30 FTE teachers Rationale
Rationale
In a review of the effectiveness of various interventions from previous sessions, staff additionality within our Keys to Success establishments was directly
related to improvement in attainment in literacy, numeracy and health and wellbeing. As stated previously, the mechanism for identification of Keys to
Success schools was too narrow and SAC support only impacted on a small number of schools and children across the authority. The newly formed
cluster model will provide a local, empowered platform, where key staff at school level can identify gaps in attainment data within schools and decide
best use of this additionality to close the poverty related attainment gap. The identification of schools receiving additionality will be based on discussions
with the SAC Team and Education and Families’ Managers with decisions based on data indicating deprivation, i.e. SIMD profiles, free meal entitlement
(FME) and clothing and footwear grant (CFG) data. Each school that benefits from additionality in staffing will be required to provide an outline plan,
detailing how this member of staff will be used, which particular area of improvement they will be focussing on and what measures will be used to assess
progress. Additionally, they will be asked to submit regular reports on progress towards their targeted areas.
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Proposed Impact:
•
•
•

Improved attainment and narrowing of the poverty related attainment gap
Improved wellbeing in children and young people, particularly those living in poverty
Upskilled staff who are knowledgeable about appropriate interventions and approaches that narrow the attainment gap

Measures:
•
•
•
•

2c

ACEL and standardised assessment data
School and Cluster Improvement Plans and Reports
Attendance and exclusion data
Improvement methodology data results

Learner Journey – Secondary

Continuing Intervention from 2019/20
Plans? Y/N

Yes

Rationale
Following a review of the effectiveness of various interventions from previous sessions, discussions took place around the impact of the funding
allocation. Last year, as a result of these discussions, secondary schools were given an allocation of an FTE equivalent resource to assist with closing the
poverty related attainment gap. Moving forward, we intend to continue with this approach and secondary schools will be given similar flexibility through
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provision of funding, based on the value of an FTE equivalent, across literacy, numeracy and HWB, to support them in creating bespoke plans within their
own communities and contexts.
In line with last year’s approach each school will provide a plan outlining literacy/numeracy/health and wellbeing priorities and
targeted interventions detailing clear outcomes for learners. Furthermore there will be two checkpoints through the year where
schools will indicate examples of evidence gathered and associated impact. The SAC team will be involved in discussions with
schools on their individual approaches and we intend to evidence these discussions and subsequent impact of spending in both
the interim and final reports submitted to Scottish Government.
Proposed impact:
•
•
•
•
•

Improved attainment in literacy and numeracy and narrowing of the poverty related attainment gap
Improved wellbeing of children and young people, particularly those who are living in the most deprived areas
Improved transitions between primary and secondary schools
Targeted and focussed interventions for identified children
Upskilled staff that are knowledgeable about interventions and approaches that are proven to narrow the poverty related attainment gap

Measures:
•
•
•
•

ACEL and standardised assessment data
Insight data
Attendance and exclusion data
Feedback from pupils and staff
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2d

Learner Journeys - Pathways programme

Continuing Intervention from 2019/20
Plans? Y/N
New for 20-21

N

Rationale
Building on a very successful ‘Winter Leavers’ Pathways Programme which ran in session 2019/20 and supported 90 young people most at risk of
disengaging from learning into a positive post-school destination, this work will be extended to support more young people (estimated 150) from a wider
cohort than the original winter leavers’ group, including care experienced, summer leavers and those facing multiple and complex barriers to enable them
to access a relevant positive post-school pathway.
The curriculum will be planned, designed and delivered to create clear pathways into work by ‘doing things differently’, delivering new provision via a
system that is flexible enough to provide effective and joined up support for young people.
This project requires strong and effective partnership planning, designing and delivery with a range of colleagues working collectively and creatively to
build an effective, straightforward and person-centred curriculum. The curriculum will be designed and delivered collaboratively by a range of
colleagues/teams from across council services, e.g. employability and talent and organisational development teams, external organisations such as Routes
to Work, New College Lanarkshire, Skills Development Scotland and the DYW Regional Group.
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The curriculum will include an extended work placement with many of these leading to work trials and employment. In our pilot phase, 7 young people
engaged in work trials which directly led to employment. Young people will work on accredited employability awards and a wide variety of employability
related experiences and opportunities. Partners and training providers will provide bespoke learning packages linked to labour market intelligence, in
particular around construction, hospitality and childcare. Every young person will be matched with a mentor who works in the sector related to the
young person’s aspirations, and will benefit from continued support.
On entering a positive destination, all of the young people will benefit from 6 months follow up support. This ‘in work’ support is a key component of the
offer which will help to ensure progression and sustained destinations.
Proposed impact:
Young people will have:
• Engaged in a bespoke curriculum aligned to their aspirations, abilities and labour market intelligence (this applied to young people who have
multiple barriers to learning and employment including care experienced, winter leavers, free school meal (FSM) entitled, non-attenders)
• Engaged in work-related learning opportunities which will increase their work readiness
• Achieved industry relevant qualifications
• Entered a positive post-school destination of employment or a pathway that will lead to employment (anticipated 150)
Measures:
•
•
•
•

Attendance and engagement in the full-time curriculum offered
Data around positive post-school destination of employment or a pathway leading to employment e.g. Modern Apprenticeship, Training, further
education
Data around sustaining the positive destination and/or progressing to a next level destination
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2e

Learner Journey – Leadership

Continuing Intervention from 2019/20
Plans? Y/N

Yes with developments

Rationale
One of the most significant developments in the work of SAC in North Lanarkshire, is the work being brought forward to develop leadership capacity that
will ultimately result in integrated practice across the service. As stated in Hallgarten et al. (2016), ‘ If transformation is to come from within education
systems themselves, rather than left to market forces or developments in technology, then it will depend upon the emergence of a different kind of
leadership.’
In last year’s SAC plan, leadership development and opportunities were restricted to the Self-Improving Schools (SIS) programme only. Last session, it
became apparent that a greater framework was required that provided leadership development opportunities at multiple levels across the service. A
new leadership framework was created last session, providing opportunities for new or aspiring leaders within Education and this will be developed
further next year, ensuring a wider reach across Education and Families.
Work around the SIS model will continue and will build on the successes of previous years. The Robert Owen Centre (ROC) will continue to work closely
with head teachers to support them with collaborative action research projects and will widen their support to include additional schools from both North
and South Lanarkshire Councils. In tandem to the support provided to the SIS model, SAC will also support the proposed cluster model next session. This
will further promote empowerment at local level and will lead to greater collaboration across establishments and services to improve outcomes for our
children and young people.
Furthermore, a digital platform is planned for next session that will facilitate an integrated approach to leadership and professional learning across the
service, for all users. This ‘one-stop shop’ learning management system will enable managers to create bespoke learner journeys for staff, and will also
enable practitioners to engage in or contribute evidence informed practice.
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Self-Improving Schools (SIS) and Robert Owen Centre (ROC)
Rationale
The rationale for the SIS programme is to build the capacity of schools through collaboration and empowerment. Through carrying out models of
professional learning and enquiry at all levels, schools will continue to build sustainable approaches to closing the poverty related attainment gap for
ongoing school improvement.
The SIS programme will continue with the same proposed impact, measures and plan and details of this can be found in the 2018/19 Plan. ASN schools
became involved for the first time last session and this will continue in 2020/2021. The ROC will continue to work with the original 12 schools from across
North and South Lanarkshire Councils and will work with a further identified 12 schools from both local authorities. Furthermore, the ROC will work with
6 family group leads to facilitate collaborative action research within their own family groups or clusters.
The Leadership Lead will facilitate programme development in collaboration with family group leads. ROC personnel will work closely with family groups
and individual schools to support the implementation of the collaborative action research (CAR) process. They will support staff to develop appropriate
enquiry approaches integral to promoting attainment.
Proposed impact:
•
•
•
•
•

Increased attainment for pupils, particularly those living in SIMD 1 and 2
Deepened understanding on the interrogation and use of data around pupil attainment
Empowered HTs and staff that share practice that helps close the poverty related attainment gap
Deepened knowledge of Education Scotland’s increased expectations in relation to inspection visits
Deepened understanding of collaborative action research

Measures:
•
•

Session evaluations
Overall evaluations
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•
•
•

Family Group plans and reports
Data from the ROC
Data from Research Development Officers

Leadership Framework
A new leadership framework was established in session 2019-2020, with leadership programmes being available for new or aspiring Principal Teachers,
Depute Head Teachers and Head Teachers. These will continue in session 2020-2021 and additional leadership programmes will be offered for senior
officers across Education and Families, and wider staff groups across the service. These programmes have been very popular and feedback to date has
been excellent. The sessions include a variety of themes, and are outlined in the table below:

The programmes are based on Education Scotland’s national model of professional learning and include learning by enquiring, learning as collaborative
and learning that deepens knowledge and understanding. A submission was put forward to Education Scotland for endorsement for the Aspiring Principal
Teacher Leadership Programme and this has been endorsed with conditions. Further submissions will be put forward for other leadership programmes
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next session. Facilitators for the programmes include experienced and credible officers from within North Lanarkshire Council, making this a sustainable
model.
Proposed Impact:
•
•
•
•
•
•

Improved outcomes for children and young people, particularly those living in poverty
Enhanced leadership capacity and capability in the next generation of leaders within the workforce
Clearer pathways for aspiring leaders to allow them to advance in their profession through critical thinking and reflection
Enhanced CLPL for promoted staff
Deepened knowledge of the importance of effective leadership in improving outcomes for children and young people
Upskilled staff that can effectively lead change, in line with school, authority and national priorities

Measures:
•
•
•
•
•

Session evaluations
Informal discussions at each session
Overall programme evaluations
Uptake/attendance data
Education Scotland endorsement

If new for 2020/21 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream from
2019/20
Innovation and Improvement Hub – New
Rationale
In September 2019, Education and Families Committee granted approval for the creation of North Lanarkshire’s Innovation and Improvement Hub. The
Hub will provide an online platform that will integrate Education and Families along with NL’s digital platform and other services.
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The Hub will be multi-functional. Firstly, it will host a ‘repository’, where practitioners and leaders across the service can engage and/or contribute
evidence informed practice. This will provide a platform to showcase examples of universal, additional and intensive approaches and interventions that
have been evidenced to raise attainment, particularly in relation to closing the poverty related attainment gap. Secondly, it will be used as an e-learning
platform, with a performance driven focus in line with organisational objectives. Finally, it will create a ‘one stop shop’ platform for all users, with
bespoke staff learner journeys within it.
Proposed Impact:
•
•
•
•

Deepened knowledge and understanding of interventions that have been proven to close the poverty related attainment gap
Easier access to a wealth of research documents and findings that inform recent educational thinking and best practice
Increased awareness of the interconnectedness of services that impact on closing the poverty related attainment gap through an integrated
approach
Bespoke learner journeys that link with staff’s own continuous lifelong professional learning

Measures:
•
•
•
•

Feedback will be sought from phase one schools
Usage of site data
Uptake of CLPL data
Nominations (for featuring on the Hub) from schools/establishments data
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3

Health and Wellbeing

Continuing Intervention from 2019/20
Plans? Y/N
2020/21 Breakdown of Resource:
Please provide a breakdown of what this
funding will be used for including details of
teachers/others staff

Yes, with adaptations based on learning
•
•
•
•
•
•
•
•
•
•
•
•

1 FTE HWB Lead
1 FTE ESO teacher to support Lead Officer.
PAHL costs (April – June 2020). Obligation from 2019-20 Plan
3a) Psychological Service input: 3 FTE Educational Psychologists
Psychological Service input: VIG & VERP resources
3b) Inactive secondary School girls programme
3c) Maximising support for Children and Families: 1FTE Wellbeing Support Worker (NLC 10)
3d) 8 FTE Police Partners - with partnership funding
3e) Scottish Fire & Rescue Service S3 Fire Reach Fire Reach Programme
3f) 2 FTE Club 365 Programme Co-ordinators
Club 365 resources
3g) CLD Partnership
Work stream resources e.g. Seasons for Growth Materials / Nurture Conference

Workstream Rationale
Building on the work to date and drawing on evidence from a range of interventions, the Health and Wellbeing workstream is situated within a coherent
model based on the World Health Organisation Health Promoting Schools framework, Getting it Right for Every Child principles and practice and evidence
from research. The implementation of a culture and ethos of nurture within our schools and establishments remains key to meeting the wellbeing needs
of all children and particularly those most vulnerable. Schools and establishments continue to adopt a self-evaluation approach to further embedding
nurture as part of an improving schools agenda. Alongside this, a school improvement planning approach has been further refined and implemented for
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use in schools. This has enabled a flexible approach to implementation to be adopted in response to differing needs while ensuring an emphasis on
measuring impact.
Reflecting developments at a national level towards enhancing the empowerment of headteachers and supporting the local needs of school communities,
we have continued to significantly change and improve upon the ways in which our secondary schools are supported through the Attainment Challenge.
The range of interventions incorporated within the model align with staged intervention and GIRFEC planning pathways and are aimed at providing a
holistic approach to meeting the health and wellbeing needs of children and young people affected by poverty to enable enhanced engagement with
learning. The model encapsulates a framework of universal, additional and intensive approaches, all of which have a robust research evidence base. In
light of ongoing research evaluation within North Lanarkshire’s implementation, some elements of the model will continue as per the 2019/20 plan while
others will be further developed in light of this ongoing learning. These developments largely relate to implementation approaches aimed at achieving
long term sustainability.
This work will continue to be delivered through collaboration between schools and establishments, families, the SAC Team, Attainment Advisor,
Education Managers, Continuous Improvement Officers, link Educational Psychologists and the Solihull Co-ordinator.
Proposed Impact:
•
•
•
•

Improved self-regulation in children, leading to a greater ability to engage in learning
Improved emotional wellbeing and engagement in learning
Embedded cultures of nurture in schools and establishments through self-evaluation processes
Focussed CLPL, using evidence based methodologies/interventions at school and authority level

Measures:
•
•
•
•
•

Specific Health and Wellbeing assessments
Evaluation of the Nurturing Schools Self-evaluation Framework
Attainment data
Attendance and exclusion data
Evaluation of training
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3a

Psychological Service input

Continuing Intervention from 2019/20
Plans? Y/N

Yes

Psychological Service
Rationale
The work of the Psychological Service continues to be central to the delivery of health and wellbeing within North Lanarkshire SAC. The service
contributes at every level of the model - universal, additional and intensive - and brings its research informed knowledge and skills to build capacity and
offer direct service delivery. The Principal Psychologist is part of the Attainment Challenge Core Group and plays an integral role in the development of
the Challenge programme. The Psychological Service also supports and co-ordinates the work of the SAC Research and Development Officers.
The Psychological service will continue to support school improvement and staff CLPL at a whole school/universal level through Nurture self-Evaluation,
training in the Six Nurture Principles (Primary), Strengthening Nurturing Approaches in Secondary Schools, support to measure health and wellbeing and
Video Enhanced Reflective Practice (VERP). At the additional level Training the Trainer in Seasons for Growth (dealing with loss), Understanding and
Responding to Trauma and supporting more effective planning and interventions through the use of the Resilience Planning Toolkit will be implemented.
Specialist / therapeutic interventions will be offered through Video Interactive Guidance (VIG) and Eye Movement Desensitisation Reprogramming
(EMDR).
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Proposed Impact:
•

•
•
•
•

•
•

Improved wellbeing of children and young people particularly those living in poverty
Improved engagement in learning as a result of wellbeing interventions
Positive outcomes e.g. reduction in distress through targeted therapeutic support for our most vulnerable children
and young people
Increased staff capacity to support children and young people with wellbeing barriers to learning
Improved parent-child relationships through deepening the understanding of children’s needs and increasing
confidence for both parent and child.
Increased attunement and improved relationships between practitioners and children
Improved collaboration across establishments and sharing of good practice

Measures:
• Short and medium term CLPL evaluations exploring the impact of improved teacher knowledge on children
• Evaluation of individual planning for children e.g. GIRFME Plans
• Attainment, attendance and exclusion data
• Case Studies of children and young people exploring impact
• Use of focus groups/interviews to explore pupil voice
• Parent Feedback e.g. VIG evaluations
The outline of two recent interventions i.e. Strengthening Nurture Secondary and Developing Trauma Informed Practice are found below:
Strengthening Secondary Nurture
Rationale
Taking forward learning from the Primary Health and Wellbeing workstream and from development work in secondary schools, adaptations were made to
the implementation of nurturing approaches within the secondary sector. Phase 1 of the implementation plan for six schools (including one ASN)
included whole school Nurture awareness raising CLPL, nurture self-evaluation and initial planning.
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The initial engagement with six schools was based around capacity, however there has been a high demand from a number of secondary schools to
participate in the implementation of nurturing approaches within their establishments. The Health and Wellbeing team in Psychological Service will work
with a further six schools (Phase 2).
Secondary headteachers will be invited to attend an information session in April 2020 with regard to their readiness to implement nurture in their school.
Proposed Impact:
•
•
•
•

Improved outcomes in attainment
Improved wellbeing measures for young people
Improved cultures and ethos of nurture within schools
Developed staff knowledge and understanding of nurture and, in particular, how the six nurture principles relate within their own secondary
school context

Measures:
•
•
•
•

Self-evaluation data based on individual school targets
Attainment, attendance and exclusion data
Specific Health and Wellbeing Tools e.g. Strengths and Difficulties questionnaire (SDQ) , Multi-Dimensional Student’s Life Satisfaction Scale
Focus group of young people
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Developing Trauma Informed Practice
Rationale
Following on from the newly developed training programme, ‘Understanding and Responding to Trauma’, a series of pilots will be delivered by staff with
background knowledge and experience of working with children and young people who are traumatised. Partner agencies that could potentially play a
part in this are educational psychologists, Social Work and CAMHS.
The training could also be offered on a multi-agency basis as many of the children and young people concerned are likely to be subject to multi-agency
planning and support.
To ensure that staff understanding, knowledge and skill is strengthened in ways that enable them to meet the needs of very vulnerable children and
young people, the framework has been developed to ensure that staff wellbeing needs are supported in a focused and systematic way. This will be key to
the effectiveness of trauma informed practice as this demands a high level of emotional capacity and resilience if effective relationship based approaches
are to be implemented.
Proposed Impact:
•
•
•
•
•
•
•
•
•

Reduction in emotional and behavioural difficulties in children and young people
Increased self-regulation in children and young people
Consistent support and nurturing of children and young people
Increased knowledge and understanding of the effects of trauma on wellbeing and learning
Enhanced ability to recognise the effects of trauma and how to support children and young people who have experienced trauma
Enhanced ability to develop and promote trauma aware schools and establishments
Improvement in staff management of secondary stress
Increased staff resilience in the face of challenges
Increased staff capacity to offer nurturing support

Measures:
•

Specific Health and wellbeing measures e.g. SDQ, Leuven Scale, CROPS
38

•
•
•

Case study data
Training evaluations
Staff surveys/ feedback

Video Interaction Guidance (VIG)
Rationale
A growing number of North Lanarkshire practitioners are able to offer VIG as part of their core work and the impact for children and families has been
demonstrated. In line with national and international research, this therapeutic intervention is being successfully used to increase attunement and improve
relationships within vulnerable families. Increasing understanding of children’s needs and empowering adults to change their behaviour accordingly is
consistently helping parents achieve their personal desired outcomes for themselves and their child.
Interest in the use of VIG in the secondary sector is being nurtured with a secondary teacher and Home School Partnership Officer recently joining the
training programme.
SAC funding has allowed North Lanarkshire to continue to develop a multi-agency workforce which can effectively use this intervention to improve
attunement, attachment, learning and wellbeing with a growing number of our most vulnerable families.
VIG will continue to be accessible to vulnerable families, increasingly through Trainee and Accredited VIG Practitioners’ core work. All Educational
Psychologists involved in VIG training will continue to be actively encouraged to focus on VERP delivery as part of their VIG training, so increasing the
capacity to deliver VERP.
The plan for VIG moving forward is to explore possibilities with colleagues from Social Work and Family Learning Centres, ensuring this approach is as far
reaching as possible. We will continue to actively encourage all psychologists to become involved in the training.
Proposed impact:
•
•
•
•

Improved attunement, attachment, relationships and wellbeing for our most vulnerable families
Better supported parents / carers to achieve specific personalised goals for their children
Increased well-being in our most vulnerable children
Increased participation and engagement by our most vulnerable children
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•
•

Increased accessibility to VIG training for vulnerable families
Increased support for families by accredited VIG practitioners

Measures:
•
•
•
•
•
•
•
•

Parental views/questionnaires
Case studies
Video testimonials
Feedback from consultations with older children
Feedback from staff and practitioners
Uptake/attendance data, particularly in relation to SIMD demographics
Attrition rates
Quality assurance and formal external assessment data

Video Enhanced Reflective Practice (VERP)
Rationale
This work builds on the work carried out over the last 4 years and is delivered as part of the close partnership forged between Psychological Service and the
Attainment Challenge Team. The Psychological Service is continuing to expand the use of this coaching and mentoring approach to develop teacher
empowerment across North Lanarkshire. A range of staff working with pupils across all sectors are being effectively supported to improve relationships
and increase attunement in the classroom. Research demonstrates that enhancing the quality of adult-child interaction in schools increases cognitive and
emotional gains for children (Gavine and Forsyth, 2011). VERP is continuing to be combined with other training and has been shown to effectively help
embed new skills.
VERP continues to be consistently well attended and positively evaluated. Participants invariably report changes to their practice and associated outcomes
for the children with whom they work. Evidence suggests that participants advocate strongly for the training and encourage peers to attend. Interest in
the approach continues to grow across the authority. Building on the success of last year’s work, we continue to focus authority level training primarily on
colleagues in the early years’ sector and support staff from early years, primary, secondary and ASN. We will continue to respond to requests for whole
establishment training across all sectors and in particular are looking to develop opportunities around involvement with Social Work colleagues and the
possible role of VERP within other services.
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Proposed impact:
•
•
•
•
•

Increased pupil engagement and confidence in classroom/group discussions
Improved outcomes in terms of children’s attainment and wellbeing with particular reference to narrowing the poverty related attainment gap
Enhanced interactions and relationships between children and adults; particularly those living in SIMD 1 and 2
Improved pedagogy in practitioners receiving VERP training alongside curricular training
Enhanced staff’s ability to support children’s wellbeing and resilience

Measures:
•
•
•
•
•
•

ACEL data and standardised assessments
Case studies
Evaluations and logbooks
Uptake/attendance data
SMART survey results focusing on changes in practice and impact on children
CLPL data
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3b

Addressing the needs of inactive secondary school aged girls

Continuing Intervention from 2019/20
Plans? Y/N

Yes, with adaptations

Addressing the needs of inactive secondary school aged girls
Rationale
The Realigning Children’s Services Wellbeing Survey highlighted a marked reduction in girls’ engagement in physical activity at the secondary stage. There
is also a decline in the mental health of girls at this stage. The data indicates that young women living in poverty are particularly affected.
Evidence from research indicates the links between physical activity and emotional wellbeing in the wider population. There is a wide body of research
which also highlights the effectiveness of engaging in physical activity to contribute to the improvement in mental health.
Building on the positive evaluation of the programme for 2019/20, active school coordinators will continue to design a bespoke plan for each school in
partnership with key school partners (PE staff, senior management, sports council/ambassadors, CLD and young people). These partners are essential to
help shape the programmes that will suit individual school needs. Reflecting on the positive nature of the early evaluations, we intend to extend this
across ASN schools. The opportunities will take place during both curricular and extra-curricular time.
Proposed Impact:
•
•

Improved engagement and fitness levels in girls, particularly those living in poverty
Improved mental wellbeing in girls, particularly those living in poverty
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Measures:
•
•

3c

Attendance/exclusion data
Feedback/evaluations from pupils and staff

Maximising Support for Children and Families

Continuing Intervention from 2019/20
N
Plans? Y/N
If new for 2020/21 please provide information on the rationale for this new workstream, the proposed impact of this workstream in 2020/21 and how
that will be measured.
Rationale
To promote the strong links across Education and Families we aim to take advantage of the opportunities afforded by the realignment of the services to
improve outcomes for our children and young people. This will be achieved through a relaunched GIRFEC process to improve multi-agency working,
particularly around clusters and the developing wellbeing hubs.
It will be important to capture an initial baseline position as regards wellbeing across our schools. In order to do this we will use the information provided
by all schools from the Wellbeing Self-Evaluation exercise due to be completed by the end of February 2020. Aggregated information from these selfevaluations will be used to identify themes across the schools that can then be worked on through further SAC interventions.
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The use of Education Support Officers for the development of Literacy and Numeracy as part of the SAC plan has been well evidenced. It is therefore
proposed to develop that model further by creating the post of a Wellbeing Support Worker to build capacity in the schools by linking in the social work
service and commissioned third sector agencies. A key element of this will be to embed a range of offers to include:•

•

Signs of Safety - an innovative, strengths-based approach to promoting the wellbeing of children mainly within the early years and primary
sectors. It was developed from child protection practice, but has now been used in other local authorities in Scotland as a means to address
broad wellbeing issues, on a multi-agency basis. The use of this model will be introduced to North Lanarkshire over 2020/21.
Contextual Safeguarding - an approach to respond to young people’s experiences of harm, beyond their families. It recognises that the different
relationships that young people form in their neighbourhoods, schools and online can threaten their wellbeing. This approach will be targeted to
secondary school aged pupils and will involve cross sector working to promote the wellbeing of young people. It will be introduced across
services over 2020/21.

Both these models will be introduced through multi-agency training, initially targeted towards Child Protection Coordinators within schools. The
wellbeing support worker will undertake a coaching and development role, assisting schools to make the necessary links with other agencies to deliver on
the range of offers necessary for identified children.
In addition, other elements of the Mental Health Wellbeing and Resilience Delivery Plan will be supported through involvement from third sector agencies
working with specific groups as follows:
•
•

Young Carers, maximising the use of the existing third sector service
Young People involved in Offending - providing links to the social work service and other providers to maximise the impact of the Early and
Effective Intervention approach to maintain young people at school and minimise the impact of offending behaviours

Proposed impact:
• Improved attendance
• Improved wellbeing measures for children and young people
• Increased wellbeing of children through improved nurturing ethos
• Improved outcomes in attainment
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Measures:
• Specific Health and Wellbeing Tools – school based data
• NLC data including attainment and attendance data
• School self-evaluation

3d

Police Partnership Programme (secondary sector)

Continuing Intervention from 2019/20
Plans? Y/N

Yes

Police Partnership Programme (secondary sector)
Rationale
Recent discussions between North and South Lanarkshire Community Police Officers and Senior Managers in schools have helped better inform the SAC
Team of the role of the officer and the positive contributions they can make within the Personal, Social, Health and Wellbeing programme e.g. Knife Crime
and Online Safety. Due to last year’s successful programme, this will continue next session.
Proposed Impact:
•
•

Safer schools and communities as a result of interventions to promote resilience and Police Scotland partnership programmes
Enhanced knowledge of community safety by pupils from SIMD 1 and 2 who are transitioning to secondary school
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•

Improved implementation of preventative and early intervention approaches by schools working in partnership with Police Scotland

Measures:
•
•
•

3e

Attendance/exclusion data
Feedback from pupils and staff
Engagement of pupils with Police partners

S3 Fire Reach Programme (SFRS) (secondary sector

Continuing Intervention from 2019/20
Plans? Y/N

Yes

S3 Fire Reach Programme (SFRS) (secondary sector)
Rationale
In Partnership with NLC, Secondary schools in the area and “Landed” volunteer support, the SFRS will continue to deliver the “Building Resilient Young
People through Fire Reach” course to all 23 schools. This proved very successful last session and will continue next session.
The purpose of the course is to increase resilience, confidence, problem solving skills, team building skills and communication skills and also give the
students a vocational education platform that is both challenging and thought-provoking, yet enjoyable and safe at the same time.
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Proposed Impact:
•
•
•

Increased resilience, confidence, problem solving skills, team building skills and communication skills in ‘at risk’ young people
Better informed choices by young people – and especially those who may be at risk – in making informed, safe choices through participation in
the Fire Reach Programme
Safer schools and communities as a result of interventions delivered in partnership with Scottish Fire and Rescue Service

Measures:
•
•
•
•

3f

Attendance and exclusion data
Attainment data
Positive destinations data
Crime statistics

Club 365

Continuing Intervention from 2019/20
Plans? Y/N

Yes

Rationale
As previously agreed, funding is exclusively targeted to the learning loss element of the programme and supports the delivery of activity based learning in
community settings. Club 365 also reflects a growing emphasis on the need for long-term investment in the health and wellbeing of young people in
deprived communities.
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Children attending Club 365 will be encouraged to complete a number of different Achievement Awards. The young children will be recognised for the
activities they are doing while involved in Club 365. There will be 3 award streams:
•
•
•

Hi5 (5 years – 9 years) – Young people choose a challenge, complete a minimum of 5hrs of activity, think about and comment on their
achievements and gather evidence of their participation. On completion they will be recognised at SCQF level 2.
Dynamic Youth Award (10 years +) - This award follows a plan-do-review process, which enables young people to more effectively recognise and
articulate their learning and achievements within different contexts. This increases their self-esteem, improves motivation and keeps young
people engaged with learning. On completion they will be recognised at SCQF level 3.
Youth Achievement Award (14 years +) – Young adults follow a plan-do-review process which enables them to more effectively recognise and
articulate their learning and achievements within different contexts, increasing self-esteem, improving motivation and keeping them engaged
with learning. On completion they will be recognised at SCQF level 4-7.

The children who will take part in the Hi5 and Dynamic Youth awards are children who attend club 365. The Young adults who take part in the Youth
Achievement award will be identified via Secondary SAC leads who will put them forward to be involved in Club 365 as a deliverer and achieve a
qualification that they may not have the opportunity otherwise to achieve in school.

Proposed Impact:
•
•
•
•

Decreased levels of ‘holiday hunger’ and ‘weekend hunger’ for our children living in the most deprived areas
Increased levels of fitness for our children living in the most deprived areas
Increased engagement in school based activities and projects for our families living in deprivation
Increased self-esteem for our most deprived children via the Achievement Awards

Measures:
• Attendance/uptake data from Club 365 venues
• Feedback from pupils, families and Club 365 staff
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Community Learning and Development Partnership

3g

Continuing Intervention from 2019/20
Yes
Plans? Y/N
Rationale
Previous involvement from Community Learning and Development (CLD) was around targeted support for a relatively small number of schools The
intention for the forthcoming year is to strengthen delivery based around a cluster approach. The will enable more effective support to be coordinated
and delivered to more vulnerable young people and families within identified areas of the council. This support, which will be delivered on a cluster basis,
will ensure the delivery of effective partnership working with, for example, colleagues from Police Scotland, Home/School Partnership Officers from
secondary schools and Home Link Workers within the Early Years and Primary School stages. These interactions will be responsive to identified needs,
aimed at promoting family learning and enhancing engagement, based on evidence informed research and closely monitored.
Proposed Impact
•
•
•
•

Targeted children will demonstrate an increased knowledge and understanding of the SHANARRI indicators as a result of individual and group
work interventions
Evidence that family learning is supporting families to minimise the impact of poverty on learning and achievement
Participation in family learning approaches are monitored robustly to highlight trends and support effective early intervention strategies
Parents will report positive outcomes as a result of participating in parenting programmes (e.g. Solihull, Handling Children’s Behaviour)

Measures:
•
•
•
•

Specific health and wellbeing tools e.g. Strengths and Difficulties Questionnaire (SDQ), My Class Inventory (MCI) to measure the impact of the
overall approach as well as specific interventions
General health and wellbeing indicators (e.g. attendance) NLC attainment data (see Monitoring and tracking, literacy and numeracy sections)
Qualitative interviews and focus groups with families who use the service, to assess the impact on overall family life and health
Survey of users conducted by researchers, measuring perceived change in wellbeing and impact on family budgets
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4

Project Team

Continuing Intervention from 2019/20
Plans? Y/N
2020/21 Breakdown of Resource:
Please provide a breakdown of what this
funding will be used for including details of
teachers/others staff

Yes, with adaptations
•
•
•
•
•
•
•
•

1 FTE SAC Programme Lead
1 FTE Pedagogy Lead
1 FTE Improvement and Equity Lead
1 FTE Data Analyst
1 FTE Procurement Support Officer
1 FTE Admin support
7 FTE Research and Development Officers
Resources

Rationale
The Project Team, carried forward from last year’s plan, outlines the staff who will play an additional role in leading and supporting the Attainment
Challenge activities across all of the various workstreams. The Pedagogy Lead will continue to be the interface between core funding and SAC, ensuring
that successful pedagogical approaches and practices are translated into reality in classrooms and in addition will coordinate the work of Assessment and
Moderation across the authority, ensuring a consistency of approach and further supporting schools with the totality of the learning, teaching and
assessment cycle.
The Project Team will be further enhanced this year by an Improvement and Equity Lead who will oversee the quality improvement of the planning
process undertaken by the various elements within the Learner Journey workstream, alongside analysing and supporting schools’ approaches as they look
for ways in which to develop synergies of approach within PEF and Cluster Improvement Plans. This post is designed to ensure that there is greater
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alignment between activity in SAC and PEF and that North Lanarkshire schools are on track to achieve in relation to national key measures. This is
especially important as we map the impact of PEF interventions and the ways in which they are evolving local partnerships. This Lead will be responsible
for:
•
•
•
•
•

ensuring that there is synergy between SAC and PEF spends
ensuring sustainability of projects created via SAC and PEF funds
monitoring the efficacy of projects
ensuring consistent and coherent planning across establishments
ensuring establishments are adhering to the aims of the Scottish Attainment Challenge

In addition to the continuing leadership of the various workstreams by Lead Officers, our team of Research and Development Officers and our Data
Analyst will support the wide variety of activities related to identifying and closing the poverty related attainment gap whilst measuring and reporting
upon how well we are realising our aim in supporting our less advantaged young people, families and communities.
As with previous years, the Researchers will continue to work closely with the various workstreams but will now support research based practices and
inform content of the planned Innovation and Improvement Hub. The development of the Innovation and Improvement Hub will enable all
establishments to access support and research informed approaches. As this will be a single learning platform across the council, it will allow all services
to develop bespoke approaches and will build greater connectivity and integrated working between partners within Education and Families and Health
and Social Care.
Proposed impact:
•
•
•
•
•
•

Increased achievement of outcomes in literacy, numeracy and health and wellbeing in closing the poverty related attainment gap
Increased coherence across workstreams, focussing on learning and teaching, assessment and moderation and leadership
Increased consistency and coherence in planning across clusters
Increased empowerment of practitioners via the self-improving schools and cluster models
Renewed focus across all workstreams on the impact of the work on families, the community and the wider partnership
Increased sustainability in SAC related projects and interventions

Measures:
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•
•
•
•
•
•

Individual workstream evaluations
Data from Research and Development Officers and Psychological Services
Attainment data (ACEL and standardised assessment)
School, cluster and family group plans and reports
Uptake data (Pedagogy Team, CLPL, Leadership Courses, Club 365)
Evaluative data (VSE and HMIe reports)
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Appendix 2
Scottish Attainment Challenge
Challenge Authorities Programme 2019/20
Local Authority
Project Lead/Contact

North Lanarkshire
Tim Sharpe

MID-YEAR Academic Report – August 2019 to February 2020

Number of schools supported by this funding?

How many pupils are benefiting from this
funding?

119 Primary
23 Secondary
13 ASN
15 FLC
170 total
Category

Total

ASN

1063

Nursery / FLC

5026

Primary

27120

Secondary

20863

Total

54072

What progress are you making towards being able to report on the extent to which
you are achieving your short, medium and long-term outcomes and are there any
challenges?

OVERALL PROGRESS AND REFLECTIONS TO DATE

Long –term outcomes

Overall progress towards long-term outcomes and reflections
The long-term outcomes of the Attainment Scotland Fund are to:
a. Improve literacy and numeracy attainment
b. Improve health and wellbeing
c. Close the attainment gap between pupils from the most and least deprived areas.
What evidence are you collecting to measure these long-term outcomes in
your authority? Please specify the type of evidence you are collecting.
Last year North Lanarkshire signalled the start of a new approach which facilitated
and created opportunities to work in a more integrated and coherent manner with a
strategic focus on enabling more effective collaboration. As part of this new approach
within Education and Families there has been a conscious move towards ensuring
sustainability across as many workstreams as possible coupled with a more
connected approach involving a wider range of partners across the council. These
themes of collaboration and partnership, linked to sustainable and long term
development and a legacy of improvement for North Lanarkshire, are already
showing signs of improvement and plans for greater connectivity which are outlined
in our 2020-21 Plan. We continue to monitor interventions across all areas supported
by a team of researchers and there is positive and encouraging data which supports
our approach in influencing both systems and pedagogical change within schools.
1

As we move to transmit lessons learned in our focus schools across all
establishments in tandem with a different operational approach, we have continued to
sharpen our focus on data with a forensic look at ACEL data at 3 levels; Authority,
Cluster and School.
ACEL data coupled with indications and measures of deprivation and challenge
combining SIMD, Free School Meal Entitlement (FME) and Clothing and Footwear
Grant (CFG), have steered us down a more informed route which provides a clearer
approach alongside greater levels of sustainability.
Although ACEL data continues to be the main benchmark and indicator of attainment,
other measures continue to inform our progress within specific approaches and
workstreams. Some of these additional examples of evidence include;
Interim measures related to individual interventions:
• Number Box. A reduction in the gap between their chronological and maths
age has been identified following their time using Number Box.
• Sumdog online mathematics software. There has been a steady increase in
both the accuracy rate of pupils and levels of involvement.
Sampling:
• A sample of primary pupils assessed through York Assessment of Reading
for Comprehension (YARC) indicated that, overall and as a result of various
Literacy interventions, there were no significant differences between children
attending schools with high levels of deprivation compared to those attending
schools with low levels of deprivation.
Feedback from professional learning sessions:
• Feedback indicated that all participating schools regarded medium term
impact of the Literacy Coach as very positive and 100% said they now have
an improved understanding of how to find the correct starting point in the
literacy programme, thus preventing the exacerbation of gaps in knowledge.
Feedback from Parents:
• After the Solihull Parenting Programme, parents reported a greater
understanding of how to deal with young people’s emotions.
What did this evidence show so far? Please highlight key findings only – both
positive and negative. As part of the evaluation, we may request further details on
your evidence for particularly interesting findings. If you did not collect evidence for
these outcome(s) or results are not yet available at this stage in the year, just leave
blank.
A significant step was taken last session around Headteachers’ (HTs) understanding
and use of data to support decisions, and the development of the Dashboard played
a significant part in this. There now needs to be further emphasis on improving the
reliability and consistency of teacher professional judgement and we intend to
address this through joint working between SAC, Continuous Improvement Officers
and Education and Families Managers. The Plan for 2020-21 outlines this approach
and how our approach to assessment and moderation is now an integral part of the
pedagogical approach to improving learning, teaching and assessment.
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A targeted and joint approach, between SAC and Core funding, to professional
development has continued during session 2019/20 and we are now planning to
strengthen this work further through the integrated working between the Learning
Hub, Pedagogy Team and Innovation and Improvement Hub.
Researchers continue to assist in the detailed analyses of many SAC approaches
including health and wellbeing interventions, such as the Solihull training programme
for practitioners and parents. This programme supports the development of
improved relationships both at home and within school. To date a majority of primary
schools have received whole staff training sessions and a substantial number of
individual practitioners, both primary and secondary, have attended the two-day
training programme. Additionally, over 3000 multi-agency practitioners have also
completed the Solihull 2 day foundation training.
Individual case studies report that the impact on the development of nurturing
approaches and relationships has been very positive.
The impact and effectiveness of all interventions are monitored on an ongoing basis
Can you share any learning on what has worked well in your overall strategy to
achieve impact?
The cultural change referred to earlier has been supported by a number of system and
technical changes but at the heart of our approach has been a more focussed approach on
partnership working and increasing capacity and developing understanding within all staff.
Previously there has been investment in outside agencies to deliver training whereas now
there is a conscious effort to ensure long term sustainability with less dependency on
outsourcing and increased capacity for delivery within our own North Lanarkshire team.
There is an increased understanding and use of attainment data to support decisions
around identifying targeted groups and the measurement of targeted interventions. The
development of an attainment dashboard has proved to be a significant step in providing
crucial information for HTs, guides the work of the SAC Project team and helps to further
integrate the work of the SAC and Continuous Improvement teams.
Can you share any learning on what has worked less well or could be improved?
As part of our renewed focus on sustainability, some approaches, although effective, have
either proved to be too costly to justify continuation or there were issues in implementation
on a wider scale. The Authority is committed to a new approach around cluster working and
a wider impact on a universal approach resulting in a move away from supporting a minority
of establishments to a structured and facilitated programme of support which impacts
across a wider reach of establishments. As a result some changes in terms of the way we
support individual children and young people have been addressed and a more connected
approach has been developed which links to the national empowerment agenda and also
creates links to other national funding opportunities such as PEF to maximise potential
impact. A recent appointment of a Social Work Service Manager to the post of HWB Lead
will also help to facilitate and accelerate an integrated working model.
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WORK STREAMS – HIGHLIGHTS AND CHALLENGES
1

Literacy

Activities: Please comment on progress in implementing your planned activities in the year
2019/20
The authority is continuing to build upon well-established research based approaches to
literacy which promote sound pedagogical approaches to learning and teaching along with
evidence based interventions.
Career Long Professional Learning (CLPL)
Approximately 780 primary practitioners have received training in phonics, spelling, reading
and writing. Keys to Success (K2S) schools have continued to receive priority places this
session. Through Literacy Coaches’ meetings and HT training sessions, schools have been
supported to interrogate their data more closely to inform planning and use appropriate
interventions to close the poverty related attainment gap.
•

All Literacy Coaches (Primary and Secondary) continue to receive training on
appropriate use of data to identify and plan for pupils’ needs. There continues to be
a focus on identifying the most appropriate supports or interventions (FFT Wave 3,
Rainbow Reading, RWI Fresh Start or RTIC) for specific difficulties. Training is
delivered in partnership with other agencies.

•

A Language and Literacy Intervention tracker has been developed to ensure a robust
system to track the impact of specific interventions on pupil progress in Primary and
Secondary schools. Post intervention data will be gathered in May/June 2020 to
track impact, which will be shared with CIOs and Education Managers. This
supports schools to target interventions appropriately, based on a consistent
approach to gathering data in all schools.

•

Training and support for Read, Write Inc. Fresh Start has continued and resources
have been provided to all primary and secondary schools to support pupils in need of
additional phonics input beyond P4.

Read to Succeed
As part of the Scottish Attainment Challenge, North Lanarkshire has been implementing a
Read to Succeed pledge for S1 pupils. The aim of this project is to encourage children to
read more by providing them with books they can read and books they want to read, as well
as providing opportunities for this reading to take place.
•
•

All secondary schools have had an author visit for S1 and are participating in a pledge
to read for pleasure throughout the year.
All S1 pupils in SIMD 1 and 2 had books provided for them for the authors to sign and
gift them during these visits.

Speech and Language Therapist involvement
• Vocabulary Boost
A new intervention, developed by Speech and Language Therapists in response to
research on the national vocabulary gap has been implemented this session. It focuses
on improving key command vocabulary and has been successfully trialled in 3
secondary schools (see progress section). CLPL will now be offered to all secondary
staff.
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•

Guidance for Education staff checklists (GES)
Literacy Coaches have been trained by Speech and Language Therapists to identify
pupils who have difficulties across 6 areas of speech, language and communication. A
checklist document has been developed as a framework to support schools.

Slippage from plans: Please comment on slippage from your original plans for
implementing activities in the year 2019/20
The planned filming of footage to support parents of pupils with reading difficulties has not
taken place. The decision was taken to postpone this until the new authority platform has
been established within the Innovation and Improvement Hub (see section 4).
In the interim, we will work in partnership with one of our secondary schools to share footage
that they have produced to support older, struggling readers.
A small number of secondary schools have yet to implement the RWI Fresh Start
intervention for identified pupils with decoding difficulties.
Reflections on progress to date: Can you share any learning on what has worked well in
implementing this initiative during 2019/20? Please highlight any quantitative data, people’s
views or direct observations that have informed your evaluation of progress.
Active Literacy Programme Data
A comparison between pupils in K2S schools and Non-K2S schools was made relating to
active literacy programmes.
A total of 121 primary school pupils and 68 secondary pupils completed a YARC
assessment and the results showed the following;
• There were no significant differences between P4 children from K2S schools and P4
children from non-K2S schools in any of the three YARC categories (accuracy, rate
and comprehension).
• The same results were found for P6 children in terms of reading rate and accuracy.
However for comprehension, P6 children from K2S schools achieved significantly
higher scores than those from non-K2S schools.
• Overall, there were no significant differences between children attending schools with
high levels of deprivation compared to those attending schools with low levels of
deprivation.
This suggests that there is a reduction of poverty related attainment and this is occurring in
schools who have been involved in intensive improvement activity in Literacy as part of the
Scottish Attainment Challenge. Our challenge now is to upscale and extend these
approaches to all establishments, details of which are outlined in the 20-21 Plan.
Literacy CLPL
Literacy Coaches, teachers and Head teachers provided feedback regarding medium term
impact of the Literacy Coach model.
• 100% said their school benefits from having a Literacy Coach.
• 89% agreed that it was assisting their school to narrow the poverty related attainment
gap.
• A majority reported that they now have an improved system of identifying pupils with
literacy difficulties and of tracking the progress of interventions.
• 81% highlighted they had opportunities to provide coaching and modelling sessions
from Literacy CLPL for staff in their school.
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•
•
•
•

A majority of teachers reported that their classroom management and organisation
had improved, that their classroom was more literacy rich and that direct teaching
had improved.
86.5% reported an improvement in the range and quality of literacy tasks that pupils
were engaged in.
100% said they now have an improved understanding of how to find the correct
starting point in the literacy programme, thus preventing the exacerbation of gaps in
knowledge.
97% of Head teachers reported an increase in teacher confidence as a result and
have attributed this training to increased pupil engagement in literacy.

Vocabulary Boost
• Following 10 weeks of Vocabulary Boost, the experimental group (52 pupils) made
significant gains from Pre-Assessment to Post-Assessment compared to the control
group (50 pupils) who made, on average, no significant gains. There was no natural
improvement of vocabulary without the Vocabulary Boost intervention.
• On average, there was no significant difference between the gains made by children
in SIMD 1-3 compared to children from SIMD 4-10.
Read to Succeed
Pupil questionnaires found that, following an author’s visit to their school most pupils
reported that it had a positive impact on their attitude to reading and use of the school
library. Parents also reported their child seemed to enjoy reading more after being involved
in the Read to Succeed pledge.
Can you share any learning on what has worked less well or could be improved?
Literacy Trackers
A Literacy tracker is a means of reporting an individual’s progress and specific interventions
that have been adopted to improve learning. We feel that the number of primary schools who
are submitting literacy trackers could be improved. We will work in a more coordinated way
with Education Managers and CIOs to gather this information and assist the Senior Leadership
Team and class teachers to monitor and track more effectively.

2

Numeracy

Activities: Please comment on progress in implementing your planned activities in the year
2019/20
The authority is building upon well-established research based approaches to numeracy.
This includes promoting sound pedagogical approaches such as Number Talks, Stages of
Early Arithmetical Learning (SEAL), Maths Recovery, Mathematical Mindset and evidence
based interventions.
Numeracy Coaches
All Numeracy Coaches across Primary and Secondary establishments continue to receive
updates every six weeks on SAC plan priorities and are given the opportunity to share good
practice. They receive training on how to support pupils with numeracy difficulties. There is

6

an emphasis on identifying the most appropriate supports or interventions for specific
barriers to learning.
Mental Agility using Number Talks
This session we have continued to train primary and secondary teachers in Number Talks.
100% of teachers rated the training as 5 or 6 out of 6 in terms of impact on their daily
teaching practice. Training has now begun for Number Talks Fractions, Decimals and
Percentages.
SEAL
Due to the successful implementation of SEAL in 2018/19 training has continued for staff.
For session 2019/2020 a Maths Assessment of Learning and Teaching (MaLT) is being
conducted for pre and post implementation of SEAL. Details of this will be available in the
final end of academic year report.
Mathematical Mindset.
We are working in collaboration with Winning Scotland Foundation to deliver the
Mathematical Mindset module based on the work of Professor Jo Boaler. Over 90 teachers
are currently undertaking the module and taking part in a collaborative action research within
their schools to measure the impact in numeracy.
Sumdog.
The data from the monthly reports from August to December 2019 was collated and figures
demonstrated that pupils across the authority are continuing to engage highly with Sumdog
and are developing their maths skills as shown by the increase in questions answered
correctly.
Maths Recovery Training
Schools with the most significant SIMD profile have been given priority. 100% of teachers
trained stated that the training was excellent in terms of relevance to their CLPL, their
practice and advancing their knowledge of teaching children’s number knowledge and
strategies. In order to evaluate the effectiveness of Maths Recovery as an intervention,
pupils are completing MaLT assessments before and after support. Currently, baseline data
has been collected for a group of pupils and this data will be included in the final end of
academic year report.
Catch Up Numeracy
Training was provided for teachers, support staff, CLD staff and parents. 90% of
practitioners who attended the Catch Up Numeracy training stated that they now have a very
good or excellent understanding of how to carry out the intervention. Further details of pupils’
progress and overall impact will be shared at the full report in September.
Number Box
In order to evaluate the impact of Number Box on attainment 279 pupils from 29 primary
schools across the authority were assessed using MaLT as a baseline. Gaps in attainment
were identified by comparing chronological and maths age. Early indications have noted
that following engagement in this intervention there is an average decrease in the gap
identified by the above two measures of 3 months. A further assessment will be completed
later this session with the same pupils in order to evaluate the impact of this intervention.
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Slippage from plans: Please comment on slippage from your original plans for
implementing activities in the year 2019/20
Number Talks Fractions, Decimals and Percentages
Third and fourth level training has not progressed as anticipated. There is still capacity within
the numeracy team for a secondary colleague which would have a positive impact on this
learning. This will be advertised again next session.
Reflections on progress to date: Can you share any learning on what has worked well in
implementing this initiative during 2019/20? Please highlight any quantitative data, people’s
views or direct observations that have informed your evaluation of progress.
Numeracy Coaches
A survey which was undertaken by Head Teachers and Numeracy Coaches together,
provided data on the impact of the training within establishments.
•
•

91% of numeracy coaches are given the opportunity to coach and mentor staff with
regards to numeracy.
100% of schools that took part in the survey stated that their school benefitted from
having a numeracy coach. This included increased attainment, up to date
information, development of expertise, greater collaboration with cluster primaries
and training in interventions.

Pedagogical Approaches
Number Talks Fractions, Decimals and Percentages
Surveys indicate that CLPL opportunities focusing on Number Talks Fractions, Decimals and
Percentages is having a positive impact on practitioner confidence.
Mathematical Mindset
Survey responses from 89 teachers, showed that 63% of teachers feel that a lack of
confidence has prevented them from implementing a growth mindset culture in their
school/teaching.
Having completed the learning content of the online course (units 1–3), they were then
asked to provide responses that identify any shift in opinion.
The results showed that;
• 95% felt that the course has improved their knowledge
• A further 92% agreeing that the course had made them a better teacher.
• Post course responses showed a positive shift in attitude towards pupils who were
not attaining.
• 96% of teachers now believed that students would improve with hard work.
• Significantly, none of the teachers reported a decline in the performance of their
pupils. The vast majority noticed an improvement or significant improvement in the
pupils understanding of; speed related learning, seeing mistakes as learning
opportunities, importance of effort and persistence; and an understanding of learning
anxiety.
Sumdog.
The data from the monthly reports from August to December 2019 shows that:• The number of pupils actively subscribed has increased by 24%
• October saw a peak number of active users with 15,142 actively subscribed pupils
• The average number of questions answered correctly per school rose by 63%
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•

There is a significant increase in the mean number of sessions spent on Sumdog per
pupil

Interventions
Maths Recovery
Pre and post intervention data is being gathered and will feature in the end of academic year
report.
Catch Up Numeracy
A limited sample of post-intervention MaLT assessments have been completed and initial
analysis of these results show that following participation in this intervention, pupils’
standardised scores increased. While this was a small sample, these results suggest that
Catch up Numeracy has a positive impact on children’s Numeracy skills.
Can you share any learning on what has worked less well or could be improved?
Numeracy Trackers
A Numeracy tracker is a means of reporting an individual’s progress and specific
interventions that have been adopted to improve learning. The number of primary schools
who are submitting numeracy trackers could be improved. We will work in a more
coordinated way with Education Managers and CIOs to gather this information
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Health and Wellbeing

Activities: Please comment on progress in implementing your planned activities in the year
2019/20
Throughout session 2019-20 the Scottish Attainment Challenge in North Lanarkshire has
continued to implement and embed its evidence informed, holistic approach, providing a
range of offers designed to develop an ethos and culture of nurture as the cornerstone of the
promotion of emotional wellbeing. This alongside a range of additional and more intensive
interventions is aimed at ensuring equity for those most vulnerable in line with staged
intervention and GIRFEC planning pathways. Schools and establishments continue to adopt
a self-evaluation approach to further embed nurture as part of an improving schools agenda.
This year has included the implementation of nurturing approaches within the secondary
sector.
A key focus of the work is the continued offer of high quality CLPL which emphasises staff
skill in delivering relational approaches (Solihull, Video Enhanced Reflective Practice, 6
Principles of Nurture) and aims to develop a sustainable model.
Partnership work continues to be strengthened by the ongoing work of the Community Police
Officers in engaging positively with children and young people, and by the work of the Active
Schools Coordinators, who are supporting schools to develop sustainable, bespoke activity
programmes for our identified inactive secondary schools aged girls in S1–S3.
Focused work is continuing to develop, ‘Understanding and Responding to Trauma’, a
framework to support schools, establishments and partners to identify and respond at an
early stage to children and young people who have been exposed to traumatic experiences.
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The training should help to complement focused, intensive intervention. The framework is
being developed further to enhance resilience and support the wellbeing needs of our staff.
Piloting of the training will take place prior to its anticipated implementation in August 2020.
Slippage from plans: Please comment on slippage from your original plans for
implementing activities in the year 2019/20
Increase of Police partners outlined in the Plan did not materialise due to issues surrounding
recruitment by Police Scotland. Discussions are taking place around revised proposal/model
to allow the programme to impact on all secondary schools.
Reflections on progress to date: Can you share any learning on what has worked well in
implementing this initiative during 2019/20? Please highlight any quantitative data, people’s
views or direct observations that have informed your evaluation of progress.
A range of evaluation methodologies continue to demonstrate impact of NL’s approach to
health and wellbeing.
Solihull
There continues to be a demand from education staff and our partner services for this
training. Several education staff are requesting to be trained to deliver the training which in
turn will increase our capacity to sustain the programme.

Parent-Child Relationship Questionnaire
Results - Pre and Post (n=54)
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Evaluations of the Understanding Your Child Parenting group show that both the on-line
version and the 10 week group are having a positive impact on the parent/child relationship;
pre/post questionnaires show a greater closeness and reduced conflict in the parent/child
relationship.
Nurture Self-Evaluation
Psychological Service have developed individual training on each of the 6 nurture principles
through consultation with multi-agency colleagues in the NIF Strategy HWB working group.
Analysis of the results from a pre and post confidence evaluation highlights the positive impact
of the training on improving practitioners’ knowledge in areas of nurture, thus equipping
practitioners with the confidence, knowledge, and understanding to build upon nurture within
their establishments.
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Strengthening Nurturing Approaches in Secondary Schools
The Strengthening Nurturing Approaches in Secondary Schools project is a collaborative
project between the Scottish Attainment Challenge and Psychological Service. The six
schools involved have completed the baseline data collection and have identified the specific
nurture principle, and focussed intervention, for the implementation period till June 2020. At
this point, an analysis of the impact of the project on the six schools is being produced and
will be reported on within the end of year report.
Resilience Planning Toolkit
Psychological Service continue to deliver training on the Resilience Planning Toolkit. This
has increased practitioners’ capacity to analyse GIRFEC assessment information and
ultimately support the planning for children. The focus will now be the impact of planning on
children and young people’s health and wellbeing.
Eye Movement Desensitisation and Reprocessing (EMDR)
Prior to starting the intervention children and young people are typically experiencing
significant levels of trauma that impact on their ability to function in everyday life. Following
the intervention the memories of these significant life events are processed and resolved.
The positive results from clients continue and are evidenced by data including
questionnaires which are triangulated with self-reports and feedback from those supporting
and working with the child/young person.
Video Interactive Guidance (VIG)
Between September 2019 and January 2020, 24 additional families have received
therapeutic support through VIG giving us a total of 354 families for the duration of the
project. 66% of these families live in areas of SIMD 1-3. Associated outcomes for these
families are very much in line with previous data. 98% of parents report improved
communication, 95% report improved relationships and 97% report that VIG helped them to
successfully achieve their personal goals for their child or children.
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Video Enhanced Reflective Practice (VERP)
In line with previous data, 95% of participants report making positive changes to their
practice as a result of taking part in the training and 97% report positive outcomes for the
children with whom they work. Most commonly, practitioners report increased attunement
and improved relationships with pupils resulting in children and young people feeling more
confident and associated increased participation and engagement in learning.
Inactive Secondary School Aged Girls
Customised girls programmes have been delivered in 20 high schools during term 1 and all
statistical data is ready for analysis. The programmes within the High Schools have all been
well attended and feedback from the girls and teachers has been positive. The programmes
are at an early stage but the learning to date is that the bespoke nature of the programmes
for each school, taking into account the views of the girls, has had a huge impact on
attendance. We are also in the early stages of extending this programme in to our additional
support needs schools.
Physical & Active Health Leaders (PAHL)
A further 6 schools participated in the Better Movers, Better Thinkers intervention between
August and December 2019. No poverty related attainment gap was identified based on
SIMD, however when examining Free School Meals (FSM) and Clothing and Footwear
Grant (CFG) entitlement, a gap was identified for scores on the neuro-motor abilities. Data
from the next cohort will be interrogated to measure impact (taking place January–June).
Mental Health
The CAMHS Attainment Challenge Team has continued with the core delivery model
involving the provision of a variety of family psychological intervention. For example, the
CAMHS team ran another Incredible Years group in August 2019. The presenting difficulties
ranged from extreme anxiety and school refusal, which was severely impacting on
attainment, to challenging behaviour both in and out of school which again was impacting on
the these particular children’s ability to focus and learn in class. Evaluations were completed
by all parents on a weekly basis and the results indicated that families found all aspects of
the group either ‘helpful’ or ‘very helpful’. All qualitative results were positive and included
statements such as, ‘If only I had discovered this programme earlier in my parenting
journey’, ‘this programme has made me a better mum and has helped me understand my
child much better’, and ‘my only criticism is that the group is now finished’.
Community Learning and Development CLD
CLD as a team continue to focus on young people and adults from our most deprived
communities. Additional SAC funding has been targeted at the 35 Keys to Success primary
schools, whilst core CLD staffing is also linked to deprivation data and ASN schools.
Generally, across all CLD provision, approximately 46% of all adults engaged with come
from data zones listed as being among the most deprived 20% in Scotland. The deployment
of identified CLD workers in a wider, cross cluster/locality role, including the development of
partnerships with other organisations, has been a positive change this year. Termly
evaluations completed by CLD Worker (Schools) continue to reinforce the impact of family
learning and parental engagement within schools and communities. Evaluations for the
period July to December 2019 are currently being compiled.
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Club 365
A Summer Reading Challenge (SRC) ran to encourage children to read during the summer
whilst school was off. In order to capture any attainment increases or decreases of the
children who took part in the SRC, it was decided to use the Single Word Spelling Test
(SWST) to assess these changes. Of the group that attended Club 365 and took part in the
SRC, there was a larger amount of increases in reading age compared to children who
attended neither.
Can you share any learning on what has worked less well or could be improved?
The original Solihull training plan will continue to be delivered, however some of the
additional developments may not continue due to on-going issues with availability of trainers.
The biggest barrier to sustaining the pre referral model within CAMHS model is reduced staff
capacity due to fixed term contracts. This has resulted in longer waits for families compared
to the last reporting period. The promotion and prevention input has been less of a priority
due to reduction in staffing and this has meant practitioners have had to prioritise some
schools over others in terms of undertaking anxiety workshops for pupils and teachers.
Within Club 365 it has been challenging to fully determine impact on addressing learning
loss via a holiday programme intervention. Academic research suggests it would take a
number of years to monitor and would be difficult to attribute progress to Club 365 alone.
CLD performance targets related to parental outcomes achieved have dipped slightly this
year due to vacant positions and changes to staff deployment.

4

Leadership

Activities: Please comment on progress in implementing your planned activities in the year
2019/20
Leadership
A new Leadership Lead was appointed in August 2020 to coordinate leadership
development at all levels across the authority. A new leadership framework has been
developed and, so far, includes leadership programmes for new or aspiring Principal
Teachers, Depute Head Teachers and Head Teachers. Three sessions of each of the
courses have already taken place and the feedback has been overwhelmingly positive. An
application was submitted for endorsement by Education Scotland for the aspiring Principal
Teacher course and the outcome of this is that the course will be endorsed with conditions.
Subsequent applications for the other two courses will be submitted in due course.
Innovation and Improvement Hub
Several meetings have taken place regarding plans for the new Innovation and Improvement
Hub. A platform has been decided, in line with planned developments across Education and
Families, and costings calculated. A working group is in the process of being established to
decide on content, and the expectation is that the Hub will be live from August 2020 for a
group of pilot users.
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Self-Improving Schools (SIS)
The self-improving schools programme has effectively been reset this session. The
Leadership Lead met with SIS Leads in August and a new programme was collaboratively
decided upon. A new planning format was also agreed and a Microsoft Team has been set
up with all relevant resources. ASN schools have also joined this model for the first time and
have met with the Leadership Lead to develop their own programme. 12 existing SIS
schools from North and South Lanarkshire continue to work with the Robert Owen Centre
(ROC) and a further 12 schools from both authorities have been identified to work with ROC
this session. Furthermore, 6 SIS leads have been identified to work with ROC to take
forward initiatives within their own groups.

Slippage from plans: Please comment on slippage from your original plans for
implementing activities in the year 2019/20
The Self-Improving Schools programme has proven to be highly successful in Primary
Schools and this has been extended to include ASN schools. It was planned to be
introduced into Secondary Schools this session, but this has now been re-evaluated. This is
partly due to significant restructure within North Lanarkshire and the planned cluster model
which will subsume the Secondary plan. It was felt it wouldn’t support collaborative working
and be sustainable asking Secondary Schools to work discreetly with the ROC team. The
ROC team will continue to support Primary Schools, which includes cluster work with
Secondary Schools.
Reflections on progress to date: Can you share any learning on what has worked well in
implementing this initiative during 2019/20? Please highlight any quantitative data, people’s
views or direct observations that have informed your evaluation of progress.
Leadership
Utilising the skills and talents of existing, experienced and credible personnel within North
Lanarkshire Council has made the new leadership courses very attractive to our workforce.
There was a very high number of applicants resulting in 38 successful candidates for both
the aspiring Head Teachers’ and Depute Head Teachers’ courses, and 68 successful
candidates for the aspiring Principal Teachers’ course. There have been enquiries regarding
next session’s courses already following positive feedback from this year’s cohorts. Collated
data from all leadership courses can be seen below. Early feedback indicates that staff are
benefitting from input on a variety of educational topics, including leading and sustaining
change, vision, values and aims, emotional intelligence and leadership theories and styles
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On recommendation from Education Scotland, the courses will be adapted in line with the
national model of professional learning for next session and endorsement will be sought for
further courses within our framework.
Innovation and Improvement Hub
Progress to date on the Innovation and Improvement Hub is fostering stronger relationships
across services within North Lanarkshire. As this platform will provide a single source of
learning and development information, it is bringing Education and Families into closer
alignment. The Hub will provide examples of practice and approaches that have been
proven to close the poverty related attainment gap that can be accessed by all service users,
encouraging strengthened partnership working to improve outcomes for children and young
people.
Self-Improving Schools (SIS)
Feedback from SIS sessions held this session indicates that staff confidence levels are
increasing (measured from pre and post questionnaires) for their most common priorities as
indicated in the graph below. ASN schools have been involved for the first time and are
reporting that they are benefitting from the structure and focus of the sessions.
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Interim feedback from the ROC team indicates that teachers are
claiming ownership and applying their own classroom knowledge to the
NSEE model and developing their enquiry skills. Encouragingly, they are
seeing positive results from this in the medium term: year one schools
are now developing their own CAR approaches without direct
involvement from the ROC team. Their work with them this year will be to focus on
developing sustainability into the model that has been proven to work, embedding and
spreading the approach within and across the partner schools. Full details of their interim
progress report can be viewed in the document below.

Can you share any learning on what has worked less well or could be improved?
Some Family Group Leads’ Meetings have had to be rescheduled due to authority demands
and priorities. These will be added into an updated annual calendar from next year,
ensuring there are no clashes with other priorities.

Developing a Family Hub provision to enhance transition and curricular
5
pathways.
Activities: Please comment on progress in implementing your planned activities in the year
2019/20
Funding allocated to this workstream was part of an integrated approach to provide greater
flexibility of approach for Family Learning Centres (FLC) in engaging with vulnerable families
and children at the early stages. Funding was utilised by 15 Heads of Centre to develop,
coordinate and deliver a strategic and effective plan with identified key actions, intended
outcomes and major targets, in order to strengthen the level and quality of support provided
to our youngest most vulnerable children and families. Plans were submitted to the SAC
team and impact measures are indicated on plans. FLC utilised links with 3rd sector
providers, Health and CLD to enhance plans to support and strengthen family partnerships.
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FLC’s are the early stages of developing this model and further detail around types of
engagement and impact data will be included in the final end of academic year report in
September.
A range of interventions have been identified in plans, including those within the HWB
workstream, i.e Solihull. Evidence-based interventions are showing early signs of impact,
including one FLC using Mindfulness training with staff to support positive health and
wellbeing and relationships between parents and children. All parents expressed that the
training met their expectations and they found it enjoyable and beneficial. This was further
quantified by stating that the Story Massage training supported them and their family with
bedtime routines and felt it increased the bond between parent/child.
The graph below indicates positive parent responses following the intervention.

Slippage from plans: Please comment on slippage from your original plans for
implementing activities in the year 2019/20
Staffing issues arose in some of our FLCs and therefore some slippage in starting
programmes as early as planned.
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Reflections on progress to date: Can you share any learning on what has worked well in
implementing this initiative during 2019/20? Please highlight any quantitative data, people’s
views or direct observations that have informed your evaluation of progress.
• There were a variety of different initiatives carried out; most of these included
sessions to promote interaction between parents/carers and children e.g.
Parent/Toddler play sessions, Infant Massage, support for common infant issues
such as sleeping, feeding.
• All FLC who responded have engaged with other services; CLD, SW, Health Visitors,
Midwife and Lanarkshire Community Food Health Partnership.
• Several families participated in the groups with a total of 8-16 families attending the
majority of the sessions provided.
• The outcomes recorded by the FLCs included improvement in parental engagement,
stronger relationships being established between FLC staff and the parents/carers,
improvement in the parent/child interactions and better eating/sleeping habits for
children.
• There were also positive outcomes for staff who have improved their confidence and
skill in facilitating parent/carer sessions and have reported to have built better
relationships with the parents.
In conclusion, funding has allowed FLC’s to respond individually to the local needs of their
families. There has been a positive impact on staff skill and knowledge and the centres can
now build on this to extend and develop their programmes.
Can you share any learning on what has worked less well or could be improved?
Small scale projects were implemented across the FLCs with a small number of targeted
families and children. Further support is needed with FLCs to effectively identify appropriate
measures with robust measurement tools. Further development of an integrated approach
with the SAC team and NLC’s newly appointed Early Years Quality Improvement Officers is
currently being actioned.

6
Pedagogy Team
Activities: Please comment on progress in implementing your planned activities in the year
2019/20
Although the Pedagogy team is indicated as workstream 6 in the 19-20 SAC Plan there were
some internal developments that slightly altered our approach. An appointment of a
Pedagogy Lead allowed the development of integrated practice between SAC and Core
funding and this individual is the interface between developments in Literacy and Numeracy
developed by the SAC Team and the wider outreach programme delivered through the
Pedagogy team, now funded through Core.
The newly formed Pedagogy Team supports schools by strengthening the connectivity and
application of training from ESOs into classroom practice. All establishments can benefit
from the Pedagogy team and regular updates are provided to link Continuous Improvement
Officers and Education and Families Managers to ensure the targeted use of this resource in
key areas of the curriculum.
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All engagements with the team are bespoke and tailored to the needs of individual
establishments, using research-informed practices by the ESO team. The graph below
shows current engagements across different curricular areas.

Slippage from plans: Please comment on slippage from your original plans for
implementing activities in the year 2019/20
Reflections on progress to date: Can you share any learning on what has worked well in
implementing this initiative during 2019/20? Please highlight any quantitative data, people’s
views or direct observations that have informed your evaluation of progress.
The number of engagements continue to grow across the authority, in particular the ASN
and Primary sector.
Impact measures through questionnaires, case studies and HT feedback are have been
gathered. To date, the team have received positive feedback from all engagements, with all
Head Teachers stating they would utilise the team again. The graph below illustrates how
Head Teachers from a sample of Primary and Secondary schools have rated the impact of
the input from the Pedagogy Team pre and post engagement.
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Almost all Head Teachers have strongly agreed that working with the Pedagogy Team was
useful in improving classroom practice in targeted curricular areas.
Improvements following engagement is qualified by Head Teachers through various types of
monitoring within their own establishments, i.e. class visits, jotters.
Learning and teaching approaches were further enhanced through North Lanarkshire
Council’s partnership working with the Wood Foundation and Education Scotland through
the RAiSE programme (Raising Aspirations in Science Education). The Pedagogy Team
support the delivery of STEM across the authority and raised our national profile to support
innovative learning and teaching approaches across the curriculum. The team have
delivered CLPL in STEM following a fall in STEM skills from PISA 2018 results.
Can you share any learning on what has worked less well or could be improved?

7
SAC CLD National Strategic Partnership – Phase 2
Activities: Please comment on progress in implementing your planned activities in the year
2019/20
With the support of Young Scot and the SAC National Strategic Partnership, North
Lanarkshire Council and two other local authorities have been working to engage young
people of secondary school age in positive activities, with the aim of improving their
attainment.
Targeted young people at two pilot high schools in Bellshill (Cardinal Newman HS and
Bellshill Academy) have been provided with smart technology to allow them to use their
Young Scot Cards in a variety of new ways. Initially the programme was aimed at S1-S3
pupils who met the original criteria around having free school meal entitlement, clothing
grant, etc. but this was expanded to include pupils referred by school and CLD staff. The age
limit has now also been increased up to S6, based on early feedback and usage figures. By
December 2019, this meant that 434 were eligible for the scheme and were able to take part.
Participants have been offered free bus travel across North and South Lanarkshire as well
as into Glasgow; free leisure access across all NL Leisure facilities and free meals from any
NL leisure or Culture NL café. We have also piloted the availability of free meals from a local
private café to assess how this system would work.
Uptake has been varied throughout the three smaller holiday periods, so far. Details on the
main summer holidays have already been reported (518 journeys and 233 leisure activities).
Updates from October to December indicate a small number of pupils are using their cards.
but the latest updates from October to December are:
Bus Travel:
24 journeys claimed by 10 unique users in October
73 journeys claimed by 31 unique users in November
17 journeys claimed by 12 unique users in December/January
Leisure Access
9 visits by 6 unique users in October
29 visits by 15 unique users in November
7 visits by 4 unique users in December/January
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Free Meals
21 free meals claimed in October
61 free meals claimed in November
December/January as yet unknown
As part of the programme’s general aims around increased usage of the Young Scot Card
itself, additional work has also been carried out to build up a system of Young Scot Rewards
for members of the scheme. This programme offers online points and rewards, such as
vouchers and prizes that can be targeted at specific groups of young people as required.
Slippage from plans: Please comment on slippage from your original plans for
implementing activities in the year 2019/20
Predicted costs for our partnership with Culture NL have been changed due to the recent
closure of many Culture NL cafes within centres. Uptake of services, in terms of overall
numbers, have been lower than first thought, with many young people choosing not to take
up the provision offered to them. Feedback though has shown that the smaller than
expected number of pupils and families who have taken part in the programme have
benefitted significantly from their involvement.
Through discussion with Young Scot and the Scottish Government, it has been agreed that
the programme will therefore continue over a longer period of time than first planned and will
now include the Spring Break, May and Summer holiday periods in 2020. We are in the
process of recruiting to this position to ensure that the programme continues as planned.
Reflections on progress to date: Can you share any learning on what has worked well in
implementing this initiative during 2019/20? Please highlight any quantitative data, people’s
views or direct observations that have informed your evaluation of progress.
As above, feedback from pupils and families has been very good. Focus groups, interviews
and questionnaires completed by those involved have been positive about the impact of the
programme. Further details on these evaluations have been shared with the National
Partnership.
The development of the technology around smart travel, leisure and access to food has
been a big step forward for the authority. As a result of the pilot so far, we have now
successfully tested the relevant processes, equipment and finance systems to deliver this
programme and, potentially, influence the future work of the Council within other sections
where the technology may be relevant.
Can you share any learning on what has worked less well or could be improved?
As previously reported, it has taken longer than initially planned to build up an awareness of
the programme and encourage those most in need to use it. Further work will be required
though to ensure that the project can get its message out to relevant families, whilst still
remaining the targeted nature of the programme.
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