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Executive Summary 

This report provides Education and Families Committee with an update on progress within 
the Scottish Attainment Challenge programme within North Lanarkshire and the Pupil 
Equity Fund which is a part of the national Attainment Challenge programme.  
 
The report specifically updates members on 3 key areas: 

• Progress made in North Lanarkshire’s Scottish Attainment Challenge Plan during 
session 2020-2021. The complete SAC End of Year report for 2020-2021 is 
provided in Appendix 1  

• The SAC Plan for session 2021-2022 (Appendix 2) 

• Information relating to the Pupil Equity Fund (PEF) for session 2020-2021 
 
The SAC programme within North Lanarkshire has evolved significantly over the past two 
years. The fundamental changes and the consequential re-positioning of the Scottish 
Attainment Challenge (SAC) agenda has allowed the programme to reflect the new 
operating model of Education and Families and the need to build stronger linkages 
between services to support children and young people, not only in literacy and numeracy 
but also around wellbeing.  
 
Increased emphasis on partnerships with Social Care, Community Learning and 
Development, Police and Fire Services are evident throughout both the Plan and End of 
Year Report and are reflected in many of the interventions contained within Health and 
Wellbeing. Furthermore, the work set in motion by the SAC through a wider reaching and 
more sustainable approach of building capacity, will support all schools in their planning 
for building back better.  The SAC plan highlights the strategies which are being adopted 
in order to address learning loss, evidenced in the analysis of ACEL data provided,  and 
build our recovery activity in order to close the poverty related attainment gap, which the 
data shows has widened. 
 
It is important to note that the work of the Attainment Challenge articulates with The Plan 
for North Lanarkshire and references key local policy drivers as outlined in the Review of 
Additional Support Needs Update and Progress Update on Digital Learning and Tackling 
the Digital Divide, both approved by Education and Families Committee in February 2021 
and the Empowering Clusters to Achieve Change report approved by Education and 
Families Committee in May 2020. Furthermore, the SAC Plan reflects the Projected 
Workforce Staffing Report and Mental Health Wellbeing and Resilience Report approved 
by the Corporate Management Team in April 2021.  The Plan also references key national 
policy drivers including the recent Audit Scotland report.  

https://mars.northlanarkshire.gov.uk/egenda/images/att95681.pdf
https://mars.northlanarkshire.gov.uk/egenda/images/att95681.pdf
https://mars.northlanarkshire.gov.uk/egenda/images/att95678.pdf
https://mars.northlanarkshire.gov.uk/egenda/images/att95678.pdf
https://mars.northlanarkshire.gov.uk/egenda/images/att93994.pdf
https://www.audit-scotland.gov.uk/uploads/docs/report/2021/nr_210323_education_outcomes.pdf


 

 

 
1. Background 
 
1.1 The Scottish Attainment Challenge (SAC) is a major Scottish Government initiative 

designed to achieve equity in educational outcomes by closing the poverty related 
attainment gap for children and young people. 

 
1.2 The SAC focuses on accelerated, targeted improvement activity in literacy, numeracy 

and health and wellbeing in specific areas of Scotland. It supports and complements 
the broader range of initiatives and programmes to ensure that all of Scotland’s children 
and young people reach their full potential. 
 

1.3 Education and Families officers submit a costed plan to Scottish Government each year 
which delineates our approach to closing the poverty related attainment gap across a 
number of workstreams. The plan is regularly updated and amended, in agreement 
with Scottish Government colleagues, to take account of lessons learned from planned 
interventions and pedagogical approaches in previous years. 
 

1.4 In addition to the above, officers also submit a mid-year report in March, and a final end 
of year report in September to the Scottish Government, indicating progress within each 
of the interventions outlined in the Plan for that year. 
 

1.5 This paper gives highlights of the accompanying lengthy End Year Report 2020-2021 
and the SAC Plan 2021-2022, including key messages from the recently uplifted ACEL 
data, and also signposts some of the additional work the SAC team have been involved 
in as part of the Covid-19 council wide support programme. 
 

1.6 ACEL data is a national measure used by the Scottish Government to measure pupil 
achievement of a level within literacy and numeracy, based on teacher professional 
judgement, at four key stages within the Broad General Education (BGE). These stages 
are P1, P4, P7 and S3.  
 

1.7 We continue to work with all schools to strengthen the assessment and moderation 
process which leads towards teacher professional judgement. As we progress through 
the recovery phase new approaches to digital moderation will allow schools to 
moderate across schools and clusters, thereby further ensuring consistency of 
standards and validity of assessments. 
 

 

Recommendations 

 
It is recommended that the Education and Families Committee:  
 

(1) consider the contents of this report and accompanying appendices. 
  

The Plan for North Lanarkshire 

Priority  Support all children and young people to realise their full potential 

Ambition statement (6) Raise attainment and skills for learning, life, and work to 
enhance opportunities and choices 



1.8 Due to the Covid-19 pandemic, the Scottish Government was unable to collect 
Achievement of Curriculum for Excellence Level (ACEL) data in 2020.  For 2021 all 
primary stages were uplifted, however S3 data was not collected by the Scottish 
Government. 
 

1.9 The 2021-2022 SAC Plan reflects the need to build strong linkages between services 
to support children and young people and builds on the work of strengthening clusters 
and supporting cluster locality-based integration and improvement teams.  
 

1.10 The fundamental issue of only supporting less than a third of our primary schools 
alongside a lack of engagement with pupils in our Additional Support Needs schools 
across North Lanarkshire was addressed in the Plan for 2020-2021, and the change of 
focus to support improvement, based on a Cluster model, was initiated. The Plan for 
session 2021-2022 (attached as Appendix 2) builds on that approach, strengthening 
key areas of that model. 
 

1.11 This model, which offers strong support around the development and implementation 
of the empowering clusters model, will accelerate the cultural transformation needed to 
support all schools across North Lanarkshire. Further details of the commitment and 
engagement of SAC in the empowering clusters model, based around integrated 
cluster wellbeing teams, can be found in the Empowering Clusters to Achieve Change 
Report approved by Education and Families Committee in May 2020. 

 
1.12 In the Covid-19 response and recovery phase, the Service is strengthening a number 

of existing interventions which enact our strategic approach to improvement. Whilst 
these are partially or wholly funded through SAC, work is being done to evaluate how 
best to sustain these going forward. These include: 

• The Statutory Leavers’ Pathways Programme 

• The Virtual School for Care experienced Young People 

• The Digital School 

• The Cluster Based Improvement and Innovation Leads 

• The Pedagogy Team 

• The Literacy and Numeracy Hubs 
 

1.13 Pupil Equity Funding is additional funding allocated directly to schools and targeted at 
closing the poverty related attainment gap. The Scottish Government has committed to 
this funding as part of the Scottish Attainment Challenge programme from 2017-2018.  
 

1.14 Although the Pupil Equity Funding forms part of the £750m Attainment Challenge Fund, 
the governance arrangements are significantly different, with funding delegated to the 
individual establishments and Head Teachers responsible for controlling and 
monitoring PEF spend (in accordance with the Scottish Government guidance). 
Schools give detail of their rationale and approaches through the improvement planning 
process and the authority provide detail to the Scottish Government through the 
Standards and Quality Report.  
 

 
 

2. Report 
 

2.1 Scottish Attainment Challenge 2020-2021 End of Year Report 

 

2.1.1 Appendix 1 provides a full copy of North Lanarkshire Council’s End of Year SAC 

Progress Report for session 2020-2021. The submission gives detail and evidence to 

https://mars.northlanarkshire.gov.uk/egenda/images/att93994.pdf


date of the success of the various interventions and programmes of work as well as 

highlighting areas for improvement. It is important to note that the format and word 

limits are set by Scottish Government. 

 

2.1.2 The text in the mid-year section outlines the immense efforts from all workstreams to 

keep as many sections of the original Plan going and the adaptations we have made 

to ensure delivery for the vast majority of individual elements.  

 

2.1.3 The period April – June 2021, to which this section of the report refers to, has not seen 

many significant changes to that outlined at the end of March, however, the table below 

reinforces those commitments and gives an overview of the current situation with 

regards to the challenges presented by the Covid-19 emergency. 

 

2.1.4 The main addition to this end of year report is the inclusion of ACEL data alongside 

some information learned as part of the whole population survey of children’s health 

and wellbeing, using the Strengths and Difficulties Questionnaire (as reported to 

Education and Families Committee in September 2021). 

 

2.1.5 For the purposes of this report the focus schools within the primary sector now number 

54. This is an increase from the original 35 Keys to Success schools, and for session 

2021-2022 this number increased again to 80. The rationale for this is contained within 

the introduction of the SAC Plan 2021-2022. All secondary and ASN schools also 

benefit from SAC support. 

 

2.1.6 Looking at the ACEL data through both short and long-term lenses gives two different 

perspectives. Incorporating 2018 ACEL data into the table below gives a historical 

outlook and illustrates the progress that SAC has made in supporting schools through 

strategic direction within both literacy and numeracy. More detail is given in the 

Project Title Continued -  

perhaps with   

adaptations 

Paused  

due to  

Covid 

Progress & Comment 

1. Learning and Teaching – Literacy 

/ Numeracy / Pedagogy Team 

 

✓ 

 

 Online training continued with a focus on 

NL Digital and Virtual Classroom, New 

P1 Literacy Programme, LTA training 

and Nursery SEAL. 

2a. Learner Journeys 

Developing Family Hubs 
✓   Focus on development of Home Learning. 

2b. Learner Journeys 

Cluster Improvement and 

Integration 

✓    

2c. Learner Journeys 

Secondary programme 
✓   Some individual school programmes were 

disrupted.  

2d. Learner Journeys 

Learner pathways 
✓    

2e. Learner Journeys 

Leadership 
✓   Digital delivery 

3a. Health & Wellbeing 

Continued partnership working with 

psychological services, NHS, CLD, 

third sector organisations 

 

✓ 

 Online training 

 

3b. Improving physical activity 

(secondary girls and ASN) 
✓   Some engagement before and after 

restrictions.  

3c. Health and Wellbeing 

Police and Scottish Fire and Rescue 
 ✓  

 



individual workstream sections of the full SAC End of Year Report (Appendix 1) starting 

on pages 10 and 31.   

 

2.1.7 Looking at the group of focus schools alongside our increased universal offer for the 

period 2018-2019, there are quantifiable improvements in both areas of literacy and 

numeracy and the gap between these focus schools and non-focus schools generally 

reduced up to 2019. 

 

2.1.8 However, the Covid-19 pandemic has, without doubt, had an impact on overall 

attainment and with the lack of engagement and subsequent loss of momentum, the 

learning loss is visible. The table in 2.1.6 confirms that overall attainment figures for 

primary school stages, in both literacy and numeracy, have declined in all areas. 

2.1.9 The gap for all schools between SIMD 1 and 2 versus 9 and 10 has also widened in all 

measures during the period 2019-2021, and this is confirmed in Tables 1.4 and Table 

1.7 within both the Numeracy and Literacy sections of the full End of Year Report. 

 

2.1.10 .We intend to build our recovery activity around ‘catch-up’.  Dedicated SAC Teachers 

and Building Back Better Teachers are currently enrolled in the Class Teacher 

Leadership Programme, which focusses on leadership of learning.  This will upskill 

these critical staff members, ensuring they are using the right 

approaches/interventions, with the right young people at the right time.  Continuous 

lifelong professional learning will continue to be offered to literacy and numeracy 

coaches and will focus on pedagogical approaches and interventions, which are driven 

by a secure evidence base and underpinned by research. They include our Digital 

School, our Virtual School, our Cluster based teams, our Literacy and Numeracy Hubs 

and Pedagogy Team 

 

2.1.11 SAC End of Year Report - Workstream Highlights 

Learning and Teaching 

This workstream is essentially numeracy and literacy alongside assessment and 

moderation, however ongoing collaborative working between the Pedagogy Team and 

Learning Hub has enhanced links across the curriculum in numeracy by NLC’s 

 2018 2019 2021 

P1    

Listening and Talking 84.15% 84.59% 81.06% 

Reading 76.70% 80.14% 75.00% 

Writing 74.10% 78.57% 73.99% 

Numeracy 83.38% 84.98% 82.59% 

P4    

Listening and Talking 81.56% 81.88% 80.10% 

Reading 73.61% 73.96% 72.60% 

Writing 68.67% 70.29% 67.17% 

Numeracy 73.18% 75.67% 72.21% 

P7    

Listening and Talking 79.49% 83.25% 81.42% 

Reading 75.79% 78.21% 76.21% 

Writing 71.86% 74.05% 71.27% 

Numeracy 71.37% 75.75% 73.96% 

 



partnership with the Wood Foundation and Education Scotland through the RAiSE 

programme (Raising Aspirations in Science Education). 

 

2.1.12 ACEL data this year illustrates the level of overall learning loss due to the pandemic.  

In addition to the overall data given in paragraph 2.1.7, ACEL data also gives specific 

information relating to numeracy and literacy. 

 

2.1.13 As ACEL data has now been collected for four years, tracking and comparing the same 

cohort of children from P1-P4 and P4-P7 is now possible.  Tables 1.2 in both numeracy 

and literacy, show the same cohort of pupils’ ACEL data in 2018 at both P1 and P4, 

and then again in 2021 for P4 and P7.  

 

Both of the above tables show that the Covid-19 pandemic has had a significant impact 

on the P1-P4 group of children, but less so in older year groups.   

 

2.1.14 SAC focus schools are those that predominantly have the highest levels of deprivation 

and social challenges and we can compare their attainment with all non-focus schools 

and see the effect the Covid-19 pandemic has had on the rate of deceleration or dip in 

attainment.   

 

2.1.15 Whilst the data shows a steeper deceleration in focus schools compared to non-focus 

schools there are some statistics on sample sizes that slightly exacerbate the picture. 

For instance, the following table shows that in P1 focus schools there are over twice as 

many pupils in SIMD1-2 than in non-focus schools. At SIMD 9-10 this picture is even 

more pronounced and, with only 212 pupils in P1 for all focus schools, any variations 

in attainment will be more marked.  

 

 

 

 

 

 

 

Table 1.2 LIT: Cohort Comparison 

  

P1 

2018 

P4 

2021 Change 

P4 

2018 

P7 

2021 Change 

L & T 84.2% 80.1% -4.1% 81.6% 81.4% 0.2% 

Reading 76.7% 72.6% -4.1% 73.6% 76.2% 2.6% 

Writing 74.1% 67.2% -6.9% 68.7% 71.3% 2.6% 

 

Table 1.2 NUM: Cohort comparison – attainment data for all schools 

  

P1 

2018 

P4 

2021 Change 

P4 

2018 

P7 

2021 Change 

Numeracy 83.4% 72.2% -11.2% 73.2% 74.0% 0.8% 

 



2.1.16 Covid-19 has exacerbated the poverty related attainment gap. This gap has widened 

and the attainment figures for focus schools has declined at a steeper rate than non-

focus schools. The combined attainment figures for stages P1, P4 and P7, illustrating 

the gap for both numeracy and literacy between focus and non-focus schools, is shown 

in the two tables below.  

 

 

2.1.17 The Pedagogy and Learning Hub teams worked with the Digital Lead to support online 

learning for both staff and pupils during periods of remote learning. The Virtual 

Classroom continued to support pupils and engagement has now increased to support 

S1-S3 learners, Additional Support Needs (ASN) and Gaelic Learners. To date, 

616,341 children and young people have used the virtual classroom. The resources 

remain current with learning materials planned, moderated, and tracked for use in 

schools. 

2.1.18 Glow data is now available to all schools through the North Lanarkshire Dashboard. 

This is updated monthly, enabling school leaders and staff to track use, alongside 

engagement and tracking.  

 

2.1.19 The following table indicates GLOW usage from September 2019 to May 2021. Usage 

peaked during the period January 2021 - March 2021 when there was an average of 

694,151 student sessions and an average of 37,733 unique users per month. This 

accounts for approximately 77% of all pupils. 

 

 
 
 



 

 
 

 
2.1.20 End Year Report - Learner Journey Workstream 

Family Learning Centres (FLCs) continue to be supported through SAC in developing 
a family hub model. 23 Family Learning Centres (FLCs) adapted their initial plans 
submitted at the beginning of the academic year as a result of the ongoing pandemic. 
 

2.1.21 A baseline of data was collated on the types of approaches and interventions FLCs had 
planned to implement and this was reported on in the mid-year report.  The table below 
shows the shift to a more focused approach using a smaller number of interventions.   
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.1.22 As reported to CMT in April 2021, changes in our operational approach and the move 

to the cluster model within a more interconnected Education and Families structure 

have allowed us to develop a more consistent and holistic approach in supporting 

children. The Cluster Improvement and Integration Lead (CIIL) continues to support 

clusters around closing the poverty related attainment gap and to support clusters and 

individual establishments with interventions and resources. 

 

2.1.23 CIILs have also worked alongside colleagues in social work and other agencies to 

support vulnerable families during lockdown periods. This has included support by 

Table 1.1 FLC: Comparison of Types of Engagement  

 

 

 

 

 

 

 

 

Table 1.9 NUM: Glow Usage Figures from Sept ’19 to May ‘21 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



providing food, support with home schooling, financial or benefits advice. This multi-

agency work has provided sustainable outcomes for vulnerable children and families 

including increased school attendance by vulnerable children during lockdown periods 

and increased contact with services by parents of vulnerable children. Some of the 

interventions offered were: 

• In-home support with routines to enable children to attend in-school learning 

• Speech and Language Therapists and Psychologists working with staff to 

produce personalised packages for pupils 

• One-to-one support and live lessons being provided by staff online   

• Cluster Support Teachers providing bespoke individual packages of 

combined on-line and in school support, tailored to additional support needs 

• Active Schools’ Coordinators running outdoor activities to promote wellbeing 

• Learning packs and food parcels delivered to children and their families 

• Weekly online coffee mornings for parents of children with additional support 

needs 

• Maintaining relationships through regular phone calls and doorstep visits 

2.1.24 In addition to a framework of cluster support, all 54 SAC focus primary schools plus 23 

secondary schools continued to be supported through online meetings and information 

sessions. 

 

2.1.25 All schools have had the opportunity to engage with the SAC/PEF team with regards 

to planning for the session ahead. This close partnership working has supported school 

leaders to ensure high quality planning and sound rationales to be developed, 

alongside appropriate evaluation of the last school year and progress made to date. A 

working group has been established to support those in a promoted post with 

responsibility for closing the poverty related attainment gap and ensuring equity for all 

young people. All sessions and groups have been very positively received. Further 

detail is available on page 45 of the full End of Year Report.  

 

2.1.26 Building on the success of the winter leavers’ pilot, ambitious targets were set for the 

Pathways Programme with the guarantee that every young person who engaged with 

the programme would be given the offer of a positive post-school destination.  

 

2.1.27 All young people on continued support will continue to work with the Pathways Team, 

Routes to Work and Skills Development Scotland to secure a positive destination. The 

table below outlines the current destinations, as of September 2021, of the original 

group of young people who sustained engagement and participation in the programme. 

 

 



 

2.1.28 The table below breaks down the sector for each young person who has achieved 

employment, a modern apprenticeship, industry relevant college course, training 

provision or voluntary opportunity 

 

 

2.1.29 Work began last session to strengthen leadership via a new and sustainable 
Leadership Framework. An outline of the Leadership framework and all courses 
currently on offer was reported to CMT in April 2021. The Leadership Programme 
mostly runs from September till March within each academic year, therefore the 
majority of feedback has been reported within the mid-year report. 
 

2.1.30 The move to digital delivery brought unexpected benefits in that colleagues from across 
Scotland could join the programmes. This session, we have 83 participants on the PT 
Programme, 37 participants on the DHT programme, and 12 on the HT programme. 
Local Authority uptake can be viewed in the tables below: 
 

 
 
 
 

Table 1.1 PATHWAYS: Current Destinations of Young People Sept ’21 

 

Table 1.2 PATHWAYS: Sector Employment for Young People 

 

 

 

 

 

 

 

 

 

 



 
 
 
 
 
 
 
 
 
 
 
 

 
2.1.31 In September 2019, Education and Families Committee launched North Lanarkshire’s 

Innovation and Improvement Hub (the Hub).  North Lanarkshire’s new Learning 
Management System (LMS) is the dashboard for all North Lanarkshire staff, and the 
Innovation and Improvement Hub for Education and Families staff is situated within 
this. 
 

2.1.32 To date, there have been 7384 visits to the Hub, with some sections proving more 
popular than others. A breakdown of the visits to each of the areas within the Hub can 
be viewed in the table below: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2.1.33 End of Year Report - Health and Wellbeing (HWB) Workstream 

Since the mid-year report a number of developments have moved forward within 

 

 

 
 

Table 1.4 LEADERSHIP: Hub Visits by Theme 

 

 

 

 
 



HWB including the completion of a health and wellbeing survey using the Strengths 

and Difficulties Questionnaire (SDQ) by all children in primary and secondary 

schools. The SDQ was administered in North Lanarkshire in 2016-2017, as part of 

the Realigning Children’s Services (RCS) programme and historical data enables us 

to baseline our 2021 data and consider trends over time.  

2.1.34 Overall, 41,324 (85%) children in North Lanarkshire engaged with the survey and 

school staff have received training to assist in the analysis of their results. Work was 

also undertaken to help schools link SDQ results with appropriate evidence-informed 

interventions at a group and individual level. The GIRFEC pathway is the core 

mechanism used to support children and young people. Data from the SDQ will 

strengthen this pathway. Data from the SDQ will strengthen the identification of children 

requiring additional wellbeing supports and improve use of this pathway. 

 

2.1.35 The SDQ was completed through self-report by secondary school pupils and teacher 

report by primary school pupils. The table below shows that North Lanarkshire primary 

teachers reported that between 81%-88% of children are in the ‘close to average’ range 

in the key SDQ areas. The average total difficulty score remains relatively stable across 

the age range from 5 years to 11 years. 

 
Table 1.1 HWB: Percentage of Primary Pupils in SDQ Categories 

 

 
2.1.36 For the secondary sector the table below illustrates the SDQ results for 14,599 pupils 

aged between 11 and 17 years old across 23 secondary schools. The response rate 
was 70% and the questionnaires were completed by young people. The majority of 
pupils scored themselves as ‘close to average’ across all the key SDQ areas. 
 
 
 
 
 
 
 
 
 
 



Table 1.2 HWB: Percentage of Secondary Pupils in SDQ Categories 

 
 
2.1.37 The Educational Psychology Service (EPS) continues to play an integral part within the 

Health and Wellbeing (HWB) element of SAC. In addition to providing training and 

coaching to support whole school nurture approaches the EPS also support training on 

the six principles of nurture and play a key role in delivering several elements of the 

SAC Plan. 

2.1.38 The Inactive Girls programme involves working with key delivery partners to develop 

sustainable sport and physical activity programmes that increase the level of activity of 

inactive Secondary School age girls (S1-S3 girls, living in SIMD 1 and 2) across North 

Lanarkshire. As guidelines for physical activity in school changed, some plans had to 

be amended to focus on activities that could be completed in an outdoor environment. 

The number of individual girls and girls participating in each session was as follows: 

• Total Pupil Attendances – 209 girls 

• SIMD 1-2 Pupil Attendances – 184 girls 

• Total Participant Visits – 1264 

• Total Participant Visits (SIMD 1-2) – 1136 

 

2.1.39 The Interim report to CMT in April 2021 outlined how Community Learning and 

Development (CLD) are supporting the developing cluster model alongside the creation 

of three Development Officer (DO) posts, funded through SAC, to enhance this 

approach. Their remit focuses on leading and strengthening work with children and 

young people, parenting and family learning across the authority. The link to the cluster 

model allows this work to be prioritised according to the needs seen in each cluster and 

to compliment the work done to identify vulnerable children and families through the 

pandemic. 

 

2.1.40 The CLD Team have continued to target children and young people in the most 

disadvantaged areas based on SIMD data and since the interim report a total of 727 

distinct adults and children attended Family Learning and Parental Engagement 

programmes. The table below details additional engagement by SIMD: 
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Table 1.3 HWB: CLD Family Learning and Parental Engagement figures by SIMD 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
2.1.41 Extended partnership working remains a feature of the SAC Plan and, where possible, 

the School Community Police Officers have continued to support secondary schools 

within the Personal, Social and Health programmes. In particular, they have been a 

valuable resource during lockdown by supporting schools to remain in contact with their 

most vulnerable young people. 

2.1.42 The North Lanarkshire Fire Reach team, whilst not being able to continue their 

engagement in schools due to Covid-19 restrictions, continue to support schools 

through a variety of presentations delivered virtually. In addition, the Fire and Rescue 

Service provided bespoke programmes for identified vulnerable secondary aged pupils. 

 

 

2.2 Scottish Attainment Challenge Plan 2021/2022 – Introduction and Planning.   
 
2.2.1 Appendix 2 provides a full copy of North Lanarkshire Council’s SAC Plan for session 

2021-2022. The submission outlines all the key workstreams and gives detail of both 
the context and rationale of various approaches and programmes of work. 

 
2.2.2 The introduction to the Plan itself outlines the changes that have taken place and 

gives a synopsis of how activities in older generations have been reshaped and 
moulded into a coherent, and in many cases, a more sustainable model. 
 

2.2.3 The partnership-wide consultation exercise which shaped the Plan for session 2020-
2021 continues to inform the overall direction of this year’s Plan and a sagacious 
move from 12 workstreams only a few years ago to essentially 4 this year, represents 
a more coherent approach to the various focus areas, whilst still retaining the efficacy 
of the Attainment Challenge programme.  
 

2.2.4 An outline of the 4 main workstreams and their programmes can be found in the table 
below: 
 

 
 



Workstream Title Continuation New 
Programme 

1. Learning and Teaching   

1. Literacy and Numeracy ✓  

2. Learner Journey   

2a. Developing Family Hubs ✓   

2b. Cluster support ✓   

2c. Learner pathways ✓   

2d. Leadership ✓   

3. Health and Wellbeing   

3a. Psychological Services ✓  

3b. Improving physical activity (secondary girls and ASN)  ✓   

3c. Maximising support for vulnerable children and young people ✓   

3d. Police partnership ✓  

3e. Fire Reach programme ✓  

3f. Club 365 ✓  

3g. Community Learning and Development Partnership ✓  

4. Project Team ✓   

 
 
2.2.5 SAC Plan 2021-2022: Learning and Teaching Workstream 

Previous iterations of the NL SAC Plan have detailed Literacy and Numeracy as 
individual workstreams. However, the need for a more combined and integrated 
approach wrapped up with assessment and moderation has led to a more holistic 
overview in this year’s Plan under the heading of Learning and Teaching. 
 

2.2.6 The move towards a more blended model was initiated last year and with an 
increased emphasis on the need to develop a more sustainable model, has led us to 
re-define the number of additional full time equivalent (FTE) staff supported within this 
workstream. With an exit strategy in mind, we continue to develop a tandem 
approach with Core funding so that Education Support officers (ESOs) supporting this 
workstream are located in both SAC and Core funding. 
 

2.2.7 The learning and teaching workstream encapsulates the work and support that SAC 
are undertaking to support schools and establishments around incubation of practice.  
This ensures quality of support and clarity of direction on what interventions and 
approaches have been proven to close the poverty related attainment gap. ESOs will 
provide the thread that links the work of the attainment challenge to the core funded 
Pedagogy Team, and their support for highly effective classroom practice. 
 



2.2.8 The Pedagogy Team continues to operate alongside the SAC Team, developing a 
greater interconnectedness between the work of the SAC team and the sharing of 
incubated practice across all establishments. The diagram below illustrates the various 
support that the teams offer to all establishments: 

 

 

 

2.2.9 Learning and teaching approaches will be further enhanced through North Lanarkshire 
Council’s partnership working with the Wood Foundation and Education Scotland 
through the RAiSE programme (Raising Aspirations in Science Education).  This 
partnership supports the delivery of STEM across the authority and raises our national 
profile to support innovative learning and teaching approaches across the curriculum.   

 
 
2.2.10 SAC Plan 2021-2022 Learner Journey Workstream 

 

The title of Learner Journey for this workstream was introduced in last year’s plan and 
is simply our approach to pedagogy and andragogy; of looking at the context of 
learning and learner pathways for children, young people and adults and weaves the 
golden thread around our support for all learners. 
 

2.2.11 We are supporting our Family Learning Centres by strengthening the targeted support 
offered to parents in the context of the local area and increasing the level of support 
offered to children and families within the context of transition. By improving 
accessibility to appropriate services and developing high quality coordinated support 
through an integrated services model in close collaboration with families and carers, 
we will enhance opportunities for consistent and focused engagement. 
 

2.2.12 On a wider geographical area, we will now support 80 primary schools with additional 
staffing, 46 teachers for our secondary schools, additional FTE for our Language and 
Communication Support Centres as well as providing a greater universal offer for all 



establishments. These teachers will facilitate or have a specific role in focussing 
schools on their approach to narrowing the poverty related attainment gap, particularly 
for our most vulnerable children. 
 

2.2.13 Building on a very successful ‘Winter Leavers’ Pathways Programme which ran in 
session 2020-2021 and supported 122 young people most at risk of disengaging from 
learning into a positive post-school destination, this work will be continued and will 
support young people from a wider cohort than the original winter leavers’ group, 
including care experienced, summer leavers and those facing multiple and complex 
barriers to enable them to access a relevant positive post-school pathway. 
 

2.2.14 This project requires strong and effective partnership planning, designing and delivery 
with a range of colleagues working collectively and creatively to build an effective, 
straightforward and person-centred curriculum.  The curriculum will be designed and 
delivered collaboratively by a range of colleagues/teams from across council services, 
e.g., employability and talent and organisational development teams, external 
organisations such as Routes to Work, New College Lanarkshire, Skills Development 
Scotland and the DYW Regional Group. 
 

2.2.15 One of the most significant developments in the work of SAC in North Lanarkshire is 
the work being brought forward to develop leadership capacity that will ultimately result 
in integrated practice across the service.  Effective leadership has been, and will 
continue to be, fundamental to Covid-19 response and recovery. 
 

2.2.16 Work began during session 2019-2020 to strengthen leadership via a new and 
sustainable Leadership Framework.  In year one (2019-2020), three new programmes 
were developed aimed at Principal Teachers, Depute Head Teachers and Head 
Teachers. In 2020-201, the Digital Champions Leadership programme was added, 
recognising the transformational change in digital learning and teaching.  This session, 
further programmes have been added to the framework including Class Teacher 
Leadership, 3 Early Years’ Leadership Programmes and Leadership programmes 
aimed at senior officers and experienced Headteachers.  
 

2.2.17 The table below gives an outline of the courses currently on offer, delivered by North 
Lanarkshire staff and all on a digital platform.  The programmes are based on Education 
Scotland’s national model of professional learning and include learning by enquiring, 
learning as collaborative and learning that deepens knowledge and understanding.  It 
is worth noting that the four existing courses (Principal Teacher, Depute Head Teacher, 
Head Teacher and Digital Champions) are now endorsed by Education Scotland, 
following a rigorous process. 
 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
2.2.18 The SAC programme will continue to support the Innovation and Improvement Hub (the 

Hub) which was launched in September 2020 as part of the wider North Lanarkshire 
Learning Management System. The Hub is multi-functional.  Firstly, it hosts a 
‘repository’, where practitioners and leaders across the service can engage and/or 
contribute evidence informed practice. Secondly, it is as an e-learning platform, with a 
performance driven focus in line with organisational objectives.  Finally, it aligns 
Education and Families by having a ‘one stop shop’ platform for all users, with bespoke 
staff learner journeys within it.   

 
2.2.19 SAC Plan 2021-2022 Health and Wellbeing Workstream 

 

The implementation of a culture and ethos of nurture within our schools and 
establishments remains key to meeting the wellbeing needs of all children and 
particularly those most vulnerable. Schools and establishments continue to adopt a 
self-evaluation approach to further embedding nurture as part of an improving school’s 
agenda.  Alongside this, a school improvement planning approach has been further 
refined and implemented for use in schools. 
 

2.2.20 Health and Wellbeing (HWB) Officers from the Authority’s Scottish Attainment 
Challenge Team will continue to liaise with colleagues from within and out with the 
service, e.g., Psychological Services and Health Protection Scotland, to highlight 
relevant training and resources. Current HWB programmes will be extended to include 
new Senior Phase HWB resources linked to the Healthy Schools programme. 
 

2.2.21 The Service, supported by the SAC team, is conducting a whole population survey of 
children’s health and wellbeing, using the Strengths and Difficulties Questionnaire, as 
set out in our Mental Health, Wellbeing and Resilience Report. Data gathered will 
inform strategic direction, school planning and will contribute to the provision of 



targeted support for children and young people. It will be completed for all school-aged 
children and young people in North Lanarkshire involving a total of 48,000 children. 
 

2.2.22 The Educational Psychological Service (EPS) will continue to be central to the delivery 
of HWB within North Lanarkshire SAC.  They will continue to support school 
improvement and staff continuous lifelong professional learning (CLPL) at a whole 
school/universal level through Nurture self-evaluation, training in the Six Nurture 
Principles (Primary), Strengthening Nurturing Approaches in Secondary Schools, 
support to measure health and wellbeing and Video Enhanced Reflective Practice 
(VERP). 
 

2.2.23 EPS will continue to work with third sector partners to improve HWB outcomes for 
young people, extending successful interventions from last year such as the Police 
Partnership and the S3 Fire Reach Programme. 
 

2.2.24 EPS are increasing their level of support to ASN schools and the inactive secondary 
school aged girls’ programme.  Building on the positive evaluation of the programme 
for 2020-2021, active school coordinators will continue to design a bespoke plan for 
each school in partnership with key school partners (PE staff, senior management, 
sports council/ambassadors, CLD and young people). 
 

2.2.25 The authority has made a commitment in various policy papers passed through 
Education Committee to support Club 365 and the programme will build on the 
additional funding allocated to councils for summer 2021. As previously agreed, SAC 
funding is exclusively targeted to the learning loss element of the programme and 
supports the delivery of activity-based learning in community settings. 
 

2.2.26 A restructuring in the wider Community Learning and Development (CLD) service and 
the developing cluster approach has allowed activity in the CLD service to support this. 
The intention for session 2021-2022 is to continue to strengthen delivery based around 
the cluster approach which will enable more effective support to be coordinated and 
delivered to more vulnerable young people and families within identified areas of the 
council. 

 
2.2.27 SAC Plan 2020-2021 - Project Team 

 

This workstream outlines the staff who will play an additional role in leading and 
supporting the Attainment Challenge activities across all of the various workstreams. 
 

2.2.28 The Pedagogy Lead will continue to be the interface between core funding and SAC, 
ensuring that successful pedagogical approaches and practices are translated into 
reality in classrooms and in addition will coordinate the work of assessment and 
moderation across the authority, ensuring a consistency of approach in the totality of 
the learning, teaching and assessment cycle. 
 

2.2.29 The Improvement and Equity Lead oversees the quality improvement of the planning 
process undertaken by the various elements within the Learner Journey workstream.  
Additionally, he will support schools as they look for ways in which to develop synergies 
of approach within PEF and Cluster Improvement Plans. This post has been designed 
to ensure that there is greater alignment between activity in SAC and PEF and that 
North Lanarkshire schools are on track to achieve in relation to national key measures. 
This is especially important as we map the impact of PEF interventions and the ways 
in which they are involving local partnerships. 
 



2.2.30 As with previous years, the Researchers will continue to work closely with the various 
workstreams but will now support research-based practices and inform content of the 
Innovation and Improvement Hub.  The Innovation and Improvement Hub enables all 
establishments to access support to research informed approaches. The Leadership 
Lead will continue to develop leadership and learning opportunities at all levels. 
 

2.2.31 The HWB Lead will continue to work with partner agencies to support children, young 
people and families’ health and wellbeing.  He will work closely with colleagues from 
education psychology around emerging trends from the recent Strengths and 
Difficulties Questionnaire results and what next steps should be for our children.    
 
 

2.3 Pupil Equity Funding 2020-2021 
 

2.3.1 The following sections give some detail around the use, guidance and reporting for the 
Pupil Equity Fund for financial year 2020/21. The narrative will also form part of the 
Standards and Quality Report for 2020/21 due to be submitted to CMT later this month. 
 

2.3.2 During 2020/21 Pupil Equity Funds of £9,110,458 were distributed to primary, 

secondary and special schools across North Lanarkshire. In accordance with 

previous practice all funds were downloaded directly to establishments and the 

individual allocations ranged from £5,874 to £150,374. In accordance with PEF grant 

conditions establishments were also able to utilise unspent resources from the 

previous financial year.  

 

2.3.3 Due to the Covid-19 emergency many establishments had to change plans and re-
direct spend during the school session. Schools used their PEF allocation in different 
ways to support pupils and families during the lockdown and subsequent recovery 
period. 
 

2.3.4 North Lanarkshire continue to use a robust financial framework for Pupil Equity 
Funding, which separates all Pupil Equity Fund awards/expenditure from core school 
budgets. Historically a separate cost centre had been created for every school 
receiving Pupil Equity Funding and this practice continues and ensures that relevant 
expenditure at a school level is not subsumed within the wider school budgets and 
can be easily tracked and monitored.  
 

2.3.5 Schools are being encouraged to develop greater synergies between SAC and PEF 
programmes and associated spends, and a Procurement Framework has been 
established to support schools with this. 
 

2.3.6 PEF Guidance and Support 
 

National guidance is issued to help schools plan how they will most effectively invest 
their Pupil Equity Funding allocation to improve the educational outcomes of children 
affected by poverty 
 

2.3.7 We continue to use the SAC and PEF Procurement Framework which was developed 
in 2018. The Framework supports headteachers in ensuring best value, gives direction 
in terms of possible areas of focus, whilst also providing a mechanism to support their 
decisions in terms of financial accountability.   
 

2.3.8 The framework consists of 10 categories (Lots) with a total of 96 individual approaches 
being outlined and costed.  Engagement with the Framework has been varied across 



each of the 10 Lots with the greatest spend associated with Lot 2 – Counselling, 
Support and Advice Services. This is in part due to a decision by North Lanarkshire to 
only use those companies that were part of the initial Framework tendering process for 
the additional funding given by Scottish Government for Counselling. This decision 
ensures that companies supporting counselling in schools have also been through 
elements of quality assurance on both quality and finance.  
 

2.3.9 There are specific procedures in place to support Headteachers in engaging with both 
Framework and non-Framework suppliers and the Finance and SAC Team continue to 
work together to monitor the amount of spend and support schools in further 
documentation. 
 

2.3.10 Support guidance was reissued to all centres in October 2021 outlining the 
documentation process that centres should follow when allocating PEF funds to any 
areas except staffing and ICT. The SAC/PEF team continue to offer support through 
sessions aimed at developing a clear rationale for school’s PEF Plans alongside 
crystallising synergies of approach between various funding opportunities including 
SAC, PEF and core funds. 
 

2.3.11 Reporting for PEF: 
 
Headteachers submit their plans for PEF as part of their school improvement planning 
and reporting processes. The SAC and PEF Team have been involved in discussions 
with schools to ensure there is a focussed and individual approach for each 
establishment and in conjunction with Education and Families Managers, further 
discussions take place as part of the continued quality assurance process to ensure 
progression. 

 
2.3.12 A large percentage of schools have again used their PEF money in 2020-2021 to 

appoint additionality within their staffing complement in order to focus and take forward 
various measures and interventions. Health and wellbeing continues to be a major 
focus along with literacy and numeracy. 
 

2.3.13 The following three tables give an indication of the number of schools within each 
sector, primary, secondary and ASN, who have indicated a PEF intervention within a 
particular category. The numbers in brackets refer to last year’s figures and all 
information was taken from school improvement plans (SIPs) and school improvement 
reports (SIRs). 
 

2.3.14 Table 1 below shows a similar picture to session 2019-2020 although the number of 
schools using PEF to appoint additional staff has risen from 74 in session 2019-2020 
to 89 this year, which is 75% of all primary schools.  Schools using PEF to support 
digital skills features for the first time this year with nearly 60% of all primary schools 
indicating specific spends associated with digital skills and IT. 



 

2.3.15 Table 2 below shows a similar picture to the spends associated with the primary sector 
with PEF supporting the provision of additional staff. 19 out of 23 secondary schools 
(83%) used a portion of their PEF allocation to support additional staffing, a rise from 
11 schools in session 2019/2020. 

 
2.3.16 Table 3 below illustrates the importance that Additional Support Needs schools place 

on Parental engagement / Family Learning with 9 out of 13 schools referencing this in 
their SIPs. In contrast to both the primary and secondary sectors (75% and 91% 
respectively) only 30% indicated they would use PEF to fund additional staffing. 



 
2.3.17 Greater Integrated Working: 

There has been an increased focus on developing connections between SAC and PEF 
to ensure developments in approach to support improvement in attainment, whilst 
retaining the efficacy of each programme.  
 

2.3.18 A joint SAC and PEF Project Board is in operation and has oversight of all reports and 
financial spends. The Board, chaired by the Executive Director operate within a wider 
governance structure with the Lead Officer for SAC and PEF, working alongside 
various members of the Senior Leadership Team for Education and Families and 
headteacher representatives who provide support and challenge to the ongoing 
process of the programme.  
 

2.3.19 North Lanarkshire Council will continue to support Headteachers next session in 
various ways. A Lead Officer overseeing both Pupil Equity Fund and Attainment 
Challenge will continue to be responsible for liaising with partners to advise on 
appropriate engagement and ensuring the SAC/PEF Framework reflects the wider 
partnership working across the authority. The Improvement and Equity Lead Officer 
who is part of the Attainment Challenge team will oversee the more rigorous planning 
and reporting processes including supporting schools to develop a succinct and clear 
rationale alongside greater detail within the PEF Plan and 2 subsequent checkpoints. 
 

2.3.20 Schools continue to evidence the impact of the various interventions and the impact 
statistics we are receiving from schools is in various forms. Some are using hard data 
and statistics around attainment whilst others are using various means to evidence 
improved health and wellbeing e.g., Leuven Scale, Boxall Profiles etc.  
 

2.3.21 North Lanarkshire Council have completed a health and wellbeing survey using the 
Strengths and Difficulties Questionnaire (SDQ) by all children in primary and secondary 
schools. Overall, 41,324 (85%) children in North Lanarkshire engaged with the survey 
and school staff have received training to assist in the analysis of their results. Work 
was also undertaken to help schools link SDQ results with appropriate evidence-
informed interventions at a group and individual level. Further information can be found 
in the full SAC 2020-2021 End of Year Report. 

 
 

3. Public Sector Equality Duty and Fairer Scotland Duty 
 



3.1  The Scottish Attainment Challenge follows any relevant national policy relating to the 
Fairer Scotland agenda. 

    
 

4. Impact 
 
4.1 Financial impact 
 
4.1.1  The Scottish Attainment Challenge programme is grant funded by the Scottish 

Government.   The approved North Lanarkshire plan for 2020/21 had a ceiling grant 
value of £7,478,859. 

 
4.1.2 The total grant recovered for the session 2020-2021 was £7,478,859, equivalent to the 

full maximum ceiling value. The recovery of 100% grant funding partly reflects the in-
year decision by the Scottish Government to offer authorities additional scope and 
flexibility through the SAC programme to mitigate against the negative impact of Covid-
19 on education provision.      

  
4.1.3 The costed and approved SAC Plan for 2021-2022 amounts to £7,478,859. 
 
4.1.4 The Service is awaiting formal notification from the Scottish Government regarding 

SAC funding levels for financial years 2022/23 onwards. Following discussions 
between COSLA and Scottish Government officials it is expected future funding will be 
shared between all 32 Councils rather than the current 9 Challenge Authorities and as 
result North Lanarkshire’s grant is likely to reduce in comparison to the current award 
value.  

 
4.1.5 During financial year 2020/21 Pupil Equity Funding totalling £9,110,458 was distributed 

to primary, secondary and special schools across North Lanarkshire. In addition, 
establishments carried forward PEF funding of £2,132,425 from 2019/20 into the new 
financial year. 

 
4.1.6 During financial year 2020/21 PEF expenditure totalled £7,257,097 with a resultant 

carry forward of £3,985,786. The increased carry forward reflects the impact of Covid 
and in particular school closures during this period.  

  
4.2 HR policy / Legislative impact 
 Recruitment for SAC follows Council policy and procedures and the SAC team work in 

conjunction with HR. 
 
4.3 Technology / Digital impact 
 Digital delivery continues to be developed across all SAC workstreams and in some 

cases this model has completely replaced face to face engagement. Although this 
continues to be a mixed model, all workstreams are now using some form of technology 
to support and facilitate their engagements. 

    
4.4 Environmental impact 
 Increased use of digital technologies through the development of the Innovation and 

Improvement Hub will have a positive environmental impact in relation to reducing the 
production and printing of learning resources and associated travel required to attend 
professional learning events. 

 
4.5 Communications impact 
 Communications with schools, teams and establishments will continue to be 

considered in line with corporate procedures. 



4.6 Risk impact  
 The risk associated with the implementation of SAC is regularly reviewed in line with 

Council arrangements. A recent internal Audit report gave assurance as to the efficacy 
of our planning arrangements and actions contained with that report are being 
progressed.  

  
 

5. Measures of success 
 
5.1 Improved outcomes for children, young people and families and increased attainment 

and reduction in the poverty related attainment gap.  
 
5.2 To contribute to a more empowered and collaborative system and to further close the 

attainment gap in order to address the impact the Covid-19 emergency has had on 
some of the most vulnerable children and families. 

 
5.3 Each individual component of the North Lanarkshire Scottish Attainment Challenge 

programme has its own set of impact measures, as detailed within the SAC End Year 
Report 2020-2021 (Appendix 1) and the SAC Plan 2021/2022 (Appendix 2). 

 
6. Supporting documents 
 
6.1 Appendix 1 – SAC End Year Report 2020-2021 
 
6.2 Appendix 2 - SAC Plan 2021/2022 

 
Anne Munro 
Head of Education (South) 
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END-YEAR Academic Report – April 2021 to June 2021  

Impact of Covid-19 
 
Given the challenges presented by Covid-19 and the resultant school building closures, we 

do not anticipate that all activities planned for the delivery of Challenge Authority plans will 

have been undertaken.  

Please provide a summary (up to 500 words) of the impact of Covid-19 on the delivery of your 

plans between August 2020 and June 2021.   Please include an overview of how many 

interventions / approaches had to be paused or adjusted as a result of Covid-19 between 

August and June detailing any changes in funding allocation.    

End-Year  
 
The text in the mid-year section outlines the immense efforts from all workstreams to keep 
as many sections of the original plan going and the adaptations we have made to ensure 
delivery for the vast majority of individual elements. The period April – June, to which this 
section of the report refers to, has not seen many significant changes to that outlined at 
the end of March, however, the table below reinforces those commitments and gives an 
overview of the current situation with regards to the challenges presented by Covid-19.  

 
Project Title Continued -  

perhaps with   
adaptations 

Paused  

due to  
Covid 

Progress & Comment 

1. Learning and Teaching – 
Literacy / Numeracy / Pedagogy 
Team 
 

✓ 
 

 Online training continued with a focus 
on NL Digital and Virtual Classroom, 
New P1 Literacy Programme, LTA 
training and Nursery SEAL. 

2a. Learner Journeys 
Developing Family Hubs 

✓   Focus on development of Home 
Learning. 

2b. Learner Journeys 
Cluster Improvement and 
Integration 

✓    

2c. Learner Journeys 
Secondary programme 

✓   Some individual school programmes 
were disrupted.  

2d. Learner Journeys 
Learner pathways 

✓    

2e. Learner Journeys 
Leadership 

✓   Digital delivery 

3a. Health & Wellbeing 
Continued partnership working 
with psychological services, NHS, 
CLD, third sector organisations 

 

✓ 

 Online training 
 

3b. Improving physical activity 
(secondary girls and ASN) 

✓   Some engagement before and after 
restrictions.  

3c. Health and Wellbeing 
Police and Scottish Fire and 
Rescue 

 ✓  

Local Authority North Lanarkshire 

Project Lead/Contact Tim Sharpe 

Appendix 1 



 

 

 
 

Mid-Year 
Previous NL SAC reports and introductions have reported on the challenges faced by the 

Covid-19 pandemic and have referenced in certain areas the staccato nature of delivery 

caused by various restrictions. However, despite this there has been an immense effort 

by all services to provide an integrated and supportive approach which was first signalled 

in the Plan two years ago. The SAC team have played an integral role in supporting many 

of the key developments that have emerged and the farrago of activities referenced in the 

previous introduction have been shaped and refined, and as a result a more 

interconnected approach is now visible and functioning. The table below illustrates the 

impact the Covid-19 emergency has had on the various workstreams and how we were 

able to adapt delivery or re-assign the monetary value elsewhere to support learning and 

teaching in a different environment. Many of the workstreams and elements within, such 

as the delivery of training for Literacy and Numeracy through the Learning Hub, were able 

to adapt to digital delivery and this model has been sustained and refined over the past 

few months. Some elements however, especially those which involved partnerships with 

other agencies such as Police and Scottish Fire and Rescue have been paused.  

 
Project Title Continued -  

perhaps with   
adaptations 
 

Paused  
due to  
Covid 

Progress & Comment 

1a. Learning and Teaching - Literacy ✓  Online training  
and through NL site on 
GLOW. Engagement with 
Speech and Language 
Therapist paused indefinitely 
due to staffing pressures.  

1b. Learning and Teaching - Numeracy ✓  Online training and through  
NL site on GLOW 

1c Learner journey – Pedagogy team   Supported home learning 
resources / online training / 
pathfinder schools. 
In-school engagement and 
support has been limited. 

2a. Learner Journeys 
Developing Family Hubs 

✓    

2b. Learner Journeys 
Cluster Improvement and Integration 

✓    

2c. Learner Journeys 
Secondary programme 

✓   Some individual school 
programmes were disrupted 
with consequential limited 
development.  

2d. Learner Journeys 
Learner pathways 

✓    

2e. Learner Journeys 
Leadership 

✓   Digital delivery 

3a. Health & Wellbeing 
Continued partnership working with  
psychological services, NHS, CLD, third  
sector organisations 
 

 

✓ 

 Online training and through  
NL site on GLOW. Digital 
delivery. 

3b. Improving physical activity 
(secondary girls and ASN) 

✓   Some engagement before 
restrictions.  

3c. Health and Wellbeing 
Police and Scottish Fire and Rescue 

 ✓  

 



 

 

 
In addition to the above, and as result of staffing pressures within schools, we have not 

been able to further develop our integrated approach to Learning, Teaching and 

Assessment. The Plan for this year referenced a move away from distinct approaches 

within Literacy and Numeracy to a more interconnected support wrapped together in a 

package linked to developing greater understanding of Assessment and Moderation.  

 

Please Note: 

• Where there is no progress to report in addition to that detailed in the mid-

academic year report submitted in April 2021, please simply note that in the 

below template in the “end year” sections with something to the effect of “not 

progressed”. 

• Where a planned activity has been delivered, adjusted or paused, please provide 

detail of that in the “end year” sections.  

 

Number of schools supported by this 
funding? 

119 Primary 
23 Secondary 
13 ASN 
23 FLC 
178 total 

How many pupils are benefiting from this 
funding? 

Category  Total 

ASN 1063 

Nursery / FLC 5026 

Primary 27120 

Secondary 20863 

Total 54072 

 

 

 



 

 

OVERALL PROGRESS AND REFLECTIONS TO DATE 

 

Overall progress towards long-term outcomes and reflections 
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The long-term outcomes of the Attainment Scotland Fund are to:  
a. Improve literacy and numeracy attainment 
b. Improve health and wellbeing 
c. Close the attainment gap between pupils from the most and least deprived areas.  
What evidence are you collecting to measure these long-term outcomes in 
your authority? Please specify the type of evidence you are collecting. 

End-Year  

The mid-year text gives the rationale and context of our change of approach and is 
important in that there has been a conscious move to realign SAC with the Plan for 
North Lanarkshire and to integrate how the SAC programme supports the move 
within the Council to a more inclusive and wraparound approach signalled by the 
creation of Education and Families. That realignment is now beginning to pay 
dividends in terms of our holistic approach to supporting children and families.  

As intimated in the mid-year report this rationale is detailed in previous SAC Plan 
introductions and therefore doesn’t require further elaboration in this report.  

The main addition to this end of year report is the inclusion of Achievement of 
Curriculum for Excellence Level (ACEL) data. For clarity of presentation, we have 
incorporated a standard format of various tables for both numeracy and literacy, 
alongside explanations, which give a national perspective as well as greater detail on 
a localised context. The tables, which reflect current ACEL data in both these 
sections, are as follows: 

ACEL Tables: 

1. Overall Attainment in P1, P4 and P7 
2. Cohort Comparison – All Schools 
3. Scottish Government Stretch Aims in comparison to NLC  
4. Gap for all schools comparing SIMD 1-2 and 9-10 
5. Gap between focus and non-focus schools for numeracy and literacy 
6. Gap between focus schools in comparison to non-focus schools 
7. Comparison of average gap for SIMD 1-2 between focus schools and non-

focus schools 
In addition to the above national measures the whole population survey of children’s 
health and wellbeing, using the Strengths and Difficulties Questionnaire, has been 
completed and some of the data gathered is referenced in the HWB section of this 
report. We also continue to use measures such as York Assessment of Reading for 
Comprehension (YARC), and Maths Assessment for Learning and Teaching (MaLT) 
to gather evidence of progress in specific interventions, although the gathering of this 
evidence has been affected by the Covid-19 pandemic.  

 

Mid-Year 

The introduction contained within NL’s SAC Plan for 2019-2020 was the first 

sighting of the new approach and role that SAC would play within the council in 

creating and developing opportunities to work in a more integrated and coherent 

manner with a strategic focus on enabling more effective collaboration. There is a 



 

 

continued focus on sustainability in all workstreams such as the integrated 

approach within the Learning, Teaching and Assessment workstream which 

support schools through a twin approach of the Learning Hub and NL’s Pedagogy 

Team. The Leadership programme is now developed and delivered entirely through 

NL staff with no reliance from outside providers. The success of this not only within 

our own Authority but the impact on a wider audience across many other local 

authorities is detailed in the Leadership section.  

 

The Covid-19 emergency has highlighted the need for a keen focus on learning loss 

and whilst we continue to measure progress and outcomes through Achievement 

of  Curriculum for Excellence Level (ACEL) data and additional measures such as 

York Assessment of Reading for Comprehension (YARC), some of these are 

currently not available due to restrictions. North Lanarkshire continue to develop its 

approach to gathering various forms of data in order to provide informed decisions 

on future targeted approaches. 

 

A range of interventions are being planned around several key initiatives, some of 

which are funded through the Scottish Attainment Challenge and the Pupil Equity 

Fund. We intend to build our recovery activity around ‘catch-up’ utilising existing 

interventions, which are driven by a secure evidence base and underpinned by 

research. They include our Digital School, our Virtual School, our Cluster based 

teams, our Literacy and Numeracy Hubs, our Pedagogy Team and our multi-agency 

Covid Tactical Response team. Further investment in these teams will enable a 

coordinated offering to be sustained through the next phases of Covid, making up 

a comprehensive set of contingencies.   

 

We are conducting a whole population survey of children’s health and wellbeing, 

using the Strengths and Difficulties Questionnaire. 48,000 children will be involved 

in this. This will be cross-referenced with data we have from the 2016 Realigning 

Children’s Services exercise, which used similar approaches and had data from 

approximately 10,000 children within it. 

 

What did this evidence show so far? Please highlight key findings only – both 
positive and negative. As part of the evaluation, we may request further details on 
your evidence for particularly interesting findings. If you did not collect evidence for 
these outcome(s) or results are not yet available at this stage in the year, just leave 
blank.   

End-Year  

The Covid-19 pandemic has, without doubt, had an impact on overall attainment and 
with the lack of engagement and subsequent loss of momentum, the learning loss is 
plainly visible.  

The table below confirms that overall attainment figures for primary school stages, in 
both literacy and numeracy, have declined in all areas. 

 

 

 



 

 

 2018 2019 2021 

P1    

Listening and Talking 84.15% 84.59% 81.06% 

Reading 76.70% 80.14% 75.00% 

Writing 74.10% 78.57% 73.99% 

Numeracy 83.38% 84.98% 82.59% 

P4    

Listening and Talking 81.56% 81.88% 80.10% 

Reading 73.61% 73.96% 72.60% 

Writing 68.67% 70.29% 67.17% 

Numeracy 73.18% 75.67% 72.21% 

P7    

Listening and Talking 79.49% 83.25% 81.42% 

Reading 75.79% 78.21% 76.21% 

Writing 71.86% 74.05% 71.27% 

Numeracy 71.37% 75.75% 73.96% 

 

 

The gap for all schools between SIMD 1 and 2 versus 9 and 10 has also widened in 
all measures, and this is confirmed in Table 1.4 within both the Numeracy and 
Literacy sections of this report.  

However, looking at the ACEL data through both short- and long-term lenses gives 
two different perspectives. Incorporating 2018 ACEL data gives a historical outlook 
and illustrates the progress that SAC has made in supporting schools through 
strategic direction within both literacy and numeracy and more detail is given in the 
individual workstream sections of this report starting on pages 10 and 31.  

Looking at the group of focus schools alongside our increased universal offer there 
are quantifiable improvements in both areas and the gap between these focus 
schools and non-focus schools generally reduced up to 2019, and this is confirmed in 
the workstream tables. For the purposes of this report the focus schools within the 
primary sector now number 54. This is an increase from the original 35 Keys to 
Success schools, and for the session 2021-2022 this number increases again to 80. 
The rationale for this is contained within the introduction of the SAC Plan 2021-2022.  

The effect of Covid-19 is clear to see in the overall decline in attainment figures. 
However, what is also concerning is the rate of deceleration, or associated dip in 
attainment, between SAC focus schools, and therefore those that predominantly 
have the highest levels of deprivation and social challenges, compared with all non-
focus schools for the period 2019-2021. Covid-19 has without doubt exacerbated the 
poverty related attainment gap. This gap has widened and the attainment figures for 
focus schools has declined at a steeper rate than non-focus schools. This is 



 

 

illustrated in Table 1.5 within both the numeracy and literacy sections of this 
report.  

 

ACEL data also shows that the gap overall at P1 is more pronounced in both literacy 
and numeracy than in P4 and P7.  This is illustrated in Table 1.4 within both 
numeracy and literacy sections of this report. 

 

Mid-Year 

Types of data being gathered indicate not only progress but crucially, especially 

under the current conditions, levels of engagement and remote / digital access. 

Significant advances have been made in digital learning during the past months, and 

in this period, we estimate that over 90% of pupils have engaged with remote learning 

and over two thirds have engaged with most of the learning offered by schools. 

Additionally, there have been over 594,403 visits to the Virtual Classroom since 11 

January 2021. The chart below shows levels of engagement of vulnerable children 

with remote and on-line learning during the lockdown period (11 January onwards). 

 

 

Can you share any learning on what has worked well in your overall strategy to 

achieve impact?  
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End-Year  

There have been several references made throughout this report on the strategic shift away 
from support for a small number of schools to a wider more universal offer coupled with 
additional and intensive programmes of support. This change in focus is now showing 
benefits and greater detail is provided in the mid-year sections of this report along with the 
integrated approach outlined in the SAC Plans. Almost all areas of the SAC Plan now have 
some form of digital engagement and this ability to be adaptive and flexible whilst building 
capacity across schools to deliver virtually will have long term benefits.  

Engagement with the leadership framework remains high and the move to digital has 
allowed colleagues from different local authorities to participate in the sessions.  Feedback 
and recommendations from cohorts 1 and 2 has led to further interest for this year’s 

programmes.  Long term impact is continuing to be monitored and reported on. 

 

STEM Links with Learning Hub  

Ongoing collaborative working between the Pedagogy Team and Learning Hub has 

enhanced links across the curriculum in Numeracy by NLC’s partnership with the Wood 

Foundation and Education Scotland through the RAiSE programme (Raising Aspirations 

in Science Education).  The Pedagogy Team continue to support the delivery of STEM 

across the authority and innovative learning and teaching approaches across the 

curriculum, including an emphasis on digital learning with the Digital School and Virtual 

Classroom this academic year.  

 

Virtual Classroom 

 

The Virtual Classroom increased to include S1-S3 learners, Additional Support Needs 

(ASN) and Gaelic Learners. Following on from the original planning to support those who 

were learning remotely due to periods of isolation, the virtual classroom evolved to become 

a universal offer to all children and young people during lockdown (from January to March 

2021).  

Data indicates that at the end of March 2021, children and young people were accessing 

the virtual classroom mainly during the day and particularly in the morning between 8am-

12pm.  

To date, 616,341 children and young people have used the virtual classroom. The 

resources remain current with learning materials planned, moderated, and tracked for use in 

schools. It continues to support those learning remotely, and at points when school 

buildings are closed.  

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

Mid-Year 

As detailed previously, some original elements 
within  workstreams had to be either paused or 
didn’t gain as much traction as originally envisaged 
due to the Covid-19 emergency, but this challenge 
brought about opportunities to apply a sharp focus 
on our approaches in supporting vulnerable families 
and digital learning.  

The SAC Team have played an intrinsic role in the 

development of our digital support. A Virtual 

Classroom was established from Early Years to S3, 

capturing the broad general education (BGE).  Each 

classroom was colour coded, allowing schools to 

differentiate learning and assign children to 

classrooms without indicating specific stages of 

learning, i.e. P2 or P7 etc. and from January to March 

2021, the number of visits exceeded 500,000.  

 

During this period, we have also strengthened our offering to vulnerable pupils with around 

6,783 identified, including those registered with social work and those classified as 

vulnerable by schools.   

 

Changes in our operational approach and the move to the cluster model within a more 

interconnected Education and Families structure has allowed us to develop a more 



 

 

consistent and holistic approach in supporting children. At individual establishment/school 

level, each CIIL (Cluster Improvement and Inclusion Lead), overseen by their Education 

Manager, has been tasked with supporting Head Teachers to identify trends relating to pupil 

absence, engagement and the ongoing effectiveness of individual plans for children.  As 

part of this process, Head Teachers refer children who require additional support through 

multiagency case management discussions to weekly cluster wellbeing meetings or 

individual child’s planning meetings in line with the GIRFEC pathway.  These children are 

categorised as RED by schools.   In week beginning 8 March 2021, 18 children were 

presented at a cluster wellbeing meeting.  Fourteen of these children already had an 

allocated social worker and are defined as ‘on the edge of care’ with a plan for follow up 

support. 

Can you share any learning on what has worked less well or could be improved? 

End-Year  

Detail around specific areas is described in each workstream section as well as the Mid-
Year text below. 

Mid-Year 

We continue to evaluate the use of outside providers across all areas and whilst there has 

been some success, notably in the redesign of the Leadership programme, there have been 

challenges in delivery and associated staffing in areas out with our control. If we are to have 

a coordinated response, then further investment and commitment from our partners will be 

crucial in realising a common goal.  

 

WORKSTREAM – HIGHLIGHTS AND CHALLENGES 

LEARNING AND TEACHING: NUMERACY  
 

Activities: Please comment on progress in implementing your planned activities in the year 
2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

Due to the Covid-19 pandemic, Scottish Government were unable to collect Achievement 

of Curriculum for Excellence Level (ACEL) data in 2020.  ACEL data is a national measure 

used by the Scottish Government to measure pupil achievement of a level within literacy 

and numeracy at four key stages within the Broad General Education (BGE). These 

stages are P1, P4, P7 and S3, however S3 data was not collected in 2021 by the Scottish 

Government.   

 

ACEL data this year illustrates the level of overall learning loss due to the pandemic.  The 

seven tables below illustrate the overall gap in attainment at national and local level.  

These tables are the same format for literacy and numeracy, and are in the same 

sequential order. 

 

ACEL data collected from P1, P4 and P7 this year, as shown in Table 1.1, shows the split 

picture of the rise and fall in attainment within numeracy over two comparative years.  



 

 

Table 1.1 NUM: Overall attainment for all schools in P1, P4 and P7 

  2018 2019 2021 

P1       

Numeracy 83.38% 84.98% 82.59% 

P4       

Numeracy 73.18% 75.67% 72.21% 

P7       

Numeracy 71.37% 75.75% 73.96% 

 

Table 1.1 shows the following; 

• The period 2018-2019 indicates a rise in attainment for numeracy at all stages. 

• The period 2019-2021 shows the effects of Covid-19 and the subsequent dip in 

attainment for all stages.  

 

As ACEL data has now been collected for four years, comparing the same cohort of children 

from P1-P4 and P4-P7 is now possible.  Table 1.2 shows the same cohort of pupils’ ACEL 

data in 2018 at P1 and then again in 2021 at P4.  The same process has been applied for 

P4 in 2018, who are now in P7 in 2021. 

 

 

Table 1.2 NUM: Cohort comparison – attainment data for all schools 

  

P1 

2018 

P4 

2021 Change 

P4 

2018 

P7 

2021 Change 

Numeracy 83.4% 72.2% -11.2% 73.2% 74.0% 0.8% 

 

Table 1.2 shows that although there has been a significant dip in attainment from P1-P4, 

the gap between the P4-P7 cohort shows that there has been, on average, sustained 

attainment in numeracy at this stage across the authority.  

 

Table 1.3 below indicates the national stretch aims set by the Scottish Government.  These 

are aspirational aims in terms of closing the poverty related attainment gap. The starting 

point was the national figure in 2018 with further aspirational targets set for 2020 and 2025.  

This reflects the Scottish Government’s overall target in terms of closing the gap nationally.  

SIMD is broken in to 10 distinct deciles with groups of 2 adjacent deciles being referred to as 

quintiles. i.e. SIMD 1-2 = Quintile 1 and SIMD 9-10 = Quintile 5. Q=quintile. 

Table 1.3 NUM: Scottish Government Stretch Aims in comparison to NLC  



 

 

 

The North Lanarkshire figures for 2021, highlighted in Table 1.3, show that: 

• the overall gap has increased between quintile 1 and 5, which is the gap between 
those living in SIMD 1-2 (most deprived) to SIMD 9-10 (least deprived). 

• the gap was narrower in previous years within NLC (as indicated by the orange 
segments in Table 1.3). There is further work to be done in numeracy to ensure NL’s 
data is more aligned to national comparisons. Part of this work will involve ensuring 
the key messages from the numeracy team linking with assessment and moderation 
are strengthened.  

 

The figures in Table 1.4 below indicate the percentage of children and young people who 

have achieved the expected level for numeracy by stage, based on ACEL data over three 

data sets spanning a four-year period.   

 

As ACEL data for 2019-2020 was not uplifted due to the Covid-19 pandemic it was important 

to compare data over the three data sets out with the academic years affected by Covid-19 

to give a true comparison of the positive impact of SAC up to 2019, compared with the 

learning loss thereafter. 

 

The figure for each stage (P1, P4 and P7) within Table 1.4 indicates the averages for SIMD 

1-2 and 9-10 across all North Lanarkshire schools. 

 

 

Table 1.4 NUM: Gap for all schools comparing SIMD 1-2 and 9-10 by stage 

Gap Between SIMD 1-2 and 9-10 
  2018 2019 2021 

  
SIMD 1-

2 
SIMD 9-

10 Gap 
SIMD 1-

2 
SIMD 9-

10 Gap 
SIMD 1-

2 
SIMD 9-

10 Gap 

P1                   
Numeracy 
  78.3% 92.5% 14.2% 79.0% 92.3% 13.3% 73.5% 94.0% 20.5% 

P4                   

Numeracy 
  66.3% 85.6% 19.3% 68.9% 83.5% 14.6% 65.0% 82.6% 17.6% 

P7                   



 

 

Numeracy 
  61.9% 83.9% 22.0% 68.3% 86.3% 18.0% 63.7% 89.0% 25.3% 

 

Considering the averages across all schools in North Lanarkshire, the ACEL data in Table 

1.4 indicates that: 

• prior to the Covid-19 pandemic there was a narrowing of the gap at all stages in 

numeracy (2018-2019 comparisons) 

• as a result of the Covid-19 pandemic, comparisons between 2019-2021 indicates 

that there is a widening of the gap at all stages, particularly at P1 (7.2%) and P7 

(7.3%). 

• the gap at P4 is less than P1 and P7 (3%). 
  
Over the past two years there has been a shift from the historic focus on the 35 Keys to 
Success schools to a wider group of schools identified via a combination of free school meal 
entitlement (FME), clothing and footwear grant (CG), SIMD and attainment data.  The 
rationale behind the shift was reflected in the introduction of the SAC Plan 2019-2020.   
 
Table 1.5 shows the overall attainment gap for P1, P4 and P7 combined for focus and non-
focus schools in numeracy. 
 
Table 1.5 NUM: Gap between focus and non-focus schools in numeracy – combined 
stages 

 

 
 

Table 1.5 illustrates that: 

• levels of attainment in numeracy had increased in 2019, with focus schools 

increasing at a greater rate than non-focus schools (3.7% and 2.5% respectively). 

• In 2021 attainment levels have dipped across all schools. 

• the gap between focus and non-focus schools has widened by 3%.  This requires 

further investigation, especially around levels of engagement during periods of 

lockdown in focus schools. 

 

Table 1.6 NUM: Gap between focus schools and non-focus schools by stage 



 

 

 2018 2019 2021 

  
Focus 

Schools 

Non-

Focus 
Schools 

Gap 
Focus 

Schools 

Non-

Focus 
Schools 

Gap 
Focus 

Schools 

Non-

Focus 
Schools 

Gap 

P1                   

Numeracy 80.0% 85.4% 5.4% 82.8% 86.4% 3.6% 78.1% 86.0% 7.9% 
P4                   

Numeracy 69.1% 75.7% 6.6% 72.5% 77.9% 5.4% 67.8% 75.4% 7.6% 
P7                   

Numeracy 64.8% 76.0% 11.2% 69.9% 80.0% 10.1% 66.6% 79.5% 12.9% 

 

Table 1.6 illustrates the following key points:  

• Prior to the Covid-19 pandemic and comparing the 2018-2019 data, the gap in 

numeracy between focus and non-focus schools was narrowing.  

• Post Covid-19, when comparing 2019-2021 data, the gap has increased at all 

stages, with the largest increase at P1 (4.3%) 

• Between 2019-2021 the gap at P4 and P7 has increased by roughly the same 

amount (2.2% and 2.8% respectively) 

Table 1.7 focuses on attainment specifically at SIMD 1-2. It shows the average numeracy 

levels for P1, P4 and P7 for SIMD 1-2, with a comparison between focus schools and non-

focus schools. 

Table 1.7 NUM: Comparison of average gap for SIMD 1-2 between focus schools and 

non-focus schools 

 

 

Table 1.7 shows that: 

• the 2021 attainment data for children living in SIMD 1-2 from focus schools has 

dropped at a steeper rate than non-focus schools.   

• whilst the data for 2019 indicates that attainment for children in SIMD 1-2 from focus 

schools was broadly comparable to non-focus schools, the subsequent post-

pandemic decline shows the impact of Covid-19 is more pronounced when 

comparing their attainment for 2021.  

 

Continuous Lifelong Professional Learning (CLPL) 

During 2020/21, the numeracy Education Support Officers (ESOs) have supported 

schools and staff to raise attainment through delivering high quality CLPL, providing 



 

 

individual school CLPL and giving ongoing support to colleagues during the Covid-19 

pandemic.  CLPL has been refined and adapted to be delivered through online platforms 

to reflect ongoing restrictions, whilst maintaining high standards and meeting overall aims 

and objectives.  

 

The impact of the Covid-19 pandemic has had an impact on the number of CLPL sessions 

that have been delivered this year with training mainly taking place in the first and last terms.  

This was due mainly to a shift in focus to digital learning and supporting NL’s Virtual 

Classroom and Digital School. However, Table 1.8 indicates that CLPL sessions had a very 

positive impact on the confidence levels of the attendees, with most practitioners rating the 

impact of the training highly.  

 

A summary of the CLPL sessions that have taken place, along with data from completed 

evaluations on confidence levels and impact on practice is shown in Table 1.8. 

 

 

 

 

 

Table 1.8 NUM: Numeracy CLPL sessions - feedback 

 
CLPL  No. of 

Sessions 
No. of 
evaluations 
completed 

Average 
Confidence 
Levels  
(out of 6) 

Average 
Impact on 
Practice 
(out of 6) 

Average 
Confidence 
Levels (out 
of 10) 

Average 
Impact on 
Practice 
(out of 10) 

Number Talks 
 

7 23 4.6 5.2 N/A N/A 

SEAL (Stages of Early 

Arithmetical Learning) 
20 127 4.5 5.1 7.3 7.6 

Nursery SEAL 
 

2 107 4.9 5.3 N/A N/A 

Developing Number 
Knowledge 

2 19 4.6 4.9 N/A N/A 

Concrete / Pictorial / 
Abstract 

5 18 4.8 5.3 8.5 9 

Bar Modelling 
 

4 12 4.8 5.3 9 8.8 

Sumdog 
 

5 85 4.7 4.8 N/A N/A 

Numicon 
 

5 46 4.7 5 7.9 8.7 

Number Box 
 

7 39 5.3 5.3 8.8 8.8 

 

 

 

Pedagogical Approaches and Numeracy Interventions 

The Learning Hub and Pedagogy Team continue to provide support with a number of 

research-based numeracy pedagogical approaches and interventions as a universal offer.  

Staff training in these approaches and interventions remains high with a focus on ensuring 

sustainability and consistency.  The main areas of focus are noted below: 

 

Sumdog 



 

 

Sumdog is an online, games-based platform that is responsive to the user. Engagement 

levels have continued to dip since September 2020 (18.58% active users), therefore this 

platform will no longer be SAC funded moving forward.  

 

Number Box 

Number Box is a multi-sensory teaching programme designed for children who struggle with 

early maths and number concepts. 61 pupils across North Lanarkshire took part in this 

intervention.  Average standardised scores were collated for 55 pupils and show an increase 

in scoring from an average baseline score of 83.67 to a post intervention score of 91.51. 

 

Catch-Up Numeracy 

26 pupils across North Lanarkshire primary schools took part in this intervention in session 

2020-21. Baseline data shows an average standardised score of 80.60 with this rising to 

91.70 post-test. 

 

Stages of Early Arithmetical Learning (SEAL) as an intervention  

SEAL is a framework for developing number knowledge based on maths recovery 

techniques.  The approach can be used as a class teaching approach or as an 

intervention. 60 pupils across North Lanarkshire primary schools took part in SEAL as an 

intervention this academic session.  Overall, the average standardised score for children 

residing in SIMD 1–3 increased at the time of post-test. Baseline data showed an average 

standardised score of 78.81 with this rising to 89.03 at post-test. 

 

 

Numeracy Coaches 

Numeracy Coaches have been pivotal in embedding the approaches and interventions 

noted above that are promoted by the Learning Hub.  Due to Covid-19 restrictions, the 

normal six-weekly meetings were adapted to take place online once per term.  These 

meetings allowed Numeracy Coaches to hear pertinent updates on SAC plan priorities 

and opportunities were provided to share good practice.  Coaches also received training 

on how to support pupils with numeracy difficulties.   

 

 

Mid-Year 

Learning and Teaching - Numeracy 

Since August 2020, the Numeracy Team have built on lessons learned through the Covid-

19 pandemic and have refined and adapted a model of delivering high quality continuous 

lifelong professional learning (CLPL) through online platforms. This work has provided a 

more cohesive approach and integrated Learning and Teaching workstream. 

 

Number Talks 

There were six training sessions delivered on Number Talks this session between August 

2020 and February 2021. The training was attended by class teachers, cluster support 

teachers and principal teachers.   

 

Participants were asked to rate training on a scale of 1 to 6, with 1 being the lowest and 6 

being the highest. The graphs below show that the majority of staff found the training 

extremely useful and felt confident to implement the training.  Encouragingly, no 



 

 

practitioners rated their confidence as below a 4 out of 6 which further demonstrates that 

the training had equipped attendees with confidence.  

 

 

 

 

 

 

Stages of Early Arithmetical Learning (SEAL) 

Throughout session 2020-2021, SEAL training was aimed at improving knowledge and 

confidence in the implementation of the approach.  Overall, 43 practitioners completed an 

online evaluation form following attendance at one of the SEAL sessions.  Attendees 

included class teachers, principal teachers, cluster support teachers and cluster 

improvement and integration leads. Analysis of responses showed that practitioners rated 

the usefulness of the training as an average of 5.3 out of 6.    

 

 

When asked to rate what impact SEAL training would have on their teaching practice on a 

scale of 1 to 6 (1 being the lowest, 6 being the highest), practitioners provided an average 

rating of 4.9 out of 6. Most practitioners rated the impact of the training as a 5 or 6 out of 6, 
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which indicates practitioners’ belief that they can apply information they have learned in their 

daily practice.  

 

 

SEAL session 2 had similar positive impact reported as noted below. 

 

 

 

Sumdog 

Sumdog is an online mathematics service used by millions of children worldwide. It is 

responsive to the user, using engaging game-based learning to motivate and build 

confidence. Reports can be generated for teachers to target interventions effectively. 

Between August and November 2020, a total of 6,424,783 maths questions were answered 

correctly using Sumdog across the primary sector.  The number of primary pupils actively 

subscribed to Sumdog reached a peak in September 2020 with 10,512 active pupils. 

However, by November this had fallen to 6,090 active pupils. The percentage of active 

students from September 2020 to February 2021 is shown in the chart below. 
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Within the secondary sector, 354,879 questions were answered correctly using Sumdog 

between August and November 2020. The accuracy rate of pupils averaged at 81% across 

the four-month period. 

 

As staff confidence in creating digital content for their own classes has increased, the 

continued funding of Sumdog through SAC is being monitored closely alongside discussions 

with establishments to identify alternative and more sustainable solutions.  

 

 

Numeracy Interventions 

In November/December 2020, schools were asked to complete a Numeracy Tracker to 

provide information on the range of interventions implemented in schools.  Maths 

Assessment for Learning and Teaching (MaLT) assessments were used to record pupils’ 

standardised scores and maths age to assess individual progress. A total of 364 pupils pre-

data scores were collected between September 2020 and December 2020.  Establishments 

selected pupils based on their professional judgement and the particular needs of the pupils.  

 

Baseline scores for each intervention are noted below. This baseline data, alongside post 

intervention data, will be used to measure impact in the final report. 

 

Number Box 

Number Box is a multi-sensory teaching programme and maths resource. It is designed for 

children who struggle with early maths and number concepts. Identified pupils for Number 

Box as an intervention were working on average 17 months below their chronological age.  

Number Box training continues to be delivered to staff across the authority to support the 

implementation of this intervention. 

 

Catch-up Numeracy 

Catch Up Numeracy is a structured one-to-one intervention for learners who find numeracy 

difficult. It is suitable for all struggling learners with a maths age significantly below their 

chronological age and is designed for learners aged 6-14.  Pupils identified for Catch-Up 

Numeracy as an intervention were working on average 26 months below their chronological 

age. 
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Due to Covid restrictions, authority based Catch Up Numeracy Training has not been 

possible.  However, we have communicated the available online training to schools and 

colleagues have been given the opportunity to compete the training digitally. 

 

Stages of Early Arithmetical Learning (SEAL) as an intervention  

SEAL is a framework for developing number knowledge based on Maths Recovery 

techniques.  It sets out progressive phases of numerical understanding that focuses on a 

child’s own understanding of number.  The approach can be used as a class teaching 

approach or as an intervention. Pupils identified for SEAL as an intervention were working 

at a level or levels below their chronological age. 

 

Nursery SEAL Pilot 

A cohort of Early Years’ establishments and nursery classes are taking part in a pilot that 

focusses on SEAL at Early Level.  The aim of this is for practitioners to develop their 

understanding of the importance of the integration of numerical knowledge and 

understanding within the Early Years’ setting to ensure children are well placed to develop 

early numeracy skills. The proposed impact includes: 

• Improved attainment in numeracy  

• Smoother transitions to Primary 1 

• Increased skill and professional knowledge of nursery staff  

• Increased confidence of staff in the implementation of SEAL  

 

Measures will include: 

• Feedback and evaluations from training sessions 

• Evidence from practitioners to show engagement and progression in numeracy 

• Professional judgement  

• Online survey/questionnaire data from nursery practitioners  

• Feedback from schools and nurseries on transition information / process 

 

Prior to receiving initial SEAL training, 122 early learning practitioners from across North 

Lanarkshire completed an evaluation providing ratings and comments on their confidence 

and knowledge of numeracy. When asked to rate their current level of knowledge of SEAL 

on a scale of 1 (lowest) to 6 (highest), practitioners returned a mean response rate of 2.08 

out of 6.  

 

Following the training, practitioners were asked to rate how useful they found the session 

and how confident they felt about implementing the training.  Practitioners overwhelmingly 

believed the SEAL training session to be useful and indicated that almost all felt confident 

to implement. 



 

 

 

    

As part of the training evaluation, practitioners were also asked to rate what impact the 

training session would have on their practice.  The responses provided an average rating of 

5.27 indicating that there was a consensus amongst attendees that the training provided 

would have an impact on their practice moving forward.  

 

 

 

 

 

 

 

 

 

Data on the overall impact of the pilot project will be included in the final report. 

 

 

Numeracy Coaches 

Numeracy Coaches have been pivotal in embedding approaches and interventions 

promoted by the Learning Hub.  Due to Covid-19 restrictions, the normal six-weekly 

meetings have been adapted to take place online once per term.  These meetings allow 

Numeracy Coaches to be updated on SAC plan priorities and opportunities are provided to 

share good practice.  They receive training on how to support pupils with numeracy 

difficulties.  The evaluations revealed that the sessions have been very informative and 

practical, and the Coaches highlighted the sessions are a great forum to catch up, refresh 

and recap on the role of the Numeracy Coach and what is expected as part of the remit.  
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Specific areas covered were mentioned as being particularly useful, for example receiving 
updates on the numeracy interventions for 2020/21 and training on Bar Modelling. 
 

Slippage from plans: Please comment on slippage from your original plans for 
implementing activities in the year 2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

Due to Covid-19, the Mathematical Growth Mindset (Cohort 2) was delayed from August 

2020 until December 2021. 

 

The Pedagogy Team’s engagement with schools was limited due to restrictions associated 

with the pandemic. 

 

Mid-Year 

There is still capacity within the numeracy team for a secondary colleague which would have 

a positive impact on third and fourth level numeracy training. This will be advertised again 

next session. Third and fourth level training has not progressed as anticipated due to this. 

 

Due to Covid-19, the start of Cohort 2 for Mathematical Growth Mindset was delayed from 

August 2020 until December 2021 with the official launch by the Winning Scotland 

Foundation in January 2021. There are 60 Primary practitioners taking part in this cohort.   

 
Reflections on progress to date: Can you share any learning on what has worked well in 

implementing this initiative during 2020/21? Please highlight any quantitative data, people’s 

views or direct observations that have informed your evaluation of progress. 

 

Views or direct observations that have informed your evaluation of progress. 

 

End-Year (no update required if covered by the mid-year report detail below) 

Adapting and developing CLPL to be delivered online has been a success this year.  

Although the ongoing pandemic had a negative impact on the demand for individual CLPL, 

the training that did take place was well received and participants reported it would have a 

positive impact on their practice. 
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Working with individual schools providing whole staff CLPL, support and advice has also 

worked well.  Developing the online platform has made the support, advice and training 

offered by the Numeracy Team much more immediate and accessible.   

 

Glow Usage 

Glow data is now available to all schools through the North Lanarkshire Dashboard. This is 

updated monthly, enabling school leaders and staff to track use, alongside engagement and 

tracking.  

 

Table 1.9 NUM: Glow Usage Figures from Sept ’19 to May ‘21 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 1.9 illustrates that:  

• the period 6 months prior to Remote Learning (RL) Period 1 (Sep 2019 - Feb 2020) 

had an average of 47,426 student sessions per month. 

• this increased dramatically during the period March 2020 - Jun 2020 and had an 

average of 370,828 student sessions – a 782% increase. 

• for the period Jan 2021 - Mar 2021 there was an average of 694,151 student 

sessions and an average of 37,733 unique users per month. This accounts for 

approximately 77% of all pupils – a jump of 19% from RL1. 

• In the months after RL2 (Apr 21 to May 21) average student sessions and unique 

users declined to 14,4679 and 21,698 respectively. Return to school, the Alternative 

Certification Model and Easter holidays were key factors in this. 

 

Pedagogy Team 

The Pedagogy Team and Learning Hub worked creatively to support schools with a 

comprehensive digital offering, due to restrictions around in-school visits and modelling.   

 

The Pedagogy Team supported authority training to build staff capacity in digital core skills.  

A wide range of courses was offered from basic level to more in-depth training.  The training 

was an effective way to further exemplify high quality learning and teaching approaches in 



 

 

both literacy and numeracy, working alongside the Learning Hub Literacy and Numeracy 

Teams.  A sample of feedback is shown in Tables 1.10.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Mid-Year 

Adapting to online and digital provision of continuous lifelong professional learning (CLPL) 

along with working collaboratively with the Pedagogy Team and Digital School Pathfinder 

staff has worked well very during 2020/21.   

 

Online training has been very well received as have the materials developed to support the 

teaching of SEAL; these materials have been shared with the West Partnership and 

received excellent feedback.  

 

In addition to the sessions outlined above, CLPL on Concrete/Pictorial/Abstract Methods, 

Bar Modelling, Developing Number Knowledge and Numicon have been well received. 

Some views gathered include: 

 

“I think the pupils in my class will gain a lot from the different strategies that can be used.” 
“The content made me think differently about how I will approach particular aspects of 

numeracy teaching” 
 

“This course will have a really positive impact on my practice. Will be more inclined to try 
using concrete resources that I may have not used before (Eg: Numicon etc).” 

 
“I will implement these new teaching methodologies to help the children re-establish their 

number bonds and use of various mathematical laws” 

 
Pedagogy Team 
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There has been a continued focus on strengthening the connectivity between training from 

the Learning Hub into classroom practice.  Learning Hub training on pedagogical 

approaches is modelled by the Pedagogy Team via engagements with schools throughout 

the session.  The number of schools requesting engagement since the inception of the team 

has surpassed its capacity due to Covid-19 restrictions regarding visitors to schools. Despite 

this, the connected approach between training and high-quality learning and teaching has 

continued through an enhanced digital offering.  The Pedagogy Team, alongside the 

Learning Hub, have been an integral part of the authority digital school.  This has enhanced 

the original in-class one-to-one teacher support, by exemplifying high quality digital learning, 

teaching and assessment approaches, resources and advice through webinars. 

 

An enhanced offer of digital training was provided in response to the second lockdown 

announced in December 2020.  The Learning Hub, Pedagogy Team and Digital Pathfinder 

staff worked collaboratively to offer training across the authority on a range of areas, 

including creating animated PowerPoints, virtual classrooms and the use of Microsoft 

Teams.  Each webinar supported recommended pedagogical approaches and in January 

2021, 2336 staff attended this training.   

 

 
 

The Learning Hub and Pedagogy Team worked with Digital Pathfinder staff to create content 

for NLC children and young people which exemplified our learning and teaching approaches 

in literacy, numeracy, health and wellbeing (HWB) and science, technology, engineering and 

maths (STEM).  A Virtual Classroom was established from Early Years to S3, capturing the 

broad general education (BGE).  This content was made available to all pupils. 
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The graph above shows the number of children and young people accessing the virtual 

classroom from 11th January 2021.  There was a dip for a two-week period, which coincided 

with the February mid-term break. 

 

Through the ongoing work of the Pedagogy Team, further connections for numeracy have 

been enhanced through North Lanarkshire Council’s partnership with the Wood Foundation 

and Education Scotland through the RAiSE programme (Raising Aspirations in Science 

Education).  The Pedagogy Team support the delivery of STEM across the authority and 

innovative learning and teaching approaches across the curriculum.  The Team have 

delivered CLPL in STEM linking with numeracy, digital learning and assessment and 

moderation approaches.  Training has been well attended with 899 participants accessing 

training over the course of 2020-2021. 

 

From evaluation data, 75% of primary schools have had staff participate in STEM CLPL 

since January 2020. * 

*These figures do not include digital CLPL.  

 
Making connections across learning through STEM has been positively received by staff 

and CLPL evaluations highlight this.  Learning and teaching approaches across core 

learning have been enhanced through STEM training and resources. 
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West Partnership Maths Group Maths Conference 

The Numeracy Team work collaboratively with the Maths Regional West Partnership group. 

At the annual Maths Virtual Conference in November 2020, two NL schools that have been 

supported by the Team presented and held a workshop on Digital Learning and 

Engagement and Numeracy Interventions to Help Recovery. Both received positive 

feedback. 

 
 

Can you share any learning on what has worked less well or could be improved? 

 
End-Year (no update required if covered by the mid-year report detail below) 

Engagement with secondary colleagues with Number Talks Fractions, Decimals and 

Percentages at Third and Fourth Level has worked less well than initially anticipated. The 

intention is to develop engagement within the existing team and Curriculum Networks. 

 

Further information is required to demonstrate the clear link between pedagogical approaches, 

specific interventions and the impact on pupils’ overall academic ability. 

 

Mid-Year 

As a result of being unable to appoint a secondary numeracy ESO, Number Talks Fractions, 
Decimals and Percentages at Third and Fourth Level has not been implemented in schools 
as expected. 



 

 

WORKSTREAM – HIGHLIGHTS AND CHALLENGES 

LEARNING AND TEACHING: LITERACY  
 

Activities: Please comment on progress in implementing your planned activities in the year 
2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

Due to the Covid-19 pandemic, the Scottish Government was unable to collect 

Achievement of Curriculum for Excellence Level (ACEL) data in 2020.  ACEL data is a 

national measure used by the Scottish Government to measure pupil achievement of a 

level within literacy and numeracy at four key stages within the Broad General Education 

(BGE). These stages are P1, P4, P7 and S3, however S3 data was not collected in 2021 

by Scottish Government.   

 

ACEL data this year illustrates the level of overall learning loss due to the pandemic.  The 

seven tables below illustrate the overall gap in attainment at national and local level.  These 

tables are the same for literacy and numeracy, and in the same sequential order.  

 

ACEL data collected from P1, P4 and P7 this year shows that there is a dip in overall 

attainment for literacy across all schools, on average, in comparison to 2019 data as shown 

in Table 1.1.   

 

Table 1.1 LIT: Overall Attainment in P1, P4 and P7 

 2018 2019 2021 

P1       

L & T 84.15% 84.59% 81.06% 

Reading 76.70% 80.14% 75.00% 

Writing 74.10% 78.57% 73.99% 

P4       

L & T 81.56% 81.88% 80.10% 

Reading 73.61% 73.96% 72.60% 

Writing 68.67% 70.29% 67.17% 

P7       

L & T 79.49% 83.25% 81.42% 

Reading 75.79% 78.21% 76.21% 

Writing 71.37% 74.05% 71.27% 

• L&T = listening and talking                

 

 

 

As ACEL data has now been collected for four years, comparing the same cohort of 

children from P1-P4 and P4-P7 is now possible.  Table 1.2 shows the same cohort of 

pupils’ ACEL data in 2018 at P1 and then again in 2021 at P4.  This is also compared with 

P4 in 2018, now in P7 2021. 

 

 



 

 

 

Table 1.2 LIT: Cohort Comparison 

  

P1 

2018 

P4 

2021 Change 

P4 

2018 

P7 

2021 Change 

L & T 84.2% 80.1% -4.1% 81.6% 81.4% 0.2% 

Reading 76.7% 72.6% -4.1% 73.6% 76.2% 2.6% 

Writing 74.1% 67.2% -6.9% 68.7% 71.3% 2.6% 

 

The figures between the P4-P7 cohort indicates that: 

• the Covid-19 pandemic has had a significant impact on the P1-P4 group of children.  

• between P4-P7 the previous impact on attainment in reading and writing has 

resulted in an increase in figures despite the Covid-19 pandemic. 

 

Table 1.3 indicates the national stretch aims; these are aspirational aims in terms of closing 

the poverty related attainment gap set previously by the Scottish Government. The starting 

point was the national figure in 2018. Aspirational targets were set for 2020 and 2025 by the 

Scottish Government which reflect their overall target in terms of closing the gap nationally.  

SIMD is broken in to 10 distinct deciles with groups of 2 adjacent deciles being referred to as 

quintiles, i.e., SIMD 1-2 = Quintile 1 and SIMD 9-10 = Quintile 5.  Q = quintile. 

Table 1.3 LIT: Scottish Government Stretch Aims in comparison to NLC 

 

Table 1.3 shows that: 

• by 2021 and for North Lanarkshire, the overall gap has increased between quintile 1 and 
5. This is the gap between those living in SIMD 1-2 (most deprived) to SIMD 9-10 (least 
deprived).  



 

 

• the gap was narrower for previous years in NLC, with figures similar to that of 2018 data 
(as shown by the orange segments).  There is further work to be done in literacy to 
ensure NL’s data is more aligned to national comparisons. 

 

The figures in Table 1.4 indicate the percentage of children and young people who have 

achieved the expected level for literacy at their stage based on ACEL data over three data 

sets, spanning a four-year period.  ACEL data for 2019-2020 was not uplifted due to the 

Covid-19 pandemic, therefore it was important to compare data over the three data sets out 

with the academic years affected by Covid-19 to give a true comparison of the positive 

impact of SAC up to 2019, compared with the learning loss thereafter. 

 

The figures for each stage (P1, P4 and P7) within Table 1.4 indicates the averages across 

North Lanarkshire within particular stages. 

 

Table 1.4 LIT: Gap for all schools comparing SIMD 1-2 and 9-10 by stage 

Gap Between SIMD 1-2 and 9-10 

  2018 2019 2021 

  
SIMD 1-

2 
SIMD 
9-10 Gap 

SIMD 1-
2 

SIMD 
9-10 Gap 

SIMD 1-
2 

SIMD 
9-10 Gap 

P1                   

L & T 78.8% 94.0% 15.2% 80.2% 91.2% 11.0% 72.1% 91.8% 19.7% 

Reading 70.2% 90.2% 20.0% 73.2% 90.1% 16.9% 64.2% 88.2% 24.0% 

Writing 67.0% 87.4% 20.4% 70.9% 87.6% 16.7% 63.3% 89.4% 26.1% 

P4                   

L & T 77.0% 92.7% 15.7% 77.1% 86.5% 9.4% 74.3% 89.6% 15.3% 

Reading 66.0% 86.3% 20.3% 67.0% 80.5% 13.5% 66.5% 85.1% 18.6% 

Writing 60.5% 81.7% 21.2% 61.4% 78.5% 17.1% 59.8% 78.6% 18.8% 

P7                   

L & T 71.0% 90.3% 19.3% 79.0% 89.1% 10.1% 73.3% 90.1% 16.8% 

Reading 66.1% 88.1% 22.0% 70.7% 86.8% 16.1% 67.3% 88.5% 21.2% 

Writing 62.2% 82.8% 20.6% 66.0% 83.5% 17.5% 61.7% 85.4% 23.7% 

 

Considering the averages across all primary schools in North Lanarkshire, the ACEL data in 

Table 1.4 indicates that: 

• prior to the Covid-19 pandemic there was a narrowing of the gap at all stages in 

literacy (2018-2019 comparisons) 

• as a result of the Covid-19 pandemic, comparisons between 2019 and 2021 data 

indicates that there is a widening of the gap at all stages. This is particularly 

noticeable at P1, with the largest gap within P1 writing (9.4%); at P7, there is a 

significant gap in listening and talking (6.7%) and also in writing (6.2%)  

 
Over the past two years there has been a shift from the historic focus on the 35 Keys to 
Success schools to a wider group based on a combination of free school meals entitlement 
(FME), clothing and footwear grant (CG) SIMD and attainment data.  The rationale behind 
the shift was reflected in the introduction of the SAC Plan 2019-2020.   



 

 

 
Table 1.5 shows the overall attainment gap for P1, P4 and P7 combined, for focus and non-
focus schools in literacy. 
 
 
Table 1.5 LIT: Gap between focus and non-focus schools in literacy – combined 

stages 

 

 

Table 1.5 illustrates that: 

• levels of attainment had increased in literacy during the period 2018-2019.   

• by 2021 attainment levels have taken a dip.  The largest dip is evident in listening 

and talking in focus schools (4.2%).  

 

Table 1.6 LIT: Gap between focus schools and non-focus schools by stage 

  2018 2019 2021 

  
Focus 

Schools 

Non-
Focus 

Schools 
Gap 

Focus 
Schools 

Non-
Focus 

Schools 
Gap 

Focus 
Schools 

Non-
Focus 

Schools 
Gap 

P1 74.2% 80.2% 6.0% 78.7% 82.7% 4.0% 72.0% 80.3% 8.3% 

L & T 80.6% 85.6% 5.0% 83.7% 85.1% 1.4% 77.8% 83.5% 5.7% 

Reading 72.0% 79.1% 7.1% 77.3% 82.1% 4.8% 69.7% 79.1% 9.4% 

Writing 70.1% 76.0% 5.9% 75.2% 81.0% 5.8% 68.4% 78.3% 9.9% 

P4 70.7% 76.2% 5.5% 72.4% 77.5% 5.1% 70.1% 75.6% 5.5% 

L & T 79.0% 82.1% 3.1% 80.5% 82.7% 2.2% 76.2% 82.9% 6.7% 

Reading 69.3% 75.5% 6.2% 70.9% 76.2% 5.3% 70.5% 74.1% 3.6% 

Writing 63.8% 71.1% 7.3% 65.8% 73.7% 7.9% 63.5% 69.8% 6.3% 

P7 69.7% 80.0% 10.3% 74.2% 81.6% 7.3% 71.7% 79.7% 8.0% 

L & T 74.8% 82.7% 7.9% 80.3% 85.3% 5.0% 77.9% 84.0% 6.1% 

Reading 69.1% 80.5% 11.4% 73.5% 81.6% 8.1% 71.3% 79.8% 8.5% 



 

 

Writing 65.1% 76.7% 11.6% 68.9% 77.8% 8.9% 65.9% 75.2% 9.3% 

 

Table 1.6 shows the ACEL data from focus schools in comparison to non-focus schools over 

three key stages.  It illustrates that: 

• the largest gap between focus and non-focus schools can be seen at P1 
• at P4 reading and writing in 2021, there is an improvement in the gap between focus 

and non-focus schools.  

• at P7 for reading and writing in 2021, the gap has marginally increased (0.4% in both 
areas). 

• the gap between focus and non-focus schools at P4 and P7 overall has marginally 
increased (less than 1%). 

 
Table 1.7 focuses on attainment specifically at SIMD 1-2. It shows the average combined 
literacy levels for P1, P4 and P7 for SIMD 1-2 with a comparison between focus schools and 
non-focus schools. 
 

Table 1.7 LIT: Comparison of average gap for SIMD 1-2 between focus schools and 
non-focus schools 

 

Table 1.7 shows that: 

• during 2018-2019 the gap in literacy had narrowed between focus and non-focus 

schools.   

• During the period 2019-2021, attainment data for children living in SIMD 1-2 from 

both focus schools and non-focus schools has declined. Both groups are now 

roughly at 2018 levels.  

• the gap between focus and non-schools has widened in comparison to 2019 (up from 

1.2% to 3.5%).   

 

Continuous Lifelong Professional Learning (CLPL)                      

During 2020/21, the literacy Education Support Officers (ESOs) have supported schools 

and staff to raise attainment through delivering high quality CLPL, providing individual 

school CLPL and giving ongoing support to colleagues during the Covid-19 pandemic.  



 

 

CLPL has been refined and adapted to be delivered through online platforms to reflect 

ongoing restrictions, whilst maintaining high standards and meeting overall aims and 

objectives. 

 

CLPL on effective research-based pedagogical approaches and interventions in literacy has 

been provided for approximately 400 North Lanarkshire practitioners, from a range of all 

stages within the Broad General Education (BGE).  Previous learning from SAC has ensured 

there is a clear focus on supporting staff to use their attainment data to inform planning for 

learning and teaching in literacy to close the poverty related attainment gap.   

 

Pedagogical Approaches and Literacy Interventions 

The Learning Hub and Pedagogy Team continue to provide support with a number of 

research-based literacy pedagogical approaches and interventions as a universal offer.  

Staff training in these approaches and interventions remains high focus to ensure 

sustainability and consistency, and the main areas of focus are noted below: 

 

Rainbow Reading 

Rainbow Reading is a reading intervention which targets fluency and comprehension.  65 

children from P2 to P7 received this intervention last session, 28% of whom in SIMD 1 or 2. 

Improvements were as follows: 

• Reading accuracy improved by 1 year 3 months   

• Rate by 1 year   

• Comprehension by 1 year 4 months 

 

Read, Write Inc Fresh Start 

This intervention targets reading accuracy and rate (which can subsequently improve 

comprehension).  89 children from P4–7 received this intervention last session, with 27% 

identified as living in SIMD 1 or 2.  Average improvements were as follows: 

• Reading accuracy improved by 1 year 3 months   

• Reading rate improved by 9 months   

• Comprehension by 1 year 10 months 

 

Speech and Language Interventions 

Training for Speech and Language Interventions was paused due to Speech and Language 

Therapists being called back to their NHS posts.  However, due to the sustainable model of 

professional learning in previous years, some schools were able to continue delivery with 

smaller numbers of pupils.  

These interventions include Languageland and Lego Therapy, and in all schools that 

delivered the interventions, the pupils involved increased their performance across all areas.  

 

Read to Succeed (RtS) 



 

 

The RtS initiative aims to develop reading for enjoyment and enhance an individual’s ability 
to access the wider curriculum across the broad general education (BGE).  

A survey was carried out with schools involved in RtS during 2020/21, which highlighted that: 

• 95% of respondents believed that the reading culture within their establishments had 

improved due to S1 participation in RtS  

• 81.8% of respondents noted an improvement in the entire year group’s attitude when 

compared with previous years  

• 90.2% stated that attainment levels in reading improved in this year group  

• 96% believed that having access to their own private reading material helped last 

year’s S1 with learning during periods of lockdown/remote learning. 

Literacy Coaches 

Literacy Coaches have been pivotal in embedding the approaches and interventions noted 

above that are promoted by the Learning Hub.  Due to Covid-19 restrictions, the normal 

six-weekly meetings were adapted to take place online once per term.  These meetings 

allowed coaches to hear pertinent updates on SAC plan priorities and opportunities were 

provided to share good practice.  Coaches also received training on how to support pupils 

with literacy difficulties. 

 

The York Assessment of Reading for Comprehension (YARC) remains a vital tool for 

schools and coaches to use either as a diagnostic tool, or as a baseline/follow up 

assessment to measure impact.  

Digital Learning 

A range of high-quality digital literacy resources were created by the Literacy and Pedagogy 

Team over the course of the academic year to assist practitioners in the provision of remote 

learning during periods of lockdown and for children self-isolating.  These have now been 

extended to ensure that practitioners have access to a variety of recorded and supported 

literacy resources that can be used to enhance learning in the classroom. 

Since the second lockdown in January 2021, the SAC Literacy Team have supported 

schools in the planning and delivery of remote learning. Resources that exemplify evidence-

based approaches have been provided as a result of collaboration between the SAC 

Literacy Education Support Officers (ESOs), Pedagogy Team and Digital Pathfinders. 

Table 1.8 shows the percentage of school usage on content provided by these collaborating 

teams in North Lanarkshire with more than 90% of schools using the NLC Learning Hub 

Team, NLC Digital School or Virtual Classroom.  

Table 1.8 LIT: Remote Learning Usage Data 



 

 

 

Tables 1.9 give an example of lesson ratings by staff provided by the Learning Hub. 

Tables 1.9 LIT: Literacy Lessons Ratings 

 

The phonics and spelling lessons had an average rating of 8.27 out of 10, with reading 

lessons averaging 8.18 out of 10. 

Early Years Literacy                                                                                                       

Twenty-three Early Years’ Establishments have been identified and selected as part of a 

pilot project to support developing pedagogy around early literacy and pre-reading skills.   

In collaboration with Early Years Quality Officers, establishments were identified using a 

range of factors, including Scottish Index of Multiple Deprivation (SIMD) data,  

high levels of requests for assistance or new establishments and staff. 

Three Read Approach online CLPL sessions are being delivered to all identified 

establishments, with associated resources provided. 

An Early Level record of support has been created in consultation with Literacy Coaches, 

Education Psychologists and speech and language therapy (SLT).  This has been trialled 

across the authority in order to provide a more consistent approach and to ensure a 

smoother transition from nursery to primary. 
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Mid-Year 

Learning and Teaching - Literacy  
The Literacy Team continue to promote sound pedagogical approaches as part of the core 

active literacy CLPL and evidence-based interventions for schools. 

There has been a particular emphasis over the past year on digital learning hence all training 

sessions have included a focus on how learning might be adapted to incorporate digital 

platforms. 

The evidence of progress is outlined in the Reflections on Progress section. 

CLPL                                                                                                                                                                     

CLPL has been provided for approximately 267 primary practitioners in phonics, spelling, 

reading and writing.  Learning from SAC has ensured there is a clear focus on supporting 

staff to use their attainment data to inform planning for learning and teaching to close the 

gap.   

80.9% of attendees rated the above training as useful, with 76.7% reporting that it would 

have a positive impact on their teaching practice.  

Training for three of the four funded Literacy Interventions has taken place for 88 

practitioners in Wave 3, Read Write Inc. Fresh Start and Reading to Improve 

Comprehension.  Evaluations have shown that the majority of staff found the training useful, 

with almost all participants confident to implement approaches in their own school. 

All staff have had the opportunity to access Primary YARC training (York Assessment of 

Reading Comprehension) on five occasions and Early YARC training on three occasions.   

Cluster Improvement and Integration Leads (CIILs) and Curriculum Support Teachers 

(CSTs) have received input from the SAC Literacy Team in ‘Literacy Support and 

Interventions’.  Resources to support their delivery in the Empowering Cluster model have 

also been provided.   

Further training has been offered for all staff on the creation of high-quality digital literacy 

resources.  This has supported staff to create high quality learning experiences and 

resources based on sound pedagogical approaches. 

 
Digital Learning 

A range of high-quality digital  literacy resources have  been created  by  the  Literacy and 

Pedagogy Team over the course of the session.   Initially, this was to assist practitioners in 

the provision of remote learning for children self-isolating.  These have now been extended 

to ensure that  practitioners have  access to  a variety  of recorded  and supported literacy 

resources that can be used to enhance learning in the classroom. 

Recovery Guidance was issued to all schools in August 2020 to support practitioners to plan 

for the return of learners following the first lockdown.  Recorded learning resources in the 

form of animated and recorded PowerPoints were made available to all schools to support 

high quality literacy delivery. 



 

 

Since the second lockdown in January 2021, the SAC Literacy Team have supported 

schools in the planning and delivery of remote learning.  Resources which exemplify 

evidence-based approaches have been provided as a result of collaboration between the 

SAC Literacy Education Support Officers (ESOs), Pedagogy Team and Digital Pathfinders. 

To date, five digital sessions have been provided to support practitioners to access the 

range of resources within the various teams and Digital School to support literacy teaching. 

 
Literacy Coaches                                                                                                          

Literacy Coaches (Primary, Secondary and Additional Support Needs) continue to receive 

ongoing CLPL from Learning Hub Literacy ESOs to keep staff up to date with developments 

and continue to promote early intervention.  

 

There continues to be a focus on identifying the most appropriate supports or interventions 

(Wave 3, Rainbow Reading, Read, Write Inc. Fresh Start or Reading and Talking to Improve 

Comprehension) for specific difficulties. 

A robust literacy tracker has been provided to support schools to record the impact of 

interventions in a consistent and manageable way.  Approximately a fifth of all 

establishments have submitted the tracker.  Post intervention scores will be gathered in 

May/June 2021 to track impact.  These will be shared with CIILs and Education Managers. 

YARC test papers (Early, Primary and Secondary) have been provided for all 

establishments as the baseline assessments for literacy interventions. 

 
Early Years Literacy                                                                                                      

Twenty-three Early Years’ Establishments have been identified and selected as part of a 

pilot project to support developing their pedagogy around early literacy and pre-reading 

skills.   In collaboration with Early Years Quality Officers, establishments were identified 

using a range of factors, including Scottish Index of Multiple Deprivation (SIMD) data,  

high levels of requests for assistance or new establishments and staff. 

Three Read Approach online CLPL sessions are being delivered to all identified 

establishments.  Resources will be provided. 

An Early Level record of support has been created in consultation with Literacy Coaches, 

Education Psychologists and speech and language therapy (SLT).  This has been trialled 

across the authority in order to provide a more consistent approach and to ensure a 

smoother transition from Nursery to Primary. 

 

Slippage from plans: Please comment on slippage from your original plans for 
implementing activities in the year 2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

CLPL in SLT interventions has not been provided this session due to the loss of the 

seconded SLT Team returning to substantive posts within the NHS. The rollout of 

Vocabulary Boost as a Secondary Intervention has therefore also stalled.  



 

 

Wave 3 

This intervention targets early reading and writing and was assessed using the Early 

Reading YARC.  Only a very small group of pupils took part in this intervention.  This will in 

part be due to staffing issues during the Covid-19 pandemic. This intervention also requires 

1:1 regular support and therefore was not suitable for delivery during periods of remote 

learning. 

 

Mid-Year 

The number of staff attending CLPL sessions has reduced this session. Dialogue with Head 

Teachers and practitioners suggests that Covid-19 related staffing issues are the main 

reason for this.  

CLPL in SLT interventions has not been provided this session due to staff shortages within 

the NHS. The rollout of Vocabulary Boost as a Secondary Intervention has therefore been 

stalled.  

Authors’ visits for Read to Succeed could not go ahead as planned in September/October 

2020 due to Covid-19 and were rescheduled for Spring 2021. However, due to the 

ongoing pandemic and associated restrictions, these visits have been cancelled for this 

academic year. 

Reflections on progress to date: Can you share any learning on what has worked well in 

implementing this initiative during 2020/21? Please highlight any quantitative data, people’s 

views or direct observations that have informed your evaluation of progress. 

 

Views or direct observations that have informed your evaluation of progress. 

 

End-Year (no update required if covered by the mid-year report detail below) 

Pedagogy Team 

The Learning Hub and Pedagogy Team worked collaboratively to deliver virtual moderation 
sessions for learning, teaching and assessment.  23 establishments took part in four 
sessions of training with whole staff.  This co-delivery has supported staff to make 
connections with research-based methodologies and approaches to literacy and numeracy 
with assessment and moderation work.  Following training, there was an increase in all 
staff’s confidence on average by 2.1%. 

 

Mid-Year 

CLPL/Digital Resources                                                                                             

Feedback from school staff states that the Literacy Recovery Guidance, issued to all schools 

in August 2020 was well received.  Staff commented that this advice helped them to 

structure assessment and consolidation activities for learners.  A Learning Loss survey was 

conducted December 2020.  Respondents rated the Recovery Guidance as ‘useful’, ‘helpful’ 

or ‘providing reassurance’. 

The above advice framed the starting point for all CLPL sessions.  Staff were given 

comprehensive advice and instruction about gathering pertinent pupil assessment 

information and how this should be used to inform next steps.  



 

 

All CLPL sessions have incorporated advice regarding digital learning.  The main focus for 

these sessions has been to highlight digital learning as a pedagogical approach and to 

signpost the high-quality resources and templates available to staff.   

Literacy Coaches                                                                                                           

Despite a drop in attendance due to Covid-19 and the related issues which have affected 

staff and schools, CLPL sessions for Literacy Coaches continue to make a positive 

difference to the staff that are able to attend. 94% of respondents (47/50) at the January 

2021 sessions stated that the sessions were ‘Extremely Useful’.  

Literacy Interventions                                                                                                       

Wave 3 training was rated as ‘useful’ by 100% of respondents and 85% felt that the training 

would have ‘a positive impact on practice’. 

Read, Write Inc. Fresh Start training was rated ‘useful’ by 82.5% of respondents and the 

same number felt that the training would have ‘a positive impact on practice’.  

Reading and Talking to Improve Comprehension training was rated ‘useful’ by 90.5% of 

respondents. 

Literacy Coaches and Head Teachers have reported via CLPL sessions, emails, surveys 

and improvement plan checkpoints that interventions have been disrupted or prevented by 

staff and/or pupil absence. In January 2021, 42 schools indicated they had completed the 

requisite baseline assessments for pupils in receipt of interventions.  This is lower than 

previous submissions due to ongoing restrictions and social distancing measures. 

Read to Succeed                                                                                                                  

The Read to Succeed (RtS) initiative is part of the overarching aim to develop reading for 
enjoyment and enhance an individual’s ability to access the wider curriculum across the 
broad general education (BGE).  

The longer-term impact on pupils was measured by surveying English teachers and 

librarians on the culture of reading for pleasure in their establishments, as well as the 

reading behaviours and attainment of pupils who participated in the initiative last year. 95% 

of respondents believed that the reading culture within their establishments had improved 

due to S1 participation in RtS; 81.8% of respondents noted an improvement in the entire 

year group’s attitude when compared with previous years; 90.2% stated that attainment 

levels in reading improved in this year group and 96% believed that having access to their 

own private reading material helped last year’s S1 with learning during the March–June 

2020 Lockdown. 

Pedagogy Team                                                                                                                      

At the start of this academic year, assessment and moderation training materials were 
reviewed and adapted to support online delivery.  The re-vamped Learning, Teaching and 
Assessment (LTA) Training now makes clear the cyclical link between all three areas to 
support highly effective classroom practice.  The new training is underway and feedback 
from participants has been very positive.  The new virtual training is offered to whole staff 
teams, which supports building a shared understanding of standards for moderation for 
greater reliability and validity of teacher professional judgement. 



 

 

 

 
 

Staff are asked to rate their confidence in different aspects of learning and teaching before 

and after training.  In the graph above, staff indicate an improvement in all aspects, with 

feedback from Head Teachers consistently positive too.  Training for 23 primary schools is 

ongoing. 

 

Alongside the new training, an induction programme for Pathfinder staff was created to 

ensure a consistent and shared understanding of high quality and effective learning, 

teaching and assessment approaches.  Pathfinder staff were supported by the Pedagogy 

Team to provide resources which ensured progressive curriculum materials and exemplified 

pedagogical approaches promoted by the Learning Hub and assessment and moderation 

methodologies.   
 

Can you share any learning on what has worked less well or could be improved? 

 
End-Year (no update required if covered by the mid-year report detail below) 

Authors’ visits for Read to Succeed could not go ahead as planned in September/October 

2020 due to Covid-19 and were rescheduled for Spring 2021. However, due to the ongoing 

pandemic and associated restrictions, these visits were cancelled for this academic year. 

 

Mid-Year 

The number of Primary Schools who are submitting literacy trackers could be improved. 

This information is part of wider data gathering to track impact and progress in individual 
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schools. We will work in a more coordinated way with Education and Families Managers 

and CIILs to gather this information. 

 

WORKSTREAM – HIGHLIGHTS AND CHALLENGES 
LEARNER JOURNEY – DEVELOPING FAMILY HUBS 

 

Activities: Please comment on progress in implementing your planned activities in the year 
2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

As indicated in the mid-year report, 23 Family Learning Centres (FLCs) adapted their initial 
plans submitted at the beginning of the academic year as a result of the ongoing pandemic.   

A baseline of data was collated on the types of approaches and interventions FLCs had 

planned to implement and this was reported in the mid-year report.  Table 1.1 shows the 

shift to a more focused approach using a smaller number of interventions.  Despite Covid 

challenges, FLCs were creative in their endeavours, engaging in digital offerings as well as 

supporting family engagement and improving transitions for our youngest learners. 

Table 1.1 FLC: Comparison of Types of Engagement  

 

 

 

 

 

 

 

 

 

Home Learning Packs 

Throughout last session’s periods of self-isolation and lockdown, FLCs supported families in 
their child’s learning through the use of home learning packs.  Depending on the FLC focus, 
(derived from baseline information on children’s needs) a variety of packs were resourced 
ranging from literacy, numeracy, STEM, sensory support and transition focussed.  FLC staff 
engaged regularly with families, prioritising those who indicated they needed support.  
Feedback was extremely positive with parents/carers noting the impact on their child’s 
progress.   

Nurture/Family Hub Spaces 

A range of family hub spaces were planned and adapted to build parental capacity and 
support emotional and mental health and wellbeing.  FLCs were creative in their use of 
outdoor spaces to continue to support smaller groups of families who were most in need of 
support. Feedback from these smaller focussed interactions with parents/carers was positive 
and family hub spaces will be more fully utilised going forward as fewer restrictions apply. 



 

 

Outdoor Walks/Buggy Walking Groups 

Do-Be Mindful and PEEP training was completed by members of staff in 18 FLCs.  This 
training is will be rolled out to a further seven FLCs this session.   

 

Mid-Year 

Developing a Family Hub Provision to Enhance Transition and Curricular Pathways 

Funding allocated to this workstream was part of an integrated approach to provide 

greater flexibility of approach for Family Learning Centres (FLCs) in engaging with 

vulnerable families and children at the early stages, supporting early intervention. Funding 

was utilised by 23 Heads of Centre to develop, coordinate and deliver a strategic and 

effective plan with identified key actions, intended outcomes and impact measures, in 

order to strengthen the level and quality of support provided to our youngest and most 

vulnerable children and families.  A collaborative improvement planning session was 

delivered to Heads of Centres (HOCs) in response to areas identified last session and 

following recruitment of a number of new FLC Heads of Centre.  Following the session, 

HOCs submitted a SAC plan outlining the methodology, approaches and measures to 

achieve the aims of SAC.  FLCs identified a number of interventions to enhance and 

develop the aims of the funding.  These are shown in the graph below. 

 

 

 

 

 

 

 

 

 

   

 

 

 

 

 

 

 

 

Unsurprisingly, the interventions identified by most FLCs were centred around working with 

families and children outdoors given the current Covid-19 pandemic. 

 

A questionnaire was also issued to FLCs to establish a baseline of family engagement 

prior to the implementation of new SAC plan interventions.  FLCs were asked to rate how 

well families engaged with interventions already in place on a scale of 1 to 10, with 1 being 

least and 10 being most. 

  

0

1

2

3

4

5

Types of Interventions 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The graph above shows that the highest engagement is for Play on Pedals and the 

PEEPLE programme (an organisation that supports parents and children to learn 

together).  It is worth noting that PEEPLE was not widely used and the average, although 

similar to Play on Pedals, was calculated from a smaller number.  A further questionnaire 

will be issued in May to make a comparison, where possible.  A direct comparison for all 

interventions will not be possible as changes were made to plans due to significant delays 

with Covid-19 or adaptations needed due to a further lockdown.  Where possible and 

appropriate, a comparison to show impact will be made. 

 

Slippage from plans: Please comment on slippage from your original plans for 
implementing activities in the year 2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

Interventions such as Infant Massage was unable to continue as well as the high number of 
planned activities around Play on Pedals.  This was in part due to restrictions, and also 
significant resource delivery delays.   

Mid-Year 

Issues around resource delivery has resulted in delays in starting some projects as well as 

a delay in moving some of our Family Learning Centres into new premises.  This, coupled 

with a further lockdown due to Covid-19, has resulted in the plans that were submitted in 

October to be adapted.  An increase in the number of home learning kits/bags originally 

planned has seen the greatest change. 

 
Reflections on progress to date: Can you share any learning on what has worked well in 

implementing this initiative during 2020/21? Please highlight any quantitative data, people’s 

views or direct observations that have informed your evaluation of progress. 

 

Views or direct observations that have informed your evaluation of progress. 
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End-Year (no update required if covered by the mid-year report detail below) 

Home Learning Packs 

Feedback from parents/carers in this area highlighted that the use of home learning packs 
increased and enhanced opportunities for learning at home.  Many commented on the 
benefits of using packs as it encouraged families to regularly plan time together.  FLCs were 
able to gather feedback via a variety of methods including online learning journals, 
conversations with parents/carers and questionnaires.  A collation of feedback themes is 
noted below: 

Table 1.2 FLC: Home Learning Packs Feedback Themes 
 

 
 
 
 
 
 

 
 

 

 

 

 

 

 

Outdoor Walks/Buggy Walking Groups/Play on Pedals 

Many of the FLC combined planned interventions and approaches with outdoor 
walking/buggy walking groups and Play on Pedals.  Parents reported that they felt these 
supported their wellbeing and enhanced family routines. 

Children's confidence increased through Play on Pedals as evidenced in their expression 
and motivation to participate.  Children were able to transfer learning through play by 
supporting peers in safety reminders.  Out with the programme, an increased number of 
children were coming to nursery on their own bikes. 

 
Nurture/Family Hub Spaces 

Out with restrictions, FLCs utilised spaces to support transitioning pupils into, or back into, 
nursery to reduce feelings of anxiety and distress.  Staff also used these areas to support 
individual parents, ensuring they had someone to talk to, which in turn enhanced 
parents/carers mental health. 

 

Mid-Year 

• All FLC HOCs received training and support to ensure more robust planning for SAC.  
Through this collaborative support and ongoing feedback, plans have been 
strengthened this session to reflect the aims of SAC, with impact measure identified 
from the outset. 

Feedback Themes from Home Learning Packs

increased confidence

supported emotional wellbeing

improved engagement and interactions

increased family time reported

improvements in curricular pathways



 

 

• All FLCs provided home learning bags/packs for families during January’s lockdown, 
coupled with ongoing virtual calls between staff and families to engage with activities 
and share ideas. 

• The early outcomes recorded by  FLCs included improvements in parental 
engagement, stronger relationships between FLC staff and parents/carers, and 
improvements reported by targeted groups of parents in their own mental health and 
wellbeing through outdoor pram/buggie walks, impacting positively on parent/child 
interactions. 

• Seven new FLCs were opened this session and new staff have been employed to 
support 1140 hours expansion.  This has resulted in a greater need for staff training 
to develop skills and knowledge and build capacity in supporting well-timed and 
responsive interactions in literacy, numeracy and health and wellbeing. The training 
linked to SAC aims has been welcomed and provided staff with CLPL which 
promotes effective engagement with families in nurturing approaches, mindfulness 
and outdoor learning.   

• By gathering information to strengthen baseline evidence, FLCs have been more 
targeted in their approaches in terms of interventions.    
 

Can you share any learning on what has worked less well or could be improved? 

 End-Year (no update required if covered by the mid-year report detail below) 

Online engagement has proven difficult in terms of developing family engagement. 

Mid-Year 

There were significant staffing issues within FLCs due to Covid-19 resulting in a temporary 

reduction in service to statutory entitlement.  In some instances, this has occurred on more 

than one occasion.  This has had an impact on the ability of implementing small group 

interventions and releasing staff to provide individualised support.   

There was also a delay in the opening of new premises for new FLCs which limited some 

interventions being fully implemented as planned, i.e. Forest Kindergarden. 

 

 
 

WORKSTREAM – HIGHLIGHTS AND CHALLENGES 
LEARNER JOURNEY – CLUSTER IMPROVEMENT / SECONDARY PROGRAMME 

 

Activities: Please comment on progress in implementing your planned activities in the year 
2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

SAC Focus Schools, Planning and Reporting 

All 54 SAC focus primary schools plus 23 secondary schools continued to be supported 
through online meetings and information sessions. 

Schools were asked to evaluate progress at a checkpoint return in January 2021 and May 

2021. Meetings have taken place with head teachers and staff from the 45 SAC focus 

schools to review the final checkpoint return in detail.  



 

 

Many schools have engaged with the SAC/PEF team with regards to planning for the 
session ahead. This close partnership working has supported school leaders to ensure high 
quality planning and sound rationales to be developed, alongside appropriate evaluation of 
the last school year and progress made to date.  
 
A variety of twilight sessions were hosted to support planning for the year ahead.  These 
sessions focused on the importance of robust self-evaluation and interrogation of data (with 
a clear focus on ACEL data and the ‘Strengths and Difficulties’ questionnaire feedback). 
There was a clear focus on ensuring establishments had a sound understanding of setting 
clear, measurable and achievable targets. A working group has been established to support 
those in a promoted post with responsibility for closing the poverty related attainment gap 
and ensuring equity for all young people. All sessions and groups have been very positively 
received. 

 

Tables 1.1 and 1.2 illustrate the positive feedback from support sessions, with a high 
percentage indicating the impact of this input as either excellent or very good. 

 
Table 1.1 PEF/SAC: Feedback Ratings for Promoted Staff Support Sessions 

 

 

Table 1.2 PEF/SAC: Feedback Ratings for School Leaders Support Sessions 
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Mid-Year 

From August 2020 a new Cluster Improvement and Integration Lead (CIIL) post was created 

and funded through SAC. Each cluster (secondary school, associated primaries and ASN 

establishments) is supported by a CIIL. The primary function of the CIIL is to support the 

cluster around closing the poverty related attainment gap and to support the cluster and 

individual establishments with interventions and resources. One of the resources within 

each cluster is a group of ‘Cluster Support Teachers’ (CSTs). Their work is directed by the 

CIIL in conjunction with the ‘Cluster Chair’. The CIIL and CSTs are based in a wellbeing hub 

which is housed in one of the schools within the cluster setting. 

 

Early in the school year, CIILs worked with Head Teachers and schools to look at the current 

data picture and identified gaps within schools and the cluster. This information contributed 

to the development of cluster plan priorities. The CIILs have also had a focus on other types 

of data – engagement, poverty, parental engagement, transitions, attendance and 

exclusion. This has ensured that they are responding to the individual needs of the schools 

within the cluster.  

 

Slippage from plans: Please comment on slippage from your original plans for 
implementing activities in the year 2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

Mid-Year 

Restrictions around travel and face to face engagement have made the work of the CIILs 

difficult in some cases. Engagement with, and support for, specific children and families 

has been limited in some occasions.  

 
 

Reflections on progress to date: Can you share any learning on what has worked well in 

implementing this initiative during 2020/21? Please highlight any quantitative data, people’s 

views or direct observations that have informed your evaluation of progress. 

 

Views or direct observations that have informed your evaluation of progress. 

 

End-Year (no update required if covered by the mid-year report detail below) 

The following Tables 1.3 – 1.5 SAC/PEF give an indication of the number of establishments 
by sector who are attending sessions around developing a clear rationale for the SAC/PEF 
Plan and associated spend. Support sessions also focus on ways to clearly articulate 
evidence of progress captured within the two subsequent checkpoints. 



 

 

Table 1.3 SAC/PEF: Number of Schools Attending Sessions 

 

 

 

Table 1.4 SAC/PEF: Number of Schools Attended Sessions by Locality 

 

 

Table 1.5 SAC/PEF: Promoted Staff Attendance by Primary or Secondary Sector 
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Mid-Year 

Following discussions with Head Teachers, CIILs engaged the literacy and numeracy 

support officers to help schools with both curriculum and pedagogical approaches to help 

support attainment gaps with suggested interventions. CIILs have reported to the SAC 

Team on the evolving data picture. This has ensured that a clear focus has been kept on 

analysing and improving attainment.  

Moving forward the CIILs will be heavily involved in cluster and school self-evaluation, 

working alongside Head Teachers, to support planning following the current lockdown. This 

will be key to the recovery process and closing the poverty related attainment gap. The SAC 

Equity and Improvement lead has met with CIILs individually and as a group to offer 

guidance and to receive ongoing updates around their work in closing the poverty related 

attainment gap. 

Some examples of work being carried out by the CIILs include: 

• Poverty Proofing policy developed in schools. 

• Working with Social Work and other agencies to support vulnerable families during 

lockdown periods. This has included support by providing food, support with home 

schooling, financial or benefits advice, etc. This multi-agency work has provided sustainable 

outcomes for vulnerable children and families. 

• Working alongside the Pedagogy Team in moderation activities. This has contributed to 

ensuring the attainment data we are using is robust and consistent across clusters. 

• Developing a Parental Engagement project. This targeted families who require support 

with home schooling and homework generally. This project included a variety of digital 

seminars for parents/carers to attend. 

• Deploying Cluster Support Teachers to provide intensive support to pupils to bridge gaps 

in learning. For example, one cluster had one month of intensive support for P1-P4 pupils 
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requiring literacy interventions. This rapid and intense intervention assisted schools in 

addressing gaps in learning during a short period. 

• Creating an S1 Core Skills group for pupils who have found transit ion particularly 

challenging due to lockdown. This has also been opened out to pupils who did not receive 

any alternative provision placement. This has built on developing self-esteem, social skills 

and confidence. These pupils have also been engaged in an intensive programme to 

improve their literacy attainment. 

• Creating an S3 individualised personal achievement group. This has targeted pupils with 

low attendance, lacking engagement with school, in danger of becoming school refusers 

and a risk in the community. There is a focus on developing individual skills required for 

these pupils. An appropriate vision is created for each pupil along with an individual action 

plan. The course builds on pupils’ social skills and developing skills for life, learning and 

work. 

SAC Focus Schools, Planning and Reporting                                                                  
The local authority updated our planning and reporting documentation, mechanisms and 
calendar for session 2020-2021. An integral feature of this new planning and reporting 
process was to have an explicit SAC/PEF plan and two SAC/PEF plan checkpoints 
alongside the usual SAC/PEF summary as part of the school improvement report. 
 
Schools were asked to have a clear rationale for how they would use any SAC additionality 

or funding along with a rationale for PEF spend. This also allowed schools and clusters to 

have a more joined up approach to using SAC and PEF additionality/money. We asked 

schools to develop this rationale through robust self-evaluation with a particular focus on 

closing the poverty related attainment gap and considering different types of data such as 

attainment, attendance, exclusion, participation and pupil/family engagement. Schools had 

to provide a detailed plan around costings/additionality, focus area/intervention, intended 

outcome, and how they would evidence progress/impact. 

Ahead of this planning process the SAC Team met with the 45 SAC Focus Schools. This 

twilight session offered advice on planning, good practice and universal/additional offerings. 

All establishments were given examples of completed planning templates relevant to their 

setting. 

Schools were asked to evaluate progress during the first checkpoint return in January 2021. 

Meetings have taken place with Head Teachers and staff from the 45 SAC Focus Schools 

to go over the checkpoint return in detail. The Acting Education Scotland Attainment Advisor 

has met with colleagues from our secondary schools to discuss their checkpoint returns. 

Some key messages from the checkpoint returns and follow-up meetings: 

• SAC newly qualified Teacher (NQT) additionality has been very well received by all 

Focus Schools. This has allowed them additionality to release staff to be involved in 

delivering a wide range of interventions and also allowed the opportunity for training 

of staff internally and externally. 

 

• Many schools have still utilised relevant data to inform decision making process 

around SAC/PEF. The data has been wide ranging. 



 

 

 

• There are good examples of sustainability, including a school utilising PEF funding 

to release a strong nurture teacher to upskill other staff. This teacher is now 

supporting other staff around nurture and develop nurturing approaches throughout 

the school. 

 

• Schools have worked collaboratively across the cluster to ease transitions. In a 

further example one secondary school appointed a SAC Principal Teacher of 

Transition who worked alongside associated primary schools to set clear targets 

around attainment and enhance the transition experience for an identified group of 

vulnerable pupils.  

 

• Funding towards the counselling service has provided important support to young 

people with mental health challenges/ concerns. 

 

Can you share any learning on what has worked less well or could be improved? 

 End-Year (no update required if covered by the mid-year report detail below) 

Mid-Year 

Significant work has been undertaken to upskill staff at all levels on outcomes and measures 
when planning improvement.  Some staff could benefit from further training and support on 
this next session. 
 

 
 
 
 
 
 
 
 
 
 

WORKSTREAM – HIGHLIGHTS AND CHALLENGES 
LEARNER JOURNEY – LEARNER PATHWAYS 

 

Activities: Please comment on progress in implementing your planned activities in the year 

2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

The text in the mid-year report provides the background and general direction of travel and 
support offered to young people who took part in the programme.  

Table 1.1 outlines the current destinations, as of September 2021, of the original group of 

young people who sustained engagement and participation in the programme.  

Table 1.1 PATHWAYS: Current Destinations of Young People Sept ’21 



 

 

 

Those classed as being on continued support include: 

• young people who moved into college courses or training provision from January to 
July and have completed the course but decided against progressing to the next level  

• those who completed the Pathways programme in June and are work ready but have 
not secured employment or a modern apprenticeship 

• those who are not work ready due to a range of barriers to learning and employment 
and require additional support to take the next step toward employment 

All young people on continued support will continue to work with the Pathways Team, 
Routes to Work and Skills Development Scotland to secure a positive destination 

Young people classed as not engaging have completed the Pathways Programme, finished 
college or training provision from January to June and are not currently engaging with the 
Pathways Coordinators, Routes to Work and Skills Development Scotland despite the best 
efforts of the team. 

Table 1.2 breaks down the sector for each young person who has achieved employment, a 

modern apprenticeship, industry relevant college course, training provision or voluntary 

opportunity.  

 

Table 1.2 PATHWAYS: Sector Employment for Young People 
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Mid-Year 

Pathways Programme                                                                                                          

The Pathways Programme is a continuation and expansion of last year’s Winter Leavers 

Programme. It is part of Education and Families intensive offer for young people most at 

risk of entering a negative post school destination. 

 

With the increase in youth unemployment, now even more than before, the Pathways 

Programme is essential to support young people in addressing the challenges and barriers 

to employment and inequalities they face.    

The programme delivered an intensive programme of support for 122 young people from 

August to December 2020 and will continue to deliver a full-time curriculum to 20 young 

people from January to June 2021. The recruitment of a fourth Learner Pathway Coordinator 

has meant that 15 care experienced young people were able to be part of the programme, 

with individual learning packages created to best meet their complex and varying needs. 

Slippage from plans: Please comment on slippage from your original plans for 

implementing activities in the year 20/21 

End-Year (no update required if covered by the mid-year report detail below) 

 

Mid-Year 

Covid-19 restrictions meant young people could not take part in any practical work 

experience for the first seven weeks of the programme. The mentoring element of the 

programme could not be delivered due to restrictions around people gathering in groups. 

 

Reflections on progress to date: Can you share any learning on what has worked well in 

implementing this initiative during 2019/20? Please highlight any quantitative data, people’s 

views or direct observations that have informed your evaluation of progress. 

End-Year (no update required if covered by the mid-year report detail below) 

 

Mid-Year 

Building on the success of the winter leavers’ pilot, ambitious targets were set for the 

programme with the guarantee that every young person who engaged with the programme 

would be given the offer of a positive post school destination leading to sustained 

employment depending on their work readiness. This included leaving the programme and 

moving directly into employment, modern apprenticeship, further education or training 

programme as a first step towards their chosen career.  

 

The table below outlines the destinations achieved by 117 of the original 122 young people 

who sustained engagement and participation. 



 

 

 

The table below breaks down the sector for each young person who has achieved 

employment, a modern apprenticeship or industry relevant college course or training 

provision. 

 

All young people who have engaged with the programme benefits from six months’ intensive 

follow up and support from the Learner Pathways Coordinators, and additionally through 

Routes to Work and Skills Development Scotland. 

 

Can you share any learning on what has worked less well or could be improved? 

 End-Year (no update required if covered by the mid-year report detail below) 

 

Mid-Year 
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Online delivery was a challenge as young people who usually take part in the programme 

usually prefer face-to-face, hands-on learning.  To further increase capacity and meet 

demand, two cohorts of young people will be recruited next session: 

 

Cohort 1: August to December, aimed at S5 summer leavers who intend to leave school at 

their statutory leaving date of December 2021 

Cohort 2: January to June, aimed at S4 summer leavers who are disengaged, have low 

attendance and are unlikely to achieve national qualifications.  

 

 
 
 

WORKSTREAM – HIGHLIGHTS AND CHALLENGES 
LEARNER JOURNEY – LEADERSHIP 

 

Activities: Please comment on progress in implementing your planned activities in the year 

2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

The Leadership Programme mostly runs from September till March within each academic 
year, therefore the majority of feedback has been reported within the mid-year report. 

Leadership 

The new leadership framework has now completed the first two cohorts of the Principal, 

Depute and Head Teacher programmes.  Due to the ongoing pandemic, all programmes 

were moved to digital delivery last session and, as a result of this, colleagues were 

welcomed from across Scotland.  An additional leadership programme, Digital Champions 

Leadership Course, aimed at Digital Champions and Pathfinder schools, was added to the 

framework last session and was recently successfully endorsed by Education Scotland. 

 

92 staff from across Early Learning and Childcare, Primary, Secondary and ASN sectors 

undertook the Digital Leadership course.  Feedback has been overwhelmingly positive as is 

evidenced in Table 1.1. 

 

Table 1.1 LEADERSHIP: Feedback from Digital Leadership Course 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

It is worth noting that of those who replied to the survey ,100% said the course had a 

positive impact on them as professional leaders.  



 

 

 

Innovation and Improvement Hub 

The Innovation and Improvement Hub (the Hub) was launched in September 2020 as part of 

the wider North Lanarkshire Learning Management System. A specific ‘Lockdown Learning’ 

tile was added to the Hub that hosted professional learning materials aimed at all staff user 

groups.  This specific section was updated fortnightly during full and partial lockdowns, and 

was promoted via Teams, Twitter and the weekly bulletin.  The Hub has continued to be 

developed and promoted via Teams and weekly newsletters. 

 

Self-Improving Schools (SIS) 

Due to the challenging nature of the Covid-19 pandemic, a reduced number of family groups 

were able to meet last session, even virtually. Despite this, it was encouraging that the family 

groups who did meet had meaningful discussions regarding different topics. Main 

discussions included sharing good practice, implementation and challenges surrounding 

digital learning and promoting health and wellbeing as part of the recovery model. 

The Robert Owen Centre continued to offer support to SIS HTs, however, engagement 

levels were lower last year due to other priorities surrounding the pandemic. 

 

 

Mid-Year 

Leadership 

Effective leadership has been, and will continue to be, fundamental to Covid-19 response 

and recovery.  Work began last session to strengthen leadership via a new and sustainable 

leadership framework. This framework is in its second year and all three courses (Principal 

Teacher, Depute Head Teacher and Head Teacher) have been endorsed by Education 

Scotland.  Due to the ongoing pandemic and associated social distancing measures, a 

decision was made to move all courses to digital delivery for at least this session.  Education 

Scotland promote all endorsed programmes on their website and as a result of this, and the 

move to digital delivery, we have been able to welcome colleagues from across Scotland 

on to our programmes.  The Principal Teacher (PT) course has colleagues from South 

Lanarkshire and the Independent sector participating and the Depute Head Teacher (DHT) 

course has colleagues from nine Local Authorities, including North Lanarkshire, taking part 

this session. 

 

An additional leadership programme, the Digital Champions Leadership Course, aimed at 

Digital Champions and Pathfinder schools, has been added to the framework this session 

and has just been successfully endorsed by Education Scotland. 

 

Innovation and Improvement Hub 

The Innovation and Improvement Hub (the Hub) was launched in September 2020 as part 

of the wider North Lanarkshire Learning Management System. A specific ‘Lockdown 

Learning’ tile was added to the Hub that hosts professional learning materials aimed at all 

staff user groups.  This specific section was updated fortnightly during full and partial 

lockdown, and was promoted via Teams, Twitter and the weekly bulletin. 

 



 

 

Self-Improving Schools (SIS) 

Due to the challenging nature of the Covid-19 pandemic, a reduced number of family groups 

were able to meet during the period August 2020 to March 2021. Despite this, it was 

encouraging that the family groups who did meet had meaningful discussions regarding 

different topics. Main discussions included sharing good practice, implementation and 

challenges surrounding digital learning and promoting health and wellbeing as part of the 

recovery model. 

The Robert Owen Centre have continued to offer support to SIS HTs, however, engagement 

levels have been lower this year as other actions associated with the recovery response 

have taken priority. 

 

Slippage from plans: Please comment on slippage from your original plans for 

implementing activities in the year 20/21 

End-Year (no update required if covered by the mid-year report detail below) 

The planned leadership programme for senior officers was paused due to the Covid-19 

pandemic and associated necessary response. However, planning for delivery continued to 

take place and the programme has now been launched this session.  

 

Mid-Year 

The planned leadership programme for senior officers was paused due to the Covid-19 

pandemic and associated necessary response. 

 

Reflections on progress to date: Can you share any learning on what has worked well in 

implementing this initiative during 2019/20? Please highlight any quantitative data, people’s 

views or direct observations that have informed your evaluation of progress. 

End-Year (no update required if covered by the mid-year report detail below) 

Leadership 

As noted above, the move to digital delivery brought unexpected benefits in that colleagues 

from across Scotland could join the programmes. This facilitated greater networking 

opportunities and added a whole new dimension to the courses. 

 

The introduction of breakout rooms within each session provided a suitable substitute for 

face-to-face group discussions.  Courses will continue to be delivered digitally due to the 

ongoing pandemic and associated restrictions, and the fact that it facilitates colleagues 

joining from other local authorities. 

 

Interest and participation in the programme remained high last session with: 

• 57 participants on the PT programme  

• 55 participants on the DHT programme 

• 15 participants on the HT programme  

 

There was a notable increase in interest from other local authorities, and last session 20% of 

DHT participants were from other local authorities ranging from Dumfries and Galloways to 

the Shetland Islands. 

 



 

 

Evaluations from the programmes continue to be overwhelmingly positive. Participants were 

asked to indicate how happy they were overall with the course content via a sliding scale 

(with 1 being the most unhappy and 6 being the happiest).  As is evidenced in table 1.2 

below, almost all participants indicated a 5 or 6: 

 

Table 1.2 LEADERSHIP: Leadership Course Evaluation 

 
 

 

 

Participants were also asked if the programme had a positive impact on them as a leader, 

and 98% of attendees indicated that it had, as noted in Table 1.3. 

 

Table 1.3 LEADERSHIP: Impact of Course on Participants  

 

 
 

Undertaking an enquiry project was added as a feature to all three courses, with a 

submission date of the end of February.  Feedback on these projects was provided by 

members of the SAC team to ensure that these were measurable and realistic projects.  

Evaluations of these projects are due in September 2021 and again feedback will be 

provided by the SAC Team. 

 

Next session, the leadership framework is being expanded further to include a Class 

Teacher Leadership Course and three bespoke Early Years’ Leadership Courses.  Adverts 

for these have been released and the early years’ courses in particular are generating high 

levels of interest. 

 

Innovation and Improvement Hub 

How happy were you with the 
content of the course overall?

3 4 5 6

Do you feel this course has had a 
positive impact on you as a leader?

yes no



 

 

In September 2019, Education and Families Committee launched North Lanarkshire’s 
Innovation and Improvement Hub (the Hub).  North Lanarkshire’s new Learning 
Management System (LMS) is the dashboard for all North Lanarkshire staff, and the 
Innovation and Improvement Hub for Education and Families staff is situated within this.   
 
To date, there have been 7384 visits to the Hub, with some sections proving more popular 
than others. A breakdown of the visits to each of the areas within the Hub can be viewed in 
the table 1.4. 
 
Table 1.4 LEADERSHIP: Hub Visits by Theme 

 

All new professional learning opportunities are now being advertised on the Hub (as 

opposed to CPD Manager) to facilitate the planned single source of learning and 

development information.  This includes probationer courses, learning hub courses and early 

years’ courses.  Content will be reviewed periodically to maximise interest and visits to the 

Hub. 

 

Self-Improving Schools (SIS) 

Family groups met virtually last session, albeit not as regularly as previously due to 

conflicting priorities.  Family groups’ confidence ratings in achieving their priorities decreased 

slightly post-meetings, evidencing the challenging circumstances facing school 

establishments. However, it is notable that an increased number of family groups provided 

feedback post-meeting, compared to pre-meeting. 

 

HTs reported that they continue to value collaboration and learning from each other and 

have used SIS as a platform to discuss current challenges, including remote and digital 

learning.  They are keen to use the SIS platform to focus on attainment and addressing the 

learning loss next session. 

 

A promising development last year was the newly formed link between Highland, South 

Lanarkshire and North Lanarkshire ASN schools, to form their own SIS group.  ASN HTs 

from all three authorities met several times and identified common improvement areas that 

they will work focus on collaboratively. At present, they are broadly following the existing 

programme framework as a guide, however, it is likely that this session they will want to be 

involved in co-constructing their own bespoke programme, reflecting their unique settings. 
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Mid-Year 

Leadership 

The move to digital delivery for the leadership courses has been a positive shift as it has 

meant that colleagues from across Scotland have been able to participate in them.  This 

has added a whole new dimension to the courses and has facilitated greater networking 

across Scotland.  The introduction of breakout rooms within each session is providing a 

suitable substitute for face to face group discussions.  It is anticipated that the courses will 

continue to be delivered digitally for this reason. 

 

Participation and interest in the leadership programme remains high with 57 Principal 

Teachers, 55 Depute Head Teachers and 15 Head Teachers from schools registered to 

attend a leadership training course. Interestingly, there has been a notable amount of 

interest in the programme from individuals from other council areas across Scotland, 

highlighting that the programme is gaining popularity and recognition elsewhere in Scotland. 

As can be seen from the graphic below, 20% of all Depute Head Teachers who registered 

for a place on the leadership programme were from other local authority areas. This is in 

comparison to session 2019-2020, where only participants from North Lanarkshire attended. 

 

 

 

 

 

 

 

 

 

 

 

Evaluations from the sessions continue to be overwhelmingly positive.  Combined feedback 

from the three courses are collated in the tables below: 
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Undertaking an Enquiry Project has been added as a feature to all three courses, with a 

submission date of the end of February. 

Next session, the leadership framework will expand further to include a Class Teacher 

Leadership Course and an Early Years’ Leadership Course. 

 

Innovation and Improvement Hub 

In September 2019, Education and Families Committee launched North Lanarkshire’s 

Innovation and Improvement Hub.  North Lanarkshire’s new Learning Management System 

(LMS) is the dashboard for all North Lanarkshire staff, and the Innovation and Improvement 

Hub for Education and Families staff is situated within this.   

 

To support headteachers during lockdown, opportunities to engage with continuous lifelong 

professional learning (CLPL) online were offered via the Hub.  Sections were created for all 

staff user groups, with sub-categories of topics included within. 

 

The table below demonstrates Hub usage up to the end of February. 
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The Innovation and Improvement Hub is designed to be a central focal point for a variety of 

users across Education and Families and the table below illustrates the type of use and 

current levels of engagement per month, during periods of full and/or partial remote learning.  
 

 

New courses are now being advertised on the Hub (as opposed to CPD Manager) to 

facilitate the planned single source of learning and development information.  Cumulative 

user visits per topic for the Hub can be viewed in the table below: 
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Furthermore, the repository aspect of the Hub will be populated soon with case studies from 

a variety of establishments, following approval by the Scrutiny Board. 

 

Self-Improving Schools (SIS) 

Family groups have continued to meet virtually this session, albeit not as regularly as 

previously due to conflicting priorities.  Family groups’ confidence ratings in achieving their 

priorities decreased slightly post-meetings, evidencing the challenging circumstances facing 

school establishments. However, it is notable that an increased number of family groups 

provided feedback post-meeting, compared to pre-meeting. 

 

Interim feedback indicates that Head Teachers continue to value collaboration and learning 

from each other and have used SIS as a platform to discuss current challenges, including 

remote and digital learning. 

 

A promising development this year has been the newly formed link between Highland, South 

Lanarkshire and North Lanarkshire Additional Support Needs (ASN) schools, to form their 

own SIS group.  ASN Head Teachers from all three authorities have met several times now 

and are currently identifying common improvement areas that they will focus on 

collaboratively. At present, they are broadly following the existing programme framework as 

a guide, however, looking towards next year, it is likely that they will be involved in co-

constructing their own bespoke programme, reflecting their unique settings. 

 

Can you share any learning on what has worked less well or could be improved? 

 End-Year (no update required if covered by the mid-year report detail below) 

SIS lost some momentum last session due to conflicting priorities and pressures on schools.  

The programme has been refreshed in consultation with Family Group Leads from last 

session and is due to relaunch in September 2021.  Leads overwhelmingly identified 

attainment as an area they would like to focus on collaboratively, therefore, this has been 

added as two separate sessions within the programme; at the beginning to moderate data 

and establish a baseline, and at the end to measure progress. 

 

Mid-Year 

SIS has lost some momentum this session due to conflicting priorities and pressures on 

schools.  Due to the organisational shift within NL, with the focus more on the cluster 

approach, the relationship between the cluster approach and family groups will be monitored 

next session to measure the viability of continuing with formal family groups. 

 

 
 
  



 

 

WORKSTREAM – HIGHLIGHTS AND CHALLENGES 
HEALTH AND WELLBEING 

 

Activities: Please comment on progress in implementing your planned activities in the year 
2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

Since the mid-year report a number of developments have moved forward, reflecting the 

move beyond Covid-19. Whilst this does not show a complete return to the position before 

the restrictions became necessary, it does show a move towards a recognition of the impact 

of the pandemic on health and wellbeing and an increase in responses offered.  

As part of this, a health and wellbeing survey was carried out across the authority using the 

Strengths and Difficulties (SDQ) questionnaire, by all children in primary and secondary 

school. 

Health and Wellbeing measure (Strengths and Difficulties) 

Between January and June 2021, a population-wide survey of the health and wellbeing of 

pupils in North Lanarkshire was conducted using the SDQ.  Overall, 41,324 (85%) children in 

North Lanarkshire engaged with the survey. 

The survey was also undertaken to provide data about the effect of Covid-19 on young 

people with a particular focus on identifying vulnerable groups and exploring the impact of 

those known to be disadvantaged e.g., children living in deprivation. It was also intended as 

a means by which to contribute to an evidence base to address any loss of learning which 

may have occurred during the pandemic. The data set will be correlated with other available 

data in order to provide as complete a picture as possible of the emerging needs of children 

at this key moment.  

School staff have received training to assist in the analysis of their results. Work was also 

undertaken to help schools link SDQ results with appropriate evidence-informed 

interventions at a group and individual level. The GIRFEC pathway is the core mechanism 

used to support children and young people. Data from the SDQ will strengthen this pathway. 

  

Educational Psychology Health and Wellbeing Inputs 

Previous NLC reports have documented the benefits of Video Enhanced Interaction (VIG) for 

parents and carers. Unfortunately, due to health and safety considerations, it was not 

possible to fully implement this intervention during the pandemic. Educational Psychology 

time has been redirected into delivering the following pieces of work: 

• Low Intensity Anxiety Management (LIAM) – for children and young people  

• Staff Health & Wellbeing and Solihull Approach Reflective Supervision 

• Health the Solihull Approach Reflective Supervision – for staff  

• Early Years staff development programme  

• Wellbeing initiatives including Covid-19 responses e.g., staff development – nurture 
principles and nurture self-evaluation, resilience planning toolkit, grief, and loss 
(Season for Growth), sleep and wellbeing/anxiety and stress support for children (see 
Health and Wellbeing workstream report) 

 
 



 

 

 

Staff Health & Wellbeing and Solihull Approach Reflective Supervision 

In session 2020-21 SAC funded Solihull Reflective Supervision training for a small group of 

Educational Psychologists and teaching staff.  

Research cites the emotional impact of working with children, young people and families 

affected by attachment, trauma, and psychological distress, as a factor that increasingly 

impacts not only on employee wellbeing but on the quality of the service the employee is 

able to provide.  

Early Years Staff Development Program  

Recognising the transformational change that the introduction of the 1140 hours entitlement 

brought to the workforce, a training session entitled ‘The importance of relationships in 

nurturing brain development’ was developed. This session aimed to provide insight into the 

role of positive interactions and nurturing relationships in children’s brain development for all 

children, but in particular for those children who experience Adverse Childhood Experiences.  

Key strategies on how early years practitioners can effectively develop high quality 

interactions with children were explored.   

Health and Wellbeing Covid-19 response  

In response to Covid-19, a range of resources were developed including managing anxiety, 

coping with change and loss, executive functioning, and the importance of sleep for health 

and wellbeing. This included more targeted advice for parents who have children with 

additional support needs e.g., autism, school refusal and non-attendance. Many of these 

children are within the lower SIMD deciles. A SharePoint site was also developed to allow 

easy access to these materials for all staff.  

Nurture Principles and Nurture Self-Evaluation (NSE) Framework 

The Educational Psychology Service (EPS) continue to provide training and coaching to 

embed whole school nurture approaches. Nine new schools undertook nurture training this 

academic year (79 since training began).  Six new schools completed the NL NSE (60 in 

total) and 13 establishments have revisited their NSE.   

Individual training on the six principles of nurture continues.  

Resilience Planning Toolkit 

Training sessions on the Resilience Planning Toolkit continues.  This training supports the 

practitioner’s capacity to aid the analysis of GIRFEC assessment information and contributes 

to resilience planning for children and young people. 

Educational Psychologists within the Health and Wellbeing Team continue to link with the 

Virtual School Team to make plans for the use of the Resilience Planning Toolkit with 

vulnerable children and young people.  It is anticipated that collaborative working and 

planning for vulnerable pupils will improve as a result of joint use of the toolkit to analyse 

GIRFEC health and wellbeing assessment data and set targets and interventions.   

Seasons for Growth 

Seasons for Growth training continues, and this has been adapted for online delivery.  

 

In total, 49 practitioners have attended Seasons for Growth companion training, providing 

them with the skills, knowledge, and confidence to begin facilitating groups to support 



 

 

children and young people experiencing significant change and loss. Furthermore, a total of 

116 practitioners have attended reconnector sessions this academic year to share practice 

and reinforce their knowledge surrounding Seasons for Growth. Attendance at reconnector 

sessions has significantly increased from the previous year, reflecting the current climate 

and the increased demand for supports on grief and loss. 

 

Wellbeing Work 

The EPS has developed a universal offer on anxiety and stress, to support staff and pupils 

during the pandemic. Pupil sessions were piloted in one primary school this academic year, 

and staff sessions were piloted in four primary schools. This will be rolled out to further 

establishments as well as a pilot parent session. Further evaluation will therefore be 

available for September 2021.  

A total of 720 pupils from five primary establishments took part in the wellbeing sessions and 

completed training evaluations.   

 

Community Learning and Development (CLD) Structure and Interventions                                                                                        

The CLD Team has continued to support vulnerable young people, parents and families 

through Covid-19 recovery and, when possible, individual or small group face to face 

delivery has taken place.   

The work of CLD has focused on: 

• Targeting our most vulnerable children based on SMID data, the Request for 
Assistance process, and as active partners within the Empowering Cluster model 

• Outdoor Learning Programmes 

• Let’s Introduce Anxiety Management (LIAM), a cognitive behavioural therapy 
informed intervention for children and young people experiencing mild levels of 
anxiety  

• Living Life to The Full training programme, which supports mental health and 
wellbeing 
 

Police Partnership                                                                                                             

Where possible, the School Community Police Officers have continued to support secondary 

schools within the Personal, Social and Health programmes.  

 

Mid-Year 

The SAC plan for 2020-2021 sets out several activities carried out by a number of partners 

involved in the delivery of health and wellbeing focused services, outlined in the SAC plan. 

The following activities are presented by the service that provides them. 

The first group of activities have been provided by Psychological Services. 

Nurture Principles and Nurture Self-Evaluation Framework 

The Educational Psychology Service (EPS) continues to provide training and coaching to 

embed whole school nurture approaches.  Seventy-six establishments have now 

undertaken nurture training and 45 on the nurture self-evaluation framework. The EPS 

also offer individual training on the six principles of nurture. These individual training 



 

 

sessions are available to schools and establishments as part of Educational Psychology 

Service health and wellbeing menu of offers.  

 

Resilience Planning Toolkit 

The Educational Psychology Service continues to deliver training on the Resilience 

Planning Toolkit to build practitioners’ capacity in the analysis of GIRFEC assessment 

information and ultimately support in the planning for children.  

 

Seasons for Growth 

EPS continue to deliver training in Seasons for Growth. Due to Covid-19 this training has 

been delivered online. In this academic session, 89 practitioners attended reconnector 

sessions to share practice and reinforce their knowledge surrounding Seasons for Growth. 

Fifteen practitioners have attended Seasons for Growth companion training.  

 

Additionally, a Parent Programme, available to trained companions, was rolled out this 

academic session. Twenty practitioners attended the training session. 

 

Wellbeing Work 

The EPS have developed a universal offer on anxiety and stress, to support staff and 

pupils during the pandemic. Pupil sessions were piloted in one primary school this 

academic year, and staff sessions were piloted in four primary schools. This will be rolled 

out to further establishments as well as a pilot parent session. Further evaluation will 

therefore be available for September 2021.  

 

Sleep Training 

The EPS has developed sleep training that will be piloted online with Early Years 

Practitioners’ and parents later this year. Evaluation of this training will be available for 

September 2021. 

 
Video Interactive Guidance (VIG) 
In the context of very careful risk assessment, a number of families have accessed VIG 

between August 2020 and January 2021 bringing the total number of families who have 

accessed the intervention to 375.  Commitment to VIG remains high within NL, particularly 

in relation to the role it can play in assisting post pandemic recovery.   Plans are in place 

to support existing and new VIG Practitioners and Trainees to be able to deliver high 

quality intervention as soon as it is safe to do so.   

 

Previous reports have documented the benefits of Video Enhanced Interaction for parents 

and carers. Unfortunately, due to health and safety considerations, this intervention has 

only been able to continue in a very limited manner during the pandemic. Educational 

Psychology time has been redirected into delivering the following pieces of work: 

 

• Low Intensity Anxiety Management (LIAM) - for children and young people  

• The planning and analysis of an Authority wide health and wellbeing measure (Strengths 

and Difficulties Questionnaire)  

• The Solihull Approach Reflective Supervision for staff 

• Early Years staff development programme 



 

 

• Health and Wellbeing initiatives including Covid responses e.g. staff development, 

nurture principles and nurture self-evaluation, resilience planning toolkit, grief, and loss 

(Season for Growth), sleep and wellbeing/anxiety and stress support for children (see 

Health and Wellbeing workstream report) 

 

Low Intensity Anxiety Training (LIAM)  

Five Educational Psychologists have provided the nine-session cognitive behavioural 

therapy (CBT) informed intervention to 11 children and young people who are 

experiencing mild to moderate difficulties with anxiety. An additional 16 Educational 

Psychologists were trained by the link LIAM/NHS Education for Scotland (NES)Clinical 

Psychologist in January 2021. This will allow easier access to evidence based 

psychological intervention. Psychologists’ time to deliver the intervention is funded through 

SAC, whilst the funding for the training/supervision comes from the Children and Young 

People’s Mental Health Framework, representing the synergy between this and SAC work. 

 

Solihull Approach Reflective Supervision                                                                         

The Solihull Approach is well embedded within North Lanarkshire and is fundamental to 

the authority’s strategy for nurture.  It has been supported for some time through SAC.  In 

recent months, 14 Educational Psychologists and teachers completed the Solihull 

Approach Reflective Supervision training.  Psychologists who completed the training are 

now using the approach as part of their core service delivery to schools.   

 

Due to the effects of the pandemic, staff health and wellbeing and resilience has never 

been more critical.  Stress reduction and emotional equilibrium is vital to allow colleagues 

to effectively support the wellbeing of children, young people and families.   

A test of change is being carried out in the social, emotional and behavioural needs 

(SEBN) sector looking at reflective supervision and staff wellbeing, initially exploring the 

value of a whole school approach with one establishment.  Feedback will be sought on the 

impact of reflective supervision sessions for staff as well as perceived associated 

outcomes for children and young people.  

Early Years staff development programme                                                                              

The 1140 change programme in Early Years has resulted in high numbers of staff entering 

the sector. Educational Psychologists have been working with officers in Headquarters to 

plan their contribution to the staff development program. This will focus on narrowing the 

poverty gap through Health and Wellbeing inputs. The content of this work has already 

been tested through SAC.  

The following interventions have been provided as part of the SAC plan by the Active 

Schools Team: 

Inactive Secondary School Girls                                                                                        

The Inactive Girls programme involves working with key delivery partners to develop 

sustainable sport and physical activity programmes that increase the level of activity of 

inactive Secondary School age girls (S1-S3 girls, living in SIMD 1 and 2) across North 

Lanarkshire. 

 



 

 

Bespoke “Active Girls” programmes were designed for 20 secondary schools that included 

dance, gymnastics, self-defence, walking and yoga with the inclusion of more generic 

wellbeing topics to complement these activities. Some of the programmes also included 

leadership and training opportunities aimed at developing confidence and self-esteem.  

As guidelines for physical activity in school changed, some plans had to be amended to 

focus on activities that could be completed in an outdoor environment. The programmes 

that were able to run successfully up until January 2021 included dance, fitness, Pilates, 

mindfulness, fitness multisport, walking, parkour and cycling. 

The number of individual girls and girls participating in each session was as follows: 

• Total Pupil Attendances – 209 girls 
• SIMD 1-2 Pupil Attendances – 184 girls 
• Total Participant Visits – 1264 

• Total Participant Visits (SIMD 1-2) – 1136 
 

An example of one of these interventions is the Mindfulness, Pilates and Fitness 

Programme that is currently running at St Margaret’s High School. This programme was 

targeted at three groups who were identified by PE staff and pupil support staff as pupils 

who would benefit from additional support or alternative options within physical education. 

These sessions centred on Pilates and fitness activities but included discussions on topics 

such as coping with stress, mindfulness awareness and smoking cessation.  

Addition Support Needs Activity Programme                                                                  

Also funded by the Scottish Attainment Challenge, the Additional Supports Needs (ASN) 

Activity programme aims to increase the health and wellbeing of Primary and Secondary 

school age pupils in additional support needs schools in North Lanarkshire. The ASN 

programme involves bespoke delivery for ASN schools at Strathclyde park.  

 

Community Learning and Development (CLD) have been a key partner in SAC health and 
wellbeing delivery for a number of years. Their work over the period of this report has 
been as follows: 

CLD Structure and Interventions                                                                                        

Over the period of this report a restructuring in the wider CLD service and the developing 

cluster approach has allowed developments in the CLD service. In order to fit with the 

Cluster model, three new CLD Development Officer Posts have been created from 

Scottish Attainment Challenge funding until June 2021.  Their remit will focus on leading 

and strengthening our work with children and young people, parenting and family learning 

practice across the authority. Each CLD Development Officer has been assigned a group 

of clusters to develop a full CLD service response to the cluster model and the Integrated 

Wellbeing Approach.   

 

The CLD Development Officers have, since coming into post, worked with others in the 

clusters to establish following: 

• Appropriate signposting to other organisations, for example Young Carers project 

or organisations offering financial support for families with vulnerable children 

• Supporting children, young people and families requiring to self-isolate 



 

 

• Responding to the needs of Vulnerable Children and Young People identified in 

Cluster Wellbeing Meetings.   

 
Following the introduction of the Development Officers, a total of 31 Requests for 

Assistance have been received from educational establishment out with those who 

already receive a CLD service. 

Like all services, CLD have required to constantly change and adapt how they engage 

with children, young people and families within Covid guidance and restrictions.  The 

Development Officers have been able to support the continued development of practice. 

One initiative linked to the current pandemic has been Covid Anti Stress Bags. These 

bags aimed at primary age children and high school age young people and families have 

been developed in consultation with Educational Psychologist colleagues to give a 

practical response and support to families experiencing isolation.  The bags contain 

information, equipment and activities for individuals and families to engage with at home. 

Development Officers conducted parental consultations focusing on engagement methods 

of CLD service during “lockdown” and into recovery to evidence impact and help inform 

practice going forward. 

Fire Reach                                                                                                                            

Due to Covid-19 restrictions, the successful North Lanarkshire Fire Reach programme is 

currently unable to run its Fire Reach and Fire Skills courses for the Secondary School 

pupils of North Lanarkshire. 

 

To combat these restrictions and to ensure that the Fire Reach team can still have a 

positive influence on the young people of North Lanarkshire, Fire Reach have offered a 

variety of presentations to schools that are delivered virtually. These include: - 

• Anti-Social Behaviour 

• Home Fire Safety 

• Road Safety  

• First Aid 
 

In addition, the Fire and Rescue Service provided bespoke programmes for identified 

vulnerable secondary aged pupils. 

Police Partnership                                                                                                             

Where possible, the School Community Police Officers have continued to support 

secondary schools within the Personal, Social and Health programmes. In particular, they 

have been a valuable resource during lockdown by supporting schools to remain in 

contact with their most vulnerable young people. 

 

Health and Wellbeing Champions (HWB)                                                                         

The role of Health and Wellbeing Champions is now firmly established in early years, 

primary and secondary schools. They provide a vital link to each establishment in 

supporting staff in the delivery of HWB/Personal, Social and Emotional (PSE) Education. 

Each school currently has an identified Champion. 

 



 

 

From August 2020, a Health and Wellbeing Recovery Curriculum was put in place. This 

equipped teachers with resources to respond to the issues of anxiety, trauma and 

bereavement that may have affected pupils and supported them to re-establish daily 

routines and the HWB curriculum framework. Following this development, sessions were 

carried out online to support Champions with topics related to this. 

Authority implementation of the Strengths and Difficulties Questionnaire (SDQ)  

The Strengths and Difficulties questionnaire will be completed for all school-aged children 

and young people in North Lanarkshire (this offer has also been made to specialist 

provisions). Secondary aged pupils in mainstream will complete an online questionnaire 

while in primary this will be undertaken by the children’s class teacher. The purpose of this 

project is to establish children’s health and wellbeing needs. Data gathered will inform 

strategic direction (including SAC plans), school planning and will contribute to the 

provision of targeted support for children and young people.  

 

Staff development was undertaken in conjunction with Youth in Mind (the company who 

created the SDQ) for the Secondary sector in November 2020. Three sessions were 

conducted which 50 staff attended. In January 2021, four sessions were provided for 160 

staff to the primary and specialist sector. Supporting documents have been developed e.g. 

school and parental information sheets and a step by step implementation guide. A Teams 

site has also been developed to allow staff to ask questions and access resources.  

This work has been a collaborative piece of work between Educational Psychologists, 

SAC Officers and SAC Research and Development Officers.   

Slippage from plans: Please comment on slippage from your original plans for 
implementing activities in the year 2020/21 

End-Year (no update required if covered by the mid-year report detail below) 

Since the mid-year report, activity has picked up following Covid-19 measures being eased. 

Slippage remains as was at the mid-year report.  

 

Video Interaction Guidance  

Social distancing requirements associated with Covid-19 created significant barriers to being 

able to offer this therapeutic intervention.  

 

Fire Reach                                                                                                                            

The North Lanarkshire Fire Reach programme continues to be suspended due to Covid-19 

restrictions, however, is currently in the process of planning a re-start this autumn. Fire 

Reach have offered a variety of presentations to schools that are delivered virtually.  

 

Mid-Year 

Covid-19 has led to slippage in a number of areas of work and some other developments 

related to the slippage. These are set out below according to the service providing the 

intervention. 



 

 

 
Educational Psychology 

As a result of Covid-19 pandemic the Strengthening Nurture in Secondary Schools Project 

and Nurture within a Children‘s House have been put on hold, as a re-evaluation of plans 

and priorities in light of the pandemic is needed before this work continues.  

 

Due to the pandemic and school closures there has been a change to the nature and 

number of training offers from EPS. 

 

The nature of the delivery of VIG, and in particular VERP, has created significant barriers to 

being able to deliver these approaches in the current Covid related restrictions.  

 

In recognition of this, other SAC work has been undertaken which is reflective of the values-

based approach underpinning VIG and VERP.  

 

Inactive Secondary School Girls 

As guidelines for physical activity in school changed, some plans had to be amended to 

focus on activities that could be completed in an outdoor environment. The programmes 

that were able to run successfully up until January 2021 included dance, fitness, Pilates, 

mindfulness, fitness multisport, walking and parkour. However, since January 2021 the 

latest Covid – 19 restrictions have been prohibitive on the majority of the Active Girls plans. 

 

CLD Inputs 

The previous delivery model, supported by SAC, involved the direct part-time CLD support 

of a number of primary schools across the authority. As the staff involved were directly 

supporting a range of individuals, families and groups, it was agreed that this commitment 

would remain in place until the beginning of the new academic term (August 2020). This 

allowed the previous model to be concluded as part of the CLD restructure and for essential 

work with vulnerable families to be completed or passed on. 

 

It was hoped that the new model, outlined above, based on three full-time Development 

Officers would be in place from August 2020 onwards. Unfortunately, due to other 

contractual and recruitment issues at the time, these posts were not filled until November / 

December 2020 (One post in November and two in December). This resulted in a slight 

slippage in starting the new model, although the impact on wider delivery was minimal. 

 

Developing Trauma Informed Practice                                                                              

The pilot and subsequent roll-out of the training has been put on hold due to the unsuitability 

of delivering potentially emotive subject material to staff online without appropriate support 

mechanisms being in place. 

 

Healthy Schools Framework                                                                                               

The ‘Healthy Schools’ resource created by the Health Promotion Team in NHS Lanarkshire 

provides nurseries, primary and more recently secondary schools with a planning, delivery 

and evaluation framework for the full health and wellbeing curriculum The new online 

resource was launched to the secondary Health and Wellbeing Champions in August 2020. 

Moving forward, the website is undergoing a redesign and a PSE programme for the Senior 



 

 

Phase is currently being developed with the intention of launching the resource in August 

2021. 

 

Support to Children and Families                                                                                      

The work identified in the plan around approaches and support to specific vulnerable groups 

and the use of identified approaches has been overtaken by Covid-19 restrictions and the 

need to respond to children and families identified as vulnerable. This will now be taken 

forward as part of the Integrated Wellbeing model identifying and supporting vulnerable 

children and families. 

 

Reflections on progress to date: Can you share any learning on what has worked well in 

implementing this initiative during 2020/21? Please highlight any quantitative data, people’s 

views or direct observations that have informed your evaluation of progress. 

 

Views or direct observations that have informed your evaluation of progress. 

 

End-Year (no update required if covered by the mid-year report detail below) 

Health and Wellbeing measure (Strengths and Difficulties) 

The questionnaire 

The Strengths and Difficulties Questionnaire (Goodman, 1997) is a brief, reputable 

assessment. It is administered globally and has been used in 5311 research publications 

across 104 countries. It is used widely in the UK, including Scotland. The questionnaire’s 25 

items relate to: 

• children’s emotions (for example, excessive worrying) 

• behaviour/conduct (for example, often fighting with other children),  

• levels of hyperactivity (for example, constant fidgeting)  

• peer relationships (for example, not having close friends)  

• prosocial behaviour (for example, being kind to others) 
 

The first four of these areas can be combined into a total difficulties score. An externalising 

score is calculated by combining the conduct and hyperactivity scores. The emotion and 

peer scores are combined to produce an internalising score (see figure 1). The SDQ also 

contains a question to establish the impact of the child or young person’s functioning on their 

life.   

 

 

 

 

 

Figure 1: Three subscale SDQ model for use with general population samples. 

 

The questionnaire is designed for children around the age of 4-17 years (primary and 

secondary in Scotland). It can be completed by teachers, parents and by young people over 

the age of 11.  
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The SDQ was administered in North Lanarkshire in 2016-17, as part of the Realigning 

Children’s Services (RCS) programme. It was administered to 11,577 secondary pupils and 

312 parents of primary age children. The SDQ was also administered in North Lanarkshire in 

2010 and 2013. This historical information enables us to baseline our 2021 data and 

consider trends over time. 

It is not possible to directly compare NLC primary and secondary results due to the different 

informant types (i.e., primary was conducted by teachers while secondary was completed by 

young people). For this reason, the results for the sectors are presented separately. ASN 

provisions will also be reported separately.   

Below is a brief summary of the results at this point. Further analysis will be undertaken.  

 

North Lanarkshire Results Primary  

Table 1.1 shows that North Lanarkshire primary teachers reported that between 81% to 88% 

of children are in the ‘close to average’ range in the key SDQ areas (i.e., total difficulty, 

impact, externalising, internalising and prosocial skills). The average total difficulty score 

remains relatively stable across the age range from 5 years to 11 years.  

 

Table 1.1 HWB: Percentage of Primary Pupils in SDQ Categories 

 

For primary pupils scoring in the ‘very high’ category for total difficulty (5%), teachers report 

that difficulties are most likely to fall into the SDQ category of hyperactivity, then conduct, 

then finally ‘emotion’ (based on mean scores).  

When comparing gender differences in primary across the five key SDQ areas, statistically 

significant differences were observed between male and female pupils. Male pupils were 

rated by teachers as having greater total difficulty scores, impact scores, internalising 

scores, and externalising scores. Males also had lower prosocial skills. There was a higher 

proportion of male pupils scoring in the ‘very high’ (‘very low’ for prosocial) category across 

all key SDQ scores across most age groups.  

 



 

 

North Lanarkshire Results Secondary 

Table 1.2 illustrates the SDQ results for secondary schools which totalled 14,599 pupils 

aged between 11 and 17 years old across 23 secondary schools. The response rate was 

70% and the questionnaires were completed by young people.  

The majority of pupils scored themselves as ‘close to average’ across all the key SDQ areas 

(between 55% to 68%). Total difficulties and internalising had the lowest proportion of pupils 

in the ‘close to average’ category (with 59% and 55% respectively). Total difficulty, impact 

and internalising had the highest number of pupils scoring in the very high category (with 

17%, 16% and 15% respectively).  

 

Table 1.2 HWB: Percentage of Secondary Pupils in SDQ Categories 

 

Seventeen percent of secondary pupils scored themselves in the ‘very high’ category for 

total difficulty. The highest SDQ subscales scores, for those scoring high in total difficulty, 

were reported in the areas of hyperactivity and emotion by young people. 

When considering gender and age differences, female pupils reported higher difficulties in 

four of the five key SDQ areas in comparison to male pupils (the exception being prosocial). 

Statistically significant differences were evident in all areas.  Internalising difficulties 

produced both a statistically significant difference and moderate to high effect size, indicating 

secondary female pupils reported a significant increase in difficulty in this area compared 

with male pupils. There was a higher proportion of female pupils scoring in the ‘very high’ 

category for total difficulty, impact and internalising across all age ranges. This aligns with 

the key findings and trends noted in the NLC 2017 Realigning Children’s Service report.  

Similar patterns were reported by pupils in terms of gender and age. Total difficulties and 

emotional symptoms were shown in the 2017 and 2021 data to rise between the ages of 12 

and 15. Both datasets also found that girls are more likely than boys to have raised total 

difficulty and emotional symptoms scores. 

Although the majority of pupils are scoring in the normal category for total difficulty (64%) in 

2021, this is a reduction from 2017 (72%). There was also an increase in pupils scoring in 

the ‘borderline’ and ‘abnormal’ score categories for total difficulty over the same time period. 
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In the 2017 RCS report, a trend in the rise of pupils scoring in the very high category was 

noted. This previously observed trend continued in 2021. Further work will be done to review 

this. 

North Lanarkshire Results Additional Support Needs (ASN) Establishments 

In our ASN provisions some questionnaires were completed by teachers (children with a 

cognitive age of 10 and below) and the remainder by young people. For the teacher 

completed questionnaires, less than half of the pupils scores sat within the close to average 

range for all key SDQ areas.   

For pupil completed questionnaires, the majority of scores fell within the close to average 

range in four out of the five key SDQ areas (50%-67%). The impact score of most of the 

pupils (84%) fell within the close to average range. Between 8% and 25% of pupils scored 

themselves within the very high category across the key SDQ areas. 

Next steps 

Further work will be undertaken at school and authority level to triangulate this data with 

existing intelligence (including consultation with key stakeholders) and to take appropriate 

action. Support to the Authority and to schools will continue to be provided by educational 

psychologists and SAC officers. 

 

Low Intensity Anxiety Management (LIAM) 

Forty-three children have been involved in the LIAM intervention this session. There is 

currently pre- and post-outcome data for 18 young people (post-data will be collected from 

the remaining 25 children when their sessions are concluded). Results from the 18 datasets 

shows reduction in self-reported anxiety).   

Results also indicate a reduction in total anxiety and low mood scores post-intervention 

Young people also rated themselves as closer to achieving their individually set goals. 

 

Video Interactive Guidance 

Feedback from families continues to highlight the effective way in which VIG improves 

communication and relationships, helps parents understand their child’s needs and 

successfully achieve their personal goals for their child. 

Commitment to VIG remains high within NL, particularly in relation to the role it can play in 

assisting post-pandemic recovery. Plans are in place to support existing and new VIG 

practitioners and trainees to be able to deliver high quality intervention as soon as it is 

possible to do so. 

 

Staff Health & Wellbeing and Solihull Approach Reflective Supervision 

As a result of consultation with Educational Psychology staff during the pandemic, peer 

support was introduced. This process was evaluated, and it was found that all participants 

valued the opportunity for peer support and felt it was important that it continued.  

Peer support provides a valuable opportunity for social connection which is vital to wellbeing. 

Crucially, it also provides protected time for professional reflection and support where 



 

 

colleagues could consult each other with respect to complex situations allowing them to 

access advice, guidance and reassurance as appropriate. This is key to maintaining high 

quality service delivery in the context of remote working. 

Methods of service delivery 

Individual psychologists have worked creatively and flexibly to engage with stakeholders and 

to maximise their impact in the context of the pandemic.  

Solihull Approach Reflective Supervision 

Practitioners who have gone on to use the Solihull Approach Reflective Supervision model 

suggest that this model provides a valuable framework which has the potential to: 

• enhance existing supervision structures (e.g., trainee EPs and VIG trainees) 

• inform the development of peer support/supervision within EPS 

• embed staff wellbeing into our core service delivery at universal, additional and 
intensive levels of service delivery 
 

Feedback suggests that it effectively enhanced relationships and promoted a deeper sense 

of partnership and shared, at times, new understanding of children’s needs. This in turn is 

likely to improve the quality of support children access, so improving outcomes.  

 

Early Years (EY) Staff Development Program 

Feedback suggests that the sessions successfully increased participant understanding of the 

importance of relationships in supporting brain development.  

60% of participants noted a desire to access additional training which would help further 

develop their knowledge and skill in this area, the most popular notes of interest being for 

Solihull and VERP training.  

EY Development Officers reported that they valued the opportunity to work in partnership 

with the Educational Psychology Service to plan and develop a training 

programme appropriate to the needs of staff in the present changing context within the Early 

Years sector.  

 

Health and Wellbeing Covid-19 Response  

A range of learning and teaching and health and wellbeing resources were developed in 

response to Covid which are situated on an NLC SharePoint site. Data reveals that there 

has been a total of 8574 site visits and 1997 unique views. For families reporting greater 

challenges, feedback indicates that the resources are most helpful when accompanied with 

a discussion with the educational psychologist or other professional.  

 

Nurture Principles and Nurture Self-Evaluation Framework 

Post-training evaluations indicate staff confidence and knowledge around nurture increased 

by 24.89% after receiving training input (average pre training score = 6.87, post training 

score = 8.58, Sample size = 80 practitioners).  As of June 2021, 79 establishments have 

received training input around nurture and the nurture principles. 



 

 

Building universal capacity around Nurture continues to be a priority for establishments.  

 

Resilience Planning Toolkit 

From September 2020 to June 2021, over 50 practitioners from 14 establishments received 

training on the use of the Resilience Planning Toolkit to support GIRFEC assessment and 

planning.  Practitioners increased their confidence and knowledge and identified ways to 

develop their current practice.  

 

Those attending the training were asked to complete pre- and post- measures of confidence 

and knowledge in using the toolkit.  Practitioners’ confidence and knowledge, increased by 

100% following training (pre-test mean score 3.88, post-test mean score 7.78).  This 

highlights the positive impact of the training in enabling practitioners to understand resilience 

and feel confident in their ability to use the toolkit for planning.  

 

In addition, 52 practitioners completed a separate post-training evaluation which was used to 

capture how useful the training session was in contributing to practice change.   

The Resilience Planning Toolkit training continues to be a highly requested training offer.  
Analysis of session 2021-22 practice level agreements highlights that training has been 
requested 52 times at a universal level, and 23 times at an additional level.  These coaching 
sessions will aim to embed the use of the toolkit in supporting GIRFEC assessment and 
planning in response to the SDQ and HGIOS4 (3.1) data.  

 

Seasons for Growth 

The positive feedback from pupils, parents and head teachers has emphasised that Seasons 

for Growth has been extremely beneficial for improving outcomes for these young people 

such as allowing them to be more calm, mature and able to take a step back and reflect. The 

children themselves also reported that being involved with Seasons for Growth has helped 

them with their feelings, which further strengthens the positive impact that Seasons for 

Growth has on supporting children to understand and cope with significant changes in their 

lives.   

Analysis of the evaluations highlighted that practitioners’ confidence in knowledge positively 

increased from before (M = 2.88) to after (M = 8.16) receiving training on Seasons for 

Growth. The results outline that practitioners’ knowledge of the Children and Young Person 

Programme increased by 183.3% upon completion of the training. 

A Seasons for Growth Parent Programme training programme was also piloted with trained 

companions. In total, 37 practitioners were trained to deliver the Parent Programme to help 

support parents to better understand the experience of death, separation, and divorce from a 

child's perspective.  Feedback was positive with staff stating an increase in both knowledge 

and confidence in the area. 

 

Community Learning and Development (CLD) 

The CLD Team have continued to target children and young people in the most 

disadvantaged areas based on SIMD data, the Request for Assistance process and as 

active partners within the Empowering Cluster model.  



 

 

Since the interim report a total of 727 distinct adults and children attended Family Learning 

and Parental Engagement programmes with 181 residing in SIMD 1, 159 residing in SIMD 2 

and 122 residing in SIMD 3.   

 

Table 1.3 HWB: CLD Family Learning and Parental Engagement figures by SIMD 

 

 

The CLD service continues to have a full-service approach across all schools as well as 

direct support to 20 targeted primary establishments and ASN schools. A further 26 referrals 

have been received via the Empowering Cluster model and linked Development Officers.   

 

Outdoor Learning Programmes 

Outdoor Learning has been a huge focus this year, particularly during the pandemic, as 

research shows that the transmission of the virus is lessened when outdoors. This also 

supported the well evidenced benefits of being outside as regards health and wellbeing.  

Staff planned and delivered programmes that met the needs of individual parent /carers and 

families, that made best use of local green and urban spaces based on play, games and 

walking activities. This also encouraged and supported families to come back into their local 

community, to begin to mix safely and become more active.  All programmes had health and 

wellbeing outcomes and parents reported increased knowledge, skills and confidence 

following sessions.   

 

Let’s Introduce Anxiety Management (LIAM) 

LIAM is a cognitive behavioural therapy informed intervention for children and young people 

experiencing mild levels of anxiety.  The CLD Family Learning Team deliver this programme 

within a Family Learning context where the child and parent are working together throughout 

the sessions  as this programme relies on face-to-face delivery and does not lend itself to 

remote online learning numbers completing the full course are smaller than anticipated.  

However, 4 full programmes have been delivered during this period.   

On average children’s goals scores (using the Revised Child Anxiety and Depressions 

Scale) improved over the course of the programme, showing significant progression.  



 

 

Following the programme children’s responses included having increased confidence, less 

worries, less signs, and symptoms of anxiety and both parent and child reported being better 

equipped to deal with anxiety should it arise again.  

 

Living Life to The Full 

The Living Life to The Full training programme, which supports mental health and wellbeing 

has been rolled out across North Lanarkshire with a further 12 young people successfully 

completing this programme within the time scale of this report.  

 

Police Partnership 

Police School Liaison Officers (SLO) are current deployed across 12 secondary schools in 

North Lanarkshire. A survey has been carried out of the schools giving the following 

information.  

Benefits of SLOs: 

• Improvement in school relationships and respect 

• Positive Police role model- breaks down barriers 

• Enhanced safety 

• Helps inform preventative strategies/diversionary work 

• Helps a calm atmosphere 

• Advice over potential Criminal matters 

 

Issues with current SLO deployment: 

• Often not full time in a school 

• No onsite Police IT access makes things more difficult 

• Issues with the clarity of the role 

 

The above information shows a picture of schools viewing SLOs as a useful resource. 

However, there are some issues of deployment and clarity of role that need to be explored 

further. 

 

Mid-Year 

Reflections on the provision of SAC interventions on Health and Wellbeing are set out below: 

Resilience Planning Toolkit 
An additional 10 establishments received training and support in the use of the Resilience 

Planning Toolkit between August 2020 and February 2021.  Practitioners confidence in 

knowledge of Resilience and Resilience Planning Toolkit positively increased from before 

(M = 4.83) to after (M = 7.73) receiving training. The results outline that practitioners’ 

knowledge of the resilience planning toolkit increased by 60.04% upon completion of the 

training. 

 

Additionally, there is evidence of contribution to a change in practice following the training.  

Fifty-two practitioners rated the training as 4.45 out of 5, rating it a useful tool in the 



 

 

contribution of the development of their practice, with 63.5% (n = 33) rating the training as 

very useful.   

 

There continues to be a demand for training and support to develop practice in this area.  

More than half of establishments requested training and support in the 2020-2021 Practice 

Level Agreements. Fifty-two at a universal level and a further 23 at additional level out of 

139 returns.  

 

Seasons for Growth (SfG) 

Feedback from practitioners after attendance at SfG training and reconnectors has been 

extremely positive.  

 

“We used the materials as a universal offer of support to young people in [School] through 

health and wellbeing classes in August/September time and it was really helpful in 

identifying need and starting a conversation with young people” 

 

Additionally, practitioners who attended the Parent Programme session reported a 35.56% 

increase in their confidence and knowledge of Health and Wellbeing/Self-care upon 

completion of the training. 

 

Nurture Principles and Nurture Self-Evaluation Framework 

Staff knowledge and capacity has increased around the nurture principles and how nurturing 

their establishment is.  Practitioners confidence in, and knowledge of, nurture has increased 

following the nurture self-evaluation training within an establishment (7.66 to 8.22 out of 10).   

Additionally, there has been an increase in confidence around, and knowledge of, behaviour 

as communication following training on that specific nurture principle (7.45 to 8.25 out of 

10). 

 

Building universal capacity around nurture continues to be a priority for establishments. Just 

under a third of establishments requested training and ongoing support for this. (44 of the 

139 Educational Psychology Practice Level Agreements with establishments for 2020-2021 

show requests at a universal level).  

 

Wellbeing Work  

Between August 2020 and February 2021, pupils from one primary school and practitioners 

from four primary schools, took part in pupil and staff wellbeing pilot sessions around 

understanding anxiety and stress and strategies to manage these feelings.  

 

Pupil Evaluations 

On average, pupils’ knowledge of how stress and anxiety affect the body increased from 3.2 

before the session to 3.7 post-session (16% increase). Their knowledge of how to calm the 

body when feeling this way increased from 3.3 to 3.7 (12% increase). 

 

Additionally, 40% more pupils knew what the words ‘anxiety’ and ‘stress’ meant after the 

session (n=70) than before (n=50).  
 

Pupils also have a good understanding of strategies to help them cope with feelings of stress 

and anxiety. Pupils commented on what they would do if they feel stressed or anxious. 



 

 

Some key themes to emerge were “talk to someone, play with a pet, deep breathing, 

sleep/relax, the chocolate button trick”.  

 

Staff Evaluations  

80% (N=79) of staff gave a high rating of 4 or 5, indicating that most found the session very 

useful in improving their knowledge and understanding of stress and anxiety. The mean 

rating for usefulness of the session was 4.1. 

 

Staff highlighted that the session had been beneficial, stating: “Thank you very much I found 

this very interesting and has given me some strategies”. “Found this very useful/interesting, 

thank you I would like to read through the power point again”. “It was a lovely CAT night to 

help me understand links and understand stress/anxiety for adults and pupils.” “Found the 

strategies helpful”. 

 

Low Intensity Anxiety Management Training (LIAM) 

Preliminary data from nine sessions with 11 children suggests that LIAM is effective in 

reducing anxiety in children and young people and allows them to successfully get closer to 

achieving their own individually set goals. (Pre and post-test measures for this intervention 

include the Revised Anxiety and Depression Scale).  There were high rates of satisfaction 

from those that completed the Experience of Service Questionnaire. 

 

This intervention is operating well during Covid. It can be delivered remotely, and young 

people are responding well to this medium.  

 

Video Interaction Guidance (VIG) 

In line with previous data, parents or carers report that VIG has helped them to successfully 

achieve their personal goals for their child or children in terms of improving relationships, 

deepening their understanding of children’s needs and increased conf idence on behalf of 

both the parent and child.  

 

Authority implementation of the Strengths and Difficulties Questionnaire (SDQ) 

It is anticipated that the administration will be completed by the end of May 2021. The pace 

of administration will be slower than originally anticipated due to school closures.  

 

Solihull Approach Reflective Supervision 

Data from the pilot establishment will be collated to inform up-scaling.  

 

Early Years Staff Development Programme 

Planning is underway to develop a second offer of Health and Wellbeing training for the 

Early Years sector (see previous SAC report for June 2020 CLPL activity). While sector-

wide training can provide initial awareness raising, communication of key messages and 

knowledge development and lessons from implementation science indicate that whole 

establishment support is most effective in sustaining change. Therefore, discussion is taking 

place about short and medium-term staff support.  

 

Health and Wellbeing Covid response  



 

 

A range of Health and Wellbeing resources have been developed in response to Covid 

which are situated on an NLC SharePoint site. Data reveals that there has been a total of 

6595 site visits and 1457 unique views. Link Educational Psychologists have discussed the 

content with establishments and many of the universal resources have been distributed by 

schools. For families reporting greater challenges, feedback indicates that the resources 

are most helpful when accompanied with a discussion with the Educational Psychologist or 

other professional.  

 

General reflections about the continuous lifelong professional learning (CLPL) 

delivery  

Data gathered from initial training provided by Educational Psychologists during the 

pandemic indicates the value of exploring the potential for blended models of delivery for 

CLPL in the longer term.  Feedback suggests that online delivery increases accessibility for 

busy practitioners.  The challenge is to consider how to combine this with appropriate and 

accessible models of coaching and mentoring to support the process of embedding change.  

 

Inactive Secondary School Girls 

The ability for Active Schools’ Coordinators to work closely with PE departments allowed 

plans to be adapted and changed as quickly as possible to reflect the most up to date 

guidelines.  

 

One Example was where Coatbridge High School were able to quickly switch delivery of 

their dance programme to a suitable outdoor space. These sessions were delivered by 

coaches from the local club VIP Dance over a 12-week period to three targeted groups of 

S1-3 girls. 

 

Evaluation of the programme gave the following views from those involved: 

 

“The girls in our school have looked forward to their Mindfulness, Pilates and fitness 

sessions each week with real enthusiasm. This fund has helped to provide them an 

opportunity to look after their mental and physical wellbeing during such a difficult time for 

our school children.” Head Teacher  

 

“The targeted girls programme was a huge success for our girls.  Not only did they love 

taking part in the sessions, but they all developed confidence in their ability, achieved 

success within the sessions and took away the knowledge and understanding of the benefits 

this has on their physical and mental health.   All girls enjoyed the mindfulness and Pilates 

session as this was something new to them.  This was an excellent programme for these 

girls, allowing them the confidence to take part in fitness and develop their ability, equipping 

them with the skills and knowledge to continue this outside of school.” Principal Teacher  

 

“I really enjoyed the Mindfulness and Pilates sessions because they relax me. I have 

enjoyed getting out of class and the sessions have helped me to take my mind off of 

schoolwork.” S1 pupil 

 

“Monday’s and Thursday’s are my favourite day of school because I get to exercise with my 

friends.” S1 pupil 



 

 

 

ASN Active Schools Programme 

The ASN Active Schools programme was viewed very positively by those involved. The 

following are direct quotes from evaluations carried out with school staff: 

 

“Was unsure my ASN boys would take to it but you’re well resourced, well-staffed and 

activities have been great” – ASN class teacher 

 

“Kids have had a tremendous time and have joined in amazingly well and staff have been 

excellent with them” – ASN class teacher 

 

CLD 

The introduction of our three new CLD Development Officer posts, to link in with cluster 

planning arrangements and referrals, has already improved communication and discussion 

with a variety of professionals within schools, Educational Psychology, Social Work, Health 

Professionals and other teams. Although staff have only been in post since the end of 2020, 

initial feedback has been positive regarding the sharing of information and decision making. 

 
Can you share any learning on what has worked less well or could be improved? 

 End-Year (no update required if covered by the mid-year report detail below) 

From the above information there are a number of areas for future work and improvement: 

• The Secondary nurture approach which has been disrupted by the Covid-19 control 
measures is to be restarted to develop nurture-based approaches with secondary 
school aged children 

• The Police Partnership requires further development to deliver a service that is 
equitable and has a clear role for Police Liaison Officers 

• The Fire Reach programme is planned to re-start in the Autumn provided Covid 
restrictions ease to allow access to SFRS buildings. 

 

Mid-Year 

LIAM 

Feedback from the NES Clinical Psychologist reveals that improvements in supporting 

education staff to identify children and young people who might be appropriate for the LIAM 

programme are being considered.  Continued supervision of Educational Psychologists and 

written communication will be helpful in supporting their understanding of the 

appropriateness for this intervention and will allow easier access for children and young 

people who could potentially benefit from LIAM. 

 

 

 

Police Partnership 

It was reported previously that the model of school linked police officers needed to have 

increased coverage. Currently there are eight officers covering 12 schools out of the 23 

secondaries that we have in North Lanarkshire. During the Covid-19 restrictions, the 

limitations of this model became clear and this will be an area for future development.  



 

 

 

Support to Children and Families - Integrated Wellbeing Model 

The plans to provide direct supports to identified groups did not progress due to Covid-19. 

However, the focus that Covid-19 brought vulnerable children and families has led to the 

development of a different model. The development of this model across the clusters will 

provide a strong basis for developing supports to children and families moving forward. The 

SAC Health and Wellbeing Team will be key in developing this. 
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poverty related attainment gap, but with an increased focus on sustainability of approaches in the transition year in anticipation of future 
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The Scottish Attainment Challenge, North Lanarkshire; 2021-2022 

Introduction: From new beginnings to an integrated approach 

 

For the past two years we have included an introduction within North Lanarkshire’s SAC Plan. Whilst this has not been a requirement, the intention has 

been to outline both the directional and operational changes alongside the rationale that have underpinned these. The text in previous introductions has 

been fairly substantive and whilst it has hopefully informed and supported the Plan the fundamental changes and the consequential re-positioning of the 

SAC agenda itself has allowed the programme to reflect  the new operating model and the need to build stronger linkages between services to support 

children and young people, not only in literacy and numeracy but also around wellbeing.  This year does not require the same level of introductory detail as 

the Plan itself is an evolution of the work initiated 2 years ago and, with the refinement in the workstreams and associated elements, there is a natural 

progression.  

The publication of the 5 year impact report outlines both strengths and next steps and goes some way to encapsulating the considerable amount of effort 

that has gone in to various interventions and the efforts of everyone in the team to make a difference in closing the poverty related attainment gap. What 

has previously been referred to as a farrago of activities in older generations of the Plan has now been reshaped and moulded in to a coherent and in many 

cases, a more sustainable model. A sagacious move from 12 workstreams a few years ago to essentially 4 this year represents a more coherent approach to 

the various focus areas whilst still retaining the efficacy of the attainment challenge programme.  

Covid-19 has, without doubt, had an impact on the attainment of children and young people alongside some worrying national statistics on the impact on 

the mental health and wellbeing of many children. Part of the recovery programme will be the challenge in measuring to what extent this has impacted our 

young people and the consequential learning loss associated with Covid-19, and both the Learning Hub and Pedagogy teams supported by the Research and 

Development officers will assist with this. The Service, supported by the SAC team, is conducting a whole population survey of children’s health and 

wellbeing, using the Strengths and Difficulties Questionnaire, as set out in our Mental Health, Wellbeing and Resilience Report. Data gathered will inform 

strategic direction, school planning and will contribute to the provision of targeted support for children and young people. It will be completed for all 

school-aged children and young people in North Lanarkshire involving a total of 48,000 children. This will be cross-referenced with data from the 2016 

Realigning Children’s Services exercise, which used similar approaches and included data from approximately 10,000 children.   

With this version of the attainment challenge essentially in its twilight year there has obviously been a renewed focus on transition and the sustainability of 

all the various interventions supported through SAC. Opportunities to explore synergies of approach have been actively encouraged and supported and this 



 

 

year all establishments were offered engagement sessions by the SAC team, including the Attainment Advisor, detailing the self-evaluation process that 

centres should undertake in order to develop both an effective rationale and focus for their SAC / PEF plans. The process of an enhanced level of support 

and scrutiny implemented within SAC, as part of an increased level of involvement and engagement, has also now been adopted for all centres in receipt of 

PEF funding.  

All Lead Officers within the SAC Core Group are now playing a wider role in supporting both SAC and PEF and the equity agenda is developing a renewed 

profile in all establishments. With this restructure there is an opportunity for the Attainment Challenge programme in North Lanarkshire to have a greater 

reach across all schools, to strengthen the universal offer and to work more collaboratively with others in raising attainment and closing the poverty related 

attainment gap.   

North Lanarkshire SAC workstreams 

 
Workstream Title Continuation New Programme 

1. Learning and Teaching   

1. Literacy and Numeracy ✓  

2. Learner Journey   

2a. Developing Family Hubs ✓   

2b. Cluster support ✓   

2c. Learner pathways ✓   

2d. Leadership ✓   

3. Health and Wellbeing   

3a. Psychological Services ✓  

3b. Improving physical activity (secondary girls and ASN)  ✓   

3c. Maximising support for vulnerable children and young people ✓   

3d. Police partnership ✓  

3e. Fire Reach programme ✓  

3f. Club 365 ✓  

3g. Community Learning and Development Partnership ✓  

4. Project Team ✓   



 

 

 
Proposed Improvement Plan 

 

1 Learning and Teaching 

Continuing Intervention from 2020/21 
Plans? Y/N 

Yes 

 
2021/22 Breakdown of Resource: 
Please provide a breakdown of what this 
funding will be used for including details of 
teachers/others staff 

• 1 FTE Learning and Teaching Lead & Pedagogy Lead  
• 2 FTE ESO teachers  
• Resources  

If new/adjusted  for 2021/22 please provide information on the rationale for this new/adjusted workstream, the proposed impact of this workstream in 

2021/22 and how that will be measured.  If the workstream is unchanged please outline your rationale for continuing this piece of work.  

Workstream Rationale 

 

Previous iterations of the NL SAC Plan have detailed Literacy and Numeracy as individual workstreams, however the need for a more combined and 
integrated approach wrapped up with Assessment and Moderation has led to a more holistic overview in this year’s Plan under the heading of Learning 
and Teaching. This move towards  a more blended model was initiated last year and with 2021-22 being a transition year and, with an increased emphasis 
on the need to develop a more sustainable model, has led us to re-define the number of additional FTE supported within this workstream. With an exit 
strategy in mind we continue to develop a tandem approach with Core funding so that ESOs supporting this workstream are located in both SAC and Core 
funding. 3 ESOs continue to be funded through SAC with the remainder now funded through core budget. The context and support strategy of the 
Learning Hub essentially remains the same with literacy and numeracy being core areas of development.  
The learning and teaching workstream encapsulates the work and support that SAC are undertaking to support schools and establishments around 
incubation of practice.  This ensures quality of support and clarity of direction on what interventions and approaches have been proven to close the 
poverty related attainment gap. 



 

 

ESO’s will provide the thread that links the work of the attainment challenge to the core funded Pedagogy Team, and their support for highly effective 
classroom practice.  The Pedagogy Team continues to operate alongside the SAC Team, developing a greater interconnectedness between the work of the 
SAC team and the sharing of incubated practice across all establishments.  
By working closer together, the ESOs and Pedagogy Team 
will offer a more strengthened and unified approach to 
support all establishments, not just the 35 Keys to Success 
Schools, as was previously the case.  Furthermore, by 
incorporating assessment and moderation within the 
learning and teaching workstream, the SAC team will 
provide support and guidance on the totality of the 
teaching cycle. 
ESOs will continue to deliver high quality literacy and 
numeracy continuous lifelong professional learning (CLPL), 
with assessment and moderation CLPL enhancing the 
learning, teaching and assessment cycle.  The Pedagogy 
Team will translate this into modelled classroom practice, 
ensuring coherence in approaches and exemplifying highly 
effective learning and teaching whilst building capacity of 
staff and schools beyond SAC. 
Learning and teaching approaches will be further 
enhanced through North Lanarkshire Council’s partnership 
working with the Wood Foundation and Education 
Scotland through the RAiSE programme (Raising 
Aspirations in Science Education).  The Pedagogy Team will 
support the delivery of STEM across the authority and raise 
our national profile to support innovative learning and teaching approaches across the curriculum.  ESOs and the Pedagogy Team will work collaboratively 
to ensure schools and practitioners make links between STEM, literacy and numeracy and creative approaches to learning and teaching to increase pupils’ 
attainment and achievement.  RAiSE is a nationally recognised programme which supports and enhances pupils’ achievement in STEM. 
 
Literacy Coaches will continue to be supported through regular professional learning and will continue to be encouraged to upskill staff in their own 

establishments, making this a sustainable model to support pupils and maximise attainment. Despite making progress in narrowing the attainment gap in 

both literacy and numeracy as referenced in the 5 year impact report, data indicates that there are still pupils who are experiencing literacy difficulties.   



 

 

The professional learning of Numeracy Coaches and Mathematics Principal Teachers continues to be vital in ensuring that there is equity and excellence 

for all pupils. The focus on improving pedagogical approaches and providing targeted interventions to improve attainment and close the poverty related 

attainment gap will be further developed and embedded throughout schools with the support and knowledge of coaches.  This will help build 

sustainability for long term improvements.  

Specific literacy interventions (FFT Wave 3, Rainbow Reading, Reading and Talking to Improve Comprehension and Read, Write, Inc. Fresh Start) will 

continue to be implemented with identified pupils, and they will be tracked and measured via YARC assessments to monitor progress. The Read to 

Succeed initiative will run for a final year.  Based on national and international research, pupils who read for pleasure have more academic success than 

those who do not, therefore it is critical that reading for pleasure is encouraged at the earliest opportunity.  The last available data indicates that 50% of 

pupils agreed that involvement in the initiative had encouraged them to read more. 

Building upon our evidence gathered from research based interventions, self-evaluation and NLC research data, we will be continuing with the following 

initiatives in numeracy: Number Talks, Number Box, Stages of Early Arithmetical Learning (SEAL), Catch Up Numeracy, Number Talks: Fractions, Decimals, 

Percentages, Mathematical Growth Mindset training and Maths Recovery.  The implementation of SEAL across the authority has widely improved 

standardised scores for many pupils, which suggests that the training and implementation of SEAL has been successful in increasing the understanding of 

numerical knowledge in our younger children across the authority.  As part of the exit strategy previous support for Sumdog will no longer come from SAC 

funding and instead schools will be able to determine their own involvement and funding through other funding streams.  

 
Proposed impact: 

• Improved outcomes for children and young people, particularly those living in poverty 

• Increase in the percentage of pupils from SIMD 1 and 2 achieving expected levels in CFE 

• Increased connectivity and streamlined resourcing between SAC and core priorities to close the poverty related attainment gap 

• Targeted support/challenge to all schools across the authority to raise attainment 

• Increased interconnectedness of research based CLPL, interventions and classroom practice 

• Increased connectivity between learning, teaching and assessment 

• Focussed CLPL, using successful research-based methodologies/interventions implemented at class and playroom level leading to a further 
narrowing of the attainment gap in both literacy and numeracy.  

• Development of robust pedagogical approaches to learning and teaching, ensuring assessment and moderation are a key component of this 
improvement agenda   

• Better selection of appropriate interventions to identify, support and target identified pupils 



 

 

• Upskilled school based staff in analysing and interrogating data, and using data to inform improvement and next steps 

• Upskilled Literacy and Numeracy Coaches 
 
Measures: 

• Analysis of a range of data, including standardised assessments, teacher professional judgement, pupil feedback 

• Review of training evaluations from staff across establishments in relation to the CLPL provided by ESOs and the Pedagogy team 

• Analysis of data for children receiving specific interventions 

• Literacy  and Numeracy Progress Trackers to show numbers of pupils being supported by appropriate interventions  

• School Improvement visits/HMIe reports 

• Analysis of school feedback/questionnaires 

• Feedback from Education and Families team 
 

Nursery Project 

A cohort of Early Years’ establishments and nursery classes were identified last year as part of a pilot that focussed on SEAL at Early Level. It involved 

involve CLPL sessions for practitioners to develop their understanding of the importance of the integration of phonological awareness activities and 

numerical knowledge and understanding within the Early Years’ setting to ensure children are well placed to develop early reading and numeracy skills. 

A new consistent approach to early identification of children requiring additional support was in initiated last year in order to improve transition at Early 

level and to help the early identification of pupils experiencing difficulties/barriers to learning, leading to early intervention at nursery and beyond. The 

pilot took place this year, both SEAL in nursery and Phonological Awareness training.  A further session on progression in number processes was 

developed and is being delivered to FLC Heads and EY Quality Officers to support the increased number of new staff into early years through 1140hrs. 

Both will continue next session for early years staff in FLC and nursery classes. 

Proposed impact: 

• Improved understanding and use of effective pedagogy in closing the poverty related attainment gap. 

• Increased opportunities for teaching staff  to benefit from collaboration opportunities that support quality teaching and learning to close the 
poverty-related attainment gap 



 

 

• Increase in the number of  teachers demonstrating a professional enquiring approach to their  practice which will support the closing of the 
poverty related attainment gap 

• More effective transitions at nursery- P1 and P7-S1 through pedagogical approaches aligning  

• Enhanced leadership of recovery and targeted intervention systems through modelling and challenge from and for leaders, which build 
foundations for sustainable challenge and support networks  

• Increased capacity of primary head teachers to work collaboratively to support recovery and beyond 

• Target groups of learners (SIMD 1 and 2 and low TJ scores) in primary schools attainment will be recovered to anticipated pre pandemic levels or 
beyond in literacy and numeracy  

• Targeted learners(SIMD 1 and 2 and low TJ scores)  in secondary pupils in the BGE attainment will be recovered to pre pandemic anticipated 
levels or beyond, in particular in literacy and numeracy 

• Reduction in the vocabulary gap experienced by learners who are impacted by poverty  

• Increased confidence of early level practitioners to support the closing of the vocabulary gap  

• Parental skills are enhanced in supporting vocabulary building and phonological awareness 

• Increase in the number of pupils (SIMD 1 and 2)  who are reading for pleasure 

• Increase in parental support for reading 

• Increase in staff confidence in creating a reading for pleasure culture 

 
Measures: 

• Feedback and evaluations from CLPL session  

• Evidence from practitioners to show engagement and progression in numeracy 

• Professional judgement / ACEL data 

• Online survey/questionnaire data from nursery practitioners  

• Feedback from schools and nurseries on transition information / process 
 

If new/adjusted for 2021/22 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream 
from 2020/21. 

 



 

 

 

2 Learner Journey 

Continuing Intervention from 2020/21 
Plans? Y/N 

Yes 

 
2021/22 Breakdown of Resource: 
Please provide a breakdown of what this 
funding will be used for including details of 
teachers/others staff 

• 1 FTE Leadership Lead  
• 14.76 FTE teachers support for Primary Schools – commitment April - June 2021  
• 2a) Supporting Family Learning Hubs  
• 2b) Cluster support: 15 FTE CIIL teachers to support cluster model  

      72.48 FTE primary and secondary teachers to support specific areas of deprivation  
• 2c) Pathways Programme – 3 FTE at NL12  

• Programme training resources  
• 2) Leadership:  

    ROC   
      Innovation and Improvement Hub  
      Resources  

If new/adjusted for 2021/22 please provide information on the rationale for this new/adjusted workstream, the proposed impact of this workstream in 
2021/22 and how that will be measured.  If the workstream is unchanged please outline your rationale for continuing this piece of work. 
 
Workstream Rationale 
The title of Learner Journey for this workstream was introduced in last year’s plan and is simply our approach to pedagogy and andragogy; of looking at 
the context of learning and learner pathways for children, young people and adults and weaves the golden thread around our support for all learners.  
It includes family learning for our most vulnerable families, supporting primary schools around the cluster model, bespoke arrangements and robust 
planning at secondary and an approach to supporting learners at the end of their school journey through a Pathways programme.  The introduction of 
Cluster Improvement and Integration Leads (CIILs) last year has led to a greater empowerment at local level alongside a collective endeavour to achieve 
excellence and equity for all children. Work is ongoing in developing their role and strengthening the integrated approach outlined in last year’s 
introduction.  Leadership is crucial in driving forward cluster improvement; leaders at all levels, who are empowered and collaborative will be 
instrumental in ensuring excellence and equity for all.  
 



 

 

The restructured Education and Families service has unlocked further opportunities to focus on a cluster and locality model for quality assurance and 
improvement alongside a revised GIRFEC approach, allowing support for specific children within their local communities.  SAC continues to support this 
model via 15 CIILs who will support Cluster Chairs and help accelerate the process of a more empowered and self-sustaining system. On a wider 
geographical area we will continue to support schools on a locality basis with 41.57 FTE primary teachers and 45.67 FTE in secondary who will have a 
specific role in focussing schools on their approach to narrowing the poverty related attainment gap, particularly for our most vulnerable children.  
 
All elements within this workstream were included in last year’s plan but as part of part of our wider support to all schools around planning for both SAC 
and PEF funding the team, including the Attainment Advisor, have been actively engaged with all heads of establishments and senior management in both 
group presentations and individual discussions.  These sessions are aimed at developing clear rationales for both SAC and PEF alongside greater clarity 
around associated budgetary and impact.  
 
 
 
 

2a. Developing a Family Hub provision to enhance transition and curricular pathways 
 
Rationale: 
This element combines previous approaches of sustaining support within Literacy, Numeracy and HWB alongside the recognition that support for our 

youngest learners wrapped around a transitional and family learning context plays a crucial role in the development of a child and their capacity to learn.  

The Plan for 20-21 highlighted support for 22 establishments, strengthening the targeted support offered to parents in the context of the local area and 

increasing the level of support offered to children and families within the context of transition.   By improving accessibility to appropriate services and 

developing high quality coordinated support through an integrated services model in close collaboration with families and carers, we will enhance 

opportunities for consistent and focused engagement.  Family Learning Centres will work closely with each other and their partner schools within a 

locality model focussing on enhancing not only family engagement but also increasing capacity for developing literacy and numeracy curricular pathways 

to strengthen children’s preparations for transition.  Within a health and wellbeing context they will work alongside social work and health colleagues to 

enable effective support to be coordinated and delivered to vulnerable children and families within identified areas of the council.  The newly appointed, 

core funded Early Years’ Quality Improvement Officers will support developments around curricular planning based on current successful models that are 

operating in various localities.  

 



 

 

It is recognised that the promotion of positive parenting based on containing, reciprocal and attuned interaction provides a buffering from adversity for 

children experiencing disadvantage through living in poverty.   Building on the learning from the Early Years’ Collaborative and the integrated evidence- 

informed Health and Wellbeing model developed through the work of the Scottish Attainment Challenge, a focus on promoting attuned, sensitive 

interactions to support the development of secure attachment will be the guiding principle of the approach.   

 
Proposed impact: 

• Effective early intervention to enhance our youngest children’s attachment experiences, emotional wellbeing and cognitive development 

• Enhanced levels of engagement and support for our youngest children living in deprivation and at risk 

• Enhanced parental capacity in providing a nurturing environment and care for their child 

• Enhanced consistency of professional practice to improve outcomes for children and families 

Measures: 

• Data: children and parents’ attendance 

• Children’s plans and data relating to their development and progress, including the use of: Ages and Stages Questionnaires ASQ-3 (Child 
development screening tool) 

• Specific health and wellbeing measures for parents and children 

• Parents’ evaluations 

• Staff professional review and development 

• Collaborative self-evaluation framework 
 
 
 
 

2b. Cluster Support 

Cluster Improvement and Integration Leads (CIILs) and 87.24 FTE teachers 

Rationale: 

CIILS play a key role in supporting the Cluster Chair in providing information on specific areas of need alongside an in-depth working knowledge of the 
types of support that the Attainment Challenge team can offer.  They have a direct input in to the Cluster Improvement Plan and play a key role in 



 

 

evidencing impact which will feature in SAC Plans and reports to the Scottish Government. CIILs have also worked alongside colleagues in social work and 
other agencies to support vulnerable families during lockdown periods. This has included support by providing food, support with home schooling, 
financial or benefits advice. This multi-agency work has provided sustainable outcomes for vulnerable children and families including increased school 
attendance by vulnerable children during lockdown periods and increased contact with services by parents of vulnerable children. They are fundamental 
in the operational aspects of the cluster and alongside specifics of support around coordination of inputs around literacy, numeracy and health and 
wellbeing they act as champions for these programmes and in addition to providing leadership to the cluster continue to develop their own leadership 
qualities as preparations for future school leaders. 
 
The support of additional FTE to schools, especially under the current circumstance cannot be underestimated and SAC provides an immense support to a 

large number of establishments - both primary and secondary. 

In a review of the effectiveness of various interventions from previous sessions, staff additionality within our Keys to Success establishments was directly 

related to improvement in attainment in literacy, numeracy and health and wellbeing.  As stated in last year’s plan, the mechanism for identification of 

Keys to Success schools was too narrow and SAC support only impacted on a small number of schools and children across the authority.  The newly 

formed cluster model provides a local, empowered platform, where key staff at school level can identify gaps in attainment data within schools and 

decide best use of this additionality to close the poverty related attainment gap.   The identification of primary schools receiving additionality will be 

based on discussions with the SAC Team and Education and Families’ Managers with decisions based on data indicating deprivation, i.e. SIMD profiles, 

free meal entitlement (FME) and clothing and footwear grant (CFG) data. All secondary schools will also receive an FTE additionality.  Each school that 

benefits from additionality in staffing will be required to provide an outline plan, detailing how this member of staff will be used, which particular area of 

improvement they will be focussing on and what measures will be used to assess progress.  Additionally, schools are be asked to submit regular reports 

on progress towards their targeted areas.  

Proposed impact for cluster support: 
 
Attainment 

• Improved attainment for children and young people, particularly those living in SIMD 1 and 2 

• Deepened understanding of analysis of data related to impact of support around the school (SAS) process and Cluster Improvement Plan (CIP) 

• Successful collegiate working between cluster schools and the Attainment Challenge team to raise attainment, close the poverty related 
attainment gap and ensure equity for all 

• Effective liaison with the SAC team to facilitate support in Literacy, Numeracy and HWB 

• Relevant CLPL opportunities provided/signposted for staff 



 

 

• Increased staff confidence in achievement of a level through assessment and moderation activities 
GIRFEC and ASN 

• Successful partnership working with agencies and partners in line with the SAS process 

• Successful outcomes from multi-agency meetings, including engaging with parents and families 

• Effective supports/partnership working in place for individual and groups of children 
Measures: 

• Attainment data (ACEL, standardised assessments) 

• Cluster Improvement Plans and Reports 

• Evaluations from CLPL opportunities 

• GIRFME Plans/ CSPs 
 
 
 

2c. Pathways programme 
Rationale: 
Building on a very successful ‘Winter Leavers’ Pathways Programme which ran in session 2020-21 and supported 122 young people most at risk of 

disengaging from learning into a positive post-school destination, this work will be continued and will  support young people from a wider cohort than the 

original winter leavers’ group, including care experienced, summer leavers and those facing multiple and complex barriers to enable them to access a 

relevant positive post-school pathway. 

The curriculum will be planned, designed and delivered to create clear pathways into work by ‘doing things differently’, delivering new provision via a   

system that is flexible enough to provide effective and joined up support for young people.         

This project requires strong and effective partnership planning, designing and delivery with a range of colleagues working collectively and creatively to 

build an effective, straightforward and person-centred curriculum.  The curriculum will be designed and delivered collaboratively by a range of 

colleagues/teams from across council services, e.g. employability and talent and organisational development teams, external organisations such as Routes 

to Work, New College Lanarkshire, Skills Development Scotland and the DYW Regional Group. 

The curriculum will include an extended work placement with many of these leading to work trials and employment.  Young people will work on 

accredited employability awards and a wide variety of employability related experiences and opportunities.  Partners and training providers will provide 



 

 

bespoke learning packages linked to labour market intelligence, in particular around construction, hospitality and childcare.  Every young person will be 

matched with a mentor who works in the sector related to the young person’s aspirations and will benefit from continued support.   

On entering a positive destination, all of the young people will benefit from 6 months follow up support.  This ‘in work’ support is a key component of the 

offer which will help to ensure progression and sustained destinations. 

Proposed impact: 
Young people will have:  

• Engaged in a bespoke curriculum aligned to their aspirations, abilities and labour market intelligence (this applied to young people who have 
multiple barriers to learning and employment including care experienced, winter leavers, free school meal (FSM) entitled, non-attenders) 

• Engaged in work-related learning opportunities which will increase their work readiness 

• Achieved industry relevant qualifications 

• Entered a positive post-school destination of employment or a pathway that will lead to employment (anticipated 150) 
 
Measures: 

• Attendance and engagement in the full-time curriculum offered 

• Data around positive post-school destination of employment or a pathway leading to employment e.g. Modern Apprenticeship, Training, further 
education 

• Data around sustaining the positive destination and/or progressing to a next level destination 
 
 
 

2d. Leadership 



 

 

One of the most significant developments in the work of SAC in North Lanarkshire, is the work being brought forward to develop leadership capacity that 
will ultimately result in integrated practice across the service.   Effective leadership has been, and will continue to be, fundamental to Covid-19 response 
and recovery.  Work began last session to strengthen leadership via a 
new and sustainable Leadership Framework. This Framework is in its 
second year and all courses (Principal Teacher, Depute Head Teacher 
and Head Teacher) have been endorsed by Education Scotland.   
 

Work around the Self Improving Schools model will continue and will 

build on the successes of previous years.  The Robert Owen Centre 

(ROC) will operate a tandem support model engaging with both the SIS 

and Cluster models, working closely with head teachers to support 

them with collaborative action research projects. This will further 

promote empowerment at local level and will lead to greater 

collaboration across establishments and services to improve outcomes 

for our children and young people. 

 
 
The chart to the right outline courses currently on offer, wholly 
delivered by North Lanarkshire staff, all of which are delivered 
through a digital platform. The programmes are based on Education 
Scotland’s national model of professional learning and include 
learning by enquiring, learning as collaborative and learning that 
deepens knowledge and understanding.   
 
The SAC programme will continue to support the Innovation and Improvement Hub (the Hub) which was launched in September 2020 as part of the wider 
North Lanarkshire Learning Management System. The Hub is multi-functional.  Firstly, it hosts a ‘repository’, where practitioners and leaders across the 
service can engage and/or contribute evidence informed practice.  It provides a platform to showcase examples of universal, additional and intensive 
approaches and interventions that have been evidenced to raise attainment, particularly in relation to closing the poverty related attainment gap.  
Secondly, it will can be used as an e-learning platform, with a performance driven focus in line with organisational objectives.  Finally, it will create a ‘one 
stop shop’ platform for all users, with bespoke staff learner journeys within it. 
A specific ‘Lockdown Learning’ tile was added to the Hub that hosts professional learning materials aimed at all staff user groups. To support Head 
Teachers during lockdown, opportunities to engage with continuous lifelong professional learning (CLPL) online were offered via the Hub. 



 

 

 
 
Proposed Impact: 

• Improved outcomes for children and young people, particularly those living in poverty 

• Enhanced leadership capacity and capability in the next generation of leaders within the workforce 

• Clearer pathways for aspiring leaders to allow them to advance in their profession through critical thinking and reflection 

• Enhanced CLPL for promoted staff 

• Deepened knowledge of the importance of effective leadership in improving outcomes for children and young people 

• Upskilled staff that can effectively lead change, in line with school, authority and national priorities 

• Deepened knowledge and understanding of interventions that have been proven to close the poverty related attainment gap 

• Easier access to a wealth of research documents and findings that inform recent educational thinking and best practice 

• Increased awareness of the interconnectedness of services that impact on closing the poverty related attainment gap through an integrated 
approach 

• Bespoke learner journeys that link with staff’s own continuous lifelong professional learning 
Measures: 

• Session evaluations  

• Informal discussions at each session  

• Overall programme evaluations 

• Uptake/attendance/ usage of site data 

• Education Scotland endorsement 
 
 

If new/adjusted for 2021/22 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream 
from 2020/21 
 

 

 



 

 

 

3 Health and Wellbeing 

Continuing Intervention from 2020/21 
Plans? Y/N 

Yes 

 
2021/22 Breakdown of Resource: 
Please provide a breakdown of what this 
funding will be used for including details of 
teachers/others staff 

• 1 FTE HWB Lead  
• 1 FTE ESO teacher  
• 3a) Psychological Service input: 2 FTE Educational Psychologists  
•       Psychological Service input: VIG & VERP resources  
• 3b) Inactive secondary School girls programme including ASN 
• 3c) Maximising support for C&F: 1FTE Wellbeing Support Worker (NLC 10)  
• 3d) 8 FTE Police Partners - with partnership funding  
• 3e) Scottish Fire & Rescue Service S3 Fire Reach Fire Reach Programme  
• 3f) 2 FTE Club 365 Programme Co-ordinators  

       Club 365 resources  
• 3g) CLD Partnership  
• Work stream resources e.g. Seasons for Growth Materials / Nurture Conference  

If new/adjusted for 2021/22 please provide information on the rationale for this new/adjusted workstream, the proposed impact of this workstream in 
2021/22 and how that will be measured. If the workstream is unchanged please outline your rationale for continuing this piece of work. 
 
Workstream Rationale: 
Building on the work to date and drawing on evidence from a range of interventions, the Health and Wellbeing workstream is situated within a coherent 
model based on the World Health Organisation Health Promoting Schools framework, Getting it Right for Every Child principles and practice and evidence 
from research.  The implementation of a culture and ethos of nurture within our schools and establishments remains key to meeting the wellbeing needs of 
all children and particularly those most vulnerable.  Schools and establishments continue to adopt a self-evaluation approach to further embedding nurture 
as part of an improving schools agenda.  Alongside this, a school improvement planning approach has been further refined and implemented for use in 



 

 

schools.  This has enabled a flexible approach to implementation to be adopted in response to differing needs while ensuring an emphasis on measuring 
impact. 
 
Reflecting developments at a national level towards enhancing the empowerment of headteachers and supporting the local needs of school communities, we 
have continued to significantly change and improve upon the ways in which our secondary schools are supported through the Attainment Challenge.  
The range of interventions incorporated within the model align with staged intervention and GIRFEC planning pathways and are aimed at providing a holistic 
approach to meeting the health and wellbeing needs of children and young people affected by poverty to enable enhanced engagement with learning.  The 
model encapsulates a framework of universal, additional and intensive approaches, all of which have a robust research evidence base.   
 
In light of ongoing research evaluation within North Lanarkshire’s implementation, all elements of the model will continue as per the 2020-21 plan with only 
minor developments reflecting ongoing learning.  These developments largely relate to implementation approaches aimed at achieving long term 
sustainability and around the need for digital delivery in light of Covid-19. This work will continue to be delivered through collaboration between schools and 
establishments, families, the SAC Team, Attainment Advisor, Education Managers, Continuous Improvement Officers, link Educational Psychologists. 
 
Proposed Impact: 

• Improved self-regulation in children, leading to a greater ability to engage in learning 
• Improved emotional wellbeing and engagement in learning 
• Embedded cultures of nurture in schools and establishments through self-evaluation processes 
• Focussed CLPL, using evidence based  methodologies/interventions at school and authority level 

Measures: 
• Specific Health and Wellbeing assessments 
• Evaluation of the Nurturing Schools Self-evaluation Framework 
• Attainment data  
• Attendance and exclusion data 
• Evaluation of training 

 
 
 

3a. Psychological Service 
Rationale: 
The work of the Psychological Service continues to be central to the delivery of health and wellbeing within North Lanarkshire SAC.  The service contributes at 
every level of the model - universal, additional and intensive - and brings its research informed knowledge and skills to build capacity and offer direct service 



 

 

delivery.  The Principal Psychologist is part of the Attainment Challenge Core Group and plays an integral role in the development of the Challenge 
programme.  The Psychological Service also supports and co-ordinates the work of the SAC Research and Development Officers.  
The Psychological service will continue to support school improvement and staff CLPL at a whole school/universal level through Nurture self-Evaluation, 
training in the Six Nurture Principles (Primary), Strengthening Nurturing Approaches in Secondary Schools, support to measure health and wellbeing and 
Video Enhanced Reflective Practice (VERP).  At the additional level Training the Trainer in Seasons for Growth (dealing with loss), Understanding and 
Responding to Trauma and supporting more effective planning and interventions through the use of the Resilience Planning Toolkit will be implemented.  
Specialist / therapeutic interventions will be offered through Video Interactive Guidance (VIG) and Eye Movement Desensitisation Reprogramming (EMDR).   
 
Proposed Impact:  

• Improved wellbeing of children and young people particularly those living in poverty  
• Improved engagement in learning as a result of wellbeing interventions  
• Positive outcomes e.g. reduction in distress through targeted therapeutic support for our most vulnerable children and young people 
• Increased staff capacity to support children and young people with wellbeing barriers to learning 
• Improved parent-child relationships through deepening the understanding of children’s needs and increasing confidence for both parent and child. 
• Increased attunement and improved relationships between practitioners and children 
• Improved collaboration across establishments and sharing of good practice 

 
Measures: 

• Short and medium term CLPL evaluations exploring the impact of improved teacher knowledge on children  
• Evaluation of individual planning for children e.g. GIRFME Plans  
• Attainment, attendance and exclusion data 
• Case Studies of children and young people exploring impact  
• Use of focus groups/interviews to explore pupil voice  
• Parent Feedback e.g. VIG evaluations 

 
The outline of all interventions delivered by our partners in the Educational Psychological Service  are listed under the heading of 3a Psychological Service 
and found below: 
 
 
 
 
 
 



 

 

Strengthening Secondary Nurture 
Rationale: 
Taking forward learning from the Primary Health and Wellbeing workstream and from development work in secondary schools, adaptations were made to 
the implementation of nurturing approaches within the secondary sector.  Phase 1 of the implementation plan for six schools (including one ASN) included 
whole school Nurture awareness raising CLPL, nurture self-evaluation and initial planning. 
 
 
The initial engagement with six schools was based around capacity, however there has been a high demand from a number of secondary schools to 
participate in the implementation of nurturing approaches within their establishments.  The Health and Wellbeing team in Psychological Service will work 
with a further six schools (Phase 2). 
Secondary headteachers will be invited to attend an information session in June 2021 to discuss their readiness to implement nurture in their school. 
Proposed Impact: 

• Improved outcomes in attainment 
• Improved wellbeing measures for young people  
• Improved cultures and ethos of nurture within schools 
• Developed staff knowledge and understanding of nurture and, in particular, how the six nurture principles relate within their own secondary school 

context 
 
Measures: 

• Self-evaluation data based on individual school targets 
• Attainment, attendance and exclusion data 
• Specific Health and Wellbeing Tools e.g. Strengths and Difficulties questionnaire (SDQ) , Multi-Dimensional Student’s Life Satisfaction Scale  
• Focus group of young people 

 
 
Developing Trauma Informed Practice 
Rationale: 
This particular element of the HWB workstream was adversely affected by the Covid-19 emergency as it relies heavily on face to face engagement and after 
various discussions it was agreed that a digital delivery would not replace or be advisable based on the nature of the intervention. Schools have participated 
to various degrees and it is our intention to resume as soon as the situation allows. A final decision on the viability of this particular element will be made by 
October 2022 with subsequent reallocation of resources made at that point.  
 



 

 

Following on from the training programme ‘Understanding and Responding to Trauma’, developed by SAC during session 2019-20, a series of sessions have 
been delivered by staff with background knowledge and experience of working with children and young people who are traumatised.  We intend to explore 
further the opportunities that partner agencies that could potentially play in this and these are educational psychologists, Social Work and CAMHS. It is also 
our intention to expand the programme with training offered on a multi-agency basis as many of the children and young people concerned are likely to be 
subject to multi-agency planning and support. To ensure that staff understanding, knowledge and skill is strengthened in ways that enable them to meet the 
needs of very vulnerable children and young people, the framework has been developed to ensure that staff wellbeing needs are supported in a focused and 
systematic way.  This will be key to the effectiveness of trauma informed practice as this demands a high level of emotional capacity and resilience if effective 
relationship-based approaches are to be implemented.  
 
Proposed Impact: 
• Reduction in emotional and behavioural difficulties in children and young people 
• Increased self-regulation in children and young people  
• Consistent support and nurturing of children and young people  
• Increased knowledge and understanding of the effects of trauma on wellbeing and learning 
• Enhanced ability to recognise the effects of trauma and how to support children and young people who have experienced trauma 
• Enhanced ability to develop and promote trauma aware schools and establishments 
• Improvement in staff management of secondary stress  
• Increased staff resilience in the face of challenges 
• Increased staff capacity to offer nurturing support  
Measures: 
• Specific Health and wellbeing measures e.g. SDQ, Leuven Scale, CROPS  
• Case study data 
• Training evaluations 
• Staff surveys/ feedback 
 

 
Video Interaction Guidance (VIG) 
Rationale: 
A growing number of North Lanarkshire practitioners are able to offer VIG as part of their core work and the impact for children and families has been 
demonstrated.  In line with national and international research, this therapeutic intervention is being successfully used to increase attunement and improve 
relationships within vulnerable families.  Increasing understanding of children’s needs and empowering adults to change their behaviour accordingly is 
consistently helping parents achieve their personal desired outcomes for themselves and their child. 
 



 

 

Interest in the use of VIG in the secondary sector is being nurtured with a secondary teacher and Home School Partnership Officer recently joining the 
training programme. SAC funding has allowed North Lanarkshire to continue to develop a multi-agency workforce which can effectively use this intervention 
to improve attunement, attachment, learning and wellbeing with a growing number of our most vulnerable families.   
 
VIG will continue to be accessible to vulnerable families, increasingly through Trainee and Accredited VIG Practitioners’ core work.  All Educational 
Psychologists involved in VIG training will continue to be actively encouraged to focus on VERP delivery as part of their VIG training, so increasing the capacity 
to deliver VERP. The plan for VIG moving forward is to explore possibilities with colleagues from Social Work and Family Learning Centres, ensuring this 
approach is as far reaching as possible.  We will continue to actively encourage all psychologists to become involved in the training. 
 
Proposed impact: 
 

• Improved attunement, attachment, relationships and wellbeing for our most vulnerable families 
• Better supported parents / carers to achieve specific personalised goals for their children 
• Increased well-being in our most vulnerable children 
• Increased participation and engagement by our most vulnerable children 
• Increased accessibility to VIG training for vulnerable families 
• Increased support for families by accredited VIG practitioners 

 
Measures:  

• Parental views/questionnaires 
• Case studies  
• Video testimonials 
• Feedback from consultations with older children  
• Feedback from staff and practitioners 
• Uptake/attendance data, particularly in relation to SIMD demographics 
• Attrition rates 
• Quality assurance and formal external assessment data 

 
 
 
 
 
 



 

 

Video Enhanced Reflective Practice (VERP) 
Rationale: 
This work builds on the work carried out over the last 5 years and is delivered as part of the close partnership forged between Psychological Service and the 
Attainment Challenge Team.  The Psychological Service is continuing to expand the use of this coaching and mentoring approach to develop teacher 
empowerment across North Lanarkshire.  A range of staff working with pupils across all sectors are being effectively supported to improve relationships and 
increase attunement in the classroom.  Research demonstrates that enhancing the quality of adult-child interaction in schools increases cognitive and 
emotional gains for children (Gavine and Forsyth, 2011).   VERP is continuing to be combined with other training and has been shown to effectively help 
embed new skills.   
 
VERP continues to be consistently well attended and positively evaluated.  Participants invariably report changes to their practice and associated outcomes 
for the children with whom they work.  Evidence suggests that participants advocate strongly for the training and encourage peers to attend.  Interest in the 
approach continues to grow across the authority.  Building on the success of last year’s work, we continue to focus authority level training primarily on 
colleagues in the early years’ sector and support staff from early years, primary, secondary and ASN. We will continue to respond to requests for whole 
establishment training across all sectors and in particular are looking to develop opportunities around involvement with Social Work colleagues and the 
possible role of VERP within other services.  
 
Proposed impact: 

• Increased pupil engagement and confidence in classroom/group discussions 
• Improved outcomes in terms of children’s attainment and wellbeing with particular reference to narrowing the poverty related attainment gap  
• Enhanced interactions and relationships between children and adults; particularly those living in SIMD 1 and 2 
• Improved pedagogy in practitioners receiving VERP training alongside curricular training  
• Enhanced staff’s ability to support children’s wellbeing and resilience 

Measures:  
• ACEL data and standardised assessments 
• Case studies 
• Evaluations and logbooks  
• Uptake/attendance data 
• SMART survey results focusing on changes in practice and impact on children  
• CLPL data 

 
 
 
 



 

 

3b. Addressing the needs of inactive secondary school aged girls 
Rationale: 
The Realigning Children’s Services Wellbeing Survey highlighted a marked reduction in girls’ engagement in physical activity at the secondary stage.  There is 

also a decline in the mental health of girls at this stage.  The data indicates that young women living in poverty are particularly affected. Evidence from 

research indicates the links between physical activity and emotional wellbeing in the wider population.  There is a wide body of research which also highlights 

the effectiveness of engaging in physical activity to contribute to the improvement in mental health. 

 

Building on the positive evaluation of the programme for 2020-21, active school coordinators will continue to design a bespoke plan for each school in 

partnership with key school partners (PE staff, senior management, sports council/ambassadors, CLD and young people).  These partners are essential to help 

shape the programmes that will suit individual school needs.  Reflecting on the positive nature of the early evaluations, we intend to extend our involvement 

within ASN schools.  The opportunities will take place during both curricular and extra-curricular time. 

Proposed Impact: 

• Improved engagement and fitness levels in girls, particularly those living in poverty 

• Improved mental wellbeing in girls, particularly those living in poverty 

Measures: 

• Attendance/exclusion data 

Feedback/evaluations from pupils and staff 
 
 
 

3c. Maximising Support for Children and Families 
Rationale: 
To promote the strong links across Education and Families we aim to take advantage of the opportunities afforded by the realignment of the services to 
improve outcomes for our children and young people.  This will be achieved through a relaunched GIRFEC process to improve multi-agency working, 
particularly around clusters and the developing wellbeing hubs. 
It will be important to capture an initial baseline position as regards wellbeing across our schools.  In order to do this we will use the information provided by 
all schools from the Wellbeing Self-Evaluation exercise due to be completed by the end of February 2020.  Aggregated information from these self-
evaluations will be used to identify themes across the schools that can then be worked on through further SAC interventions. 



 

 

The use of Education Support Officers for the development of Literacy and Numeracy as part of the SAC plan has been well evidenced.  It is therefore 
proposed to develop that model further by creating the post of a Wellbeing Support Worker to build capacity in the schools by linking in the social work 
service and commissioned third sector agencies.  A key element of this will be to embed a range of offers to include:- 
 

• Contextual Safeguarding - an approach to respond to young people’s experiences of harm, beyond their families.  It recognises that the different 
relationships that young people form in their neighbourhoods, schools and online can threaten their wellbeing.  This approach will be targeted to 
secondary school aged pupils and will involve cross sector working to promote the wellbeing of young people.  It will be introduced across services 
over 2020/21.  

• Mentors in Violence Prevention (MVP) is a programme aimed at preventing gender-based violence and bullying. This programme has been delivered 
previously in North Lanarkshire Schools but has fallen out of use over recent years.  MVP is now being revitalised in North Lanarkshire with a support 
programme from the SAC team and Education Scotland being delivered to schools. It is planned to deliver this programme in Secondary Schools and 
to Primary school pupils in the clusters as part of transitional arrangements. This programme forms an important preventative element of the 
response to gender-based violence and bullying in North Lanarkshire. 

 
The Outcome Star indicated below is a tool that can be used to measure change in children and young people related to work being carried out with them. 
This tool is being adopted in North Lanarkshire Education and Families across the services to allow measurement of progress for children and young people 
as regards interventions targeting Health and Wellbeing based young people’s own view of changes in their lives associated with interventions delivered. 
 
Proposed impact: 

• Improved attendance 
• Improved wellbeing measures for children and young people 
• Increased wellbeing of children through improved nurturing ethos 
• Improved outcomes in attainment 

Measures: 
• Specific Health and Wellbeing Tools – school-based data 
• NLC data including attainment and attendance data 
• School self-evaluation 
• Intro of Outcome Star 

 
 
 
 
 



 

 

3d. Police Partnership Programme (secondary sector) 
Rationale 
Recent discussions between North and South Lanarkshire Community Police Officers and Senior Managers in schools have helped better inform the SAC team 
of the role of the officer and the positive contributions they can make within the Personal, Social, Health and Wellbeing programme e.g. Knife Crime and 
Online Safety.  Some aspects of this engagement were paused during lockdown, but the success and value of the programme was reinforced by all HTs at a 
recent discussion. Further discussions between Police partners and the SAC team will take place during this session to identify an exit strategy and look for 
alternative funding solutions that all schools could be part of.  
Proposed Impact: 
• Safer schools and communities as a result of interventions to promote resilience and Police Scotland partnership programmes 
• Enhanced knowledge of community safety by pupils from SIMD 1 and 2 who are transitioning to secondary school  
• Improved implementation of preventative and early intervention approaches by schools working in partnership with Police Scotland  
 
Measures: 
• Attendance/exclusion data 
• Feedback from pupils and staff 
• Engagement of pupils with Police partners 
 
 
 

3e. S3 Fire Reach Programme (SFRS) (secondary sector) 
Rationale 
In Partnership with NLC, Secondary schools in the area, the SFRS will continue to deliver the “Building Resilient Young People through Fire Reach” course to 
all 23 schools.  This proved very successful during the 2019-20  session and although delivery was affected due the Covid-19 emergency, SFRS partners are 
keen to reengage  and develop the programme for session 2021-22.  The purpose of the course is to increase resilience, confidence, problem solving skills, 
team building skills and communication skills and give students a vocational education platform that is both challenging and thought-provoking, yet 
enjoyable and safe at the same time.     
 
Proposed Impact: 

• Increased resilience, confidence, problem solving skills, team building skills and communication skills in ‘at risk’ young people 
• Better informed choices by young people – and especially those who may be at risk – in making informed, safe choices through participation in the Fire 

Reach Programme 
• Safer schools and communities as a result of interventions delivered in partnership with Scottish Fire and Rescue Service 



 

 

Measures: 
• Attendance and exclusion data 
• Attainment data 
• Positive destinations data 
• Crime statistics 
 
 

 

3f. Club 365 
Rationale: 
The authority has made a commitment in various policy papers passed through Education Committee to support Club 365 and the programme will build on 
the additional funding allocated to councils for summer 2021. As previously agreed, funding is exclusively targeted to the learning loss element of the 
programme and supports the delivery of activity based learning in community settings.  Club 365 also reflects a growing emphasis on the need for long-term 
investment in the health and wellbeing of young people in deprived communities. Children attending Club 365 will be encouraged to complete a number of 
different Achievement Awards. The young children will be recognised for the activities they are doing while involved in Club 365.  There will be 3 award 
streams: 
 

• Hi5 (5 years – 9 years) – Young people choose a challenge, complete a minimum of 5hrs of activity, think about and comment on their achievements 
and gather evidence of their participation.  On completion they will be recognised at SCQF level 2. 

• Dynamic Youth Award (10 years +) - This award follows a plan-do-review process, which enables young people to more effectively recognise and 
articulate their learning and achievements within different contexts.  This increases their self-esteem, improves motivation and keeps young people 
engaged with learning.  On completion they will be recognised at SCQF level 3. 

• Youth Achievement Award (14 years +) – Young adults follow a plan-do-review process which enables them to more effectively recognise and 
articulate their learning and achievements within different contexts, increasing self-esteem, improving motivation and keeping them engaged with 
learning.  On completion they will be recognised at SCQF level 4-7. 

 
The children who will take part in the Hi5 and Dynamic Youth awards are children who attend club 365.  The Young adults who take part in the Youth 
Achievement award will be identified via Secondary SAC leads who will put them forward to be involved in Club 365 as a deliverer and achieve a qualification 
that they may not have the opportunity otherwise to achieve in school. 
 
Proposed Impact: 

• Decreased levels of ‘holiday hunger’ and ‘weekend hunger’ for our children living in the most deprived areas 
• Increased levels of fitness for our children living in the most deprived areas 



 

 

• Increased engagement in school based activities and projects for our families living in deprivation 
• Increased self-esteem for our most deprived children via the Achievement Awards 

Measures: 
• Attendance/uptake data from Club 365 venues 
• Feedback from pupils, families and Club 365 staff 

 
 
 

3g. Community Learning and Development Partnership 
Rationale: 
Previous involvement from Community Learning and Development (CLD) was around targeted support for a relatively small number of schools The intention 
for this year is to continue to strengthen delivery based around a cluster approach. This will enable more effective support to be coordinated and delivered 
to more vulnerable young people and families within identified areas of the council. This support, which will be delivered on a cluster basis, will ensure the 
delivery of effective partnership working with, for example, colleagues from Police Scotland, Home/School Partnership Officers from secondary schools and 
Home Link Workers within the Early Years and Primary School stages. These interactions will be responsive to identified needs, aimed at promoting family 
learning and enhancing engagement, based on evidence informed research and closely monitored. 
Proposed Impact 

• Targeted children will demonstrate an increased knowledge and understanding of the SHANARRI indicators as a result of individual and group work 
interventions 

• Evidence that family learning is supporting families to minimise the impact of poverty on learning and achievement   
• Participation in family learning approaches are monitored robustly to highlight trends and support effective early intervention strategies 
• Parents will report positive outcomes as a result of participating in parenting programmes (e.g. Solihull, Handling Children’s Behaviour)  

Measures:  
• Specific health and wellbeing tools e.g. Strengths and Difficulties Questionnaire (SDQ), My Class Inventory (MCI) to measure the impact of the overall 

approach as well as specific interventions  
• General health and wellbeing indicators (e.g. attendance) NLC attainment data (see Monitoring and tracking, literacy and numeracy sections)  
• Qualitative interviews and focus groups with families who use the service, to assess the impact on overall family life and health  
• Survey of users conducted by researchers, measuring perceived change in wellbeing and impact on family budgets 

 
 



 

 

If new/adjusted for 2021/22 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream from 
2020/21 

 

 

4 Project Team 

Continuing Intervention from 2020/21 
Plans? Y/N 

Yes 

 
2021/22 Breakdown of Resource: 
Please provide a breakdown of what this 
funding will be used for including details of 
teachers/others staff 

• 1 FTE SAC Programme Lead  
• 1 FTE Improvement and Equity Lead  
• 1 FTE Digital Lead  
• 1 FTE Data Analyst 
• 1 FTE Procurement Support Officer  
• 1 FTE Admin support  
• 6 FTE Research and Development Officers  
• Resources  

If new/adjusted for 2021/22 please provide information on the rationale for this new/adjusted workstream, the proposed impact of this workstream in 
2021/22 and how that will be measured.  If the workstream is unchanged please outline your rationale for continuing this piece of work. 
 
Rationale: 
The Project Team, carried forward from last year’s plan, outlines the staff who will play an additional role in leading and supporting the Attainment 
Challenge activities across all of the various workstreams.  The Pedagogy Lead will continue to be the interface between core funding and SAC, ensuring 
that successful pedagogical approaches and practices are translated into reality in classrooms and in addition will coordinate the work of Assessment and 



 

 

Moderation across the authority alongside the Learning Hub, ensuring a consistency of approach and further supporting schools with the totality of the 
learning, teaching and assessment cycle.  
 
The appointment of an Improvement and Equity Lead last year has been a key appointment in supporting and challenging schools on their approach to 
developing a rationale for any synergies of spend associated with both SAAC and PEF.  The Lead Officer oversees the quality improvement of the planning 
process undertaken by the various primary and secondary additionality within the Learner Journey workstream, alongside analysing and supporting 
schools’ approaches as they look for ways in which to develop synergies of approach within PEF and Cluster Improvement Plans.  This post and 
subsequent engagements and discussions with HTs has been supported by the Attainment Advisor and this partnership has been successful in ensuring 
that there is greater alignment between activity in SAC and PEF and that North Lanarkshire schools are on track to achieve in relation to national key 
measures.  This is especially important as we map the impact of PEF interventions and the ways in which they are evolving local partnerships. This Lead is 
responsible for:  
• ensuring that there is synergy between SAC and PEF spends 
• ensuring sustainability of projects created via SAC and PEF funds 
• monitoring the efficacy of projects 
• ensuring consistent and coherent planning across establishments 
• ensuring establishments are adhering to the aims of the Scottish Attainment Challenge 
 
In addition to the continuing leadership of the various workstreams by Lead Officers, our team of Research and Development Officers and our Data 
Analyst will support the wide variety of activities related to identifying and closing the poverty related attainment gap whilst measuring and reporting 
upon how well we are realising our aim in supporting our less advantaged young people, families and communities.   
As with previous years, the Researchers will continue to work closely with the various workstreams but will now support research based practices and 
inform content of the planned Innovation and Improvement Hub.   
 
Proposed impact: 

• Increased achievement of outcomes in literacy, numeracy and health and wellbeing in closing the poverty related attainment gap  
• Increased coherence across workstreams, focussing on learning and teaching, assessment and moderation and leadership 
• Increased consistency and coherence in planning across clusters 
• Increased empowerment of practitioners via the self-improving schools and cluster models 
• Renewed focus across all workstreams on the impact of the work on families, the community and the wider partnership 
• Increased sustainability in SAC related projects and interventions 

 
Measures: 

• Individual workstream evaluations 



 

 

• Data from Research and Development Officers and Psychological Services 
• Attainment data (ACEL and standardised assessment) 
• School, cluster and family group plans and reports 
• Uptake data (Pedagogy Team, CLPL, Leadership Courses, Club 365) 
• Evaluative data (VSE and HMIe reports) 

If new/adjusted for 2021/22 please give details of the plans you have in place to deliver this workstream or provide details of changes to a workstream 
from 2020/21 

 

 

 


